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Appendiz A
EXTENT AND GROWTH OF RACIAL ISOLATION

This appendix contains basic data on the extent and growth of racial isolation in urban
schools. The data were, for the most part, compiled and prepared initially by the school
systems listed in the tables. The data were then processed and reanalyzed by
the Commission staff.

Table A.1 shows the extent of pupil segregation in elementary schools of 119 school
systems in 1965-66: A.2 shows the extent of teacher segregation in elementary schools of
75 school systems in 1965-66, and A.3 shows the growth of segregation in elementary
schools of 40 school systems.



A.1.— Extent of pupil segregation tn 119 school systems in Southern, border, and Northern States— Elementary schools, 1966—66

Total white students | ‘Total Negro students Negro students in Negro students in ‘White students in

in elementary schools | in elemontary schools | schools 90-100 percent |majority Negro schools | schools 90-100 porcent
Negro white
Total ele-
State and city mentary

students Percent of Percent of Percent of Percent of Percent of
total ele- total ele- total Negro total Negro total white

Number | mentary | Number | mentary | Number | elemen- Number clemen- Number elemon-

studonts students ry tary ry
students students students
SoUTHERN
Alabama:
Anniston .. occcncnn. 4,174 | 2,365 56,7 1, 809 43. 3 1,787 98. 8 1, 787 98. 8 2, 365 100. 0
Mobile. e oo~ 26, 712 | 13,299 49, 8 13 413 50.2 | 13,400 99,9 1 13, 400 99, 9 13 299 100. 0
Tuscaloost v ccccene 7, 558 3, 898 51. 6 3 660 48. 4 3, 647 99. 6 3, 647 99. 6 3 898 100. 0
Arkansas:
Fayettevillew o coe o 2, 541 2, 463 96. 9 78 Bl e 2, 463 100. 0
Forrest City._oucunn- 3,558 | 1,566 44,0 | 1,992 56.01 1,959 98.3 | 1,959 98.3 | 1,566 100. 0
Helena. oo oo 3, 991 1, 601 40. 1 2,390 59.9 2,377 99. 5 2, 377 99. 5 1, 601 100. 0
Hot Springs.ceecccun- 3,116 2, 445 78.5 671 21. 5 608 90. 6 608 90. 6 2, 445 100. 0
Jonesboro.. v vcecceaoo 2, 651 2,371 89, 4 280 10. 6 276 98, 6 276 98. 6 2,371 100. 0
Little Rock.... oo 13, 593 8,913 65. 6 4, 680 34.4 | 4,476 95. 6 4, 476 95. 6 8, 658 97. 1
Marvell. oo 1, 457 394 27.0| 1,063 78.0 1, 043 98.1 1, 043 98.1 394 100. 0
- _I:iine Bluff. e 5, 021 2, 959 58.9 2, 062 41,1 2 025 98. 2 2, 025 98. 2 2, 959 100. 0
oriaa;

Palm Beach County.....| 82, 774 | 20, 976 64.0 | 10,775 32 9 9, 313 86. 4 9, 462 87.8 | 16, 167 7.1

119 01 ] SO UPROUOIN 111,300 | 81, 410 73.1 | 29,890 26. 8 | 27,321 91,4 | 28,213 94,4 | 77,572 95. 3

G Tallahassee ___________ 10, 702 6, 021 56. 3 4, 681 43. 7 4, 667 99.7 | 4, 667 99, 7 6, 021 100. 0
corgia:

MEriCUS . v 1,991 977 49,1 1,014 50. 9 1, 007 99. 3 1, 007 99. 3 977 100. 0
Atlanta_ . oeeaen 73, 060 | 32,301 44. 2 40 759 55. 8 39 715 97. 4 | 40, 289 98. 8 | 30, 837 95. 4
Augusta. oo 18,942 | 11, 856 62. 6 6, 916 36. 5 6 862 99. 2 6, 862 99.2 | 11, 855 100. 0
Marietta. - e 4,173 3 238 77.6 935 22. 4 881 94. 2 881 94. 2 3, 238 100. 0
Wayeross .. ccooeaeaan 3, 186 1 634 51. 3 1, 552 48. 7 1, 541 99. 3 1, 541 99. 3 1, 634 100. 0



Louisiana: New Orleans....
Mississippi:
Hattiesburg...——--—__-
Vicksburg. - - occneaono
North Carolina:
Charlotte. .. cccceuenan
Raleigh. oo et
Rocky Mount.._______
Winston-Salem____.___
Oklahoma:

South Carolina:
Anderson City-o---..
Columbig.....c.--

Tennessee:
EKnoxvilleeaeoaao oo
Memphis. cocennnn.
Nashville.__.. mmm—————
Texas:
Amarilloo . oooaeooo

Corpus Christi.._... _—
Houston coceecneannnn

Marshall ..o oo
San Antonio.__._o.-__
Texarkanf.... ..o ____._
Wichita Falls. . ___...
Virginia: Richmond.......
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A.1.—Egtent of pupil segregation in 119 school systems in Southern, border, and Northern States— Elementary schools, 1966-66—Con.

Total white students | Total Negro students Negro students in Negro students in ‘White students in
in elementary schools | in elementary schools | schools 90-100 percent | majority Negro schools | schools 00-100 percent
Negro white
Total ele-
Btate and city mentary
students Percent of Percent of Percent of Percent of Porcent of
total ele- total cle- total Negro total Negro total white
Number mentary Number mentary Number elemen- Number elemen- Number elemen-
students students tary tary tary
students students students
BoRrpER
Delaware: Wilmington....... 7, 847 2,412 30.7 5, 435 69.3 2,704 49.7 5,034 92. 5 659 27.3
District of Columbia:
KWnshington _____________ 91, 094 8,308 9.0 | 83,686 90.9 | 75, 688 90.4 | 83, 142 99. 3 2, 853 34. 3
ansas:
Kansas City 4o eeennnn- 14, 464 9, 499 65. 7 4, 965 34. 3 3, 605 72.6 3, 957 79.7 6, 689 70, 4
K Wiﬁhita ______________ 41,938 | 36,381 86.7 5, 557 13.3 3, 531 63. 5 4, 955 89.1 | 34, 509 94, 8
entucky:
Lexington. . coveeo.. 5, 682 3,213 56. 5 2, 469 43. 5 1, 228 49, 7 1, 608 65. 1 1, 540 47.9
Louisville..o oo ec e, 27, 562 | 15,109 54.8 | 12,453 45, 2 8, 651 69.5 | 10, 520 84. 5 9, 266 61. 3
ﬁgrylun.d: Baltimore..... . 118, 759 | 42, 382 35.7 | 76,377 64. 3 | 64,308 84.2 | 70, 504 92. 3 | 28, 395 67.0
1830Uri:
Kansas City.cocaun.. 47,991 | 27, 647 57,6 | 20,344 42, 4 | 14, 068 69.1 | 17, 426 85.5 | 18,027 65. 2
Springfield 2. 10, 675 | 10, 392 97.3 283 b2 (N RSRSUS: SEUUUUUIUUN SOOI U 9, 839 094. 7
St. Josephe e ccacacan. 11, 257 | 10, 725 95. 3 532 4.7 209 39. 3 209 39. 3 9, 791 91,3
St. Louism . cccaceea. 90, 602 | 33,251 36.7 | 57,351 63.3 | 52,154 90.9 | 53,773 93.7 { 21,934 66.0
New Mexico: Albuquerquel.| 41,332 | 39, 454 95.5 | 1,088 2.6 ) 450 41,4 | 39, 023 98.9
NorTuERN
California:
Los Angeles 3. . vue.. 323, 224 (190, 414 58.9 | 62, 092 19, 2 | 24, 549 39. 5 | 54,348 87. 5 {180, 336 94. 7
Oakland__..vemeee 35,639 | 15,033 42. 2 1 18, 570 52,1 9, 043 48.7 | 15, 455 83. 2 7, 547 50. 2
Pasadena.. ... 17, 680 | 11, 286 63. 8 4, 538 25,7 |oocmca| o 3, 240 71. 4 9, 270 82.1
Pittsburgh 1. ... 9, 968 4, 998 50. 1 2, 629 26. 4 347 13. 2 347 13. 2 1, 137 22,7
Richmond.-ecccenos 25, 385 | 19, 151 75. 4 5, 579 22.0 2, 188 39. 2 4, 622 82.9 | 17, 267 90. 2
Sacramento. .- oacuee.. 28,743 | 19, 387 67. 4 3, 869 135 I 1, 689 43.6 | 15,920 82.1



San Diego. ccccoaoa--

San Franecisco. - cooo--

Soan Jose ¥ e
Colorado: Denver.....-w--
Connecticut:

Indiana:
Fort Wayne_ ___....__
GOrY e
Indianapolis. - auoc e
South Bend.._..... -

Maine: Portland !.__ -
Massachusetts:

Minnesota:
Minneapolis. - ...
St.Paul 2.
Nebraska: Omaha...._-.._
Nevada: Reno_ ...
New Jersey:

2, 966

390, 225
14, 657
17, 092

172, 063
5, 366
14, 256

19, 597
11, 256
49, 236
16, 787
23, 139
7, 558

41, 639
14, 830

9, 046
85, 226
19, 054

36, 184
22, 109
28, 680
15, 005

RaJWooWw Wl ©woroe WOFR FHNMIOIW =oOH OO0 O

8, 168
14, 337
205
7,678

8,614
361
5, 903
599

206, 063
9,291
2,824

3, 250
16, 570
21, 866

4, 065

1,822

65

16, 931
3, 689
702

107, 461
9, 439
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183, 812
7, 467
592
1,977
14, 899
15, 426
1, 064
308

199, 676
8, 585
2, 454

2, 694
15, 715
18, 423

2, 077
977

53, 416
13, 879
10, 758
34, 890

6, 209
2, 796
3, 048
1,100

152,712
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Al

~—Ezlent of pupil segregation in 119 school systems in Southern, border, and Northern Stales— Elementary schools, 1966-66—Con.

Total white students | Total Negro students Negro students in Negro students in White students in
in elementary schools | in elementary schools | schools 80-100 percent | majority Negro schools | schools 90-100 percent
Negro white
Total ele-
Stato and city montary
students Percent of Percent of Percent of Percent of Porcont of
total ele- total ele- total Negro total Negro total whito
Number | mentary | Number | ment: Number elemen- Number olemen- Number clomeon:
students students tary tary tary
students students students
NorraERN—Continued
New York:
Albany. . ... 8, 744 6, 217 71. 1 2, 527 28,9 [cmmccomieaeea 1, 869 74.0 4,134 66. 5
Binghamton. . ....... 6, 630 6, 410 96. 7 220 3.8 || ccc el e 6, 141 95. 8
Buffalo oo 49, 219 | 31, 007 63.0 | 17,016 34.6 | 13,106 77.0 | 15,097 88.7 2,513 811
Jamestown. . _..______ 4, 841 4, 696 97.0 145 3.0 | e e e e 3,773 80. 3
New York City. .- 592, 044 (278,919 | 47.1 (183,268 | 31.0 | 37,886 | 20.7 |101,687 | 55.5 158, 140 56. 8
Rochester. .. ______ 29, 278 | 20, 371 69. 6 8, 907 30. 4 3, 884 43. 6 6, 647 74.6 | 13, 341 65. 5
Schenectady . cceenono 6,536 | 6,138 93.9 398 6.1 |- ecc e 5, 194 84. 6
Oht Syracuse. . vcanuan 17,611 | 14,263 81.0 3, 348 190 Jocmcea) e 1,679 50. 1 9, 937 70.0
103
Akron ... 33,797 | 25,570 75.6 8,174 24,2 3, 347 40,9 5, 568 68. 1 6, 801 26. 6
Cineinngti. .o cvcens 55, 922 | 33, 363 59.7 | 22, 559 40. 3 | 11,155 49, 4 | 19, 868 88.0 | 21, 141 63. 3
Cleveland 4. .. e 92,395 | 42,564 | 46,1 | 49, 831 53.9 | 41,084 | 82.3| 47,160 | 94.6 | 84, 175 80.2
Columbus.. . e wvavenan 66, 215 | 48,913 73.9 | 17,302 26. 1 5,933 34.3 | 13,986 80. 8 3, 765 77.0
Springfield.... . caeecaan 11,118 9, 108 81.9 2,010 18. 1 571 28. 4 749 37.3 6, 352 69. 8
Oregon: Portland..eeeeo.o. 54,717 | 50,235 91. 8 4 482 8.2 2, 086 46. 5 2, 653 59,2 | 46, 223 92.0
Penngylvanis: ,
Chester- . oo caaanan- 6, 482 1, 990 30. 7 4, 492 69. 3 3, 499 77.9 4, 001 89. 1 755 37.9
Harrisburg-o.cooooo.. 8, 208 4, 456 54. 3 3 752 45,7 2, 025 54.0 3, 048 81.3 2, 505 56. 2
Philadelphia. .cuuceen. 156, 523 | 64, 829 41, 4 91 694 58.6 | 66, 052 72.0 | 82,704 90.2 | 37,370 57. 7
Pittsburgh oo 47,363 | 28,717 60. 6 18 646 39.4 9, 226 49.5 | 15, 428 82.8 | 17, 883 62. 3
Seranton - - v ocoee - ,622 | 9,501 98. 7 121 IR 35 S 8 71.9 | "9, 423 99, 2



Rhode Island: Providence..| 15, 724

Utah: Salt Lake City.
Washington: Seattle 2.
Wisconsin: Milwaukee

22, 066
50, 628
75, 033

12, 770
19, 893
42, 053
55, 230

81.2
90. 2
83.0
73.6

2, 954

361
5, 318
19, 803

18. 8

26. 4

432

14. 6

1,638

56.5 | 8,091
12

525
14, 344

9.9
72. 4

3,912
17, 204

60. 4 | 37,751
86. 8 | 47, 648

63. 3
96. 6
80. 8

3

1 Tigures for 1966-67.
2 Figures for 1964-65.
3 Figures for 1063-64,
¢ Figares for 1962-63.



A.2.—Egzlent of teacher segregation in 75 school systems in Southern, border, and Northern States, elementary schools, 1965-66

Total white teachers | Total Negro teachers Nogro teachers in Negro teachers in ‘White teachers in
Fotal in clementary schools | in elomentary schools | schools 80-100% Negro | majority-Nogro schools [ schools 00-100% white
State and clty elementary
teachers Percent of, Percent, of| Percent of, Percent of Percent of
total ele- total ele- total Ne- total Ne- totalwhite
Number | mentary | Number mentary | Number gro ele- Number gro ele- Number elemens
teachers teachers mentary mont: tary
teachers teachors teachers
SOUTHERN
Alabama:
Anniston. ..o o.... 151 89 58. 9 62 41,1 62 100. 0 62 100. 0 89 100. 0
Tuscaloosf e cnce o 248 133 53.6 115 46. 4 115 100. 0 115 100. 0 133 100, 0
Arkansas:
Fayetteville.....___. 90 90 100. 0 {em e o e e 90 100. 0
Forrest City.ooo--. 94 45 47.9 49 52.1 49 100. 0 49 100. 0 45 100. 0
Heleng o oo 126 54 42. 9 72 57.1 72 100. 0 72 100. 0 54 100. 0
Hot Springs. 111. 5 92 82.5 19. 5 17. 5 19.5 | 100.0 19.5 | 100. 0 92 100, 0
Jonesboro.. .. 106 96 90. 6 10 9.4 10 100. 0 10 100. 0 96 100. 0
Little Rock 519 346 66. 7 173 33.3 171 98. 8 171 98, 8 327 94. 5
- .IC;ine Bluffeeoo . 195 115. 9 59. 4 79.1 40. 6 78.5 99. 2 78.5 99, 2 113 97. 5
Florida:
Miamic accoen .. 4, 392 3, 420 77.9 972 22. 1 908 93. 4 929 95. 5 | 3,021 88.3
Tallahassee. .o cen. 366 191 52. 2 175 47.8 175 100. 0 175 100. 0 191 100, 0
Georgia: Atlanta......__ 2,784 1,411 50.7 | 1,373 49,3 | 1, 362 99.2 | 1,370 99,8 | 1,285 91. 1
Misgissippi:
Hattiesburg.......... 159 96 60. 4 63 39. 6 63 100. 0 63 100. 0 96 100. 0
Vieksburg o vcvecen. 118. 6 55. 6 46. 9 63 53.1 63 100. 0 63 100. 0 55, 6 100. 0
North Carolina:
Charlotte...vuunmnn. 1, 688 1, 208 71.6 480 28. 4 469 97. 7 469 97.7 1 1,102 91. 2
Raleigh_ o oo 413 287 69. 5 126 30. 5 126 100. 0 126 100. 0 287 100. 0
Rocky-Mount.......- 150. 9 89. 9 59. 6 61 40. 4 61 100. 0 61 100. 0 80. 2 89, 2
Winston-Salem. ... 962 725 75. 4 237 24, 6 224 94,5 231 97. 5 655 90. 4
‘Oklahoma:
Muskogee . o v vvun- 169. 1 132. 1 78.1 37 21.9 37 100. 0 37 100. 0 120. 4 9L 1
Oklahoms City......- 1, 396 1,138 81.5 258 18. 5 246 95. 3 252 97.6 | 1,040 91. 4



South Carolina:
Anderson..--—._--._
Columbia..

Tennessee:
Knoxville... oo
Nashville. ... ._____.
Texas:
Amarilloa oo
Austin. eeeeoccaaaan

Houston....coceeoo.

Marshall . ...

BoRDER

Delaware: Wilmington......
Distriet of Columbia:
Washington.........
Kentucky:
Lexington.___...._.
Louisville. oo o
Maryland: Baltimore........
Missouri:
Kansas Cityaccaaa-n
St. Joseph e
St. Louis. v cccqeme
New Mexico: Albu-

357
3,138
209
957
3,691
1,617
399
2,633. 9

1, 567

171

182
523
141
632
1,639
1, 142
1,147. 5

1, 631

78.1
58.0

52. 0

88. 5
77. 4

93. 2
83.0
97.1
68. 9

54. 7
86. 9
72. 8
37.8

51. 0
16. 7
67. 6
66. 0
4. 4
70. 6
96. 7
43. 6

97.7

176
2,615
68
325
2, 052
475

1, 486. 4

23

—
N N b
NNOHWOHOOW OOl OO0

49,
83.
32,
55.
29.
56,

1.5

Vo]
P
Bk OoOo;t W o

2, 390

100, 0
100. 0
100. 0
100. 0

95. 4
99.1

100. 0
94.3

99.9
91. 6
100. 0

100. 0
99.7

28
104
58
319
814
609
336
613. 5

1,493
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A.2.—Extent of teacher segregation in 76 school systems in Southern, border, and Northern States, elementary schools, 1965-66—Continued

Total white teachers

Total Negro teachers

Negro teachers In

Negro teachers in

‘White teachers in

Total in elementary schools | In elementary schools | schools 80-100% Negro | majority-Negro schools | schools 90-100% white
ota!
Btate and city "‘f;’;;’ﬁg?{y Percent of Percent of Percent of] Percent of Percent of
total ele- total ele- total Ne- total Ne- totalwhite
Number | mentary | Number | mentary | Number gro ele- Number gro ele- Number elemen-
teachers teachers mentary mentary ary
teachers teachers teachers
NORTHERN
California:
Pittsburght. . __._.. 449 401 89. 3 22 49 2 9.1 2 9,1 52 13. 0
San Diego e 2, 178 2, 086 95. 8 74 3.4 6 81 38 5131} 1,638 78. 5
San Francisco?..__-- 1, 676 1, 353 80.7 114 6.8 20 17. 5 57 50. 0 736 54. 4
Colorado: Denver...-..- 2, 047 1, 818 88.8 183 8.9 41 22. 4 81 44, 2 | 1,498 82. 4
Connecticut:
Hartford.. . .ccecee 1, 158 1, 003 86. 6 150 13.0 15 10. 0 99 66. 0 390 38. 9
-~ New London._-----. 113 108 95. 6 5 44 || 1 20. 0 39 36. 1
nois:
Chicago. ..o oo 14, 294 9, 036 63.2 | 5,181 36.2 | 4,744 91,6 | 4,970 95.9 | 5,695 63. 0
East St. Louis.c.ao-. 461 204 44. 3 257 55.7 222 86. 4 238 92, 6 122 50, 8
Peorig_ e 624 599 96. 0 24 3.8 4 16. 7 17 70.8 452 75. 5
Indiana:
GOLY e 996 349 35. 2 623 62. 4 501 80. 4 523 83.9 232 66. 4
Indianapolig_ - - .__.. 2, 647 1, 987 75.1 660 24.9 535 81.0 608 92.1 ( 1, 436 72.2
Massachusetts: Spring-
field. o .. ——— 650 596 91.7 54 8.3 2 3.7 20 37.1 393 66. 0
Michigan:
Detroite e coeacan- 6, 615 4, 484 67.8 | 2,115 32.01 1,410 66.7 | 1,707 80.7 | 1,801 40.1
Flinbe oo 1, 042 812 77.9 230 22.1 155 67. 4 185 80. 4 504 62. 0
New Jersey: Camden.....-. 434 225 51.8 207 47. 7 56 27.1 160 77.3 96 42,7
New York:
Buffalo_ ..o 1,922.8 | 1,720.1 89.5 202.7 10. 5 162.6 80.2 171. 7 84,7 963. 4 56.0
Jamestown - ccvcnan 195. 5 193. 5 99.0 2 B 0 0 EUUUSYUURY FUUSOVIVII FEPNIRPIOUPUVE] FIUIOPI 152.5 78.8
Schenectady .o coneo.. 237 232 97.9 5 2.1 oo SRR SRR FSSRon 192 82.7
Syracuse. . oo 618 563.5 91.2 54.5 8.8 |acmccma] e 22 40. 4 335.5 59. 5
Rochester.. . ceeeas 1,041 954 91. 6 87 8.4 38 43.7 60 68.9 465 48.7




Ohio:

QOregon: Portland........
Pennéslvania:
hester . coaoa_anoon
Harrisburg—_--ccee--
Philadelphia.. ...
Pittsburgh.....___.
Scranton.....oecoo..
Washington: Seattle? .__
Wisconsin: Milwaukee.__

1,145.9
1,778
2,508
2,548

227
285
4, 357
1,556
298
1,895
1,810

1,057
1,327
2,206
2,411

115
221
2, 529

1,373.

294
1,760
1,470

3

NOINOMI~I =HODN

87.9 7.6 40.7
451 25.4 223
302 12.0 117

47 1.9 13
112 49.3 101

64 22.5 34

1, 828 42.0 | 1,437
182.7 | 1L.8 109
4 ) N

83 4.4 4

340 18.8 248

4

1 Pigures for 1966-67.

2 Figures for 1964-65.

2 Figures for 1963-64.



TaBLE A.3—Growth of segregation in 40 school systems in

Total white Total Negro Negro students in
students in students in schools 80 to 100
elementary schools elementary schools percent Negro
Total
State and city elementary
students Percent Percent Percent
of total _ of total of total
Number ele- Number ele- Number { Negro
mentary mentary ele-
students students mentary
students
SOUTHERN
Florida—Miami:
1965-66___.__ 11, 300 | 81, 410 73. 1 (29, 890 26. 8 |27, 321 91. 4
1960-61______ 93 440 72 348 77. 4 |21, 092 22. 6 |21, 066 09. 9
1950-51__.___ 45 647 37 749 82.7 | 7,898 17.3 | 7,898 | 100. 0
North Carolina— :
Charlotte: )
1965-66_-...__ 43, 300 | 30, 205 69. 8 |13, 095 30. 2 |12, 533 95. 7
1960-61____._ 40, 218 | 27, 814 69. 2 |12, 404 30. 3 {12, 403 09, 9
1955-56.___.. 32, 076 | 22, 408 69. 9 9 668 30.1 19668 | 100. 0
1950-51______ 25 398 | 18,211 71.7 7 187 28.3 17,187 | 100. 0
Oklahoma—Okla-
homa City:
1965-66._.__. 44,924 1 35, 389 78.8 | 9, 535 21. 2 | 8,628 90. 5
1950-51______ 26, 155 | 23,702 90.6 | 2, 453 9.4 | 2,453 | 100.0
Texas—Dallas:
1965-66...___ 95, 935 | 69, 504 72. 4 |26, 431 27.5 (21, 840 82. 6
1960-61_____. 89, 528 69 787 77.9 19 741 22.1 19,741 | 100. 0
1955-56..._.__ 74, 951 60 633 80.9 14 318 19.1 |14,318 | 100. 0
1950-51__.___ 50 097 40 815 815 9 282 18.5 19,282 | 100. 0
Virginia—Rich-
mond:
1965-66.-__..| 28, 622 | 10, 108 35. 3 |18, 514 64. 7 |18, 228 98. 5
1960-61_____._) 27,759 | 11, 072 39. 9 |16, 687 60. 1 |16, 687 | 100. 0
BORDER
Delaware—
Wilmington:
1965~66.....__ 7, 847 2, 412 30.7 | 5,435 69.3 | 2,704 49.7
1960-61.____._ 6, 959 3,114 44.7 | 3,845 55.2 | 1,487 38.6
1957-58_.____ 6, 866 3, 993 58. 2 2 873 41. 8 | 1, 563 54. 4
1950-51___.___ 5, 959 4, 259 71. 5 1 700 28.5 | 1,700 | 100. 0
Distriet of Colum-
bia—
Washington:
1965-66... ... 91, 994 8, 308 9. 0 |83, 686 90. 9 |75, 688 90. 4
1960-61_____. 80, 279 | 13, 498 16. 8 |66, 781 83. 2 |55, 806 83. 6
1955-56.__.__ ‘67, 384 | 22, 415 33.3 44 969 66. 7 (33, 055 73. 5
1950-51._____ 59, 398 28 527 48. 0 30 871 52.0 {30,871 | 100. 0
Kansas—
Wichita:
1965-66._..__ 41,938 | 36, 381 86.7 | 5,557 13.3 | 3,531 63. 5
1960-61_.____ 33,903 | 29, 900 88.2 | 4,003 11. 8 | 2, 956 73. 8
Maryland—
Baltimore:
1965-66._.._. 118, 759 | 42, 382 35. 7 |76, 377 64. 3 64, 308 84. 2
, 1960-61_.____ 105, 989 | 45, 684 43. 1 60 305 56. 9 (50,673 84. 0
1955-56______ 97, 418 | 54, 358 55. 8 43 060 44 2 |39, 418 91.5
1954-55_.____ 94, 627 | 54,914 58. 0 39 713 42. 0 {38, 312 96. 5
Missouri— |
Kansas City:
1965-66______ 47,991 | 27, 647 57. 6 |20, 344 42. 4 (14,068 69. 1
1960-61.__._.._ 45,877 | 31,775 69. 2 114, 102 30.7 | 9,453 67. 0
1955-56._...._ 42,401 | 33, 525 79.1 | 8,876 20. 9 6 500 73.2
1950-51....._. 36, 785 | 30, 387 82.6 | 6,398 17. 4 6 398 | 100.0
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Southern, border and Northern States, elementary schools

Increase or decrease in

Increase or decrease in

Negro students in Negro students in White students in white students in
schools 90 to 100 majority Negro schools 90 to 100 schools 90 to 100
percent Negro; earliest schools percent white percent white; earliest
year to latest year year to latest year

Percent Percent
Percent’ of total of total Percent
Number increase Number Negro Number white Number increase
or elementary elementary or
decrease students students decrease

19,423 | 245.9 | 28,213 94.4 | 77,572 95. 3 39, 823 105. 5
__________________ 21, 066 90.9 72,348 [ 100.0 j._ . ____|co_oo-_
__________________ 7,898 | 100.0 | 37,749 | 100.0 |occoommoo oo

12, 533 95.7 | 28,622 94. 7 10, 411 57.2
12, 403 99.9 127,814 | 100.0 |- |ocecaooo
9,668 | 100.0 | 22,408 | 100.0 |- _|ocoooo_
7,187 | 100.0 | 18,211 | 100.0 |- _|ocooooos

6,175 | 251.7 | 9,231 | 906.8 34,010 | 96.1| 10,308 43.5
__________________ 2,453 | 100.0 | 23,702 | 100.0 |._________| _______

12,558 | 135.3 | 23,883 | 90.3 62,633 | 900.1| 21,818 53.5
__________________ 19,741 | 100.0 | 69,787 | 100.0 |-cco | __
__________________ 14,318 | 100.0 | 60,633 | 100.0 |- _|____"°°-
__________________ 9,282 | 100.0 | 40,815 { 100.0 |._________|""___°C

1, 541 9.2 18,288 | 98.5| 9,637 | 9053 | —1,435| —13.0
__________________ 16,687 | 100.0 | 11,072 | 100.0 |-o.__ ____|._______

1, 004 59.1{ 5,034 92.5 659 27.3 —3,600 | —84.5
__________________ 3, 449 89.7 1, 5456 49.6 | ___|-—_____
__________________ 1,766 61.5 1,581 39.6 ||
__________________ 1,700 { 100.0 | 4,259 | 100.0 | ___|ecooaoo_

44,817 | 145.2 | 83, 142 99.3 | 2,853 34.3 | —25,674 | —90.0
__________________ 66, 001 98.8 | 6,902 51.2 ||
__________________ 42,972 95.6 | 14,804 66.0 |__________|o______
__________________ 30, 871 100.0 | 28,527 | 100.0 |-~ |- ___._

575 19.5 | 4,955 89.1 | 34,509 94.8 6,218 22.0
__________________ 3, 593 89.8 | 28,291 94.6 | |eoeo

25, 996 67.9 | 70, 540 92.4 | 28,395 67.0 | —24,123 —45.9
__________________ 56, 416 93.6 | 34,025 7486 |ooeeoe
__________________ 41, 060 95.4 | 45,903 84.4 1 ...
__________________ 38,672 97.4 | 52,518 95.6 {_______.___

7,670 | 119.9 | 17,426 85.7 | 18,027 65.2 | —12, 360 —40.7
__________________ 12,271 87.0 | 25,831 8.3 [ooaaoaooo
__________________ 7, 666 86.3 | 29,414 Y G (N R I

__________________ 6,398 | 100.01 30,887 | 100.0 |- __CTTT|TTIITIIT

243-638 O—67T—2



TaBLE A.3—Growth of segregation in 40 school systems in

Total white Total Negro Negro students in
students in students in schools 90 to 100
elementary schools elementary schools percent Negro
Total
State and city elementary
students Percent Percent Percent
of total of total of total
Number ele- Number ele- Number | Negro
mentary mentary ele-
students students mentary
students
NORTHERN
California—
Oakland:
1965-66--| 35,639 | 15,033 42,2 |18, 570 52.1 19,043 48. 7
1959-601_| 37,214 | 21, 548 57. 9 |14, 453 38.8 | 1,110 | =~ 7.7
1949-501_| 30, 466 | 25, 628 84.1 | 4,305 14,1 ||
Pasadena:
1965-66._ 17, 680 | 11, 286 63. 8 | 4,538 2507 |
1963-64__ 17,114 | 11, 682 68.3 | 3,746 2109 ||
1961-62__| 16,543 | 12, 047 72.8 | 3,001 18. 1 | |eas
1955-56__] 13,793 | 11, 536 83.6 | 1,374 10, 0 {evcmeeo| oo
1950-51.__| 11,687 | 10,317 88. 3 747 6.4 ||
Sacramento:
1965-66_.| 28, 743 | 19, 387 67.4 | 3,869 13. 5 |accocc| e
1963-64.. 27,424 | 19,131 69.8 | 3,218 11. 7 295 9.2
San Francisco:
1965-66..| 49, 813 | 21, 331 42. 8 |14, 337 28.8 | 3,031 21.1
1962-63__| 52,959 | 31,782 60.0 |13, 639 25.8 | 1,579 11.6
Connecticut—
New Haven:
1965-66..____ 12, 951 6, 470 49.9 | 5,903 45.6 | 2,171 36. 8
1964-65_._.__ 12, 851 6, 786 52.8 | 5,515 42.9 | 2,023 36. 7
1963-64__._._ 13, 429 7,643 56.9 | 5,305 39.5 ] 1,196 22.5
Tilinois—
East St.
Louis:
1965-66.-| 14, 657 5, 366 36.6 { 9,291 63.4 | 7,467 80. 4
1962-63._| 13,242 6, 026 45.5 | 7,216 54. 5 | 6,434 89. 2
P _1954—55-_ 9,714 4, 864 50.1 | 4,850 49. 9 | 4, 526 93. 3
eoria:
1965-66_.| 17,092 | 14, 256 83.4 | 2,824 16. 5 592 21.0
1950-51__| 10, 163 9, 340 91. 9 821 8 1 oo
Indiana—
Fort Wayne:
1965-66-_| 22,963 | 19, 597 85.3 | 3,250 14.2 | 1,977 60. 8
1960-61_.| 20,636 | 18,107 87.7 | 2,474 12 0 |ommo oo
Indianapolis:
1965-66..| 71,102 | 49, 236 69. 2 |21, 866 30. 8 |15,426 70.5
1960-61__| 59, 547 | 42, 699 71.7 (16, 848 28. 3 |11, 945 70.9
1951-52__| 45,362 | 36,181 79.8 | 9,181 20.2 | 7,637 83.2
South Bend:
1965-66..| 20, 852 | 16, 787 80. 5 | 4,065 19. 5 | 1,064 26. 2
1963-64__| 21,032 | 17,206 81.8 | 3,826 18. 2 588 15. 4
1960-61_.| 17,740 | 14, 664 82.7 {3,076 17. 3 535 17. 4
Massachusetts—
Springfield:
1965-66._{ 19,061 | 14, 830 77.8 | 3,689 19. 4 567 15.4
1963-64..| 19,417 | 15, 588 80.3 | 3, 386 17.4 | oo
Michigan—
Ann Arbor:
1965-66.. 9,748 9, 046 92.8 702 £33 R
1963-64..] 8,669 8, 123 93.6 546 6.3 oo
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Southern, border and Northern States, elementary schools—Continued

Increase or decrease in

Increase or decrease

Negro students in Negro students in White students in white students in
schools 90 to 100 majority Negro schools 90 to 100 schools 90 to 100
percent Negro; earliest schools percent white percent white; earliest
year to latest year Year to latest year

Percent Percent
Percent of total of total Percent
Number increase Number Negro Number white Number increase
or elementary elementary or

decrease students students decrease
9,043 |- __ .- 15, 455 83.2 7, 547 50.2 | —13, 466 —64.1
10, 274 71.1 ] 12,190 56.5 || ______
SR [ 2, 632 61.1 | 21,013 82.0 || ..
__________________ 3, 240 71. 4 9, 270 82.1 —314 —3.3
__________________ 2,785 74.3 9, 966 86,3 |-
__________________ 1, 816 60. 5 | 10, 937 90.7 | .
__________________ 706 51. 4 | 10, 457 90.6 | ___ ...
__________________ 196 26.2 9, 584 93.0 || .
—295 |—-100.0 1, 689 43. 6 | 15,920 82.1 181 1.2
__________________ 1, 459 45. 4 | 15,739 82.3 | e
1,452 92. 0 { 10, 369 72.3 | 13, 879 65. 1 —9, 093 —39.6
__________________ 10, 334 75.8 | 22,972 2.2 {0
975 81. 5 4, 329 73.4 3, 048 47.1 —367 —10.7
__________________ 3, 812 69.1 2, 624 38,7 ||
__________________ 3, 769 71.0 3, 415 L7 N (O N
2,941 65. 0 8, 585 92. 4 3, 678 68. 6 —673 —15. 6
__________________ 6, 899 95.6 5, 184 86.0 | ___|___.___
__________________ 4, 526 93.3 4, 351 89. 4 | |eea__.__
592 (L _______ 2,454 86.9 | 12,779 89. 6 4, 604 56. 4
__________________ 308 37.5| 8173 87.5 || .
1,977 _______ 2,694 82.9 | 17,183 87.7 1, 138 7.1
__________________ 1,783 72.1 | 16, 045 886 (cooom |
7, 789 102. 0 | 18, 423 84.2 | 39,715 80.7 6, 537 19. 7
__________________ 13, 356 79.2 | 34, 461 80. 7 ||
__________________ 8, 101 88.2 | 33,178 9.6 | | __
529 98. 9 2, 077 51.1 ] 12,773 76.0 961 8.1
__________________ 2, 627 68.7 | 14,090 81.9 | |eeeo
__________________ 1, 859 60. 4 | 11, 812 80.6 __________|-__..____
567 |._______ 2,651 71.9 | 12,272 82.8 —489 —3.8
__________________ 1,989 58.8 | 12,761 818 || __
__________________________________ 7,477 82.7 290 4.0
__________________ 153 28.0 7, 187 88.5 |ocmmm ol




TABLE A.3—Growth of segregation in 40 school systems in

Total white Total Negro Negro students in
students in students in schools 90 to 100
elementary schools | elementary schools percent Negro
Total
State and city elementary
students Percent Percent Percent
of total of total of total
Number ele- Number ele- Number | Negro
mentary mentary ele-
students students mentary
students
NORTHERN—COD.
Detroit:
1965-66__{194, 338 | 85, 226 43.9 (107,461 | 55.3 |77, 654 72.3
i t1960—61__ 201, 257 (106, 836 53.1 193,192 | 46.3 162,391 66.9
int:
1965-66_.; 28,493 | 19, 054 66.9 | 9,439 33.1 1| 6,410 67.9
1959-60__{ 24,751 | 18, 261 73.8 | 6,490 26.2 | 2,711 41. 8
1955-56..| 21, 557 | 17,215 79.9 | 4,342 20.1 | 2,260 52.1
1950-51__| 15,398 | 13, 456 87.4 | 1,942 12.6 779 40.1
New Jersey—
Newark:
1965-66.. 53,266 | 12,404 23.3 [36, 805 69.1 (18, 881 51.3
1963-64__| 48, 012 | 14, 323 29.8 |30, 844 64.2 |18, 880 61.2
1961-62_.| 43,460 | 16, 057 36.9 (25,353 58.3 112, 353 48.7
New York— i
Albany:
1965-66..] 8,744 6, 217 71.1 | 2,527 28.9 | e
1962-63..| 8,891 6, 927 77.9 | 1,964 22,1 ||
Buffalo:
1965-66._| 49,219 | 31,007 63.0 {17,016 34.6 113,106 77.0
1961-62__| 34,485 | 22, 471 65.2 |11, 422 33.1 19,199 80.5
Syracuse:
1965-66_.| 17,611 | 14,263 81.0 | 3,348 19.0 oo
1964-65..| 17,672 | 14, 577 82.5 | 3,095 17,8 joc |
1962-63__| 14,974 | 12,785 85.4 | 2,189 14.6 667 30.5
Ohio—
Akron:
1963-64_.| 33,797 | 25, 570 75.6 | 8,174 24.2 | 3,347 40.9
1960-61._] 32,940 | 25,574 77.6 | 7,366 22.4 | 1,393 18.9
Cincinnati:
1965-66..| 55,922 | 33,363 59.7 |22, 559 40.3 (11, 155 49.4
1960-61__] 51,030 | 33, 597 65.8 |17, 433 34.2 |10, 935 62.7
1955-56__ 52,351 | 39, 547 75.5 |12, 804 24.5 | 4,922 38.4
1950-51__| 40,038 | 30,973 77.3 | 9,110 22.7 | 3,981 43.7
Cleveland:
1962-63..| 92,395 | 42, 564 46.1 |49, 831 53.9 |41, 034 82.3
1952-53_.| 70, 614 | 49, 075 69.5 |21, 539 30.5 |12, 369 57.4
Columbus:
1965-66__ 66, 215 | 48,913 73.9 |17, 302 26.1 | 5,933 34.3
1960-61__| 56,624 | 42, 511 75.1 (14,113 24.9 | 3,235 22.9
1955-56__| 39, 341 | 32, 189 81.8 | 7,152 18.2 | 2,677 37.4
1950-51..| 29, 839 | 25, 005 83.8 | 4,834 16.2 | 1, 666 34.5
Oregon—
Portland:
1965-66______ 54, 717 | 50, 235 91.8 | 4,482 8.2 1 2,085 46.5
1964-65____ . 55,246 | 51,012 92.3 | 4, 234 7.7 11,548 36.6
1963-64__._.._ 54,747 | 50,902 93.0 | 3, 845 7.0 1,227 31.9
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Southern, border and Northern States, elementary schools—Continued

Increase or decrease in Increase or decrease
Negro students in Negro students in White students in white students in
schools 90 to 100 majority Negro schools 90 to 100 schools 90 to 100
percent Negro; earliest schools percent white percent white; earliest
year to latest year year to latest year

Percent Percent
Percent of total of total Percent
Number increase Number Negro Number white Number Increase
or elementary elementary or
decrease students students decreaso

85.9
__________ cemecee-| 6,156 94.9 | 16, 309 89.3
__________________ 3, 360 77.4{ 15,219 88. ‘%

6, 528 52.8 | 33,238 90.3 | 4,604 37.1 | —1,159 —20.1
__________________ 24, 661 79.9 | 4,759 33.2 e
__________________ 21, 503 84.8 | 5,763 35.9 oo
__________________ 1,869 74.0 | 4,134 66. 5 —235 —5.4
__________________ 1,354 68.9 | 4,369 63.1 | e

3,907 42.5 | 15,097 88.7 | 25,131 81.1 5,930 30.9
__________________ 10,212 89.4 | 19,201 85.4 |

—667 {—100.0 | 1,679 50.2 | 9,937 69.7 —312 —3.0
__________________ 1,499 48.4 | 11,178 (2 G S
__________________ 1,258 57.5 | 10,249 80.2 |

68.1 ] 6,801 26.6 | —12,163 | —64.1
73.8 | 18,964 4.2 |o |l
88.0 | 21,141 63.3 | —1,422 —6.3

78.0 | 24,520 73.0
74.7 | 31,648 80.1
70.7 | 22,563 72.8

94.6 | 34,175 80.2 -5,501 —13.9
84.4 | 39,676 80.9 [ oo
80.8 | 37, 651 77.0 18, 032 91. 9

76.8 | 31, 508 74.1
65.9 | 26, 369 82.0
70.2 | 19, 619 78.5

858 | 69.9| 2,653 | 59.2|46,223| 92.0 —688| —1.5
__________________ 2,635 | 623146701 | 93.8 | ___.._____|._______
__________________ 2,532 | 658146011 g2g | TTTTTTTT|ITTTTTTT

17



TaBLE A.83—Growth of segregation in. 40 school sysiems in

Total white Total Negro Negro students in
students in students in schools 90 to 100
elementary schools elementary schools percent Negro
Total
State and city elementary|
students Percent Percent Percent
of total of total of total
Number ele- Number ele- Number | Negro
mentary mentary ele-
students students mentary
students
NORTHERN—cCOR.
Pennsylvania—
Chester:
1965-66.. 6,482 1, 990 30.7 { 4, 492 69.3 | 3,499 77.9
1963-64._( 6, 311 2, 148 34.0 | 4,163 66.0 | 2,961 77.1
Harrisburg:
1965-66__1 8, 208 4, 456 54.3 | 3,752 45.7 | 2,025 54.0
1963-64__| 8, 320 4, 702 56.5 | 3,618 43.5 | 2,103 58.1
Philadelphia:
1965-66.-|156, 523 | 64, 829 41.4 (91, 694 58.6 (66, 052 72.0
1960-61__|148, 464 | 71, 246 48.0 |77, 218 52.0 |60, 636 78.6
1950-51__|139, 060 | 92,324 | 66.4 |46,736 | 33.6 |29, 555 | 63.2
Pittsburgh:
1965-66._.| 47,363 | 28, 717 60.6 |18, 646 39.4 | 9,226 49.5
1957-58__| 44, 855 | 30,244 67.4 |14, 611 32.6 | 4,996 34.2
1955-56__ 43,699 | 30, 693 70.2 |13, 006 29.8 | 4,204 32.3
Utah 1950-51_.| 43,078 | 32, 449 75.3 |10, 629 24.7 | 3,226 30.4
ah—
Salt Lake City:
1965-66_._.__ 22,066 | 19, 893 90.2 361 1.6 [-cmmo oo
1960-61______ 25, 324 | 23, 557 93.0 268 1.1 o)
Washington—
Seattle:
1964-65___.__ 50, 628 | 42, 053 83.0 | 5,318 10.5 525 9.9
1962-63._..__ 54,455 | 46, 407 85.2 | 4,960 9.1 576 11.6
1957-58 ... 57,915 | 51, 861 89.5 | 3, 569 6.2 [~coooos 0.0
Wisconsin—
Milwaukee:
1965-66_...__ 75,033 | 55,230 73.6 |19, 803 26.4 |14, 344 72.4
1960-611_____ 66, 423 | 53,716 80.9 (12, 707 19.1 | 8, 559 67.4
1950-511.____ 43, 487 | 40, 916 94.1 | 2,571 5.9 1,316 51.2

1 Estimated figures based on census and school enrollment dats.




Southern, border and Northern States, elementary schools—Continued

Increase or decrease in

Increase or decrease

Negro students in Negro students in White students in white students in
schools 80 to 100 msjority Negro schools 90 to 100 schools 80 to 100
percent Negro; earliest schools percent white percent white; earliest
year to latest year year to Iatest year

Percent Percent
Percent of total of total Percent
Number increase | Number Negro Number white Number increase
or elementary elementary or

decrease - students students decrease
538 18.2 4, 001 89.1 755 37.9 356 89. 2
__________________ 3, 573 85. 8 399 18.6 |nco e feecee
—178 —3.7 3, 048 81.3 2, 505 56. 2 —109 —4.2
__________________ 2,994 82.7 2, 614 556 |ocwmee e
36,497 | 123.5 | 82,704 90.2 | 37,370 57.7 | —34,356 | —47.9
__________________ 53, 820 75.5 | 70, 619 (3 TR T P IR
__________________ 39, 633 84.8 | 71,726 (U T P I
6, 000 186.0 | 15,428 82.8 | 17,883 62.3 —1, 560 —8.0
__________________ 10, 736 73.5( 19,924 |  65.9 |ono ool ____
__________________ 9, 338 72.1 ] 19, 387 63.1 |-
__________________ 5, 408 51.0 ] 19,443 89.9 ||
__________________________________ 19, 212 96.6| —3,708] —16.2
__________________________________ 22, 920 97.3 | oo
525 [._____. 3,212 60.4 | 37,751 89.8 | —10,295 | —21.4
__________________ 3,207 64.6 | 43,128 92.9 __________| _______
__________________ 2,110 59.1 | 48, 046 92.6 |ocoe
13, 028 990.0 §| 17,204 86.8 | 47,648 86.3 9, 752 25.7
__________________ 10, 990 86.5 | 49,743 92.6 |- | ___
__________________ 1,716 66.8 | 37,896 92.6 [ooccmeo oo
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Appendix B

TABULATIONS OF CHARACTERISTICS OF CITY AND SUBURBAN
SCHOOLS !

The tables which follow show selected characteristics of school, students, and teaching
staffs in schools located in the central city and surrounding districts or census-
defined Standard Metropolitan Statistical Areas. The information is from the Equality
of Educational Opportunity survey conducted in the fall, 1965, by the U.S. Office of Edu-
cation.?

Because of the disproportionate sampling under the design for the survey, these esti-
mates are developed with inflation factors, or weights, which take into account the
character of the sample within each region.?

The States included in each of these regions are as follows:

Northeast: Connecticut, Delaware, Washington, D.C., Maine, Maryland, Massachu-
setts, New Hampshire, New Jersey, New York, Pennsylvania, Rhode Island, and
Vermont.

Great Lakes: Indiana, Michigan, Ohio, Illinois, and Wisconsin.

Plains: lowa, Kansas, Minnesota, Missouri, Nebraska, North Dakota, and South
Dakota.

Southeast: Alabama, Arkansas, Florida, Georgia, Kentucky, Louisiana, Mississippi,
North Carolina, South Carolina, Tennessee, Virginia, and West Virginia.

Far West: Alaska, California, Colorado, Hawaii, Idaho, Montana, Nevada, Oregon,
Utah, Washington, and Wyoming.

The nonresponse was most severe in large metropolitan areas, and especially in the
central cities of metropolitan areas in the Great Lakes, the Plains, and the Southwest
regions. The estimates in these regions are, therefore, most subject to bias.

1 These tables were prepared by James McPartland and Robert L. York, with the
assistance and facilities of the Center for the Study of the Social Organization of Schools
at the Johns Hopkins University.

2 James S. Coleman and others, Equality of Educational Opportunity, Government Print-
ing Office, 1966.

31d. at 558.
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TaBLE 1.—Characteristics of students reported by secondary school principals for schools located in Standard Metropolitan Slalistical Areas,
by the regional location of the school, and whether the school is in the central city district

Region

Characteristic Northeast QGreat Lakes Plains Southeast Southwest Far West

City Suburbs City Buburbs City Suburbs City Suburbs City Suburbs City Suburbs

What best deseribes the pupils
gerved by this school?
Percent all children of pro-
fessional and white-
collar workers. . .o_oo__. 0 10 0 0 0 0 0 0 0 0 0 0
Percent mostly children of
professional and white-
collar workers. . c.oouo.. 5.4 | 25.2 0 11,7 | 74.2 0 20. 8 4 0 2.0 3.7 | 610
Percent children from a
general eross-section of
the community.......-.[ 55.0 | 60.2 | 67.5 | 63.7 |22.8 |88.3 |68.0 |650 |87 |91.4 |92.9 | 28.2
Percent mostly children of
factory and blue-collar

WOrKeIS o 30.5 6.1 22.6 | 24.6 2.9 3.6 7.5 15.7 3.6 1.5 .7 5.2
Percent all children of

factory and blue-collar .

WOIKCIS e e e 8.9 1.0 9.8 0 0 0 3.5 0 10.5 0 0 0
Percent children of rural

families v oc oo 0 6.2 0 0 0 7.7 0 18.7 0 4.9 2.4 5.5

What percentage of students
this year are transferred from
another school?_._._mean....[ 6.8 3.8 6.0 4.1 6.3 2.4 2.9 4.4 | 11.0 5.2 | 12,1 6.4

What js the approximate per-
centage of all girls and boys
who enter your tenth grade
but drop out before gradua-
tion? (Exclude those who
transfer to another school)._..| 20. 8 4.1 1. 6 59 4.6 4.5 7.5 9:9 10. 0 3.2 8.6 3.7




€3

What proportion of your
students are in the highest
track or group?____mean____

What proportion of your
students are in the lowest
track or group?....mean....

What percent of students in
the school go on to
college? .. - o mean......

For each of the following
areas, indicate whether there
are problems of discipline
with the students in this
school? Percent of thesc
indicated:

destruction of school prop-
erty, impertinence, dis-
courtesy to teachers,
racial or ethnic conflict,
gerious problem of
stealing, physical
violence against
teachers, narcotics or
stimulants, drinking
intoxicants. ... _______.

Number of school principals
on which tabulations are
based. . oo e et

12,7

22,6

34. 6

23.2

36

19.5

15.7

49. 2

12.3

50

15.1

13.3

28. 7

17.5

21

12. 0

10.7

39. 8

12.9

32

15. 8

5.3

66. 4

11. 2

6

16. 2

10. 5

20. 8

16. 2

12. 8

40. 9

17.8

30

7.7

14. 6

28. 8

20. 1

42

14. 7

20. 6

46. 1

16. 1

12

23.5

23.5

40. 0

8.9

18

4.0

4.9

40. 0

19. 8

12

27. 2

15. 6

52. 2

14. 4

15

1 The secondary schools included in theso tabulations aro only those with a twelfth grade.



TanLE 2.—Characleristics of secondary schools as reporied b;{ the principals for schools located in Standard Metropolitan Statistical Areas,
by the regional location of the school, and whether the school is in the central cily disirict

Reglon

Characteristio Northeast Great Lakes Plains Southeast Southwest Far West

Clty Suburbs City Suburbs City Suburbs Clty Suburbs City Buburbs City Buburbs

What best describes the loca~

tion of your school?

Percent in a rural area.....-.- 0 14. 3 0 12. 4 0 28.0 1.7 12. 2 0 30. 1 2,4 8.7
Percent in o small town....{ O 9.3 0 20.0 0 22,6 0.8 9.8 0 45. 3 L9 3.6
Percent in a city of 5,000

10 50,000, oo e 0 12. 4 4.4 | 28.2 0 0 4.0 40 2.8 7.8 |+ LO 7.2
Percent in a residential

BUDUID . e e 0 58. 9 0 28.1 0 49.3 19.6 | 53.5 6.9 9.9 1.9 | 629
Percent in an industrial

SUDUIDe e 0 2.8 0 9.8 0 0 23. 4 2.7 0 0 0 3.2

Percent in a residential
area of a larger city
(over 50,000) - _ < mme 46. 6 0.5 | 6l4 0 74. 2 0 25.5 | 14.0 | 83.3 7.2 |79.7 6. 4
Percent in the inner part

of a larger city (over
50,000) - - - evemammmaanna 53. 3 1.6 34. 1 1.3 25.7 0 24.7 3.6 6.9 0 13. 0 7.8

Does your school have a room
get aside as a centralized
library?

Percent ye8a e cocccnnan= 940 |100.0 [100.0 [100.0 [100.0 | 844 |100.0 | 97.2 |100.0 96,0 (100.0 |100.0

How many catalogued volumes
are thero in your school

library?
MedD. e nmamae e m——n 648 689 766 584 223 400 733 560 726 362 888 818
Volumes Fer gtudent in
school library, mean___.. 3.6 6.8 4.3 5.5 14 3.8 5.7 3.7 48 4.7 8.5 6. 2

Is space and equipment avail-
able for students to do

laboratory work in biology?
Percent Ye8.cumccmcnannann 75.0 {89.1 095.4 | 826 1100.0

92.2 1906.4 ]98.6 [100.0 1927 |[76.0 1[100.0



Percent courses are taught
without laboratory._..._

Percent we offer no courses
in biology - ccccncaaaaao

Is space and equipment avail-
able for students to do
laboratory work in chemistry?

Percent yes___._______...

Percent courses are taught
without laboratory. ...._

Percent we offer no courses
in chemistry________.._.

Is space and equipment avail-
able for students to do labo-
ratory work in physics?

Percent yes. e occaaoenns

Percent courses are taught
without laboratory......._

Percent we offer no courses
in physies. .ol

Does your school have a foreign
language laboratory with
sound equipment?

Percent yes with equip-
ment installed in a fixed
location ..o ...

Percent yes with portable
equipment. ... .__..___..

Percent courses are taught
without laboratory.....__

Percent we offer no courses
in foreign language______

Pupils per room, mean......_..
Pupils per teacher, mean___.____

Number of school principals on
which tabulations are based.. .|

15.1
9.7

10.9

17.3

24.0

87.6
2.7
9.5

100. 0

95. 4

4.5

87.

12.

5

100. 0

92. 2

7.7

96.

99. 5

0.4

100. 0

67.0
7.2
25. 6

76.0

24.0

100. 0

87.3
2.4
10.1

100. 0

91. 0
4.4
4.5

86.

13.

100. 0

88.3

11. 6

95.

78.6
3.4
17.9

100. 0

57. 2
7.2
35. 5

76. 0

24.0

97.7
2.2

26.0
26. 7
29. 4
17. 7

76. 5
3.2
18.5
1.6

71. 2
21. 7
7.0

83.0

16. 9

12. 4
60. 6
15. 2
1.6

41,

41,

25. 2
17. 4
48. 7

8.5

94. 9

5.0

27.8

" 20, 2

21.3
30.5

74.1
24.0
1.8

76. 9
6.1
16. 9

30.7

22. 8

34.2

390.1

25. 4

23.

47,6

26. 3

26. 0

29. 5

27.1

22. 2

19.3

26. 4

ool 0 @ ©

24.5

- 25. 4

22.

OllI[o © o ©

34.9

24.1

20. 4

27.2

24.7

36

50

21

30

42

12

18

12

15




TaBLE 3.—Average characteristics of secondary school teachers whose school is localed in a Standard Metropolitan Statistical Area, by geo-
graphic region of the school, and whether the school 78 within the central cily school district !

Charactorlstic

Region

Northeast

Great Lakes

Plains

Southeast

Southwest

Far West

City Suburbs

City Suburbs

City

Suburbs

City Suburbs

City Suburbs

City Suburbs

How old were you on your
last birthday? (mean)........
As of June 1965, what was the
total number of years of full-
time teaching experience you
have had? (Consider coun-
seling as teaching experi-
ence,) (MeaAN) e ccmoeeeaean
As of June 1965, what was the
number of years of full-time
teaching experience you had
in this school? (Consider
counseling as teaching ex-
perience.) (Mean) .. .ovecece.-
What will be your total annual
salary from this school
gystem this year? (Esti-
mate su%plements for extra
services by using supple-
ments from last year.
(MNEAN) - v e e
Verbal test score (number cor-
reet out of 30). (mean)...____
Number of teachers on which
tabulations are based......__

40.4 | 35.6

12.7 7.1

8.0 5 2

7,794 | 7,271
24.9 | 24. 4
2,550 | 2,199

40.2 | 35.1

13. 4 9.6

9.0| 5.8

7,776 | 7,209
23.8 | 251
1,071 | 1,115

38. 6

12. 7

8.4 |

7,143
24. 8
400

30. 2

5.6

2.9

5,048
24.9
143

36.8 | 33.2

10. 5

6.7

5,533 | 5,

8.2

4.5

120

22.4( 22.0

851

816

37.9 | 3456

10. 0 8.3

5.3 4.5

6,010 | 5,401
22.5 | 24.2
378 327

38.2 36.5

6.3 4.5

8,111 | 8,289
25.2 | 25.7
801 745

1 In these tabulations, “secondary school teachers” aro those teaching grades 9, 10, 11, or 12 in a school which includes the twellth grade.




TABLE 4.—Percenl of secondary school leachers having different personal characterisiics, for leachers in schools located in Standard
Metropolitan Statistical Areas by the regional location of the school and whether the school is in the central cily district

Region
Characteristic Northeast Great Lakes Plains Southeast Southwest Far West
City {Suburbs| City [Suburbs| City |Suburbs| City |[8uburbs| City |Suburbs| City |Suburbs
Areyou ._.._____. (race)?

273 2+ PN 9.0 1.7 9.1 1.5 8 4 1.1 440344 357 82| 4.8 4.4
White_ oL 88.9197.1(190.2)|97.8(90.2)|98.7|552 (647 ]628(91.4)|93.8| 91.6
American Indian______________________ .8 .2 0 .7 0 0 0 .2 1.3 0 .3 .5
Oriental __ .. ..o as .1 .2 0 0 0 0 0 0 0 0 .5 2.6
Other____ o eo.. .9 .6 .5 0 1.2 .1 .6 .6 0 .2 .4 .7

Where have you spent most of your life?
In this city, town or county_ .. _________ 80.9 136.3 |547|26.6|41.6 | 16.9 | 59.3 | 355 | 41.7 | 22.7 | 28.0 16. 4
In this State, outside this city, town or
county .. 83|40.4(23.1(49.026.6 5322511409386 669|262 342
In another State, in the United States._.| 9.2 [ 21.6 | 20.7 | 23.4 [ 31.6 | 28.6 | 15.1 | 23.1 { 18.9 9.2 | 45.0 47. 2
In Puerto Rico or another U.S. posses-
i .1 .1 1 0 0 .2 .2 0 1.0 .1 .2
0 0 2 0 0 0 0 .21 0 0 .1
.2 .2 0 0 0 0 0 0 0 0 .7

In another country other than United
States, Mexico, or Canada___________ .9 L1 .8 6| 0 2| 0 2 2| 0 .5 .9

How many years of school did your father

complete?

None or some grade school . _____..__.__. 21.4 1123 [ 17.5|11.5|13.4(10.5|13.0}120{13.2|17.5| 10.9 11.0
Finished grade school__. ... . _.____.____ 20.0 | 20.8 | 28.3 |1 27.6|22.6(19.8(20.1 (158|247 |21.3|20.6 24.1
Some high school .__________________.___ 16.2 | 16.8 | 13.8 [ 16.2 | 14.4 | 18.6 | 21.6 [ 20.2 | 18.6 | 16. 1 | 13. 3 18. 0
Finished high school.....ovecerocnona- 1227 | 15,7 | 13.8 | 15.2 | 16,7 | 17.7 | 17.8 | 18 56 | 15.0 | 20.8 | 156.6 13. 2
Technical or business school after high.__| 3.6 6. 1 46| 55 7.6 . 5 2.7 57 2.9 3.6 6. 8 4.7
Some college, but less than 4 years_.____ 6.1 8.1 6.1 9.8 8.6 .4 11.2 (105} 1.2 10.1 | 12. 8 9.9
Graduated from a regular 4-year college._| 4.3 6. 6 50 4.7 6.1 . 8 3.6 5.3 5. 4 28 5 4 6.7
Attended graduate or professional school.| 8.7 8.8 5.6 6. 6 80 (124 | 7.6 7.9 29 3.7110.5 9.0
Don’t know. - o ... 6.5 4.3 4.8 2.5 2.2 . 8 2.0 3.8 58| 37 3.6 2.9

Number of teachers on which the tabulations
are based_ _____________________________ 2, 5650 |2, 199 {1,071 |1, 115 400 443 851 816 378 327 801 745
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TABLB 5.—Percent of secondary school teachers with different education and training, for teachers tn schools located in Standard Metropolitan
Statistical Areas, by the regional location of the school, and whether the school i in the central city disirict

Region
Characteristic Northeast Great Lakes Plains Southeast Southwest Far West
City |[Buburb| City |Suburb| City |Buburb| City |Suburb{ City |Suburb| City | Suburb
What is the highest earned college degree
you hold? Do not report honorary degrees.
No degret v cv e camne e cccc e mae 3.1 0.6 87| 0.7} 0.4| 1.0| 0.4 11| 2.0 1.3 0.3 0.4
A degree or diploma based on less than 4
Years WOrk. oo 2.2 .7 7 510 .7 .7 1.4 .8 710 .4
A bachelor’s degree..._ ... 43.9 | 52.4 | 47.1 | 56.8 | 50.2 | 74.9 | 71.9 | 77.4 | 65.1 | 67.8 | 49.6 | 59.2
A master’s degree. oo v e 44.5 1 41.3 | 43.9 | 39.4 | 47.4 | 21.6 | 24.4 | 18.7 | 30.4 | 30.1 | 41.9 35.4
Professional or specialist diploms (6th ’
FCOL) e m o o oo 51| 42} 89| 2.0 1.1 1.5 1.2 1.0 1.4] O 7.0 3.6
A doctor's degree. oo oo 1.0 .4 .5 .3 .61 O 1.2 .21 0 0 1.1 7
What is the location of that institution (where
you took most of undergraduate courses)?
In this city, town, or county . _.._..__. 59.6 | 17.0 [ 28.8 | 7.9 | 27.0| 8.4} 30.3|17.2 | 16.4 | 13.4| 9.6 11.9
In this State, but outside this city, town,
or county - oo S 20.4 | 51.6 [ 41.8 | 62.0 | 81.9 | 58.0 | 40.5 | 55.1 | 58.0 | 78.1 | 42.5 | 37.8
In another State in the United States.___| 19.0 | 30.5 | 28.8 | 29.7 | 40.7 | 32.3 | 28.9 | 27.5 | 25.4 | 8.4 | 47.6 [ 49.3
In Puerto Rico or another TU.S.
POSSESSION. . oo cccaccccea—an 21 0 .31 0 .21 0 170 0 0 1 .2
In MexiCo oo oo 0 0 0 0 0 0 0 0 0 0 0 .1
In Canad oo oo .1 0 0 0 0 0 0 0 0 0 .2
In 2 country other than United States,
Mexico, or Canada_ - __________._._.. 4 .4 1] 0 1.2 11 0 0 0 0 .2
Have you ecver attended an% summer in-
stitutes sponsored by the NSF or financially
supported by the NDEA or by the 1965
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Elementary and Secondary Education Act?

What type of State teaching certification do
you have?
Noneertified_ - -
Temporary, provisional, or emergency
eertification_ . _ s
Regular certification, but less than the
highest certification in this State..._..
ThSe highest certification offered in this
tate. o
Number of teachers on which tabulations are

11.3
14.1
11.2
63.3
2, 550

Mo
O 00 I

21.5
9.5
64.5
2, 199

=
P

12,0
20.5
67.3
1,071
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1,115
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+400
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8.7
48.4
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6.6
45.5
46.5

816
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16. 3
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TABLE 6.—Percent of secondary school teachers with certain altitudes aboul their profession and their school, for teachers in schools located in
Standard Meiropolitan Statistical Areas, by the regional location of the school, and whether the school is in the central city district

Region
Characteristic Northeast Great Lakes Plains Southeast Southwest Far West
City |Subwrb| City {Subwrb| City [Subwrb| City |Suburb| City ) Suburb| City | Suburb
Suppose you could go back in time and start
college again in view of your present
knowledge, would you enter the teaching
profession?
Definitely ye8 v ccc oo 45.5 (41,51 34.2140.5|39.7|45.5|37.1[41.2 | 43.6 | 46.9 | 43.5| 49.1
Probably yes_ o oo oo ecan 30.1]32.7(33.1|35.5129.7(30.1]32.8|36.2(25.8131.9|29.,9| 33.7
Undecided. - - o oo ccecaccaae 9.7 9.5 9.8|10.6 |12.3}11.4] 10.9 | 10.3 9.3 8.6 9.3 5.4
Probably no_ . e 9.9111.2115.3|10.2 | 14.5| 7.5 12.5| 8.9 14.0 6.5 11.3 7.7
Definitely no. oo oo oo 4,7 48| 7.4| 3.0 3.6| 5.4| 6.3| 3.2| 7.0| 5.8 5.8 3.9
If you could choose, would you be & faculty
mer;xber in some school rather than this
one
Y S e e ——— 13.8 12,9 |17.7 112,21 10.8|10.8 | 7.7 12.7)10.913.3 | 17.3 | 21.1
MaybCa e e e e cccceeeae 29,3 138.7431.843.5|36.0 50.6|32.8{39.8|34.630.9|35.2| 39.6
NO e cccccc e ccaccccmccccam 56.8 | 48.3 | 50.4 | 44.2 | 53.1 | 38.5 | 59.3 | 47.4 | 54.4 | 55.6 | 47.4 | 39.2
What kind of high school would you most
like to work in?
(Answer even if you are not a high
school teacher.)
With strong emphasis on an academic
school college preparation.......... 47.7 (48,51 28.6 [ 34.3 { 50.2  40.0 | 51.4 | 52.6 | 38.7 | 51.9 | 37.8 | 34.3
A comprehensive school ... _______. 34.9139.5|139.4| 54.7 | 40.1 | 51.9 | 30.0 | 32.1 | 36.7 | 33.8 | 49.5 | 55.7
A special curriculum school that is
designed to serve the -culturally
disadvantaged.. .o ocooacacaaaas 4.7 3.9 | 4. 4.3 4.0 4.1 5.0 6.9|13.8] 3.5| 6.4 3.1
Vocational technical or trade school._.} 8.0 4.8 (25,4 4.7 3.9 2.1 9.4 5.3 9.4 8.4 3.6 5.4
Commercial or business school........ 4.41 3.1 1. 1.8 1.6 1.6 3.7 3.0 1.1 2.3 2.5 1.3




[\ ¥
20
45
- -
[=2]
w0 2
42 =}
318 27
; .8 36
hl =
ON :
Ou. (=]
~(.71 & :
25. o0
= 4&
8 - 13.
.O i
10m4 6.15
23.8. o 8
< .8 24~
- 5&8
5 - —
.5 (=]
19.3 & :
Qo =
~H - 1~(.
9~.4 o
0.5 : :
44. 26“ i
14. 59.
i [=2] L
.64 1
. ﬂlu. [=2]
5 .1 3Qw w0
- 4L
9 : 12.
L9 :
-4 .7
1%;&6 7.53
: .9 300. ©
= 5&
2 : —
.8 [ ¥~
o .3 .
o0 o 5 5
3 | an. o0
: . 5L
: . 24\“1
2 : N
%2 o <
5.9 5. :
400 44~ —
[~} : 4~.O.
9 : i N w0
6.1 : 1
2 ) :
: .O Qms
. - .
2 - by
.3 : n
[=2] -4 .7
O 5 - N (=]
| 3&3 4Qm o0 .
| _ - 3&
y _ _ ° ) [=23
. _ _ : [=2]
n” : i 0 o —
5 _ | ' 1 t . @
SO t 1 1 ' e =2 :
22 | i H .
_ .
.mw N : iES : 2
| . i _ _..mWO 1 10
u.n . ; ! 1 ] =] '
..ul X = .ac ' o
Sy _ _ _ ! _CS }
Br _ . . ! _a ] w
f...f,. | P ' =z 1 b= [
EV._ | ! _eh 1 k=) i
r i o _h.f,. ] el '
u..m _ | ! ..T,. 1 =] t
O.T.. | : _ ! 1 .n 1 — ¢
: X x ..w‘.. 1 = t
dd “ " " _ _am | b "
m,m P " | “um | m"
_ 1
2k e | i n 1
: “ _ - _ ! m t h “
th." ' 1 1] _de _ C _
: n _ " ' _.I.h ' o 1
hmm"“""wt” m"
.I..,.I..I. Vo I D™ ' '
me&w““wm“ m_
o ) : | |
Bh Oe : .
VWEG v.m r“,mv.m_ m _
: A&O o2 “e '
anL.YH : "
_ Mtw )
rmhx e "
el ;
V..D : "
Oa Od
c 2
2
mb
2
Z

31



Appendix C

THE COMMISSION’S RESEARCH STRATEGY FOR COLLECTING DATA
ON RACIAL ISOLATION AND EDUCATIONAL OUTCOMES

Introduction

Prior to the Equal Educational Opportunity survey, surprisingly little systematic research
had been done on the consequences and correlates of racial isolation. Thus the Com-
mission had only a fragmentary beginning upon which to build the present research.
Accordingly, it chose a strategy appropriate to a ground-breaking rather than a final
study. The strategy consists of a broad-gauged approach, with four diverse but inter-
locking efforts. This involved, first, more detailed analyses of the data from the Egual
Educational Opportunity survey. The second approach focused intensively on secondary
school students in Richmond, Calif. The third effort extended to recent high school
graduates, and the fourth approach dealt with two broad surveys of both Negro and
white adults. Each of these research efforts has its strengths and weaknesses, the com-
plementary nature of which deserve discussion.

The reanalysis of the U.S. Office of Education survey has an obvious advantage: a
large, reasonably representative sample of the Nation’s public school children. Attention
is focused especially upon the Metropolitan Northeast, where a fairly large number of
both desegregated and segregated Negro and white children were tested, and their atti-
tudes reported. Momentous as this survey is, however, it too has limitations: a heter-
ogeneous sample that requires control of a wide range of factors. More important, the
data are all from one year, and thus do not allow comparisons over time.

The second study attempts to correct in part for these limitations. It involves a
collection of horizontal data on 4,077 high school students in the single school system of
Richmond, Calif. Professor Alan Wilson, of the University of California at Berkeley,
conducted this research for the Commission. His work allows testing over time, differ-
cnces in the performance and attitudes of desegregated and segregated Negro children.
What this work lacks in geographical scope and generality, it makes up for in depth
and range of data.

The third set of data was made possible by a unique opportunity fo re-locate and
interview members of the 1965 graduating classes of the high schools of Oakland, Calif.
A total of 403 Negro and white graduates were interviewed, a number that represents
slightly more than 70 percent of all of the 1965 graduating seniors who had spent their
entire 12-year educational careers in the Oakland schools. Conducted for the Commis-
sion by the Dumbarton Research Council of Menlo Park, Calif., this research provides
the opportunity to obtain data on an unusually homogeneous group of young adults.
Not only are all the members of this sample products of the same school system, but they
are of approximately the same age, and they all still reside in Oakland. The small
sample size and the focus upon just one city are the limitations of this work.

The final effort of the study aims at obtaining a broad sampling of information. on
both Negro and white adults in many parts of the country. In the first survey, a na-
tionally representative sample of 1,400 white Americans was interviewed by the National
Opinion Research Center, at the University of Chicago; in the second survey, an urban
sample of 1,624 Negro Americans in the North and West was interviewed. In order to
ensure enough Negro respondents who had experienced biracial schooling as children,
the Negro sample was drawn in a special manner.

First, the South was excluded since school desegregation is a relatively recent phe-
nomenon in this region. Second, only those persons 21 to 45 years of age were inter-
viewed since the great majority of older Negroes—even in the urban North and West—
were educated in the South. Third, smaller cities and middle-class Negro residential
areas were both oversampled because prior school desegregation was generally greater
for Negroes living there. Finally, the rural North was excluded because of the small
number of Negroes involved. Within these constraints the sample represents a proba-
bility sample of this important segment of Negro America. The limitations of sample
size and lack of depth in these surveys are compensated for by the breadth of coverage
and the opportunity to trace into adulthood the correlates of racial isolation in the schools.
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Appendix C 1

FURTHER ANALYSIS OF EQUALITY OF EDUCATIONAL OPPORTUNITY
SURVEY
Overview

This appendix reports the further analyses of the data collected by the Office of
Education in the survey conducted under Title IV of the 1964 Civil Rights Act.! Part
of this further study was performed by James McPartland and Robert L. York, who
served as consultants to the Commission. The programing and tabulations were per-
formed at The Johns Hopkins University, under the auspices of the Center for the
Study of the Social Organization of Schools. These appendices contain the principal
tables which support discussion in Chapters IIT and IV relating to further analysis of
the Educational Opportunities Survey data.

For the Eguality of Educational Opportunily survey, information was obtained from
nearly 600,000 students in a sample of over 4,000 schools throughout the Nation, in
grades 1, 3, 6, 9, and 12. Information was also collected from teachers and prin-
cipals in the same schools. The further analysis of the data treated only the 6th, Sth,
and 12th grade students.

The principal focus of the further analyses was to determine if damage to Negro
students was related to the racial composition of schools. In order to measure the size
of possible differences, the further analyses were primarily based on cross-tabulations,
or the comparison of characteristics of subgroups of students who experienced racially
different schooling. Attempts also were made to discover some of the reasons for the
differences which may appear.

1. There were three main measures of the racial character of a student’s schooling:
(a) the racial composition of his school (obtained either from the principal’s report or
from calculating the proportions in each school from the student reports of their own
race); (b) the racial composition of his classroom (obtained from the student’s report
of the proportion of his classmates last year who were white); 2 and (c) the length of
time in attendance in desegregated classes (obtained from the student’s report of the
earliest grade that he attended desegregated classes). Tables for (a) are in sections
2, 3, and 4 of the appendix; for (c) are in section 5. The classroom racial composition (b)
is the principal variable in all the tables of the appendix: categories on this variable
define the columns in each table.?

1 James S. Coleman and others, Equality of Educational Opportunity, U.S. Office of Edu~
cation,, Government Printing Office: Washington, D.C., 737 pages.

2 Since the survey was administered at the beginning of the school year, the charac-
teristics of schools from the previous year would be of interest in investigating short-run
effects. Only the question asked of students about the racial composition of their
classroom was phrased in terms of the previous year. Checks were made on other
relationships to see that student schpol mobility from the previous year did not affect
the patterns. This was done by comparing results on the total 12th grade sample with
a subsample which reported that “the last time they changed schools (not counting
promotions from one school to another)” was less than 3 years ago.

3 The values calculated on each subgroup of students in schools with the same racial
enrollments are likely to be good estimates of the values in the population. Although
the original sampling design assigned different probabilities of selection to schools
according to the region, and the size of the metropolitan area in which it was located
and its racial composition, the students within any particular category of “racial com-
position of the school’” should be approximately equal in terms of their probability of
selection. 'This is so since, within a given region, the joint probability that a particular
mietropolitan area and school of a given racial proportion be drawn is equal for all
schools in the same racial category. The principal reasons why the chance of representa-
tion of students from different kinds of schools of the same racial composition would
not k})lc ci:{u_al would result from the character of the nonresponse and severe differences
in school size.
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There were several dimensions of the outcomes of schooling on which the survey
provided information. First, achievement test were administered to the students, and
the scores on this test were used as a major méasure of the outcome of schooling.¢ Also,
several questionnaire items were directed at measuring attitudes which are likely to
indicate the way students will behave in later life as adults. Several questions were
asked about students’ goals and plans for the future. Particular attention was given
to plans for college. In addition, there were several items used to measure the degree
to which a student felt that he could master his environment and achieve success through
his own efforts. Finally, questions were asked about racial attitudes—the willingness
of students to enter into interracial situations. In this appendix, sections 2, 4, and 5
deal with differerices in achievement test scores; section 3 with college plans, and attitudes
about the environment. Racial attitudes are treated in section 6.

Of course, these measures are only crude indicators of some of the dimensions of
behavior that schools might affect. The several measures are also correlated with
one another: students achieving at a high level are most likely to be planning college,
to feel control over their environment, and to prefer desegregated situations. Because
of this interrelationship it is very difficult, with survey data collected at one point in
time, to establish the causal sequence of change. For example, whether changes in
aspirations and feeling of powerlessness precede growth in academic achievement or
the other way around, cannot easily be determined. Evidence from experimental
research suggests a circular—or feedback—process, where changes in any one of the
variables often result, in time, in changes in the others. Consequently, it is useful to
think of all these outcomes of schools as a single unit.5 When a relationship is established
for one of the dimensions, a similar relationship can be expected for the others. This
has implications for the present research strategy. While many of the tables in this
appendix are duplicated for each of the outcome variables, in some cases only measures
of differences in achievement-test performance are presented. This is particularly
true for the many variables which were analyzed only to check that a relationship
with racial composition of schools was not merely an artifact of some other differences
among the students or their schools.

2. Many experiences outside and within the school affect these outcomes. Because
the home backgrounds of students and the quality of a school’s instructional program
vary in a regular way with the racial composition of the school, the task of measuring
the damage which can be assigned explicitly to racial isolation becomes greatly compli-
cated. This analysis established as a requirement that before the effect of school de-
segregation could be measured, the other factors which affect student performance must
be taken into account. A large number of the tables presented here are designed to
serve as checks that relationships with the racial character of schooling are not the
result of other differences among students and schools.

3. Finally, there were two principal concepts investigated to provide some under-
standing of why school desegregation may affect the behavior of students. The first
derives from a major conclusion of the Office of Education report: The principal feature
of schools which was found to account for variations in student achievement was the
social class characteristics of the other students in the school. That report found that
attending school with college-bound, high-achieving students was more important in

4 The scores reported are scale scores on the 60-item verbal achievement test used as-
the principal criterion in the Office of Education regression analyses. From this scale
score can be determined the grade-level equivalent of a particular performance level,
and the value in terms of a national test average of 50 with a standard deviation of 10.
Grade level equivalents are determined (where the performance of white students
in the Metropolitan Northeast is the norm) by the table on page 272 of the Office of
Education survey (after subtracting a constant of 220 from the score). A crude rule
of thumb is that a difference of 10 points on the scale score is equal to approximately
2 grade levels at the 12th grade, and 134 at the 9th grade. To convert to the mean
50 score: at the 12th grade, subtract 220 from the scale score, multiply by .6254 and add
10.2571; at the 9th grade, subtract 220, multiply by .6539 and add 16.8845. For the
Negro students in the North the scale score itself has a standard deviation of 14.52 for
the 12th grade sample (possible range of variation is 242-323) and a standard deviation
of 12.57 for the 9th grade sample (possible range of variation is 239-333).

5 The relationship between these variables even may be more complicated. And this
may be particularly true for Negro students with respect to college plans and aspirations;
as is revealed in other appendices. See, for example, app. C2.
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explaining higher student achievement than any characteristic of the schools’ in-
structional program or staff.

The racial and social class composition of a student’s classmates are strongly related
in the Nation’s public schools. There will be a strong association between the two factors
because of the large and systematic social class disparities between Negro and white
Americans. Thus, much of the effect of school desegregation may come from exposing
Negro students to a more challenging and stimulating student environment—quite apart
from the race of the students in the school. But the analysis also suggests that the racial
composition of classrooms alone may affect Negro students’ performance and attitudes.
Tables are presented throughout the appendix, which test for a residual racial composi-
tion effect after differences in the social class level of the school are taken into account. Also, some
study was made of the interracial processes within desegregated schools which may affect
student performance. These tables are in section 6.

4. There also was an investigation of the differences in the performance of white
students who have had racially different schooling. Tables from this study are in
section 8.

The discussions to follow will be brief, dealing mainly with the technical issues which
motivated certain of the tables.

1.1 Uncontrolled Relationships With Measures of Racial Isolation

The tables in section 2 present, for ninth-grade Negro students, the relationship
between the racial composition of their classes and verbal achievement, and the relation-
ship between the grade at which they first attended a desegregated class and verbal
achievement. There are tables for each of eight regions of the country. The last
five rows of each table present these relationships without taking into account any
other characteristics of the students or their schools.® A relationship is evident between
the classroom racial composition and academic performance in each of the regions.
The positive association with earliest grade in desegregated classes and achievement
can also be seen with the exception of the South and Southwest. In these tables, as in
all others presented in the appendix, little interpretation can be given to values based
on a small number of cases (the case size for all values is indicated in parentheses in
the tables).

The remainder of the tables, which introduce control variables and explanatory
variables, deal only with the Metropolitan Northeast region. It is this region where
the overall response rate was highest,” where the major city school districts of the region
were well represented,8 and where a large sample of Negro children who had experienced
desegregated schooling was available.

1.2 The Relationships After Selection Processes Are Taken Into Account

Since student academic performance is strongly influenced by their family experiences
and early childhood environment, care must be taken to determine whether all of
the differences between children in segregated and desegregated situations can be
attributed to differences in family background. Several measures of this factor were
collected for each student. The relationship between classroom racial proportions and
achievement scores is shown for subgroups of Negro students who are similar on measures
of parent’s education (Tables 4.1-4.6), material possessions in the home (Table 4.7),
reading material in the home (Table 4.8 and 4.10), parent’s educational desires (Table
4.10), and parent’s interest in education (Table 4.9). Reading across the rows labeled
“Total” in the second column of these tables, the relationship of achievement with

8 In the Office of Education survey Equality of Educational Opportunity, corrections should
be made in similar tables presented there. On pp. 31 and 332, the first entry in Table 21
and 3.3.1 should be 44.0 instead of 46.0. In addition, the sections of Tables 3.3.2, 3.3.4,
and 3.3.5 (pp. 332 and 333), which have tabulations for the 12th grade, should be
deleted. An error was made in the preparation of the survey materials for the question
on the 1st grade which a student attended class with white pupils. Only three spots
on the answer sheet were allowed for this five-response item. Although special instruc-
tions were sent to the schools by telegram at the time of survey administration and
efforts were made to clean the returned answer sheets, investigation of this item suggests
that the error left the item useless.

7 See tables on pp. 566 and 567, Coleman, op. cit.

8 In the Northeast, 9 of the 12 largest cities in the sample responded; in the Midwest,
only 3 of the 9 largest cities responded.
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classroom racial composition remains strong for each of the subgroups simildr in home
background.s

The relationship between classroom racial composition and test performance is
shown separately for 12th, 9th, and 6th grade Negro students (Tables 4.1-4.6). Also, in
the Metropolitan Northeast, both the racial composition of the school and the classroom
are investigated (Table 5.1 for the 12th grade, Table 5.2 for the Sth grade). Reading
across the rows of these tables, there is a positive association of achievement scores with
the racial composition of the classroom, no matter what the racial composition of the
school may be. This suggests that the effects of school desegregation may be reduced
reduced or eliminated if the classrooms within the school remain segregated.

All of the measures of family background used for these tables may miss the element of
parental initiative and special outlooks that might cause some Negro parents to choose
communities where the schools are desegregated. But parents can have much less in-
fluence on the classroom within a school to which their child is assigned. So the positive
association of achievement with the racial composition of classrooms—within schools of
the same racial proportions (Tables 5.1 and 5.2)—is some evidence against the belief
that an additional family selection process is creating the relationship.

There is another selection process, however, which results in placing advantaged
Negro children in desegregated classes. It is tracking or grouping children in classes on
the basis of their achievement. In a desegregated school this practice may allow only
advantaged Negro students to attend desegregated classes. Any attempt to study the
‘degree of damage from racial isolation must check whether the observed differences are
due to the placement of children in classes on the basis of prior achievement, rather than
as a result of the students’ experiences in desegregated classes.

The tables in section 5 deal with the practices of tracking and ability grouping. Tables
5.3 and 5.4 present, for 12th and 9th grade students, the relationship between racial
compoasition of classroom and achievement, holding constant the percent white in the
school and the students’ track level. Investigations of the criteria for track level re-
vealed that the criteria were similar for schools with the same percentage white enrollment.1¢
The relationship between classroom racial proportions and achievement remains under
these conditions. Table 5.5 and Table 5.6 impose additional controls. Besides track
and percent white in school, students are also grouped in these tables according to their
social class and the social class of the other students in their school. The original
relationship remains for these.

Controlling for the track level is a particularly severe test of the damage of racially
isolated classes, for there is evidence that a student’s track level at the secondary grades
is itself a result of the degree of racial isolation he experienced in the early grades. Table
5.7 shows the percent of students in the highest English track by the earliest grade the
student attended a desegregated class. The students who first attended desegregated
classes in the early grades are the most likely to be in the highest track in the 9th grade.!l
This, together with the fact that it is in the early elementary grades where tracking

9 Each of these measures is a combination of several questionnaire items (the items
used are listed in footnotes to the tables). The reason for not combining them further
had to do with the character of nonresponse. The indices where the degree of variation
was greatest (parental education and attitudes) were also those where the nonresponse
was large. Nonresponsé on these iterns was also concentrated with the poorest perform-
ing students, so that either the elimination of the nonresponding cases or the assignment
of mean values to these cases may distort the comparisons. Other indices (such as those
developed from the checklists of possessions in the home) do not discriminate as well
among upper class students, but nonresponse is minimal. Indices based on parents’
education and parental attitudes are probably best for the upper class students, while
the values on the indices of possessions in the home used on the complete sample are
the most appropriate for the students from poorer backgrounds. Tabulations using
both kinds of measures together, do not change the size or pattern of the differences.

10 The average scores of students in a given track level in each school were compared.
The largest proportion of variance in the average scores of students in high tracks was
between schools with different racial enrollments rather than' between schools with
similar racial compositions.

11 The principal departure from this trend is for students from a lower social class
in a lower sacial class school. However, this is a case where the criteria for entry into
the high track affects the results. Compare Table 2.1.
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least frequently is found, suggests how racial isolation in the early grades may intensify
the likelihood of a student attending segregated classes in secondary school. Desegre-
gated elementary schools are least likely to have segregated classes within the school,
and students from such schools—because of their early school growth—are less likely
to be assigned to segregated groups in the later grades.

Section 3 presents tabulations of Negro students’ aspirations and their attitudes about
their chance to achieve success. Accompanying the upward trend in average achieve-
ment with increasing proportion of white classmates, the percent of Negro students who
report they definitely plan to go to college also increases (Tables 3.1 and 3.2). The
pattern for aspirations, however, is not nearly as regular as for achievement.

The aspirations of Negro children have been found, in other studies, often to be “un-
realistic’—these plans are often more ambitious than the desires and plans of comparable
white children, and the plans are frequently not realized.1?2 Responses to this survey
question about college plans may also often reflect desires rather than. plans which will be
fulfilled. It seems these factors were even more acute when both “probable” as well as
““definite” college plans were tabulated; there were no regular relationships between
college plans and the racial character of the schools.

Two questions were asked in the 12th grade about whether the student had taken any
concrete steps to investigate particular colleges; whether he had read a college catalog,
or contacted a college official. Differences in the percentages of students in segregated
and predominantly white classrooms who report these activities are generally larger than
the differences in frequency of the reports of definite college plans (Tables 3.3 and 3.4).

The Office of Education investigation revealed that certain student attitudes were
more highly correlated with achievement level than any of the other characteristics of
either a student’s background or his school which were measured by the survey.s
Particularly strong were the relationships with a student’s feeling that he had power over
his environment. Tables 3.5 through 3.8 show that there are regular differences in these
attitudes between students in all-Negro and majority-white classes, and between students
who first entered desegregated class in the early elementary grades and the others.

1.3 Relationships After Differences in School Quality Are Taken Into Account

It also is possible that the relationship of achievement to the racial character of schools
only reflectsdifferences in the quality of education in schools of different racial proportions.

Analyses performed for the Office of Education report suggest that these factors—
differences in characteristics of the teachers, facilities, and programs of a school—are
not as likely to underlie relationships with student performance as are differences in
student backgrounds.!4 In section 7, tables are given which add variables measuring
teacher and school characteristics to the previous tables showing the relationship between
classroom racial composition and achievement, after social class is taken into account.

The original relationships, however, are not disturbed when these differences in
instructional quality are taken into account.

The school quality variables which were used include both measures of specific charac-
teristics of teachers and school programs, as well as composite indexes which incorporated
several school quality measures. Section 1.5 describes the character of these measures
and their relationship to student achievement.

1.4 Some Alternative Explanations for Damage From Racially Isolated Schooling

The Office of Education report gives a major reason why racially isolated schooling
often will be damaging to Negro students. The analyses reported there showed that
the social class and achievement level of the other students in the school were more
important than the school’s facilities and programs, or the attributes of the instructional
staff, in explaining a given student’s achievement. This was true after the family
background characteristics of the individual student were taken into account.

12 Some examples of these studies are cited in Alan B. Wilson’s report, Appendix C-3.
Dr. David Armor studied these data, giving particular attention to student educational
plans. His findings are reported in Appendix C-2.

12 Coleman, op. cit., p. 319.

14 These analyses show the relatively minor importance of facilities and teacher
charateristics in accounting for differences in achievement after the student’s family
background has been taken into account, Coleman; op. cit.
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The tables in this appendix also reveal the importance of the student environment of
the school; segregated Negro students are most likely to. be attending class with other
students of a very low social class.’® A comparison of the values in the total column of
the tables shows the importance of the social class level of the school for individual
student achievement when measured by: The average parents’ education of the students
in the school (Tables 4.1-4.4); the average material possessions in the homes of the stu-
dents in the school (Tables 4.54.7); the average volume of reading material in the homes
of all the students in the school (T'able 4.8); the percent of students in the school who go
on to college (Table 4.11); and the average achievement level of the student in the school
(Table 4.13), and the average parental educational desires for the students in the school.

But there is evidence that the improved student environment—ithe social class level
of the school—may not be the only source of benefit for Negro students in desegregated
situations. There also is evidence that the racial composition, as distinguished from the
social class composition of the-school, has an important influence.

There are two sources of evidence for this: First, when students from similar back-
grounds in schools with similar social class enrollments are compared, there appears
to be an-independent residual relationship between the racial composition of the class-
room and achievement. Second,there is evidence from several sources that interracial
processes within a school affect the behavior and attitudes of Negro students.

Residual Racial Composition Effect:

All tables in the first five sections of this appendix allow comparisons of average
achievement levels in racially isolated and racially desegregated classes for subgroups of
students whose individual and school social class characteristics are similar. Reading
across the rows of these tables—holding constant the social class of the student and his
school—there remains an upward trend in average achievement level as the proportion
of white classmates increases.

To establish this residual or independent effect of classroom racial composition, the
character of the measure used for school student environment is crucial: the measure
must adequately divide the population into subgroups which are homogeneous in terms
of the social class of their school, and similar values on the measure must have equivalent
meanings for students in racially different situations. Measures which satisfy one of
these requirements may be judged weak on the other.

In Tables 4.1—4.4, the student environment of the school is measured by the average
parents’ education of all the students in the school. Table 4.3 divides the population
into four subgroups on this variable and seven subgroups on a measure of the education
of each student’s own parents. The first is a measure of the social class of the school and
the second is a measure of the social class of the individual student. With this number
of subgroups, the range of variation remaining within any group on the two measures
of social class is restricted.

But the same value on this index of parents’ education may have a different meaning
for white and Negro children, and thus for majority Negro and majority white schools.
For example, Figure 1 in Chapter III shows that there is a large difference in verbal
achievement of 12th grade Negro and white children whose parents have the same
amount of education. Although the educational level of the parents of all the students
in a Negro school may be the same as for a white school, the student environment of
the two schools would be systematically quite different, favoring the majority white
school.

Therefore, it was important that other measures of the student environment of the
school be used, and that they be such that similar values would most likely be equivalent
across racial lines.

Table 4.11 used the percent of the students who go on to college as a measure of the
student environment, in addition to the average parents’ education of the students in
the school. In Table 4.12, the school average of the desires of parents for their child’s
education is used as student environment measures. In Table 4.13, the average verbal
achievement of all the students in the school is used to measure the student environment
of the school. In all these cases, there remains a strong association between the average
achievement of individual Negro students and the proportion of their classmates who
are white.

15 Weighted estimates of the characteristics of the fellow students of white and Negro
students show large consistent differences. Coleman, op. cit., sec. 2.3.
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All of these tables, and particularly the last mentioned, strongly suggest that beyond
the student composition of the school, the characteristics of the other students in thc
class has an influence on the preformance of Negro students. This is because the tables
prescnt the racial proportions of the classroom together with the social class level of the
school. Holding constant the social class compositions of the schools with a number of
measures does not affect the relationship between the racial composition of the class and
achievement.!® The tables suggest that no matter what the student composition of the
school, the characteristic of the other students in the class is strongly related to a student’s
academic performance. And to the extent that these school measures adequately
separate students into subgroups where the social class of their fellow students is alike,
the residual relationship between racial composition of classmates and achievement can
be attributed to racial desegregation in contrast to social class desegregation.

The residual relationship would be more convincing evidence for the independent
effect of racial desegregation if groups could be composed where the social class level of
the other students in their classroom was the same. A method was devised to measure
the social class level of a particular students’ fellow classmates. In each school a separate
average on parents’ education was calculated for each group of students who reported
that the proportion of their classmates who were white was: none, less than half, about
half, more than half. The average was then associated with each Negro student who
reported the same proportion of white classmates. The results are presented in Table
4.14 and 4.15. In Table 4.14, comparisons are made for students matched both on
their own social class, and on the social class of the others in their classroom. In Table
4.15, the subgroups compared are similar on the individual student’s social class, and
both the classroom and the school social class composition. In both tables there is
evidence of the effect of the classroom social class level, and an independent residual rela-
tionship between racial composition of the class and achievement. This residual relationship
is evidence for the effect of racial desegregation, per se, apart from differences in the
social class of the students in the class.

The Office of Education regression analyses did not reveal a. very large residual
relation between racial composition and achievement after differences in the social class
composition of classmates had been taken into account. The result was stated:

“The higher achievement of all racial and ethnic groups in schools with greater pro-
portions of white students is largely, perhaps wholly, related to effects associated with the
student body’s educational background and aspirations. This means that the apparent
beneficial effect of a student body with a high proportion of white students comes not
from racial composition per se, but from the better educational background and higher
educational aspirations that are, on the average found among white students.” 162

There are anumber of reasons which may underlie the inconsistency of the two analyses.

1. Tt is possible that the sample used in the regression analyses did not allow an
adequate test of the importance of school racial composition on Negro student perform-
ance, independent of the social class of the school. The goal of this analysis was to
assess the relative importance of the characteristics of schooling which #ypically affect
public school students. Accordingly, representative subsamples of Negro and white
students were analyzed. This representative sample of Negro students analyzed was
severely clustered in segregated situations, and the social class composition and racial
composition of the schools was thus largely confounded—the schools which are desegre-
gated have typically a higher social class enrollment than all-Negro schools. The
summary statistics being analyzed (multiple correlation coefficients), are strongly in-
fluenced by both this clustering and by the confounding. The confounding limits the
possibility of distinguishing the effects of one variable from the other. With the cluster-
ing, the relationships in the region where the sample is concentrated may loom large
in the final statistic. When the question is studied by a comparison of subgroups
from the entire survey sample, the result is not as affected by these problems. The
large sample often included the important untypical cases with sufficient frequency to
allow reliable estimates. The difficulty which then arises is to adequately define com-
parable subgroups which are homogeneous on the variable which is to be held constant.

16 This is not true in Grade 6, except for higher social class students.
162 Coleman, at 307.
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2. The tables examined for this report suggest that it s in the classroom within the
school where the characteristics of the fellow-students have their effects. The regression analysis
on the other hand only dealt with schoolwide student compositions.?? Thus it did not
take into account the fact that Negro students in segregated classrooms apparently do
not derive any benefit from attending majority white schools.

Tables 5.1 and 5.2 compare Negro students classified by both the racial composition
of their school and their class. Reading across the rows of these tables, no matter what
the racial enrollments of the school, there exists a positive association of the proportion
white in the class and average achievement. But reading down the columns—comparing
students in racially similar classes who attend schools with different proportions of
white students enrolled—a peculiar pattern is seen. For Negro students in mostly
white classes an upward trend exists for average test scores as the percent white in the
school increases. But, the trend is opposite for the students in segregated classes: the
highest average score is for the students who are also in a segregated school. (This
pattern is true where some controls are used for both the social class of the students and
the social class level of the other students in the school.) 18 Part of this pattern may result
from differences in classroom social class.

But the stigma of inferiority from separate treatment of Negro students is another
possible reason for this trend with students in segregated classes. These students are
attending a predominantly white school and are accorded separate treatment, with
others of their race, in a way which is obvious to them as they travel through the school
to their classes. This separate treatment may have consequences for the students’
achievement. -

Such possibilities suggest the need for a different line of discussion. Rather than
presenting tables which show a residual relationship between racial composition and
student performance, it is necessary to explore possible interracial processes affecting
Negro student performance and attitudes.

Interracial Conditions Within Desegregated Schools:

Measures of social acceptance between the races are used at both the school level
and for individual students. Each teacher in the school was asked “Yes? or No? Does
the following constitute a problem in your school: The different races or ethnic groups
don’t get along.” The percent answering ‘“‘yes” was used as a measure of interracial
tension. Also, both white and Negro students were asked the racial proportions of
their close friends. For individual Negro students, only those with close Negro friends
can be compared to the others. The tables using these variables, found in section 6,
compare students in both segregated and in desegregated classrooms. It is for the
students in desegregated classes that attention will be focused (column IV in the tables).

Negro student achievement and attitudes in desegregated classes are related to the
degree of interracial tension within the school. Tables 6.1-6.3 show the association
with average achievement, college plans, and the sense of mastery over the environment.
There is also evidence that one source of tension in desegregated schools is the students’
limited experience with interracial situations. Tables 6.4 and 6.5 suggest that the degree
of interracial tension in a school is a function of the length of time the students have
experienced desegregated schooling.

Whether a Negro student in a desegregated school has close friendships among the white
students is one measure of whether he is “integrated” into the informal activities and
associations of the school. For example, Negro students who participate in extracurric-
ular activities are also more likely to be the students who have interracial friendships
(Table 6.10).

17 In fact, the regression analysis would have been incapable of distinguishing school
from classroom effects with the representative sample being studied. Percent white
in school and proportion white classmates were completely confounded. In the northern
Negro sample the correlation between these variables was .9825 in the 12th grade and
9692 in the 9th grade.

13 Such interactions ordinarily are not revealed in a regression analysis. In the case
of the 9th grade: (Table 5.2) although there remains a positive association with school
racial composition for the students in mostly white classes, the overall relationship with
percent white in school largely disappears when the social class level of the school is
controlled (total column). A regression analysis on this sample would ordinarily only
reveal the latter fact.
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Tables 6.9 and 6.10 show that the Negro students in desegregated situations who have
close white friends are somewhat higher in average academic performance, in college
aspirations, and in their feeling of environment control. But having a white friend is
most dramatic when associated with attitudes about interracial situations; students
who have a close white friend are much less likely to express a preference for segregated
situations and associations than those whose only close friends are Negroes (Tables 6.7-
6.9). This difference is true no matter what the racial composition of the student’s
classroom, but it is the Negro students in desegregated classes who are most likely to
have close white friends (Table 6.11).

These differences in racial attitudes are the clearest evidence that there is indeed an
effect of desegregated schooling which results from the racial composition of the classroom,
apart from the changes in social class level of the fellow students which often accompanies
desegregation. The differences seem to be well explained by the racial associations of the
student, which are much more a function of the racial composition of the classroom than
either the student’s social class or the social class level of the school.1?

1.5 Tke Relationship of School Characteristics to Student Performance

This section concerns the nature of the relationships between various measures of school
quality (including school facilities, curricula, and teacher factors) and the performance
of Negro students. What school characteristics are associated with favorable educational
outcomes (high verbal achievement test scores and definite plans to attend college), and
what is the nature of these relationships?

The problem of the confounding of variables is serious. For example, students with
more highly educated teachers achieve higher than those with less educated teachers.
There is, however, the possibility that schools with such teachers are also schools which
usually have some other characteristic with an important relationship to student achieve-
ment. In these cases it would be impossible to distinguish which characteristic
was the effective one. What may appear to be an important teacher variable may merely
be the result of other variables with which it is related. This problem is somewhat
reduced by the use of student and school social class controls, because many school
quality variables are closely related to these variables. Operating in this way, however,
is conservative, in that much of the confounded variation is held constant and only
relationships within the subgroups will be revealed.

The relationships between school characteristics and achievement of Negroes can be
examined by reading down the columns in the tables in section 7.0. This will contrast
students similar on family background, school social class and racial composition of
classmates, but different on quality of school attended. When possible, comparisons
with the Office of Education survey findings will be made.2

School Facilities and Curricula

The Survey found school facilities and curricula factors to be less related to the achieve-
ment of Negroes than other factors, including student family background, student
environment, and teacher characteristics.2t The appropriate tables for the present
analysis appear in section 7.1-7.7. This analysis did not show strong and consistent
relationships between school facility and curricula measures and the achievement of
Negro students. It is important to temper this conclusion with the statement that it
is based upon schools as they now exist; there are important but not extremely large
differences between schools on facility and curricula measures.

18 Some of the experiments on Negro subjects in interracial situations provide a sacial-
psychological model for how behavior may be affected by classroom desegregation. These
are described in Irwin Katz, “Review of Evidence Relating to Effectsof Desegregation
on the Intellectual Performance of Negroes,” American Psychologist, June 1964.

2 The Office of Education analysis was based upon multiple regression analysis. Some
of the problems of this type of analysis have been discussed in earlier sections. An
im&ortant matter to keep in mind is that the Survey findings are based upon subsamples
of Grade 9 and Grade 12 Northern Negroes, while this analysis is based upon the entire
sample of Negroes in these grades in the Metropolitan Northeast.

21 Coleman, op. cit., p. 302.
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The present analysis found, as did the Survey, a positive relationship between the
science laboratory measure and achievement.22 Yet the relationship was not linear.
Only the presence of all three types of laboratories showed a consistent relationship
to achievement.2s The Survey found a slight negative relationship of the comprehensive
curriculum measure to achievement, when other facility and curricula variables were
entered into the regression first. The present analysis found that Negro achievement
is highest when school curriculum is of medium comprehensiveness. Also, the Survey
found that the number of extracurricular activities has a moderate, positive relationship
to achievement. However, the authors suggest that this relationship may be the result
of a relatively high degree of association between extracurricular activities and other
school characteristics. The present analysis shows that higher achievement was associ-
ated with intermediate numbers of extracurricular activities in schools.

Of the school facility and curricula measures that the Commission studied, only these
three items were regularly and significantly related to achievement at grade 12. Recog-
nizing the problems involved, these items were combined into an index.?* Although
the students do not consistently score higher the higher the index score of the school, this
may in part be the result of small case sizes in many cells. However, note from Table
7.4 that students in the lowest quality schools average highest in their control group
(i.e., social class, school average social class, and race of classmates controls), in only
one of 18 cases.

Other school facility and curricula measures examined will be discussed briefly. The
survey found a moderate and positive relationship between the presence of an accelerated
curricula and athievement. The present analysis examined different degrees of availa-
bility of accelerated curricula, rather than the presence of any accelerated curriculum
vs. none, and again’ the relationship was nonlinear at grade 9. However, there was no
significant relationship at grade 12. Both the survey and the present analysis found a
small negative relationship with library volumes per student. The survey found no
relationship between pupil-teacher ratio and achievement in a preliminary analysis,
so it was not included as a regression variable. The present analysis found a negative
relationship which disappeared once the teacher quality index was introduced as an
additional control, suggesting that more crowded schools may often be better in other
more important ways. This was the only school facility and curricula finding that
clearly was modified by the imposition of the teacher quality index. Finally, there was
no regular relationship between the amount of homework expected of students, as
reported by the principal, and student achievement.

Teacker Characteristics

Teacher characteristics showed more regular and plausible relationships to student
achievement than school facilities and curricula. This is consistent with the conclusions
of the Office of Education survey.?s The appropriate tables for the present analysis
appear in Section 7.8-7.30.

The teacher analysis here (as in the Survey), is based upon average values for all the
teachers in several grades. Thus since individual students cannot be linked to individual
teachers the possible impact of particular teachers upon particular students cannot
be examined.2¢

22 For a description of the Survey findings of the relationship between these and other
schoo} facilities and curricula characteristics and achievement, see Coleman, op. cit.,
pp. 312-16.

B The science laboratories measure consisted of the percent of three types of science
laboratories (biology, chemistry, and physics) reported to be in the school.

24 The three school facilities and curricula measures (science laboratories, extra cur-
ricular activities, and comprehensive curriculum) were recoded to adjust for the non-
linearity of the relationships. The index was constructed by adding the recoded responses
and dividing by three. No index was constructed for grade 9 because only two school
variables were found to be sufficiently related to achievement to justify being included
in an index.

25 Coleman, op. cit., p. 302.

26 All teachers in each sample school were asked to complete teacher questionnaires.
As was the case with the Office of Education survey, all teachers in a school who reported
teaching any class in grades 9, 10, 11 or 12 were included in the teacher averages calcu-
lated for grade 12. For grade 9, all teachers who reported teaching any class in grades 7
through I2 were included. See Coleman, op. cit., p. 571.
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The survey and the Commission results show that the educational level of the faculty
as measured by the highest degree earned, is positively related to the success of Negroes
on the verbal achievement test, at both grades 9 and 12.27 Another aspect of the educa-~
tion of teachers examined was their undergraduate major subject field. The survey
regressions did not include this variable, but the present analysis found a relationship
at both grades, favoring schools with higher percentages of teachers who were academic
majors in college (English, mathematics, social science, etc., vs. elementary education,
special education, home economics, etc.).

The present analysis found a favorable relationship between high expressed desire of
the faculty to continue teaching in the current school and Negro achievement.

The survey found, at grade 12 but not at grade 9, a positive relationship between
years teaching experience of the faculty and Negro students’ achievement. The present
analysis supports the grade 12 finding, but fails to find any straightforward relationship
at grade 9.

These four variables (three at grade 9), all having an additive relationship with
achievement, were combined to form an index.?® For purposes of brevity this will be
called a teacher quality index, but it must be emphasized that other variables could
have been included as well. The results using this teacher quality index show (especially
at grade 12) that students in schools with high teacher quality consistently have higher
average achievement scores than those in schools with low teacher quality.

Teachers were asked to take a voluntary vocabulary test as part of the survey. The
Office of Education found this variable to be related to the performance of Negro students
on the verbal achievement test. The present analysis found this relationship to be some-
what more limited, at least at grade 12. There, teachers in the lowest four of five
vocabulary score groups seem to have little or no effect on student performance. Only
téachers in the highest group seem to have an effect on student performance. At grade
9 there was further differentiation between teachers in the lowest scoring group and
the three intermediate groups, as well as the differentation of the highest scoring group.

The survey found a strong positive relationship between the social class origins of
teachers (as measured by the amount of education of the teacher’s mother) and Negro
achievement. The survey found a fairly strong negative relationship between teachers’
expressed preference for children from professional and white-collar families and achieve-
ment at grade 12, and a weak negative relationship at grade 9. The present findings
suggest rather that the most favorable situation is a rough match between teachers’
social origins and those of the student body. Similarly, a rough match between the
teachers’ preference for professionals and actual student socioeconomic position is most
favorable.20

The survey did not examine the effects of the racial attitude items in the teacher
questionnaire (attitude toward busing to achieve desegregation, toward preserving
neighborhood schools, toward encouraging Negro students to enter integrated situations,
and preferred racial composition of schools). The Commission analysis failed to find
any consistent and strong relationships at the ninth grade. At grade 12 there is a
tendency for Negro students in predominantly Negro classes to achieve higher with
more liberal teachers, but for Negroes in predominately white classes to achieve higher
with somewhat conservative (although generally not the most conservative) faculties.
There is some evidence however, that this effect disappears for Negroes in predominately
Negro classes when the teacher quality index is added as a control. All of this suggests
that: (1) The relationships found in the Commission’s analysis are confounded by
other variables, (2) the measures of teacher attitudes were not valid and/or reliable, or
(3) there is no relationship between the racial attitudes of teachers and the achievement

27 For a discussion of the survey findings cf the relationship between this and other
teacher characteristics and achievement, see Coleman, gp. cit., pp. 316-19.

23 The teacher variables (average educational level, percent majoring in an academic
subject, percent wanting to continue teaching in current school and (for grade 12)
average years teaching experience) were converted to a common scale of 00-99. The
index was constructed by adding the converted responses and dividing by the appropriate
number (four for grade 12 and three for grade 9).

20 As with teacher SES origin, the “match’ explanation is generally best when com-
parisons are made with the school average social class for grade 12. However, for grade
9 the match explanation ““fits” better with the social class of individual students.
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of Negro students. Other research throws doubt on this last possibility.3¢ The favorable
relationship between teachers’ desire to-continue teaching in the current school and stu-
dent achievement discussed earlier suggests that this may be a better measure of teachers’
attitudes than their racial attitudes.

In summary, the Commission analysis suggests that a variety of teacher characteristics
are related to the verbal achievement of Negro students. These include teachers’
education, type of college major, attitude toward continuing to teach in the current
school, amount of teaching experience, social class origins, and preferred social class of
students.

College Plans

The Commission conducted a limited examination of the relationship between teacher
characteristics and students’ reported plans to attend college. This was not done in
the Office of Education Survey, so no comparisons of findings can be made. Student
reports of definite plans to attend college next year is the dependent variable in the
present analysis.

The relationships with college plans are similar to those for verbal achievement in
many cases. These include teachers’ educational level, type of college major, vocabulary
test score, and social class origin. These relationships differ somewhat from those found
for verbal achievement. The greatest deviation seems to be for teachers’ education.
At grade 12, the favorable effects of having more educated teachers are reversed in
high social class school situations, except for Negroes in predominantly Negro classes.
At grade 9, Negro students in low social class schools tend to have the highest rate of
college plans if they have highly educated, but not the most educated, faculties.

The relationship between teacher “‘preference for professionals” and college plans
was similar to that for achievement, but it is complicated by an interaction with race
of classmates.

Relationships with desire of teachers to continue teaching in current school and years
teaching experience are irregular within each grade, and inconsistent between grades.
This is noteworthy since both of these items were sufficiently related to achievement
to be included in teacher quality index.

1.6 Performance and Attitudes of White Students

A result of the Office of Education report which has a strong bearing on the possible
effects of school desegregation on white students is the differential sensitivity to variations
in school quality for low and high social class students. The conclusion reported there
was that the students most affected by school differences in instructional quality and
student environment are those who come to school least well prepared—the disadvan-
taged minority child. Conversely, variations in the characteristics of schooling account
for a smaller fraction of achievement differences of white students, and especially those
from the most educationally advantaged backgrounds.s3t The family background of
students thus affects how receptive a student will be to changes in his schools. A student
from a home which strongly supports his educational endeavors will not be expected to
be very much affected by changes in his school.

The tables in section 8 deal with white students from the metropolitan Northeast.
A small fraction of the white students are in predominantly Negro schools or predomi-

% The research conducted by Irwin Katz shows that the race and the attitudes of the
tester are important variables in explaining the performance of Negro college students
in experimental situations. This suggests that the race and the racial attitudes of
teachers in nonexperimental classroom environments may well be related to the achieve-
ment of Negro students. See Katz’s article in a forthcoming issue of The International
Journal of Psychology.

31 Coleman, op. cit., pp. 22, 297, 304, 317 and 318.
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nantly Negro classes,32 and comparison of these students with the others shows large
differences in achievement scores and college plans (Tables 8.1-8).33 But the differences
in average achievement for students whose home environment vary are much larger
than any différences among students attending racially different schools. There are no
large and consistent differences among the other students who attend segregated and
desegregated schools or classes. Also, the length of time since a white student first
attended desegregated classes appears to have no relationship with average verbal
achievement (Table 8.3).

It is with the race-related attitudes of white students where the effects of attending

interracial classes are most evident. Reading across the rows of Tables 8.8 and 8.9,

~ there is a regular relationship between the length of time a student has attended desegre-
gated classes, and his choice of desegregated situations. It is the students who have
never attended desegregated class, or only recently attended such classes, who most
frequently express a preference .for all-white schools and associations (rows labeled
“total” in Tables 8.8 and 8.9).

As with Negro students, the relationship between classroom racial proportions and
racial attitudes is clarified by consideration of the race of white students’ close friends.
Table 8.10 shows that the white students who report having close Negro friends are much
less likely to choose an all-white school. This is true no matter what the racial composi-
tion of the classroom, although the pattern of friendships itself is strongly related to the
classroom racial composition (Table 8.11).

32 The weighted estimates of the racial composition of the schools attended by the
average white student show this dramatically. See Coleman, op. cit., pp. 4, 6, 4749,

3 In all of the tables, the criterion for a residual difference is not so much whether a
difference remains for the subgroups defined by test variables, as it is how much the
uncontrolled differences are reduced.
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2.0 TABULATIONS OF AVERAGE VERBAL ACHIEVEMENT SCORES FOR NINTH-GRADE NEGRO STUDENTS, IN EIGHT
GEOGRAPHIC REGIONS

TaBLE 2.1.—Average verbal achievement scores for 9th grade Negro students, by earliest grade in desegregated class, parents’ education, average
parents’ education of the students in his school, and proportion while classmates last year; for Metropolitan Northeast!

Paronts’ education
(social class of

School average:
parents’ cducation

Earliest grade in

Proportion white classmates last year

studonts) (socl»}l cl]nssllevol class with whites None Less than hall About hall More than hall Total
of sehool) I jus III v \'

Less than high Less than 1,2,0r 3. (1)| 255.66 (171)| 260.71 (336)( 259.81 (124)| 263.25 (139)| 259.90 (770)
school gradu- high school | 4, 5, or 6_ (2)| 255.14 (70)| 256.14 (124)| 257.84 (25)| 258.17 (30) 256.20 (249)
ate (low). graduate 7,8,0r9. (3)] 255.48 (180)| 256.64 (124)| 256.44 (36)| 261.38 (45)| 256.63 (385)

(low). Never.... (4)| 254.04 (68)|- oo m e ccmce o 254, 04 (68)
Total.. (5)| 255.29 (489)| 258.88 (584)| 258.89 (185)| 262.14 (214)| 258.16 (1,472)
High school 1,2,0r3. (6)] 262.93 (76)| 263.62 (103)| 265.48 (65)] 268.44 (97)| 265.19 (341)
graduate or | 4, 5, or 6. (7); 261.19 (43)| 255.08 (25)| 263.13 (15)] 266.50 (30)| 261.51 (113)
more (me- 7,8 o0or9. (8) 258.86 (37)] 260.02 (53)| 258.76 (29)] 265.40 (37)| 260.79 (1563
{hulrs to Never.... (9)| 258.24 (38)|-cocooo oo e 258. 24 (38
high).
Total..(10)] 260.85 (194)! 261.39 (181)| 263.37 (109)| 267.40 (164)| 263.08 (648)

High school Less than 1, 2,0r 3.(11) 257.33 (370)| 260.33 (602); 261.20 (232) 263.57 (297)| 260.37 (1,501)
graduate gr high school | 4, 5, or 6.(12)] 255.48 (118)| 257.25 (153)] 258.26 (47)| 259.19 (64)| 257.15 (382)
more (high). raduate 7,8, 0or9.(13)| 256.07 (246)| 255.06 (180)| 254.95 (78)| 256.84 (76)| 255.71 (580)

low). Never....(14)| 254,49 (114) | oo e e e 254.49 (114)
Total. . (15) 256. 32 (848)] 258.81 (935) 259.45 (357)| 261.76 (437)| 258.58 (2,577)

High school 1,2, or 3.(16)(266.06  (250)|268.06 (266)(267.11  (146)|272.02 (286)| 268.58  (948)
graduate 4, 5,0r6.(17)|261.58 (111)|264. 63 (76)|262. 58 (41)(269. 20 (74)| 264.35 2302)
or more 7, 8, or 9-(183 261. 82 (91)|258.01  (100)(262. 16 (58)|268. 48 (90)| 262.52 339)
(medium Never....(19)(260.14  (111)|o oo oo e e oo 260.14  (111)

to high).
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l Total..(20){263.32 (563)]265.20 (442)|265.18 (245)|270.85 (450)| 266.07 (1,700)
1, 2, or 3.(21)(260.01  (867)|262.26 (1,307)|262.91 (567)[267.04 (819)| 262.92 (3, 560)
4, 5, or 6_€22) 258.11  (342)|258. 22 53782 260.13  (128)|263. 88 (198; 259,47 (1, 046;
Total. o[ 7, 8, or 9.(23)|257.01  (554)|256. 71 457)|257.85  (201)(263.16  (248)| 258.08 (1,460
Never-_..(24)]256.72 (331 oot | 256.72  (331)
Total. . (25)|258. 38 (2, 094){260.36 (2,142)|261.38 (896)|265.79 (1,265)| 260.93 (6,397)

1 This sample Is drawn from the schools In the census-defined standard metropolitan statistical areas of the following States: Connecticut, Delaware, District of Columbia,
Maine, Maryland, Massachusetts, New Hampshire, New Jorsey, Now Yorlk, Pennsylvania, Rhode Island, and Vermont.



TABLE 2.2.— Average grade levels behind in verbal achievement ! for 9th grade Negro students by earliest grade in desegregated class, parents’
education, average parents’ education of the students in his school, and proportion while classmates last year; Metropolilan Northeast

Paronts’ education

School average: parents’

Proportion white classmates last year

Earliest grade in desegregated

education class with whites Nono Loss than half About half More than half | Total

I i X v v,
Less than high school | Less than high sehool .2 (171)] —2.5 (336)| —2.6 (124)| —2.1 (139)| —2.6
graduate, graduate, .2 (70)f —3.1 (124)] —2.9 (25) —2.9 (30)| —3.1
.2 (180)} —3.0 (124)] —3.1 (36)| —2.4 (45)| —3.0
L4 (08 ecc e —3.4
.2 (480) —2.8 (584)] —2.8 (185)| —2.2 (214)|-_-_
High school graduate .1 (76) —2.0 (103)| —1.7 (65) —1.3 (97)] =118
or more, .4 (43)] —3.2 (25)] —2.1 215) —1.6 (30)] —2.4
.8 (37)] —2.6 (53)] —2.8 (29)| —1.8 (37)| —2.5
L8 (88) e e —2.8
.4 (194)) —2.4 (181)] —2.1 (109)| —1.4 (164)|-unnu-
High school graduate | Less than high sehool .0 (370) —2.5 (602) —2.4 (232)} —2.0 (297)| —2. 5
or more. graduate. .2 (118)| —3.0 §153) —2.8 (47)| —2.7 (64)| —3.0
.1 (246)] —3.2 (180){ —3.3 (78)| —3.0 (76)| —3.2
03 (114) | e —+3.3
.1 (848)] —2.8 (935)| —2.7 (357)] —2.3 (437)|euu---
High school graduate .6 (250)] —1.3 (266) —2.6 (146)| —1.8 (286)| —2.3
or more. .3 (111)| —1.9 (76)] —3.2 (41) —2.2 (74)| —3.0
.3 (91)| —2.9 (100)| —3.3 (58)] —2.4 (90)| —3.2

06 (11| —2,
.1 (563)| —1.8 (442) —1.8 (245)| —0.9 (450)|-.-._..

1 The standard used for grade level is the average achievement of white students in the Metropolitan Northeast.
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TABLE 2.3.—Aveiage verbal achievement scores by molher's education, earliest grade in desegregated class, and proporiion white classmales

last year, for 9th grade Negro studenls in Melropolilan

rdwest !

Mother’s education

Earliest grn((lie lln desegre-

: -
Proportion white classmates last year

grated class None Less than half About half Moro than half Total
I I III v \2

Less than high school 1,2,0or3...... (1)] 261.38 (197)| 263.50 (223)| 263.27 (86)| 264.02 (114)| 262.89 (620)
graduate. 4,5 0r6...____ (2)[ 260.88 (72)1 257.97 (613 259.15 (20)( 259.23 (35)| 259.44 (188)
7,8 0r 9 oo (3)] 258.30 (64 254.92 (48 261.48 (27)] 263.73 (33)| 258.90 (172)
eVera oo (4)] 262.38  (I188)|ccoocmcmc oo m e me |l 262.38 (138)
Total.. ..__._. (5)| 261.18 (471)| 261.24 (332)| 262.28 (133)| 263.04 (182) 261.63 (1, 118)
High school graduate...} 1,2, or 3. ._____ (6)] 261.48 (162)| 263.51 (216) 263.19 (75)| 267.23 (121)| 263.68 (574)
(7)] 260.75 (73)| 258.81 (47) 256.64 (25) 264.27 (30)| 260.24 (175)
$ 256.79 (43)| 256.29 (45)| 253.86 (14)| 266.80 (35)| 258.88 (137)
(9)] 262.00 (88)]cccce e cccee| e mm e 262.00 (88)"
260.91 (366)| 261.74 (308)| 260.60 (114) 266._67 (186)] 262.24 (974)
Post high school train- 265.19 (69)| 267.04 (100; 268.75 (36) 271.73 (48)| 267.67 (253)
ing or college. 264.06 (35)] 264.28 (14 260.57 (7)| 259.56 (16)! 262.75 (72)
262.59 (27)] 263.83 (18)] 259.38 (8)| 262.83 (18)| 262.60 (71)
267.45 (88)|ccm e el 267 .45 (53)
265.24 (184) 266.30 (132)| 266.16 (51)] 270.90 (82)| 266.69 (449)
Total oo 262.08 (428) 264.16 (539)] 264.24 (197)| 270.09 (283) 264.04 (1, 447)
261.45 (180) 256.02 (122); 258.13 (52)] 261.16 (81)] 260.31 (435)
258.68 (134)| 256.92 (111); 258.96 (49)| 264.79 (86)] 258.58 (380)
263.23  (279)|cccc o e e 263.23  (279)
261.81 (1,021)] 262.30 (772)] 262.30 (298)| 265.36 (400)] 262.76 (2, 541)

1 This sample is drawn from the census-defined Standard Metropolitan Statistical Arcas of the following States: Illinols, Iowa, Kansas, Michigan, Minnesota, Missouri,

Nebraska, North Dakota, Ohio, South Dakota, and Wisconsin.

\
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TaBLE 2.4.—Average verbal achievement scores by mother's educalion, earliest grade in desegregaled class, and proportion while classmales
last year, for 9th grade Negro students in Metropolitan Southeast

Proportion white elassmates
Mother's education Earliost grade in .
desegregated elass None Less than half About half More than half Total
I II II1 v v
Less than high school 252.60 (178) 250. 60 (10) 251.10 (10)| 259.33 (12)} 252.78 (219)
graduate, 253. 06 (98) 248.00 (7) 242.33 (3)| 252.33 (6)] 252,43 (114)
252,91 (75) 263.17 (6) 251.08 (12)| 261.08 (13)| 254.28 (106)
256. 857 (2,122)|c e 256. 57 (2, 122)
256. 03 (2,473) 253.09 (23) 250. 04 (25)] 257.20 (40)| 255.96 (2, 561)
High school graduate_._| 1, 2, or 3.__.___ (6)] 255.42 (113) 251.50 (4) 248.60 (5)| 260.70 (20)( 255.81  (142)
4, 5,0r6.._.___ (7)] 252.98 (1)) 248,00 (4)|eccoacoaaao_.. 252, 68 (67)
7,8 0r9...___. (8)| 255.96 (51) 250.25 (4) 254.71 (7)| 262.27 (22)| 257.24 (84)
Neveroo.o... (9)] 258.62 (1,197 ) )cc oo e | caiaaas 258.62 (1, 197)
Total ... (10)] 258.02 (1,424) 250.88 (8) 251,12 (16)| 261. 52 (42)| 258.01 (1, 490)
Post high school train- | 1,2, or 3.._._.__ (1) 261.02 (87) 266.50 (4) 258.33 (3)| 261.08 (13)| 261.21 (:77)
ing or college, 4,5, 0r 6ceccnn (12)| 260. 52 (£:1:3) ] 256. 50 (2)| 265.33 (6)| 261.03 (41)
7,8 0r9 ... (13)| 264.43 (30) 256.00 (2) 242.00 (1)} 267.07 (18)| 264.59 (51)
Neveraaa e (14)] 263.07  (501) | e e 263. 07 (501)
Total. ... .. (15)| 262.81 (621) 263.00 (6) 254.98 (6)| 264.68 (37)| 262.84 (670)
Total v e 1,2,0or3.._____ (16)| 254.89 (348) 254.33 (18) 251.60 (18)| 260.26 (54)( 255.39 (438)
4, 5,00 6. (17)| 254.30 (194) 248.00 (7) 247.99 (9) 258.82 (12)| 254.09 (222)
7,8 0r9 ... (18)| 256.12 (156) 257.67 (12) 251.90 (20)| 263.61 (53) 257.49 (241)
Neveroo.o_.o... (19)] 258.06 (3,820) |-t | 258.06 (3, 820)
Total . ___.._ (20)] 257.59 (4, 518) 254,22 (37) 251.04 (47)| 261.61 (119){ 257.60 (4,721)

{ This sample is drawn from thoe census-defined Standard Metropolitan Statistical Areas, In the following States: Alabama, Arkansas, Florida, Georgla, Kentucky, Louisi-
ana, Mississippl, North Carolina, S8outh Carolina, Tennessee, Virginia and West Virginia,
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TaBLE 2.5.—Average verbal achicvement scores by mother's educalion, earliest grade in desegregaled .class, and proportion while classmales
last year, for 9th grade Negro students in Melropolilan Soulhwest

7
Earliest grade in desegregated
class

Proportion of white classmates last year

Mother’s education None Less than half About half More than half Total
and all
1 , 111 v v
Less than high school 1,2, 0r 3. (1) 255.24 (71)] 249.00 (3)| 248.80 (5)| 255.63 (8) 254.69 (87)
graduate. 4,5, 0r 6 (2)| 255.37 (38)| 252.00 (6)| 257.00 (4) 258.20 (2)| 255.13 (50)
7,8 0r 9 .. (3)] 261,68 (50)| 260.25 (4)| 254.25 (4)| 256.84 (13)| 260.29 (71)
Neverecoooooooooo.o (4)] 255.02 (B41)|emcccccmmcc| ool 255.02  (341)
Total o e (5)] 255.74 (500)| 253.85 (13)| 253. 00 (13)| 256 68l(23) 255. 67 (549)
ITigh school graduate____. 1,2, 0r 3. (6)| 257.53 (62)| 242.00 (1)| 245.71 (7)| 260.69 (13)| 256.84 (83)
4,5 0r 6o ____. (7)1 255. 36 (42)] 257.00 (1)) 247.00 (2)| 249.00 (5)| 254.42 (50)
7,8 0r e (8)] 258. 30 (64) 247.00 (2)| 261.67 (9)] 247.50 (2)] 258.12 (77)
Nevere oo (9)! 256. 66 (218) e 256.66  (218)
Totale e (10)| 256.93 (386)| 248.25 (4)| 253.83 (18) 256. 45 (20)| 256.70  (428)
Post high school training | 1, 2, or 3. e (11)| 259. 88 (343 249,00 (2)| 253.00 (4)] 253.67 (3)] 258.30 (43)
or college. 4,5,0r 6o E12) 264. 36 (11 ) e 249,33 (3)] 276.33 (3)] 263.82 (17)
- 260. 24 (33)] 269.00 (1) 253.00 (3)] 265.86 (7) 260.84 (44)
259. 69 (€1 N P I 259. 69 (96)
260.13  (174)| 255. 67 (3)] 251. 90 (10)| 265. 46 (13); 260.00 (200)
Total 257. 03 (167)| 247.83 (6)| 248. 50 (16) 258. 12 (24)| 256.26  (213)
250. 45 (91)] 252. 71 (73 252,22 °(9)| 259. 04 (10)| 256.10 (117)
259.88  (147)| 257.71 (7)| 258.19 (16)| 258.86 (22)| 259.54 (192)
256.25  (655)| | 256. 25  (655)
256. 89 (1, 060)| 253. 00 (20)| 253. 10 (41)| 258. 64 (56) 256.78 (1,117)

1This sample was drawn from census-defined Standard Metropolitan Statistieal Areas in the following States: Arizena, New Mexieo, Oklahoma, and Texas.
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TABLE 2.6.—Average verbal achievemen! scores by mother's educalion, earlies! grade in desegregaled class, and proportion while classmales
last year, for 9th-grade Negro studenls in Melropolitan Far West!

Mother’s cducation

Proportion of white classmates

Earliest grade in

desegregated class None Less than half About half Morethan halfand al Total
I II III v v

Less than high school 260.75 (68) 258.77 (164)] 259.43 (53)| 263.83 (65)! 260.19 (350)
graduate, 260.41 (17)| 257.36 (25)] 252.07 (14)| 258 .47 (17){ 257 31 (73;
253.10 (21)| 256.11 (27) 254.92 (12)| 253.59 (22)| 254,49 (82
263. 57 (7)|ecccmccm e memmmm e cm e et e 263. 57 (7)
259. 45 (113)| 258.27 (216)| 257.44 (79)] 260.79 (104)| 258 91 (512)
High school graduate..... 260. 14 (77)| 262.81 (184)| 261.73 (48) 264.77 (82) 262.56 (391)
258.21 (14) 258.58 (40)| 255 .42 (12)| 260.77 (13)| 258. 39 (79)
254. 48 (21){ 256.58 (28)| 252,25 (12)| 256.73 (19)| 255.45 (80)
255.00 (9)|eccmm el 255.00 -...| 255.00 (9)
258. 55 (121)| 261.46 (252) 259.10 (72) 262 97 (114)| 260. 83 (559)
Post high school training 264. 74 (62)| 262.89 (151) 263.49 (45)] 264.66 (62)| 263.69 (325)
or college. 256.93 (14)( 256.58 (19)| 251.89 (9)| 265 00 (14) 258.02 (56)
252. 67 (15)| 256.82 (17)( 248.00 (4)| 263.52 (17)| 257.13 (53)
258.00  (6)|-ccm oo | e 258, 00 (8)
261.33 (97)| 261.70 (187)| 260.62 (58)] 264 51 (98) 262.10 (440)
o1 7 ) SR 261. 72 (207)] 261.51 (499)| 261. 44 (146)| 264 44 (209) 262. 13 (1, 066)
258, 64 (45)! 257.53 (84)| 253.17 (35)| 261.23 (44) 257.91 (208)
253. 50 (57)] 256.46 (72) 252.79 (28)( 257.53 (568)| 255.50 (215)
258. 54 (22)|n et e 258. 54 (22)
Total . oonaao (20)| 259.67 (331)] 260.48 (655)| 258.89 (209) 262.70 (311)| 260.55 (1,511)

1 This sample was drawn from census-defined Standard Metropolitan Statistical Areas in the following States: Alaska, California, Colorado, Hawaii, Idaho, Montana, Nevada,
Oregon, Utal, Washington, and Wyoming.




es

TABLE 2.7.—Average verbal achievement scores by mothers’ educalion, earliest grade in desegregated class, and proporiion white classmaltes
last year, for 9th grade Negro students in non-M eiropolitan North and West?

Proportion white classmates last year

Mother's education Earliest grade in desegre- ’
gated class None Less than half About half More than half Total

I II I v v

Less than high school

254.19 (43) 259.14 (7)| 257.86 (1)| 264.00 (64)] 260.26 (115)
252.65 (17)| 242,50 (2)| 25475 (4)| 261.10 (19)| 256.19 (42)
250.62 (76)] 265.75 (4)] 257.00 (2)] 250.68 (22)| 259.82 (104)
254, 63 (268)|- - e A IS 254. 63 (268)

255. 43 (404) 251.61 (13) 255. 84 (7)|, 262. 57 (105)| 256.77 (529)
257.00 (13) 278.50 (4) 257.17 (6)| 268.87 (70)| 266.87 (93)

254.83 (6)| 280.00 (1)] 252.50 (2)| 265.89 (9)| 261.33 (18)
258.47 (53)| 272.00 (1)] 264.00 (2)| 265.37 (27)| 261.01 (83)

graduate.

High school graduate......

257.85 (88 o e e 257.85 (88)

257.85 (160)| 277.67 (6)| 257.60 (10)| 26772 (106)| 261. 97 (282)

Post high school training | 1, 2 or 8. (11)| 250.14 (7)| 268.25 (4)| 277.00 (4)| 278.47 (32)| 27119 (47)
or college. 4,50r 6. . (12)] 261.00 (5) 265.50 (2)|-cooocco_ . 267.20 (5)] 26433 (12)
7.80r 9. _____ (13)] 26178 (14)] 250,00 (1)| 272.50 (2)| 271.20 (15)| 266.50 (32)

Never.oocoeeo-. (14)| 260.67 (24) o] e 260, 67 (24)

Total - ... (15)| 260.80 (50)| 264.86 (7)] 275.50 (8)| 272.21 (52)| 266.97 (115)

T 1,200 8ot (16)| 255.32 (63)] 266.73 (15)| 264 44 (11)| 267.88 (166)| 264.69 (255)
4, 5006 .. (17)| 254.50 (28)| 259.20 (5)| 25400 (6)] 263.33 (33) 258.83 (72)

7.80r9. ... (18)] 259.41 (143)| 264.17 (6)| 264 50 (6)] 26478 (64)| 261.25 (219)

Never....... (19)|  255.76 (8809 oo el 255. 76 (380)

Total ... (20)| 256.50 (614)] 26119 (26)|. 261.73 (23)| 266.55 (263)| 259.62 (926)

t This sample wag drawn from countiesoutside of the census-defined Standard Metropolitan Statistical Areas in the following States?Alaslm, California, Colorado, Connecticut,
Delaware, Hawall, Idaho, Illinofs, Indianga,-Maine, Massachusetts, Maryland, Michigan, Minnesota, Missourl, Montana, Nebraska, Nevada, New f[ampshlre, New Jersey,
Neow Yoric, North Dakota, Ohio, Oregon, Penngylvania, Rhode Island, Bouth Dakota, Utah, Vermont, Washington, and Wyoming.




9¢

TABLE 2.8.—Average verbal achievement scores by mother’s educalion, earliest grade in desegregated class, and proporlion white classmates
last year, for 9th grade Negro students in non-Melropolitan Southeast !

Mother's education

Proportion white classmates last year

Earliest grade in

descgregated class None Less than half About haif More than half Total
I II I IV \'

Less than high school 246.60 (454)| 248.50 (14)| 249.73 (15)| 253.33 (33)| 247.17  (516)
gradunte. 247.62 (117)| 248.71 (7)| 248.60 (15)| 249.27 (22)] 247.08 (16,;
249.79  (267) 245.75 (16)| 252.89 (9)| 258.30 (66) 251.26 (358)

251.73 (5,080) o l|eo |l 251.73 (5,080

251.17 (5,918) 247.35 (37)| 250.02 (39)] 255.30 (121)| 251.22 (6, 115)

High school graduate... 249.27 (108)] 254.00 (6)] 251.12 (8)| 259.73 (26)| 251.40 (I'48)
255.00  (59)| 262.33 (3)| 261.00 (5) 258.53 (19; 255.22 (86

254.80  (93)| 243.00 (3)| 248.50 (4)| 262.44 (39)| 256.51 (rggj

254.62 (1, 1588)|.ooooooo_oo|o il 254.62 (1, 158)

254.24 (1,418)| 253.32 (12)| 253.40 (17) 260.72 (84)| 254.58 (1,531)

Post high school train- 255.52  (48)| 255.00 (2)| 252.80 (5)| 259.50 (14)| 256.11  (69)
ing or college. 249.95  (38)| 259.33 (8) ococoowenn. 254.40 (5)| 251.04  (46)
260.44  (27)] 248.00 (4)| 251.86 (7)| 264.37 (19)| 250.82 c%z)

258.86  (428) .l ll oo\ ool ol 258.86  (428)
! 258.02 (541)| 253.32 (9)| 252.25 (12)| 261.26 (38)| 258.04 (600)
T IO 247.77  (610) 250.59 (22)| 250.68 (28)| 256.05 (93)| 248.87 (733)
250.07 (214)| 254.30 (13)| 251.70 (20)| 253.65 (46) 250.50 (203)

251.70 (387)| 245.78 (23)| 251.65 (20)| 260.53 (124)| 253.46 (554)

252.69 (6, 666)|- -~ 252.69 (6, 666)

252.19 (7,877)| 249.51 (58)| 251.26 (68)| 258.11 (243)| 252.34 (8, 246)

1'This sample was drawn from counties not in the census-defined Standard Metropolitan Statisticai Areas of the following States: Alabama, Arkansas, Florida, Georgia, Ken~
tucky, Lounisiana, Mississlppi, North Carolina, South Carolina, ‘Tennessce, Virginia, and West Virginia, & ! ! . rel, Sen
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TaBLE 2.9.—Average verbal achievement scores by mother's education, earliest grade in desegregated class, and proportion while classmates

last year, for 9tk grade Negro students in non-Meiropolitan Southwest !

Mother's education

Proportion white classmates last year

Earliest grade In

Less than high school
graduate.

High school graduate....

Post high school train-
ing or college.

desogrogated class None Less than half About half More than [half Total
I X puag v \'
254. 46 (48) 255. 50 (4) 263. 33 (3) 261. 63 (16)} 256. 50 271
253. 36 (25; 248, 00 Elg ______________ 253. 67 (_3; 253. 21 29
249,09 (34)| 246.00 (3 246, 50 (6) 252. 95 (19 249,87 (62
253,75 (400) |- ccmmc e c]ecc e e mam e 283,75 (400)
253. 48 (507) 251.00 (8) 252.10 (9) 256. 66 (38)| 253.64 (562)
253.76 (38 258.33 (38) 257. 17 (6) 262.00 (8 255. 58 (55)
258.38 (8 246, 67 533 261.00 (1) 266.60 (5 258, 88 17
254.00 (22 252.00 (1)|ecccccmaaa e 261. 75 (8 255. 94 31
256. 21 (225)|ccccccc e[ ——— e 256.21 (225
255. 78 (298) 252,43 (7) 257.71 (7) 263. OO (21)| 256.21 (328)
260. 31 (13 278.00 (1) 257. 50 (4) 274,25 (12 266. 10 530)
251,22 (9 262, 00 (1; ______________ 261.67 (3) 254.45 13
262. 33 (12 255.00 (L)|eccmcommmaca o 255.60 (5 260. 05 518
261,98 (90)|ccmc e e 261. 98 90
261. 06 (124) 265.00 (8) 257, 50 (45 267. 70 (20)| 261.92 (151)
254.96 (99 259.37 (8) 258. 69 (13 265. 92 (36; 258.03 (156)
253. 86 (42 250. 00 €5) 261.00 (1 261. 78 Ell 255. 12 (59
253.02 (68 249,00 (5) 246, 50 (6 255. 56 (382)| 253. 22 2111
255,856 (T18)|c e eccacccccccacafacc e c e 255, 56 715

255. 23 (924) 253. 89 (18)] 255. 15 (20) 261. 14 (79)| 255.65 (1,041)

1 The sample was drawn from coun‘tles not in the census-defined Standard Metropolitan Statistical Areas of the following States: Arizona, New Mexico, Oklahoma, and Texas.




3.0 TABULATIONS OF THE COLLEGE PLANS AND RELATED ACTIVITIES, AND THE ATTITUDES ABOUT POWER OVER
THE ENVIRONMENT FOR NEGRO STUDENTS IN THE METROPOLITAN NORTHEAST

TABLE 3.1.—Percent of 9th grade Negro students with definite plans to go lo college by earliest grade in desegregated class, proportion white
classmales last year, parents’ education and average parents’ education of studenis in his school; Metropolitan Northeast

Proportion white classmates last year

Parents’ education School average: Parents’ Earliest grado in Total
(soclal class of studonts) education (soclal class desegregated elass with None Less than About half More than
level of school) whites half half
I I JIL v v
Less than high school Less than high school 1, 2,0r3..._. (1)| 38 (171)| 34 (336 32 (124)| 38 (139)| 35 (770)
graduate (lower). graduate (lower). 4,5 0r 6 2)! 33 (70)| 26 (124)| 24 (25);] 30 (30)| 28 (249)
, 8, 0r9. ... (3)| 32 (180; 25 (124)| 22 (36)] 24 (45)] 28 (385)
Nevera.oa_.. 4)| 34 (68)|evcccccccc|emcccc e liaaamcaaa 34 (68)
Total ... (5)| 34 (489)| 30 (584)| 29 (185)| 34 (214)| 32 (1, :172)
High school graduate 1, 2,0r 3....._ (6)] 38 (76)] 33 (103)] 31 (65)] 33 (97)| 34 (35113
or more (middle to 4, 5,0r 6. 7| 35 (43; 32 (25; 20 (15)] 47 (30)] 36 (113
upper). 7,8 o0r9. ... (83 32 (37)] 32 (53 34 (29)| 35 (37)| 33 (156)
Neveraea o-.. 9 18 (88) oo 18 (38)
Total..... (10)| 32 (194) 32 (181)| 30 (109)] 36 (164)] 33 (648)
High school graduate or | Less than hi%h school 1,2,0or3.... (11)| 39 (370)| 36 (602)| 44 (232)} 48 (297)! 40 (1,501)
more (upper). graduate (lower). 4,5, 0or6._.. (123 33 (118; 36 (153)| 36 (47)] 41 (64)| 36 (382)
7,8 or9_._. (18 41 (246 28 (180)( 40 (78); 43 (76)| 87 (580)
Nevero...... (14)| 40 (114 oo 40 (114)
Total. ... (15)| 39 (848)| 34 (935)| 42 (357)| 46 (437)| 39 (2,577)
High school graduate 1,2,0or3.... (16)| 56 (250) 53 (266)| 51 (146)| 58 (286)| 55 (948)
or more (middle to 4, 5,0or6.... (17)| 48 (111)| 55 (76)| 39 (41; 54 (74)| 50 (302)
upper). 7,8 o0or9..._ (18)| 55 (91; 34 (100)| 50 (58 54 (90)| 48 (339)
Never... ... (19)] 88 (111)| e e 33 (111)
Total..... (20)| 50 (563)| 49 (442); 49 (245)| 56 (450)( 51 (1,700)
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TABLE 3. 2—Percent of 18th grade Negro students with definile plans fo go lo college, by proportion while classmates last year, parenls

education and average of parenls’ educalion of students in his school; Melropolitan Northeast

t

Parents’ education

Proportion white classmafes

School average: Parents’ education

None Less than half About half More than half
X I 1IX v

Completed grade school Less than high school graduate.._ ... 20.8 (53)| 22.5 (1290) 17.1 (105)| 18.9 (127)
or less. High school graduate or more.............. 18.4 (38)] 12.5 (32)| 32.5 (40)F 23.5 (51)
TOtAl e e e 19.8 (91)] 20.5 (161)| 21.3 (145)| 20.2 (178)
Some high school......... Less than high school graduate.....__ 16.7 (114)| 17.1  (281){ 17.2 (239)] 24.8 ( 258)
High school graduate or more..._..... 38.4 (73)| 27.3 (99)| 22.4 (147)| 29.4 (163)
Total e 25.2 (187)| 19.8 (380)] 19.2 (386)| 26.6 (421)
Completed high school..._| Less than high school graduate. - ... 18.2 (132)| 17.5 (331)| 21.7 (295)| 33.4 (320)
High school graduate or more......... 31.0 (87)] 26.8 (127) 34.0 (141)| 40.8 (179)
Total. o oo 23.3 (219)| 20.1 (458)] 25.7 (436)| 36.1 ‘(499)
Post-high-school training | Less than high school graduate......... 25.8 (31)| 36.4 (88)] 44.1 (93)] 59.8 (112)
or college. High school graduate or more.......... e 60.6 (66) 61.7 (120)| 60.0 (105)| 76.1 (155)
Total e cccaacaann 49,5 (97)] 51.0 (208) 52.5 (198)[ 69.3 (267)
Total oo 27.6 (594)| 25.4 (1,207)| 27.6 (1,165)] 38.0 (1,365)

!
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TaBLe 3.3.—Percent of 12th grade Negro students who have read a college catalog, by proporiion white classmates last year, parents’ education
and average parents’ education of the students in his school; Metropolitan Northeast

Parents’ education

School average: Parents’ education

Proportion white classmates last year

None Less than half “ About half More than half
I II I v

Completed grade school or | Less than high school graduate..._____ 32.1 (B3)| 46.5 (129)| 54.3 (105)| 53.5 (127)
foss. High school graduate or more._ ... .__ 47.4 (38)] 50.0 (32)| 57.5 (40)| 68.6 (51)
Total oo 38.5 (91) 47.2 (161)[ 55.2 (145)] 57.8 (178)
Some high school...___.__ Less than high school graduate..._._ - 36.8 (114)( 50.5 (281) 48.1 (239) 59.7 (258)
High school graduate or more.._____._ 72.6 (73)| 55.6 (99)| 58.5 (147)] 63.8 (163)
Total . oo 50.8 (187)] 51.8 (380) 52.i (386)] 61.3 (421)
Completed high school....| Less than high school graduate._.__._. 40.1 (132)| 48.0 (331)| 45.8 (295) 62.2  (320)
High school graduate or more..____.._ 65.1 (86)) 57.5 (127)| 87.4 (141)[ 69.8 (179)
Total . o iciaaen 50.0 (218)] 50.6 (458)| 49.6 (436)] 64.9  (499)
Post high school training | Less than high school graduate........ 41.9 (31)| 64.8 (88)] 65.6 (93)] 78.6 (112)
or college. High school graduate or more.-—...--_ 77.3 (66)] 80.8 (120)| 82:9 (105) 90.3 (155)
Tobal. e 66.0 (97) 74.0 (208) 74.8 (198)| 85.4 (267)
Tobal . e 51.0 (594)| 54.7 (1,207)] 55.4 (1,165)] 66.7 (1,365)
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TaABLE 3.4.—Percent of 12th grade Negro students who have talked to a college official, by proportion while classmales last year, parents

educalion and average parents’ education of students in his school; Metropolitan Northeast

»

Parents’ education

School average: Parents’ education

Proportion white classmates last year

None Less than half About half More than half
I II jisny IV
Comll)leted grade school Less than high school graduate__.-.._. 13 (53) 29  (129) 30 (105) 24 (127)
or less.

High school graduate or more......... 24 (38) 19 (32) 28 ' (40) 29 (51)
Total o e 18 (91) 25  (161) 29  (145) 25  (178)
Some high school .. ____._. Less than high school graduate........ 15 (114) 27  (281) 24 5239) 34  (258)
High school gradusate or more..._..____ 25 (73) 23 (99) 24 147) 29 (163)
Totala e 19 (187) 26 ’(380) 24  (386) 32 .(421)
Completed high school....|[ Less than high school graduate.._.__.__ 23 (132; 23  (331) 24 (295) 36 (320;

High school graduate or more....._... 29 (87 23 (127) 33  (141) 38 (179
Total o e 25 (219) 23 (458) 27  (436) 37 (499)
Post high school training | Less than high school graduate......-. 26 (31) 27 (88) 52 (93) 59  (112)
or college. High school graduate or more.___.____ 36 (66) 43  (120) 56  (105) 66  (155)
Total. e 33 (97) 36 (208) 54  (198) 63  (267)
Total. . o " 23.2 (594)] 26.8 (1,207)| 31.0 (1,165)| 39.1 (1, 365)




TaBLE 3.5.—Percent of 9th grade Negro students who disagree: “Good luck more important than hard work for success,” by earliest grade in
desegregated class, parents’ educalion, average parents’ education of students in his school, and proportion white classmates last year,
for Metropolitan Northeast

Individual’s parents’

School average: Parents’

Earliest grade in desegregated
class

Proportion white classmates last year

cducation (social class of education (social class lovel None Less than About half More than Total
studonts) of school) hall hall
I II jusy v \'2

Less than high school Less than high- 1,2, 0r 8 (1)| 58 (146)| 68 (208)( 61 (114)] 72 (122; 65 (680)
st fow) | T o) | # 5 erd )  () BUS) 8GN 80 2 @
Never......______ (43 48 (603 .............................. 48  (60)
Total. e (8)| 54 (423)| 63 (505) 59 (167)| 69 (186) 60 (1}, 281)
High school 1,2,0r 3 _.... (6)] 70 (73)| 72 (92)| 70 (61)| 82 (92)| 74 (308)
aduate or more 4,5, 0r 6. (7)1 50 (36; 78 (18; 62 (13)| 71 (28)] 63 (95;
medium to high). | 7,8, 0or 9. . . (8; 66 (32 58 (45 62 (26)| 71 (31)] 64 (134
Nevereeeccoccua- 9 47 (36)|cc e 47 (36)
Total. ... (10)] 60 (177)| 69 (155)| 67 (100)| 78 (151)| 68 (573)
High school grm_iua.te Less than high- 1,2,0r 3o (11)| 54 (312)| 65 (538)| 67 (197)| 65 (260)] 63 (1, 307)
or more (medium to school (low). 4,5, 0r 6. ... (12)| 51 (100){ 61 (127)| 46 (44)| 47 (55)| 54 (326)
high). 7,800 Qv (13; 46 (209)] 46 (147)| 40 (68)| 52 (67)| 46 (491)
Nevera e oo (14 40 (95) v |icmcc e 40 (95)
Total. o (15)| 49 (7,16’) 61 (812)f 58 (309) 60 (882)| 57 (2,219)
High school 1,2, 0r 3 . (16); 68 (228)( 76 (241) 75 (139)| 81 (273; 75  (881)
raduate or more ‘| 4, 5, 00 6. (17)| 58 (1’053 66 (70)| 61 (363 66 (70 62 (281
medium to high). '{\i 8o0r9 ... Eig; 'él) Egg) 60 (88) 63 (51 75 (81) gg (?Og

[c17(<) YOO ecmccccma]|occccac e | — e 9
Total. e (20)| 65 (515)] 71 (399)| 70 (226)| 77 (424) 70 (1,564




TABLE 3.6.—Percent of 12th grade Negro students who disagree that “Good luck is more important than hard work for success,” by parents’
education, average parenls’ educalion of other students in the school, and proportion while classmates; Melropolitan N

ortheast

Parents’ education

School average: parents’ education

Proportion white classmates

None Less than half About half More than half

Completed grade school or Less than high school graduate_.....______ 66.7 (45) 73.3 ('90) 68.3 (101)| 70.4 (27)
less. High school graduate or more....._.___.__ 62.8 (35)| 87.7 (65)| 73.1 (78) 93.6 (63)
Total e e 65.0 (80)| 79.3 (185)| 70.4 (179)| 86.6 (90)

Some high sehool. ... ... Less than high school graduate._. .. .___.___ 73.8 (112) 73.4 (248) 70.1 (271)| 77.0 (74)
High school graduate or more.__._______.___ 70.4 (27)| 82.4 (85)| 86.0 (114)] 88.2 (110)

Total.. oo 72.7 (139)| 75.7 (333)| 74.8 (385)] 83.7 (184)

Completed high school ._______ Less than high school graduate.. ... 70.6 (92)| 73.1 (216) 69.6 (250)] 83.5 (85)
High school graduate or more._ . ..______ 83.8 (37)| 84.2 (133)| 87.7 (122)| 86.2 (94)

Total. o e 74.4 (120)| 77.3 (349)| 75.5 (372)| 84.9 (179)

Post-high-school training or Less than high school graduate ... _._. 78.7 (118) 78.5 (242)| 77.4 (288) 84.8 (105)
college. High school graduate or more.......-.__-- 70.8 (48)| 85.1 (148) 81.4 (167)| 90.7 (141)
Total . oo 72.7 (166)| 81.0 (390)| 79.9 (455)| 88.2 (246)




TaBLE 3.7.—Percent of 12th grade Negro students who disagree that “Every time I lry to gel ahead, something or somebody stops me,’” by
parents’ educalion, average parents’ education of students in his school and proportion white classmates last year; Melropolitan Northeast

Parents’ edueation

School average: Parents’ education

Proportion white classmates last year

None Less than half About half More than half Total
I I m v \'

Completed grade Less than high school graduate.......... 44.4 (45)] 54.6 5863 47.4 (97)] 55.6 (27)| 50.2 E 255;

-school or less, High school graduate or more__._._._. 51.4 (35)| 67.7 (65)] 55.8 (77)| 52.4 (61)| 57.5 238
Total. o e 47.5 (80)| 60.2 (151)| 51.1 (174)| 53.4 (88)] 53.7 (493)
Some high school....| Less than high school graduate._....__ 52,7 (1103 49.6 (242; 53.9 2267) 54.0 (743 52.2 693;

High school graduate or more--....-.. 46.2 (26 64.7 (85 56.6 (113)] 68.5 (111)| 61.8 335
Total. e oo 51.5 (136)| 53.5 (827)] b54.7 (380)| 62.7 (185) 55.3 (1,028)
Completed high- Less than high school graduate.....--. 43.5 (92)| 51.2 (211)} 52.2 (249)| 62.6 (83; 52.0 (635)
sehool, High sehool graduate or more........._. 52.8 (36)| 56.7 (134)| 64.2 (120)] 65.6 (96) 60.9 (386)
TotaAla e e ———— 46.1 (128)| 53.3 (345)| 56.1 (369)| 64.2 (179)| 55.4 (1,021)
Post-high school Less than high school graduste.. ...~ 46.6 (118)| 49.0 (241)] 48.4 (285)| 58.6 (104)| 49.7 (748)
trti,lining or High school graduate or more_____.... 47.9 (48)| 58.8 (148)| 55.7 (167)| 74.5 (141)] 61.1 (504)

college.

Total. e 47.0 (166)| 52.7 (389) 51.1 (452)| 67.8 (245)] 54.3 (1,252)




TaBLE 3.8.—Percent of 12th grade Negro students who disagree that *People like me don’t have much of a chance to be successful in life,”

by parents’ education, average parents’ education of the students in his school and proportion white classmales last year, Metropolitan Northeast

Proportion white classmates last year

Parents’ education School average: Parents’ education =
None Lcss than half About half More than half Total tes
I I i3 v LA
Completed grade Less than high school graduate.......... (1)} 68.3 (41)| 60.5 (81)| 72.3 (94)| 66.7 (27)| 67.1 (243‘§\
school or less. High school graduate or more.___.__ (2)] 54.3 (35)| 75.0 (64)| 68.5 (73)[ 80.3 (61) 71.2 (233
Total . e 61.9 (76) 66.9 (145)| 70.6 (167)| 76.1 (88)| 69.1 (476)
Some high school....| Less than high school graduate..... (3)| 67.6 (1083 66.2 (237)| 66.4 (265)| 72.6 (73)| 67.2 (683)
High school graduate or more..__.. (4)| 66.7 (24 68.3 (82)| 82.1 (112)| 78.9 (109)| 76.4 (327)
TOtal - o o oo oo 67.4 (132)| 66.7 (319)| 71.1 (377)| 76.4 (182)| 70.2 (1,010)
Completed high Less than high school graduate.._.. (5)] 54.5 (88)] 66.2 (210)| 65.5 (247)| 71.1 (83)| 64.9 (628)
school. High school graduate or more....... (6)] 77.1 (85)] 68.7 (131)] 76.5 (115)| 76.3 (93)| 73.8 (374)
L 60.9 (123)| 67.2 (341)| 69.0 (362)| 73.8 (176)| 68.2 (1,002)
Post high school Less than high school graduate.......... (7| 62.4 (117; 65.0 (243)| 65.8 (284)| 68.6 510,2) 65.4  (746)
tral,lining or High school graduate or more_..__. (8)| 64.4 (45)| 71.7 (145)| 66.1 (165)] 85.4 (137)] 73.0 (492)
college.
Total . oo 63.0 (162)] 67.5.(388)| 65.9 (449) 78.2 (239)| 68.4 (1,238)




40 TABULATIONS OF AVERAGE VERBAL ACHIEVEMENT SCORES FOR NEGRO STUDENTS IN THE METROPOLITAN
NORTHEAST GROUPED BY THEIR SOCIAL CLASS AND THE SOCIAL CLASS OF THEIR SCHOOL

TABLE 4.1.—Average verbal achievemeni scores for 12th grade-Negro students, by proportion while classmates last year, parents’ education and
average parents’ educalion of the students in his schools; for Metropolitan Northeast

35

J

Paronts’ cdueation

8chool average: Parents’
ducatl

Proportion white classmates last year

None

cducation Less than half About hal{ Moro than hal{ Total
] I I 11X w v
Completed grade Less than high (1)] 263.62 (53)] 269.20 (129) 268.88 (105) 271.52 (127)] 269.12 (414)
sghool or less, __school graduate. .
s High school (2)] 271.92 (38) 268.09 (32)] 273.58 (40)| 278.27 (51)| 273.58 (161)
graduate or more.
Total.__..____ (3)] 267.08 (91)| 268.98 (161)| 270.18 (145)| 273.50 (178)| 270.38 (575)
Somie high school.. .| Less (fihaxt1 high (4)| 264.38 (114)] 266.49 (281)| 268.90 (240)| 274.90 (258)| 269.30 (893)
, graduate.
o High school (5)| 274.34 (73)| 272.79 (99)| 275.00 (147)| 279.18 (163)| 275.86 (482)
graduate or more.
Total .. __.._. (8)] 268.27 (187)] 268.13 (380)| 271.22 (387)| 276.55 (421)| 271.60 (1,375)
Completed high Less than high (7)| 264.81 (132)| 265.70 (331)| 267.83 (205)| 273.96 (320)| 268.62 (1,078)
5ehool. school graduate. i .
¢ o High 'school (8)| 273.22 (87)| 273.66 (127)} 274.84 (141)| 280.46 (179)| 276.18 (534)
graduate or more. )
Total .o oo nn (9)| 268.15 (219)| 267.91 (458)| 270.10 (436)| 276.20 (499)| 271.13 (1,612)
Post high school Less than high (10)( 270.32 (31)| 268.73 (87)| 274.74 (93)| 279.97 (112)| 274.51 (323)
training or school graduate.
college. High school 282.91 (66)| 283.31 (120)| 281.84 (105)| 288.70 (155)| 284.78 (446)
graduate or more.
Total . e (12)} 278.89 (97)| 277.18 (207)] 278.50 (198)| 285.04 (267)| 280.46 (769)
Totala oo (13)| 269.78 (594)| 269.71 (1,206)| 271.91 (1,166)| 277.72 (1,365)| 272.84 (4,331)
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TasLEe 4.2.—Average grades behind in verbal achievement ! for 12th grade Negro studenis, by proportion while classmates last year, parents’
education and average parents’ education of the studenls in his school; for Metropolilan Northeast

Parents' education

School average: parents’ education

Proportion white classmates

None Less than half About half More than half Total
I i I v v
Completed grade Less than high school grad- (1)| —5.0 (53)| —4.2 (129)| —4.2 (105)| —3.8 (127)| —4.2 (414)
school or less. uate, -
High school graduate or (2)] —8.7 (38)| —4.3 (32)| —3.5 (40)| —2.7 (51)] —38.5 (161)
more.
Total o oo (8)] —4.5 (91)| —4.2 (161)| —4.0 (145)] —3.5 (178)| —4.0 (575)
Some high sehool..._| Less than high school grad- (4)] —4.9 (114)| —4.6 (281)| —4.2 (240)] —3.3 (258)| —4.1  (893)
uate. _
High school graduate or (5)] —3.4 (73)| —3.6 (99)| —8.3 (147)| —2.4 (163)] —3.1 (482)
more.
Total oo (6)| —4.3 (187)| —4.3 (380) —3.8 (387)] —8.0 (421)| —3.8 (1,375)
Comﬁ)le{:ed high Less than high school grad- (7)| ~4.8 (132)| —4.7 (331)] —4.4 (204)| —3.4  (320)| —4.2 (1, 078)
school. uate,
High school graduate or (8)] —3.5 (87)| —3.5 (127)| —8.8 (141)| —2.2 (179)| —8.1 (534)
more.
Total: oo (9)| —4.3 (219)| —4.4 (458)| —4.0 (436)] —3.1 (499)| —3.9 (1,612)
Post high school Less than high school grad- (10)] —4.0 (31)] —3.2 (87)| —3.3 (93)| —2.3 (112);{ —3.3 (323)
training or uate. )
college. High school graduate or (11)| —1.6 (66)] —1.5 (120) —1.8 (105)] — .1  (155)| —1.2  (446)
more,
Total. oo oo (12)] —2.5 (97)| —2.9 (207)| —2.6 (198)| — .4 (267) —2.2 (769)
Total - [ (13)] —4.1 (594)| —4.1 (1,208)] —3.7 (1,166)| —2.8 (1,365)| —3.6 (4, 331)

1 The standard used for grade level is the average achievement of white students in the Metropoiitan Nortlieast.
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TaBLE 4.3.—Average verbal achievement scores for 9th grade Negro students by proportion while classmates last year, parents’ education,
average. of parents’ education of students in his school *: for Metropolitan Northeast

Individual's parents’
education (gocial

School average: Parents’
education (social class

Proportion white classmates last year

About half

class of students) level of school) None Less than half More than half Total
I I . jass v A%

1.0-29. o - 251. 94 (353 257. 83 (653 257, 32 (19)| 261.86 (14)| 256.63 (133)
253.84 (118 258. 69 (147 255, 96 (28)| 258. 96 (52)| 256.85 345
263. 48 (21). 256,91 (35)] 263.71 (21)| 264. 26 (39)| 261.80 (116)
260. 57 (26)| 257.13 (15)| 262.89 (19)] 267, 43 (23)| 262 38 (83)
255. '39 (200)| 258.15 (262) 259.64 (87) 262 41 (128)| 258.33 (677)

3.0-3.4. ... 256. 49 (41)| 256. 00 57 256. 52 (29)| 263.10 (29)| 257.54 (156)
254.92 (131)| 259.73 (125)| 258. 38 (34)! 263. 96 (54)| 258.43 (344)
260. 83 (24)| 260.33 (36)| 257.76 (17)] 266. 06 (34; 261.80 (111)
260. 68 (34)| 262.22 (28) 256.72 (14)] 267. 17 (17 261. 73 (93)
256, 67  (230) 259.24 (246)| 257.45 (94) 264.71  (134)| 259.20 (704)

3.5-39 254. 34 (59)1 259. 05 83 258. 23 (39)| 258 24 (38)| 257.49 219;
256, 41  (174)| 257.27 (188)| 259.91 (56)| 261.27 (56)] 257.74 474
259. 44 (43; 261. 92 (36)| 262.03 (34)| 266.91 (43)| 262.63 156,;
259. 50 (59 266. 62 (40)| 266. 23 (22)} 269. 06 (31)| 264.30 (152
256. 98 (335)| 259 25. (347)| 260.87 (151)| 263.46 (168)( 259.44 (1,001)

4.0-44. ... 255. 02 (191) 255.34 (275)| 255.69 (122)| 260.57 (137)] 256.30 (725)
254.72  (677)| 257.37 (609)| 257.89 (195) 258.34 52383 256. 52 (1, 719
260. 19 (162; 258.76  (139); 260. 45 (88)| 263.04 135 260. 59 (524
257. 90 (261 261. 19  (152)| 263. $3 (81)| 267.70° (103)| 261.23 (597,
256. 09 (1, 291) 258.'79 (486)| 261.45 (613)] 257.86 (3, 565)

257. 55 (1, 175)
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45-49_ ... 8.0-8 4. (21) 256. 12 (8)| 26167  (18)] 256.60  (10)| 268.47  (15)| 26180  (51)
3.5-3.9......." (229| 255.96  (46)| 262.65  (54)| 263.85  (13)| 26421  (19)| 260.66 (132)

4 0-4 47170 (23)] 266.72  (18)| 260.35  (17)| 260.38 (8)| 267.31  (16)] 26418  (59)

4 5-6.9. .. (24)| 264.86  (29)| 268.35  (20)| 262 89 (9)| 27424  (29)| 268.58  (87)

Total oo (25)| 260.44 (101)| 263.17 (109)] 261.13  (40)| 269.33  (79)| 263.56 (329)

5.0-5.9..______. 3.0-8.4._.___. (26)| 259.85  (26)| 257.79  (33)| 26407 (15)| 260.20  (17)| 259.88  (91)
3.5-8.9.__..__ (27)| 258, 84 574) 250.75  (89)| 260.71  (38)| 264.28  (40)| 260.37 (241)

40-4 4. 17T (28)| 266.27  (44)| 267.30  (37)| 262.06  (17)| 272.89  (36)| 267.80 (134)

45-6.9._ ... (20)| 266.27  (52)| 270.79  (54)| 268.60  (20)| 277.37  (71)| 27L75 (1979

Total. oo (30)] 262.61 (196)| 263.56 (213)] 263.28  (90)| 27142 (164)| 26518 (663)

6.0-8.0_ ... 3.0-8. 4. ______. (31)| 25117  (12)] 265.33 (9)| 259. 88 (8)| 261.38  (13)| 259.02  [4d)
3.5-3.9.. ... (32)| 256.34  (41)| 26259  (32)| 250.95  (21)| 265.88  (35)| 26107 .(129)

4 054 4. 1117 (33)| 270.45  (33)| 266.87  (15)| 261.75 (8)| 274 41  (22)| 269.99 (78)

45%6.9. ... (34)| 267.00  (60)| 274.16  (62)| 27185  (41)| 275.70  (84)| 27256 (247)

Total.. ... (35)| 263.48 (146)| 269.42 (118)] 266.38  (78)| 272.07 (154)| 268.02  (406)

g (36)| 257.32 (2,499)| 259.35 (2,470)| 260,11 (1,026)| 264 78 (1,440)| 259.82 (7,435)

*Parents’ education is average of father’s and mother’s education; l1=none or some grade school, 2=completed grade school, 3=some highschool, but did not graduate, 4=
graduate from highschool, 5=technical, nursing or business school after highschool, 6=some college, but less than 4 years, 7=graduated from a:4-year college, 8=attended graduate

or professional school.

-
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TaBLE 4.4.—Average grade levels behind in verbal achievement ! for 9th grade Negro students, by proportion white classmates last year, parents’
education and average of parents’ educalion of the students in his school for Melropolitan

ortheast

Proportion white classmates last year
Individual’s parents' education | School average: Parents' education -
(soclal class of students) 2 (social class level of school) None Less than hall About half More than half Total
I 18 o1 v

1.0-29 e e 3.0-3.4. .7 (35)] —2.9 (65)] —3.0 (19)] —2. 3 (14)| —3.1 (133)
3.5-3.9.. .5  (118)] —2.8 (147)| —3.2 (28) —2.7 552 —~3.1 5345)
4,0-4.4_ - . 0 (21)} —3.0 (35)] —2.0 (21)] —1.9 39)| —2.3 1163

4.5-6.9. e . 5 (26) —3.0 (15)] —2.1 (19)} —1. 4 (23)] —2.2 (83

Totalo e —3.2 (200) —2.9 (262) —2.6 (87)| —2.2 (128)] —2.8 (677)

3.0-34 3.0-3.4 .1 (41)] —3.2 (87)] —3.1 (29)] —2.1 529 —3.0 €156)
3.5-3.9.. .3 (131)f —2.6 (125) —2. 8 534) —-2.0 54)] —2. 38 344§

4.0-4.4_ . 4 (24)1 —2.5 (36)] —2.9 17)| —1.6 (34)] —2.3 (111

] 4569 e . 5 (34)] —2.2 (28)] —3.1 (14)] —1.5 ('1.7) —2.3 (93)

Total o o —3.1 (280)] —2.7 (246)| —3. 0 (94)f —1.9 (1834) —2.7 (704)

3.5-8.9 e 3.0-34. .. —3.4 (59) —2.7 (83)] —2.8 (39)] —2.8 (38)| —3.0 521'9)
305-39 el —3.1 (174)| —-3.0 (188)] —2.6 (56)| —2.4 556) —2.9 474;

4.0-44 .. —2.7 (43; —2.3 (36)] —2.3 534) —L5 43) —2. 2 5156

4,569 oo —2.7 (59)| —1.6 (40)] —1.6 22)] —1.2 (31)] —1.9 152)

Tobtal o oo —3.0 (835) —2.7 (347)| —2.4 (151)[ —2.0 (168) —2.7 (1,001)

4,0-44. e 3.0-34 e —3.3 (191)| —8.3 (275; —3.2 (122)| —2.5 (187)] —8. 1 (725)
305=3. e —3.3 5677) —3.0 (609) —2.9 (195) —2.8 238)( —3.1 (1,719)

4.0-44 e —2.5 162)| —2. 8 (139; —2.5 (88; —2.1 (135)] —2.5 524

4,569 e ceeeee —2,9 (261)| —2.4 (152)] —2.0 (81)| —1.4 (103)| —2.4 (597)
Totala e —3.2 (1,291)| —3. 0 (1,175)] —2.8 (486)| —2.4 (613)| —2.9 (3, 565)
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—2.
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-2

-1
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(496)

—3.

—2.7 (2,470)

—2.

Q||| SO0 ORISR || O CWOTIW

(7, 435)

1The standard used for grade level is the average achievement of white students in the Motropolitan Northeast.

2 Parents’ education is average of father’s and mother’s education; 1—none or some grade school; 2—completed grade school; 3—some high schoo!
graduate from hi;i]h school; 5—technical, nursing or business school after high school; 6—some college, but less than 4 years; 7—graduated from a 4-year col

or professional school.

aduate; 4—
ﬂege: 8—attended graduate
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TABLE 4.5.—Average verbal achievement scores for 6th grade Negro students by student social class, school social class, and proportion white
classmates last year, for the Metropolitan Northeast i

Proportion white classmates last year

Student social School social class 1
class ! None A few About half Most 3 Total
I n asy v A%
Loweraccnvuan. Low. ontgntnan (1)| 239.33 (174)| 240.24 (157) 238. 09 (55; 239.07 (39 239. 48 425
Medium....-=o .- E2g 240.12 (139)} 240.76  (105) 240.75 (40 241.00 (40 240.51 (324
Higheoo e 3 240. 24 (84)] 244.31 (29) 244.56 (16) 246.00 (34 243,63 113
1 7:) (4)| 239.73 (347)| 240.83 (291) 239.98 (111) 241.84 (113)| 240.41 (862)
Middle.......... LoW. oo 55 240.84 (201)] 240.87 (146) 241,40 (44) 239. 50 547 )| 240.76 438
Medium..c oo 6)| 242,22 (1793 242, 69 (161; 242, 53 560; 241.82 (55)| 242.38 455
Higho e (7 244, 67 (61 241, 62 (55 244,53 (38 245.75 (52)] 244.10 206
Total- cmvveen e (8)| 241.93 (441) 241.79 (362) 242,71 (142) 242,44 (154) 242,06 (1,099)
Uppereaccccacan LoWe oo 9; 240. 95 5402) 241.18 (290; 245. 66 (95 244. 86 (94; 241.95 (881;
Medium............ (10)| 242.92 599; 243.60 (544 244,78 (171 245, 67 (159 243.68 (1,473
igho e (11)| 246.68 (471 247.45  (487) 245.78 (239 249,05 (443)| 247.42 (1,610)
Totala o (12)| 243.58 (1,472) 244.42 (1,291) 245, 42 (505) 247.71 (696) 244,81 (3,964)

1 Based on an index of the number of material possessions in the home: television, telephone, record player
3 In the 6th grade tabulations, 187 students are not included who reported they were Negro and that ‘*ali”’ t

eir fellow c]

refrigerator, automobile, vacuum cleaner,
h lassmates were white.

There were many indications

that response unreliability wassevere for thisgroup. Forexample, half of these students were in schools where the principal either reported that 80 percent or more of the students
in his school are Negro, or that all the students are white,
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TABLE 4.6.—dAverage grade levels behind in verbal achievement! for 6th grade Negro students by student social class, school social class and
proportion of white classmales last year for the Metropolitan Northeast

Student social class 2

School social class 2

Proportion white classmates last year

None A fow About half Most Total
I n nx v \
L)
Lowera e o LoWer o (D] —2.4  (174)] —2.3  (157) —2.6 (55) —2.5 (39) —2.4 ‘(425)
Middleoo oo (2)] —2.3 (139)] —2.2 (105) —2.2 (40) —2.2 (40)] —2.3 (324)
10) 5] s15) NI 3) —2.3 (34)| —1.8 (29) —1.7 (16) —1.6 (34) —1.8 (113)
Total oo (4)] —2.4 (347)] —2.2 (291) —2.3 (111) —2.9 (113)| —2.3  (862)
Middleanoc e LOWeraa o e (5)] —2.2 (201)] —2.2 (146) —2.1 (44; —2. 4 (47; —2.2 (438)
Middle.w oo (6)] —2.0 (179)] —2.0 (161) —2.0 (60 —2.1 (55)] —2.0 (455)
Upperccaeeeoooo.. (N —1.7 (61)] —2.1 (55) =1.7 (38) —1.6 (52)] —1.8 (206)
Total. oo (8) —2.1 (441)] —2.0 (362) —2.0 (142) —2.0 (154)| —2.1 (1,099)
UPPOr e e LOWEr e oo e (9)| —2.2 (402; —2.2  (200)] —1.6 (95) —17 (94) —2.1 (881)
Middle.. oo (10)] —1.9 (599) —1.8 (544) —1.7 (171) —1.6 (159)| —1.8 (1,473)
UpPPeraccc e (11)| —1.4 (471)| —1.3 (457) —1.6 (239) ~1.2 (443)| —1.3 (1,610)
Totalo e (12)] —1.8 (1,472)| —1.7 (1,291) —1.6 (505) —1.3 (696) —1.7 (3,964)
1 The standard used for grade level ig the average achievement of white students in the Metropolitan Northeast.
2 Based on an Index of the number of material possessions in the home; telephene, television, record player, refrigerator, automobile, vacuum cleaner,
[ 4
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TasLe 4.7.—Average verbal achievement for 9th grade Negro students, by material possessions in the home, school average of possessions in
students’ homes, and proportion while classmates last year, for the Metropolilan Northeast

Proportion white classmates last year »
Matorial possessions .
in the student’s School average: Material
home 1 possesgjons in the home ? None Less than half About half Moro than half Total
I II jas v \4
lor2. .o oaaa. 4.0-4.8. . 253.42 (31)| 255.85 (27) 257.43 (7) 254.14 (14)| 254.73 (79)
4.9-5.4. . 255.70 (48) 253.38 (21) 252.87 (15) 256.42 (12)| 254.84 (96)
' 5.6-6.0-. .o 256.00 (15)| 255.09 (11) 258.67  (9)| 262.14 (14)| 258.04 (49)
i .
Total. oo 255.00 (94)| 254.83 (59) 255.58 (31) 257.62 (40)| 255.50 (224)
 F 4.0-4.8 ol 252, 57 (100)( 254,47  (150) 253.18 (54) 254.44 (41)| 253.71 (345)
4.9-54.  _________ 255. 65 (134)( 256.28 (92) 253.52 (29) 260,02 (39)] 256.22 (294)
. 5.6-6.00 oo 257.28 (28) 258.67 (39) 259.65 (17) 261.96 (25)] 259.22 (109)
[§
Total. oo 254.65 (262)] 255.64 (281) 254. 38 (100) 258.30 (105)| 255.50  (748)
Z: SR 4.0-4.8 . 254.48 (134)| 256.44 (218) 256.73 (63) 262.67 (57)| 256.67 (472)
4.9-54_ ___._______. 256.49 (261) 259.10 (208) 257.30 (56) 257.01 (77) 257.53 (602;
o 556,00 258.05 (88)| 256.89 (85) 257.72 (75) 263.31 (70)| 258.90 (288
) Total. oo 256.10 (453)] 257.60 (511) 257.28 (194) 260.75 (204); 257.53 (1,362)
S J Ui 4.0-4.8. . 254.88 (152)] 257.29 (228) 260.25 (60) 259.83 (66 257.25  (506)
o 4.9-5.4__ o _.-. 255.94 (374)( 259.03 (278§ 260. 20 (105) 260.63 (106 258.03 (863)
[ 5,060 oo 260.94 (163)| 260.39 (170 262. 68 (116) 265. 00 (196 262.34  (645)
Total.eooooo-. 256.89 (689)| 258.78 (676) 261.23 (281) 262.63 (368) 259.18 (2,014)
ORI 4.0-4.8 253. 05 (1473 257.81  (430) 258.08 (52) 261.31 (65)| 257.15 (694)
’ 4.9-64 ... 255.88 (356)| 260.82 (367) 262. 11 (144) 264.41 (164)| 259.86 (1,031)
5.5-6.0. . _____.. 263.00 (494)| 264.67  (430) 263. 63 (223) 270,43 (490) 265.78 (1,637)
Total. .o ___. 259.04 (997)| 261.11 (1,227) 262. 42 (419) 268.23 (719)| 262.18 (3,362)

1 An index based on the number of tho followlng 6 items which the students’ family possesses: televislon set; telephone; record player, hi fi or stereo; electric or gas refrigerator;
automoblle; vacuum cleaner.
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TABLE 4.8.—Average verbal achievement scores for 9th grade Negro students, by reading material in their home, school average of reading material

in student homes, and proportion white classmates, Metropolitan Northeast

Reading material in

Proportion white classmates last ycar

School average: reading

the students’ home ! | material in students’ homes ! None Less than half About half More than half Total
I I III v \4
T
Low.o oL 249. 21 19 251,18 (22) 255. 07 255. 83 (12)| 252.27 (67)
253.44  (287)| 255.66 (292) 254.70 257.46  (100)] 254.95 (781)
257. 45 (71)| 255.21 (56) 260. 15 260. 30 (49)| 258.09 (2‘24)‘
253.98 (377)| 255.32 (370) 256. 33 258.20 (161)| 255.44 (1,()7?)
Medium. ... 251. 52 (33)| 252.24 (42) 252, 68 259. 97 (81)| 254.03 (125)
255. 34 (6593 257.45  (688) 258. 18 260.83 (256)] 257.26 (1,837;
259.51 (314 261.19 (205) 261. 63 267.32 (245)| 262.35 (890
256.52 (1,006)| 258.04 (935) 259, 05 263.77 (532)| 258.71 (2,852)
High_____ ... ... 254. 59 (29§ 256. 45 (40 258. 10 263.81  (400)} 262.43 (489)
256.23 (610 259. 55 (710 259. 36 260.53 (312)] 258.61 (1,882)

263.16  (480)

265.88 (415

265. 96

272.08 (404)

266. 68 (1,512)

259.16 (1,119)

26170 (1,165)

262. 22

265.89 (1,116)

262.24 (3,883)

1 An Index based on student responses to questions on family possession of dictionary; encyclopedia; daily newspaper; number of magazines in tho home, and number of books.

in the home,
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TaBLE 4.9.—Average verbal achievement of 18th grade Negro students, by their parents’ interest in education, reading malerial in their home,
average parenls’ educalion of the students in the school, and proportion white classmates; Metropolitan Northeast

Paronts’ interest t

Reading material
in the home 2

School average: Parents'
education

Proportion white classmates last year

More than half

None Less than half About half Total
Lowaaaoaoaoo Lowo.o.... Less than high 256. 00 (3)] 266.75 (12) 269.57 (14)[ 269.70 (10)| 267.69 (39)
school graduate.
High school gradu- 269. 59 (2)|-cocammceeaao 278.00  (2)|owmcmmmeee 273.75 (4)
ate or more.
Medium......| Less than high 265. 91 (22)| 264 92 (63)| 269.97 (64)] 274.86 (52) 269.21 (201)
school graduate. )
High school gradu- 273.00 (9)| 274.95 (19)| 278.75 (24)| 28171 (28) 278.24 (80)
ate or more.
High_ ... Less than high 265.90 (31)| 266.48 (98)| 269.74 (76) 277.81 (122)) 271.41 (327)
school graduate.
High school gradu- 279. 80 (49){ 281.16 (75); 279.80 (83)| 286.80 (103)| 282. 45 (310)
ate or morec.
Medium....... Lowaunnas Less than high 265. 38 (21)! 263.63 (43)] 265.62 (34)| 272.26 (35) 266.69 (133)
school graduate.
High school gradu- 269.71 (7)| 272.70 (10)| 274 15 (13)| 277.73 (22)| 274.79 (52)
ate or more. ,
Medium.....| Less than high 264. 61 (65)] 264 91 (150)| 271. 40 (152)| 274.13 (136)| 269.32 (503)
school graduate.
High school gradu- 269. 34 (42)| 273.89 (48)| 272.13 (201)| 279.96 (74)| 273.63 (365)
ate or more.
High.o..... Less than high 265. 30> (67) 267.17 (164) 270. 02 (155) 275. 76 (181)| 270. 47 (567)
school graduate.
High school gradu- 278. 56 (65)| 276.73 (116)| 275.61 (113)| 282 88 (152)| 278.81 (446)

ate or more.
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High.._._._.

Medium........

Less than high
school graduate.

High school gradu-
ate or more.

Less than high
sohool graduate.

High selidol gradu-
fite or more.

Less than high
gohoul graduate.

High school gradu-
ate or more.

264.92 (36)] 268.77 (71)] 264.86 (56)] 272. 41 (61)] 268. 16 (224)
275.33 .(21)| 264.92 (13)| 273.18 (17)] 280.08 (24)| 274 56 (75)
263.70 (57)| 267.98 (126)| 266.28 (98) 272.24-(127); 268.30 (408)
272,22 (38)| 270.62 (42)] 274. 54 (69)] 278.88 (76); 274 91 (223)
266. 75 (28)| 260.20 (102)| 270.58 (83)| 275.66 (93)| 271.31 (808)
279. 00 (33)| 277.13 (55){ 277.84 (63)| 282.32 (69) 279.24 (220)

i An Iridéx based tn tho following {toms: Ifow ofton do you and your parents talk about your school work? Did anyono at home read to you when you were small, before you

starged #HcHool?

Afl Indéx based on student res

in the homs,

ponsps to questions on family possosslox} of: dictionary, encyclopedis, daily nowspaper, number ol magazinés in the home, and number of books


https://gmdua.te
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TABLE 4.10.—Average verbal achievement for the 12th grade Negro students, by their parents’ educational desires, the reading malerial in their
home, the average of parents’ education of the other students in the school, and proportion of white classmates; Metropolitan Northeast

Parents' edu-

Reading material

School average: parents’

Proportion white classmates last year

?g?,’.‘;,'?lx in the home? education None Less than half About half More than half Total
I II I v v
Highuuno . Less tahnn high school 263. 88 (41)| 263.96 (100)| 264.84 (80)| 268.85 (72)| 265.39 (293)
graduate.
High school graduate 276.25 (8)| 267.90 (48)| 271.25 (51) 275.75 (53)] 271.98 (160)
or more.
' Total. e 265. 90 (49)| 265.24 (148)| 267.34 (131)| 271.78 (125)| 267.72 (453)
LOWo oo Medium....._|{ Less tcimn high school 260.72 (61)| 263.39 (132)| 265.72 (119)| 270.57 (104)] 265. 46 (416)
graduate.
High school graduate 268.16 (18)] 265 15 (26)| 271.78 (40)| 275.41 (49)( 271.33 (133)
or more.
Total . ... 262. 42 (79)| 263.68 (158)| 267.24 (159)| 272.12 (153) 266.88 (549)
Low. e Less t(imnt high sechool 262. 04 (22)! 266.00 (72)] 262.35 (63)] 269.32 (53)| 265.33 (210)
graduate.
High school graduate 276.33 (15)| 264.50 (12)| 272.62 (13) 277.72 (25)| 273.94 (65)
or more.
Total - - 267.83 (37); 265.78 (84)| 264 11 (76)] 272.01 (78)| 267 36 (275)
High....... Less tc}mn high school 265. 60 (62) 267.77 (176) 269.41 (148)| 276.03 (189) 270.67 (575)
gradiate. Y
High school graduate 274.86 (77)| 278.70 (85)| 277.32 (124) 280.42 (121) 278.06 (407)
or more. ’ "
Total. e 270. 73 (139)| 271.33 (261){ 273.02 (272)| 277.74 (310)| 273.74 (982)
Medium.._.| Medium....[{ Less témn high school 267.69 (61)] 267.34 (166)| 270.39 (139)| 273.38 (161){ 269.84 (527)
graduate.
High school graduate 270.91 (58)} 272.62 (61)| 275.61 (75)| 279.01 (83)| 274.98 (277)

or more.
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r

1o

Less than high school
graduate.

High school graduate
or more.

¢

Lesd thaf, high school

‘1 gradudte. °

High sghool graduate
or more.

s

Total  _ oo

. x;l;"i .t " AR

gradlisgte) -
High school graduate
or more.

Legé"tﬁq’r:?; high school

B ) ) F

RIS AR

Lesd thin high school
1 graduate.

‘High school graduate
. or more.

"
|
LY

260.26 (119)| 268.76 (227)| 272.22 (214); 275.30 (244)] 271.74 (804)
266.39 (31)] 269.14 (44)| 269.73 (37)| 274.40 (42)] 270.16 (154)
270.00 (10)| 274.11 (9)| 273.65 (17)| 279.20 (17)| 274.85 (53)
267.27 (41)| 269.98 (53)| 270.96 (54)| 275.81 (59)| 271.36 (207)
269.61 (23)| 271.22 (88)| 276.17 (86)| 280.86 (135)| 276.31 (332)
284.68 (62)| 282.13 (113)| 281.54 (84)| 289.82 (150)| 285.21 (409)
280.60 (85)| 277.85 (201)| 278.82 (170)| 285.58 (285)| 281.23 (74)
265.82 (22)] 260.44 (41)| 275.39 (56)| 279.92 (50)| 274.04 (169)
'275.36, (11)! 282.40 (22)| 279.15 (27)| 285.80 (46)] 282.32 (106)
269.00 (337)| 273.96 (63)| 276.61 (83)| 282.74 (96)| 277.23 (275)
265.00 (7)| 262.60 (10)| 282.25 (4)] 276.73 (11)| 270.44 (32)
272.80 (5) (2) (2)| 285.25 (4)| 278.33 (13)
268.25 (12)| 263.00 (12)| 282.83 (8)| 279.00 (15)| 272.88 (45)

1 An index based on the following five student questionnairo items: “Iow good a student does your mother (your father) want you to be in school?”’; *How much education

does your father (your mother) want you to have?'’; “About how often last year did your mother or father attend parent association meetings such as the PTA?

'y

2 An index based on student responses to questions on family possession of dictionary, encyclopedia, datly newspaper, number of magazines in the home, and number of books

in the home.
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TaBLE 4.11.—Average verbal achievement for 12th grade Negro studenis, by parents’ background, school average of parenls’ educalion, per-
cent of students in the school who go on to college, and proportion white classmales last year, for the Melropolitan Northeast

Proportion white classmates last year

Individual’s parents’ Percent of
education (social class .| School average: parents’ education (soclal classlevel | students in
of students) of school) school who go Less than half About hall More than half Total
on to college
I 1L X v
Less than high Less than high school graduate (lower) | 0 to 19.____ 266.8 (424) 269.1 (120) 272.6 (118)| 268.2 (662;
school graduate 20t029._..| 261.1 (54)| 268.7 (107)| 273.0 (92)| 268.6 (253
(lower). 30 t0 100-._| 267.7 (99)| 268.9 (117)| 275.0 (175)| 271.3  (391)
Total..-..| 266.4 (577)| 268.9 (344)| 273.8 (385) 269.2 (1, 306)
Iigh school graduate or more (middle [ 080 19 o fo e mm e e
to upper). 20t020_...| 269.7 (55)| 273.4 (74)| 277.2 (35)] 273.0 (164;
30-t0 100...| 273.3 (187)| 275.5 (113)| 279.3 (179)| 276.1 (479
Total....-| 272.5 (242)| 274.7 (187)| 279.0 (214)| 275.3 (643)
Iigh school Less than high school graduate (lower) | 0to 19._... 265.9 (326)] 267.3 (118)) 271.7 (91)( 267.2 (535)
gi'aduate (mid- 20to 20....| 262.2 (51)| 268.3 (85) 274.6 (80)| 269.2 (216)
v dle) 30 to 100...| 265.8 (86) 268.1 (92)| 274.9 (149)| 270.6 (327)
Total....| 265.5 (463) 267.8 (295)| 273.9 (320) 268.6 (1, 078)
High school graduate or more (middle | 040 19, |oooo oo | e
to upper). 20to 29__._| 268.1 (B80)| 274.4 (71)| 275.0 (25)| 272.3  (146)
30 to 100.-.| 275.1 (164)| 275.4 (70)| 281.3 (154)| 277.6 (388)
Total....| 273.4 (214)]| 274.9 (141)| 280.4 (179)| 276.1  (534)
More than high Less than high school graduate (lower) | 0 t0 19...__ 268.3 (83)| 273.4 (33)] 273.9 (19)| 270.3 (135;
school graduate 20t029.__.| 266.2 (5)| 274.7 (26)| 278.7 (28)| 275.9 (59
( (_l‘lpper)-l 30t0100...| 271.6 (31)| 276.0 (34)| 282.3 (65)] 278.1 (130)
Total._..| 269.1 (119)| 274.7 (93)| 280.0 (112)| 274.5 (324)
High school graduate or more (middle | 0t0 19, _|c o e[
to upper). 20t029....| 273.5 (30)| 280.3 (59)| 282.0 (18)) 278.7 (107)
30 t0 100-...| 285.0 (156)| 283.8 (46)| 289.6 (137)| 286.7 (339)
Total__..| 283.1 (186)| 281.8 (105)| 288.7 (155) 284. (446)
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TaBLE 4.12.—Average verbal achievement of 9th-grade Negro students, by student social class, school average of parenl’s educational desires,
and proportion while classmales; Melropolitan Northeast

Student social class (material possessions
in the home) !

School average: Parent’s educational
deslres 2

Proportion white classmates last yoar

f

None

Less than hall

About half

More than hall

253. 86 (231)
256. 38 (125)

255. 75 (277)
254: 43 (63)

254. 10 (101)
256. 36  (30)

256. 99 (106)
260. 66 (39)

254. 98 (287)

258. 03 (166)

257. 22 (408)
259, 11 (103)

256. 88 (142)
258..36 (52)

259. 08 (162)
263.74 (42)

255. 81 (386)
258. 25 (303)

258. 08 (471)
260. 40 (205)

259. 81 (183)
263. 90 (98)

261. 30 (247)
265. 92 (121)

256. 08 (402),

261. 03 (595)

260, 12 (442)
269. 87 (500)

258, 60 (189)

265. 56 (230)|

265. 08 (371)
271. 60 (347)

‘1 An index-based on the number of the following six items possessed by the students’ family: televislon set; telephone; record player, hi fi or stereo; clectric or gas refrigerator;

automobile; vacuum clean

2 An index based on the followlng five student questlons: “How good a student does your mother (does your father) want you to bo in school?”’; “How much education does
your father (mother) want you to have?'’; “About how often last year did your mother or father attend parent association meetings such as the P'I‘A
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TaBLE 4.13.—Average verbal achievement scores for 9th grade Negro students by parents’ educalion, average of school’s verbal achievement

scores, and proportion while classmates last year; Metropolitan Northeast

Proportion white classmates last year
School average: Verbal
Individual’s parents’ education achievement (gocial class
(soeial class of students) level of school) None Less than half About half More than half Total
X XL juss v \'2
Less than high school 250 to 259._...__(1)[253.72 (380)(257.70 (481)| 256.84 (109)| 255.81 (90) 256.02 (1,060)
graduate (low). 260 t0 269.....-._- (2)[259.00 (347)|261.06  (298)] 259.35 (129; 263. 33 (166; 260.50 (940
270+ e (3)[259. 10 (41)(258. 13 (76)| 263.07 (94 267.74 (174 263.78 (385
Total - ._-_ (4)i256.43 (768)|258.91  (855)| 259.58 (332)| 263.54 (430)| 259.04 (2,385)
High school graduate 250 t0 259.. ... (5)[258.79 (705)(256.12 (700)| 255.84 (184)] 257.28 (195)| 255.30 £1,784)
medium). 260 to 269 ... (6)|259.04 (616)|260. 62 E482) 258. 94 (225; 261. 98 (272; 260. 00 1,595;
2704 e (7)/259. 60 (71)[258. 90 102) 263.96 (117 267.17 (225 263.78 (519
Total . o (8)|256.41 (1,392)[258.03 (1,284)| 258.97 (526)| 262.37 (696)| 258.35 (3,898)
Post high school training | 250 to 269 (9; 255.91 (97; 259. 01 (109; 258.43 (87)| 260.60 (35)| 258.05 298;
or college. 260 t0 269._.... (10)|265.48 (221)269.07 (171 265. 29 (75; 267.30 (132)| 266.87 589
2704 . (11)]268. 58 (24))268. 37 (81)| 268.11 (56 277.52 (161)| 273.38 292)
Total. . conno (12)(262.98 (342)[265.65 (331)| 264.72 (168)| 271.74 (318)| 266.39 (1,159)




TaBLE 4.14.—Average verbal achievement for 9th grade Negro studenis, by individual social class, social class of studenis in lhe same class-
room, and proportion while classmales, Melropolilan Noriheasi.

Individual social Proportion white classmates last year
class: Index of ma- Socioal class in the classroom: Average
terial possessions | parents’ education of students in the same ‘
in h .‘sxgll.;dlent’s classroom 2 None Less than half About half More than half Total
0 I II IIT v \'
N S
[ Y Less fgmn high school 253. 62 (93)] 255.92 (212)| 254.15 (60)| 257.17 (78) 255.42 (443)
graduate. - S
High school graduate_ .. ....... 255, 28 (252)| 254. 55 (120)1 252.62 (63)| 259.15 (46) 255.12  (481)
More than high school 252, 50 (10)| 258.88 (8)| 251.00 (8)] 259.38 (21)] 256.40 (47)
graduate.
Total . e 254. 77 (355)| 255.51 (340) 253.22 (131) 258 12 (145) 255. 32 (971)
L3 P, Less t({m.n high school 255, 14 (133)| 257.54 (312)| 258.26 (76)] 258.82 (84)| 257.28 (605)
! graduate,
High school graduate. .......__ 256. 40 (299)| 257.53 (184)( 256,73 (107)| 260.99 (83)( 257.32 (673)
More than highschool graduate..| 257.85 (20)| 259.73 (15)| 255.82 (11)| 264.62 (37)] 260.94 (83)
Total . el 256. 09 (452) 257.60 (511)| 257.28 (194)| 260.75 (204)| 257.52 (1, 361)
4l Less t&mn high school 255, 47 (165)| 258.71 (343)| 262.02 (82)] 258.37 (120)| 258.28 (710)
graduate.
High school graduate. - o .cooo-. 257. 03 (468) 258. 07 (283) 260.48 (178)] 261. 68 (149; 258. 52 (1, 078)
More than high school 260. 04 (53)| 263.36 (50)| 264.52 (21)] 269.92 (99 265. 59  (223)
graduate. ’
Total . oo 256. 89 (686) 258.79 (676)| 261.23 (281)| 262.82 (368) 259.22 (2,011)
3,2, 1 _._.. 1 Less fguu; high school 255, 59 (202)| 260.22 (364)| 257 42 (87)] 263.25 (141) 259.27 (794)
graduate,
High school graduate. . ... 258. 56 (597)| 259.60 (355)| 262.22 (253)| 264 60 (264) 260.53 (1, 469)
More than high school 264. 09 (194) 269.20 (223) 268.53 (79)| 273.48 (313)| 269.56  (809)
graduate.
Total. . 259, 04 (993)] 262. 11 (942)] 262. 41 (419)] 268.20 (718)| 262. 58 (3, 072)

1 Number of the following items found in the student’s home: television, telephone, record player, car, electric refrigerator, and vacuum cleancr.

2 Average of education of best educated parent for aii students in the grade who reported the same classroom racial composition.




TABLE 4.15.—Average verbal achievement for 9th grade Negro students, by material possessions in the home, average parents’ educalion of
students in his school, average parents educalion of studenis tn his class, and proportion while classmates; Melropolitan Northeast

Materlal posses-

School ayerage: Parents’

slonsliu stuldent's education 2 Classroom average: Parents’ education 3 None Less than half About hall More than half
10Imo
1,2, and 3....| Less than high Less than high school graduate..| 253. 96 (89)| 255. 94 (210)| 254. 15 (60)| 257.17 (78)
school graduate.
High school graduate..-..._.__ 253.77 (183)| 254.32 (94)| 254.85 (46)| 258.25 (28)
More than high school graduate.| 251, 00  (2)|-cccoooooo_. 242. 50  (2)|occmmmeeaaa
High school graduate | Less than high school graduate..| 246. 00  (4)| 253.50  (2)]ecccccanccmnalccacccacccaoo
',‘L.‘ A Uil .or 311:101‘0."”"'-.-’ ) .
sl b e £ | g B o) High school graduste- - ------ 250.33 (69)| 255.73 (26)| 257.70 (17)| 260.55 18)
JdJio s e o, | IS W4 Jall i A N
-.,.«?m‘éyuc. Taeman|” o More than high school graduate| 252.88  (8)| 258.88  (8)| 253.83  (6)| 250.38 (21)
Y Te g |oga® vriny, ale s o T e
4o Less than high Less than high school graduate..| 255. 11 (132)| 257, 54 (312)] 258. 04 (75)| 258.82 (84)
school graduate. . ot .
High school graduate. _ ... 255. 59 (214)| 257.46 (129)] 255.35 (66), 261.88 (59)
0 More than high school graduate_| 257.83  (6)|--oooooeooo . 275.00  (2)|eccccmmnnlnn
High sclool graduate | Less than high school graduate..| 260. 00  (1)|oeooomo . 275.00  (1)|-cmccmcn
or more. g
High school graduate. . .- .... 258.45 (85)| 257.60 (55)| 258.95 (41)| 258.79 (34)
L More than high school graduate.| 257.86 (14)| 250.73 (15)| 256.33  (9)| 264. 62 '(37)
- T ‘Lesshthz'in"ﬁigh ) "Less than high school graduate..| 255.31 (164)| 258. 70 (342)| 262. 02 (82)| 258. 37 {120)
school graduate.
High school graduate. ... ___ 255. 52 (305)| 257.29 (175)| 259. 01 (91)| 261. 57 (97)
More than high school graduate.| 260. 00  (3)|-cooo ... 253. 67  (3)| 239. 00
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High school graduate | Less than high school graduate--| 282. 00  (1)| 260. 00 (L) |ecccuocmmmoe o

o more. High school graduate_ .. ....__. 259. 86 (163)| 259.33 (108)| 262. 02 (87)| 261. 88 (52)

More than high school graduate.{ 260. 04 (50)| 263.36 (50)| 266.33 (18){ 270,23 (98)

Less than high Less than high school graduate__| 255. 64 (199)| 260. 22 (364)| 257. 42‘ (87)| 263. 25 (141)
school graduate.

High school graduate. . _.._._. 255. 23 (315)| 256. 63 (157)| 260, 40 (109)| 262. 58 (144)

More than high school graduate..| 255. 38 (15)|uocrccacaaonn 261. 67 (3)] 273.50 (2)

High school graduate | Less than high school graduate._| 252, 67  (3)|-cccmcnocmm o mecceccccca|acacc e

or more: High school graduate. ... ----| 262,23 (283)| 261. 96 (198)| 263. 60 (144)| 267. 03 (120)

More than high school graduate.| 264. 83 (179)| 269. 20 (223)| 268.80 (76)| 273. 48 (311)

t An index based on the number of the following six ltoms which the student’s family possesses: tolovision set; telephone; record player, hi fi or stereo; electric or gas refrigerator;
automobile; vacuum cleaner.

2 The value associa

ted with each individual student In the average for all students in his school of mother’s and father’s education, The scores assigned In this calculation are:

(1) None or some grade school, (2) completed grade school, (3) some high school but did not graduate, (4) graduate from high school, (5) technical or business school, (8) some

college, but less than four years, (7) gr!

aduated

from a four-year college, (8) attended graduate or professional school.

3 Assoclated with each student ig avernge of education of best educated parent for all students in the grado who report tho same classroom racial composition.
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5,0 TABULATIONS OF AVERAGE VERBAL ACHIEVEMENT SCORES, FOR NEGRO STUDENTS, PLACED IN PARTICULAR
ABILITY GROUPS OR TRACKS IN THEIR SCHOOL; METROPOLITAN NORTHEAST

TaBLE 5.1.—Average verbal achievement scores for 12th-grade Negro studenls, by parer
students in his school, proportion while classmates last year, percent while in school; for

g

arenls’ educalion, average parenls’ educalion of the
etropolitan. Northeast

I’eircent white Proportion white classmates last year
Parents’ education School hverage: (P‘:ilslti:iggl’s
parents’ education report ‘None Less than half About half More than half Totai
this year)
. 1 38 m v v
13 i y {
!Leés than high Less than high 1-49.._.. 264. 34 (140)| 268.60 (354)| 270.48 (173)| 271.99 (99)| 268.57 £766)
school grad- school graduate. | 50-79....| 26170 (23)[ 259.42 (55; 267. 38 (166)| 274. 26 (222; 269. 44 466)
uate. 80-99....[ 271.00 (4)| 258.00 (1 266.80 (5) 277.33 (63 275.13 (73)
Total_.| 264. 13 (167) 267.34. (410)| 268. 93 (344)| 274.01 (384)| 269. 25 (1, 305)
High school grad- 1-49_. ... 273, 63 (86; 273.16 (1103 272. 53 (96)| 278.90 (39)| 273.78 (331)
uate or more. 50-79_...; 270.91 (11 262. 45 (20 277.22 (89)| 278.32 (109) 276.15 (229;
80-99....| 274.86 (14)] 288.00 (1) 266.00 (2)] 279.80 (65)| 278.72 (82
Total. .. é73. 51 (111)| 271.64 (131)] 274.69 (187) 278.88 (213)| 275.26 (642)
High school Less than high 1-49_.... 265, 68 (127; 267. 06 (355)] 269. 63 €197) 271.20 (107)] 268. 04 57'86, )
graduate or school graduate. | 50-79.._._| 263.91 (32 261.34 (61)| 269.34 (191)| 277.00 (258)| 27L.77 (942
more, 80-99....[ 287.25 (4)| 280.67 (3)|-ccccenaco_o-- 276.73 (66)| 277.47 (78
Y Total-.|* 265, 86 (163)| 266,32 (419) 269.49 (388)| 275.52 (431)| 269.97 (1, 401)
High school 1-49__._. 277. 41 (135)| 278.79 (221)| 276.93 (144)| 279.67 (57)| 278.06 (557)
gradusate or 50-79._..| 268.22 (9)| 273.16 (19)| 279.37 (99)] .285.12 (164)| 281.86 €291;

more, 80-99....| 286.33 (9)| 279.50 (6)| 270.00 (3)] 285.35 (109)| 284.78 127
Total..| 277.39 (153)( 278.37 (246)| 277.83 (246)] 284.25 (330)| 280.07 (975)
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TABLE 5.2.—Average verbal achievement scores for 9th grade Negro students by parents’ education, average of parents’ education of the students
in his schools, proportion white classmales last year, and percent while in school, for the Metropolitan Northeast

Individual’s parents’

School average:

Proportion white classmates last year

education (social class parents’ education Percent white ' =0l
of students) 7(\50‘!:13%3]&_153&0\7&31 of In scHool None Less than half About half More than half "Total :.,
t ‘ I i ¢ v v
! Aiew [ N f":

Less ¢han high Less than high 0..n..-(1)| 257.91 (112)] 261. 09 (23)] 259. 17 (6)| 256. 17 (6)| 258.39 (1:17)
gehool gradu- school’gradu- | 1-49____(2)| 253. 56 (296)| 258. 23 (493)| 259. 06 (116)| 259 00 (98)| 257. 02 (1, ()03)

Tiato Clow)y 1 dte (low). » 50-79...(3)| 254. 98 (136)| 257. 48 (130)| 256.40 (70)| 261.60 (109)| 257. 56 (445)

80—9?--- (4)| 261.69 (13)| 259. 26 (19)| 258. 83A (12)| 268.32 (28)| 263.15 (Z2_)

, Total. (5) 254.97 (557)| 258.21  (665)] 258.14 (204)| 261.19 (241)| 257.55 (1, 667)

UL =S = <

Higlschool 041 (6] ot mmccc e e e |

| 1vgraduate or’ 1-49..__(7)| 261. 02 (108)| 263. 01 (76)| 266.81 (27) 267.88 (24)| 268. 03 (235)

more (medi- 50-79.._(8)| 260. 25 (28)| 259. 64 (95) 259.71 (90)| 267. 14 (92)| 261. 98 (305)

um to high). 80-99_._(9)| 259. 13 (71)| 263. 67 (18)[ 269. 70 (10)| 264.95 (57)| 262. 46 (156)

LG ; Total (10)] 260. 27 (207)| 261. 38 (189)| 262. 01 (127)| 266. 52 (173)| 262. 44 (696)
2Q[100] B~ w ot RIigu :

High sphoolisyr | iess lt‘}litlhlh'i’g'h 0......(11)] 258.73 (208)| 259, 06 (85)| 257. 14 (14)| 256.50 (10)| 258. 61 (267)
graduate or | school gradu- | 1-49___(12)f 254. 20 (623)| 256. 62 (828)| 257. 11 (269)| 260. 43 (234)| 256.37 (1, 954)
more (medi- ! ate (low). 50-79 (13)| 255. 50 (221)| 261. 26 (225)| 259. 70 (124) 260. 42 (231)| 259. 19 (801
um to high). 80-99..(14)| 250. 86 (22)| 255. 84 (81)[ 261.27 (15)| 262.00 (36)| 257.70 (104)

L Total (15)| 255. 28 (1,074)| 257. 61 ('1, 119)( 258, 02 (422)| 260. 46 (511)| 257. 33 (3, 126)
High school Oceme (G 1)) PR I S R I —

graduate or 1-49.._(17)| 264. 95 (365)| 267.78 (223)| 265.03 (31)| 266.19 (62)| 265. 99 (681)

. more (medi- 50-79__(18)] 260. 84 (67)] 259. 16 (194)| 263. 54 (184)| 270.26 (219)| 264. 20 (664)
Yy um to high). 80-99 (19)| 256.50 (218)] 265. 60 (75) 264. 98 (54)} 271. 23 (166)| 263. 49 (513)
Total (20)| 261. 69 (650)| 264. 05 (492)| 264. 00 (269)| 270. 05 (447)| 264. 66 (1, 858)
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TABLE 5.3.~—Average verbal achievement scores for 12th grade Negro students by track level, proportion white classmates last year, and perceni
7

white in the school;

or Metropolitan Northeast

Track level

Percent white in the school

Proportion white classmates last year

None Less than half About half More than half Total
I o jans v \'
Hgh e o] O El) 281.80 (45)| 284.26 (101)| 290.25 (4 (0)] 283.68 (150
1-49_ . 2 272,05 (19)| 276,50 (107)| 283.14 (126)| 285,56 (80) 280.95 (332
8079 53 272,67 (6)] 265.67 (9)| 280.38 (50)] 286.75 (138; 283.83 (203
11 80-99___... o ——— 4 289. 50 (2)| 267.00 (1) 249.00 (1)| 292 98 (47 201. 47 (51
Totals oo (5)| 278.68 (72)] 279.60 (218) 282.35 (181) 287. 50 (265)| 283.08 (736)
Medium- o] One o (6; 271. 04 (216)| 272. 96 (243)| 268.20 (10 278.00 (3) 272 01 472
1-49. .l (7 269. 14 (43) 267.55 (279)| 269.64 (340)| 271.08 (138) 269. 13 800
50-79 e (8; 263. 03 (32)] 262.16 (58)] 269,13 (235; 274. 43 (337; 270. 92 662
80-99._ e (9 269,88 (8)] 269.75 (4)] 270.00 (3 279, 66 (138 278.70 (153)
Totals. oo (10)| 269.88 (299)| 269.28 (584)| 269.41 (588) 274. 87 (616) ,271' 05 (2, 087)
LoW o | O (11)| 266.88 (16)| 257.33 (15) 250.00 (2) (Og 261. 52 33)
1-49. . (12; 265.50 (6)| 268.63 (41)| 264.00 (39)] 262.00 (13 263. 67 99)
5079 oo (13 2790.67 (3)] 268.42 (12)| 263 92 (27)| 273.74 (34)] 268 86 76)
80-99. e (14)( 271.00 (5)] 27400 (1) (0)| 271.83 (24)| 27176 (3.())‘\
Totals... oo (15)] 268.57 (30)| 262.37 (69)| 263.56 (68) 270.95 (71)| 266.05 (238)
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TABLE 5.4.—Average verbal achievement scores for 9th grade Negro students by irack level, proportion while classmales

percent white in the school for Metropolitan Northeast

last year, and

A

Track level

Percent white in the school

Proportion white classmates last year

R
1

More than half

None Less than halfl About half
I I I v '

High_ . 0 e (1)] 264.41 (75)| 263.14 (7)| 265.75 (4) 26450 (2)
1-49 e (2)] 267.20 (186)| 267.08 (269) 264.12 (65)] 269.70 (90)

5079 e (3)] 261.24 (55) 268.99 (97)] 265.32 (66) 270.54 (130)

80-99 . e (4)| 260.69 (29) 267.00 (18)| 265.00 (7)| 272.94 (53)

Medium_ -] O (5)| 258.89 (106)| 265.33 (27)] 262.43 (7)} 25417 (6)
1-49 - (6)] 258.28 (474)| 258.81 (585)] 258.85 (183)] 262.31 (140)

50-79 . L (7)| 256.69 (150)| 260.15 (260)( 260.79 (209)] 263.99 (253)

VY 80-99._ . (8)] 257.81 (116)} 259.33 (58 263.31 (89)] 268.30 (102)
253.19 (16) 239.00 (2)] 26167 (3) ccommmmcnc--

251.88 (52)| 252.97 (79)! 259.00 (23)] 253.23 (26)

250. 87 (31) 252.86 (29)] 257.10 (19)| 260.44 (20)

255.85 (20)| 262.00 (10)] 263.86 (7) 258.84 (19)
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TABLE 5.5.—Average verbal achievement scores for Sth grade Negro students in high English track by percent white in school, parents’ education,
average parents’ education of the students in his schools, and proportion white classmates last year; Metropolitan Northeast

Paronts’ education

School average;

Percent white In school

Proportion white classmates last year

parents’ education Less than half About halt More than half
I 11 v
Less than high school | Lessthanhighschool | 0. ____ (1) 263. 17 (6) 265.00 (1 272.00 (1
graduate. graduate. 1-49. ... 52; 264. 58 578 266. 21 (14 268. 00 (22
50-79- - 3 265.28 (18)] 260,64 (11)| 265.21 (28
0-99. ... (4) 246.00 (2 281.00 (2
High school gradu- | O.._o_____.. (B)[~ e mmmmmmm e e m e | e m e e e
ate or more. 1-49_ ... (6) 279.20 ( 10; 289. 00 g 1) 275. 67 (3
50-79. (7; 268. 27 (11 260. 33 (6) 273. 12 (16;
80-99....._. (8 272.33  (8)|evcccccccnanaa 272.62 (8
High school graduate | Lessthanhighsehool | O-..________ (9 263.00 (1) 266.00 (3 257.00 (1)
or more. graduate. 1-49_ .. __ (10 263. 03 (125 262. 76 (46 268. 20 (54)
50-79 (11 271. 56 (57 267. 95 (20 266. 00 41;
80-99....._.. (12) 262. 50 (4 256. 00 (1 267.67 (6
High school gradu- | O._.________ L 2 ) SOOI EU R RURIN OOt IOU U TR
ate or more. 1-49. . __. 14) 277.60 (68)| 277.45 (56 266. 25 (4) 278.82 (11)
50-79. ... 15§ 262. 45 (11) 266. 31 (29; 277. 07 45§
80-99_._ ... (16 271.80 (9) 266. 50 (6 273. 43 (37
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TABLE 5.6.—Average verbal achievement scores for 9th grade Negro students in medium and low English tracks by percent white in school
[parents’ education, average parents’ educalion of the students tn his school, and proportion white classmates last year; Melropolilan Northeast

Proportion white classmates last yoat *

Individual’s parents’ School average: Percent white ' ’
education Parents’ education in school None Less than half About half More than half Total
I I 1 v vie T
Less than high Less than high (| I (1) 256.38 (42§ 264.18 (11 264.67 (3)| 246.00 (2)| 257.93 (58)
school gradu- school gradu- | 1-49..._(2)| 252.16 (115)| 256.67 (209)] 257.97 (60)| 257.48 (44) 255.72 (428;
ate. ate. 50-79_..(8)] 254.51 (59)| 257.02 (60)] 253.06 (382)| 259.75 (52) 256.86 (208
80-99...(4) 259.50 (4)| 258.44 (9)| 257.25 (8)] 266.94 (16)| 261.97 (37)
Total..(5)| 253.73 (220) 25’_7_.08 (289)| 256.58 (103); 259.64 (114)| 256.40 (726)
High school O e (6) e e e e [ e e [ e
graduate or 1-49.__.(7)| 262.16 (50)| 260.87 (47) 266.91 (22) 270.07 (14)| 263.32 (133)
more. 50-79_..(8)| 258.67 (15) 258.28 (39)| 259.89 (56) 265.12 (43)| 260.83 (153)
80-99...(9)] 259.64 (31)] 260.27 (11)| 272.00 (7)| 265.54 (33)| 263.15 (82)
Total. (10)] 260.80 (96)] 259.76 (97) 262.04 _ (85)] 266.04 (90) 262.09 (368)
High school Less than high | 0__._.._. (11)| 259.06 (80) 263.11 (18)] 261.14 (7)] 258.25 (4)| 259.83 (109)
graduate or school gradu- | 1-49...(12)| 254.90 (179 256.29 (304)] 256.70 (106)] 260.00 (80)| 256.43 (669)
more. ate. 50-79..(13)| 253.29 (80 259.73 (88)] 259.13 (52)] 260.87 (95)| 258.34 (315)
80-99__(14)] 250.83 (6 252.46 (13)| 259.12 (8) 259.31 (13)| 255.78 (40)
Total. (15)] 255.42 (345) 252.18 (423)| 257.72 (173)| 260.35 (192)| 255.40 (1,133)
High school O (16)] o oo ettt e
graduate or 1-49.__(17)| 262.57 (182)( 265.08 (104)| 264.77 (18)| 264.18 (28) 263.61 (332)
more. 50-79..(18)| 263.74 (27)] 260.99 (102)] 264.36 (88)| 267.73 (953 264.23 (312)
80-99.-(19)| 257.17 (95) 262.57 (35)| 264.39 (23)] 269.15 (59 262.18 (212)
Total. (20)] 260.99 (304)| 265.52 (241) 262.42 (129)| 267.74 (182)| 263.89 (856)




TABLE 5.7.—Percent of 9th grade Negroes in highest English track by earliest grade in desegregated class, parents’ education, average parents’
educaiion of the students in his school, and proportion of white classmates last year: for Metropolitan Noriheast

Individual’s parents’ School average: parents’ Proportion white classmatos last year
edueation (social class education (soctal class gﬂarliest gtx(;z(aidel.ms Total
of students) loval of school osegrepated clas None Lessthanhalf | Abouthelf | More than half
Less than high Less than high 1,2,0r 3 27.8 (108)| 31.8 (223)| 16.7 (78); 32.0 (100)| 28.7 (509;
gchool graduate school graduate 4, 5,0r 6. 20.0 (50); 13.3 (75) 26.-3 (19)| 26.9 (26)] 18.8 (170
(low). (low). 7,8 0r Q.. 29.0 (107)} 27.0 (63)| 25.9 (27)| 36.7 (30)| 29.1 (227)
Never—.oooeo_ 45.7 (B5)|ccmm e 45.7 (85)
Total.. ... 29.0 (300)| 27.1 (361) 20.2 (124)] 32.0 (156)] 27.6 (941)
High school grad- 1,2,0r3 .. 26.0 (50)] 22.2 (72) 4.3 (47)] 26.1 (69)| 20.6 (238)
uate or more 4,5, 0or 6. ... 17.2 (29) 8.3 (12)| 25.0 (8){ 21.1 (19)| 17.6 (68)
(medium to high). | 7, 8, or 9...__.. 0 (19)| 17.6 (34) 4.0 (25)| 15.4 (26)] 10.6 (104)
Neverooe._.___. 20,0 (20)|-coccmce || 20.0 (20)
Total. e 18.6 (118)| 19.5 (118) 6.3 (80)] 22.8 (114)} 17.7 (430)
High school Less than high 1,2,0r3. .. 33.0 (200)| 34.2 (386)| 34.1 (138)| 36.9 (187) 34.5 (911)
raduate school graduate 4, 5,0or6.._.___ 32.8 (61)| 25.9 (81)| 28.1 (32)] 37.1 (35)| 30.1 (209)
medium). (low). 7,8, 0r9 27,5 (138)] 25.8 (93)] 19.0 (58)| 27.8 (54) 25.6 (343)
26.2 (6Ll)|-cccmmc o ica]ommmcmccem e 26.2 - (61)
30.4 (460)] 31.6 (560)| 29.4 (228)| 35.1 (276)] 31.5 (1, 524)
High school grad- 26.1 (180) 29.6 (186)| 29.1 ((103) 34.4 (183)| 29.9 (652)
uate or more 20.3 (79)| 26.0 (50)} 11.5 (26) 29.1 (55) 22.9 (210)
(medium to 19.0 (53) 4.7 (64)| 14.3 (35)| 28.6 (43)! 15.6 (195)
upper). 17.0  (53)|ecccccccccee] e cccce e o e 17.0 (53)
22.5 (365)| 23.7 (300)| 23.2 (164)| 32.5 (281) 25.4 (1,110)
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6.0 TABULATIONS BY THE INTERRACIAL CONDITIONS AMONG STUDENTS IN DESEGREGATED SCHOOLS; METRO-
POLITAN NORTHEAST

TaBLE 6.1.—Average verbal achievement lest scores, 9th grade Negro students, by percent of leachers a;porting race lension in the school,
proporiion while classmales, parents’ educalion, and school average of parenis’ education; Melropolitan Northeast

Proportion white classmates
Percont teachers
Paronts’ education School average: parents’ education roporting race \
tensiolxll h} the None Less than half About half Moro than hall
Sehoo I I - IIT v

Less than high Less than high school graduate..| 0-9.__.____ 256.18  (262) 258.04 (172)| 256.61 (56)| 261.64 (80)
school 10-19...... 254.08 (173)| 257.54 (226)| 258.95 (63)| 261.40 (89)
graduate. 20-59. . _.__ 253.89  (123)| 258.90 (267)| 258.39 (86)| 260.45 (74)
High school graduate or more....| 0-9._...... 261.28 (145)| 263.16 (56)| 269.10 (19) 267.38 (48)
10-19______ 258. 19 (47)] 262.94 (91)] 261.24 (51)| 268.77 (71)
20-59. ... 256. 44 (18)] 255.63 (43)] 260.33 (57)] 263.90 (68)
High school Less than high school graduate..| 0-9. ... 257.01  (430)| 258.22 (264)| 256.93 (105)| 262.30 (135)
graduate or 10-19______ 254.35 (376)| 255.84 (305)| 257.20 (136)| 259.31 (179)
more. 20-59._.._. 253.77 (269)| 258.30 (550)| 259.27 (181)| 260.51 (200)
High school graduate or more...| 0-9._.__... 261.13  (442) 266.24 (163)| 267.09 (85)] 273.43 (187)
10-19. ... 263. 82 (188)| 264.97 (250)| 262.54 (104)] 269. 14 (158)
20-59......1 256.38 (29)| 257.04 (83)| 262.64 (83)| 267.37 (151)
Total. . 0-9 258.75 (1,279)| 260.59 (655) 261.00 (265)( 267.35 (450)
10-19...___ 256.79 (784)| 259.64 (872)| 259.66 (354)| 264.16 (497)
20-29. ... 254. 62 (287)| 256.96 (472)| 261.35 (184)| 264.72 (223)
30-39_.___. 254,01 (110); 260.06 (374)| 260.58 (154)( 262.99 (167)
40-59. ... __ 250. 62 (42)| 257.44 (97)| 254.64 (69)] 259.52 (103)
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TaBLE 6.2.— Average verbal achievement lest scores, 18th grade Negroes, by percent of teachers reporting race tension in the school, proportion

white classmates, parents’ education and school average of parents’ education; Metropolitan Northeast

Proportion white classmates last year

Individual’s parents’ School average: parents’ education toi’:%lreﬁnsteg{ng
education race tension None Less than half About half More than half
problem
I II I I\
Less than high Less than high school graduate_.| 0-9.._...___ 264. 70 (1263 269.13 (2823 270.04 ( 723 275.97 21123
school graduate. 10-50...... 262.42 (41)] 263.40 (128)| 268.64 (272)] 272.89 (273
High school graduate or more....| 0-9___..... 274.10 (99)| 272.98 (119) 275.57 (1513 281. 31 (1263
10-50. e 268.67 (12)] 258.33 (12)| .271.03 (36)} 275.60 (88
High school Less than high school graduate._| 0-9.._..... 266.57 (106)| 267.74 (293)] 272.68 (983 278. 07 (1143
graduate or 10-50. - 264.53 (57)| 263.07 (241) 268.41 (290)| 274.60 (318
more. -
High school graduate or more...| 0-9. ... 278.31 (147§ - 278.658 (238§ 278. 84 (2153 285. 36 5217)
10-50. ... 255.17 (6)} 270.56 (9)| 270.84 (31 282.30 (117)
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TaBLE 6.3.—Characleristics of 9th grade Negro students, by proportion white classmaies and percent of leachers in their school who report
student ractal tension; Metropoliton Northeast

Percent of teachers who re-

Proportion white classmates last year

Characterlstic port ‘““the different races

or ethnic groups don’t get None Less than half About half More than half

along together”

I II IIT Iv

Percent of students definitely planning college.. ... .- 0-9 e 37 (1,279) 35 (655) 40 (265) 51 (450)
10-19 e 39 (784) 40 (872) 39 (354) 43 (497)
20-29. . 34 (287) 26 (472) 30 (184) 44 (223)
30-39. 23 (110) 37 (374) 40 (154) 45 (167)
40-59. e 19 (42) 26 (97) 41 (69) 38 (103)
Percent of students who disagree: Good luck ismore | 0-9__ ... 48 (1, 279) 55 (655) 60 (265) 65 (450)
important than hard work for success. 10-19 e 40 (784) 52 (872) 44 (354) 59 (497)
20-29. . 38 (287) 50 (472) 61 (184) 61 (223)
30-39. e 26 (110) 46 (374) 53 (154) 62 (167)
40-59_ L meeenn 36 (42) 60 (97) 38 (69) 42 (103)
Percent of students who have no white close friends...] 0-9. .. o... 49 (1, 279) 34 (655) 20 (265) 18 (450)
10-19. . 41 784 30 (872) 18 (354) 21 (497)
20-29 . e 44  (287) 32 (472) 17 (184) 19 (223)
30-39. e 31 (110) 30 (374) 19 (154) 22 (167)
40-59. e 38 (42) 39 (97) 26 (69) 22 (103




TABLE 6.4.—For the average 9th grade school; Percent of teachers who report tension between students of different races, by the racial composition
of the school, and the percent of students in the school who have never altended desegregated classes or first atlended such classes in the last 2

years; Metropolitan Northeast

[Number in parentheses is the number of schools]

Percent of students who first attended desegregated classes in the last 2 years or wh'o
never attended a desegregated class
Porcent white enrolled in the school
0-20 30-39 40-49 60-99

140 e e e e e 18. 58 (14; 14. 33 (9; 7.00 (2) 5.50 (4)
BO-T9 e e m e e e e a e m———————— 32. 43 57 18.20 55 19.00 (5) 13.00 (6;

B0-00 . o e i 8.83 (6) 4.40 (5) 5.22 (9) 3.91 (23
Ol o o e e e e e 20.00 (27)|  12.74 (19) 9.75 (16) 5.75 (38)

TABLE 6.5.—For the average 9th grade school: Percent of teachers who report tension between Lhe races, by racial composition of the school,
and the percent of students who first enlered desegregated classes in the early elementary grades; Metropolilan Northeast

[Number in parentheses Is the number of schools]

N

Percent white enrolled {n the school

Percent of students in the school who first attended desegrogated
class in the early elementary grades

0-9 10-19 20-80
140 e e ——— e 10.43 (14) 15.87 (8) 19. 00 (8;
B0-70 e c e e e LN 16.75 (16) 31.00 55; 34.00 (2
8000 e e ————————————— 5.03 (37) 4.33 (6)|-cccccacaacnn.
TOtAl_ et e e — e e e e 8.96 (67) 16.21 (19) 22.00 (10)
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TABLE 6.6.—Percent of 12th grade Negro students choosing all—Negro Sfriends by parents’ education, average parents’ education of the students in

his school, proportion while classmates, and whet

er the student has a whaite friend; Metropolitan Northeast

Close

Proportion white classmates last year

Parents’ education School average: parents’ education white None Less than About half More than
friends half half
I I Iz v
Completed grade school or Less than high school graduate.......... No_...| 22 (387) 13 (53)] 27 (37)| 32 ( 283
less. Yes.... 2 (16) 2 (76) 8 (68) 2 (99
High school graduate or more_........_. No....[ 35 (20)] 18 (11)| 14 (7)| 33 (12)
Yes....| 11 (18) 0 (21) 0 (33) 2 (39)
Some high school . ... __...... Less than high school graduate..___._.._ No.... 19 (67)] 26 (102)] 28 (51) 27 (67)
Yes..... 0 (47) 5 (179) 2 (188) 3 (191)
High school graduate or more....._._... No....i 27 (44)| 18 (40) 5 (43); 16 (43)
Yes....| 3 (29) 3 (59) 2 (104)] 2 (120)
Completed high school....._. Less than high school graduate.......... No_...| 18 (94)| 25 (129)| 18 (67)| 24 (75)
Yes__._| 11 (38) 6 (202)] 2 (228)| 2 (245)
High school graduate or more.____._____. No....| 27 (56)] 17 (47)| 22 (36)| 25 (52)
Yes_..| 0 (31) 4 (80) 2 105y 2 (127)
Post high school training or Less than high school graduate........... No....| 17 '( 18)| 23 (39)| 30 (20)| 33 (27)
college. Yes....| 16 (13) 2 (49) 2 (73) 4 (85)
High school graduate or more.. ... No....| 26 (39) 23 (48)] 11 (28)| 31 (36)
Yes.... 0 (27) 2 (72) 2 (77) 2 (119)
g ) 71 No.__..| 23 (375)| 29 (469)| 20 (289)] 26 (340)
Yes..... 4 (279) 4 (738) 2 (876) 2 (1,025)
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TanLE 6.7.—Percenl of 12th grade Negro students choosing an all-Negro school, by parents’ education, average parenis’ education of the

students in his school, proportion white classmates, and whether the student has a white friend; Metropolitan Northeast

Proportion white classmates last year

Parents’ edueation School average: parents’ education :%E%gs None Leslf n'ilfmn About half M%r:l Ithan
1 I I v

Corglg)rlee.ted grade school or Less than high school graduate.._._..... Igg_gg__-: lg E?’é; g E?g; 1; Eggg 1‘1 gggg
Figs st edsoormore————— o1 % 081§ (8] 8 B % B

Some high s¢ho0l.o - - - oo .. Less than high school graduate.-.-..... No-.... ig gg; 1‘1‘ (o 8 GBI 10 (67)
Fgh sl gt 8 ot oo Yo 5 8 T Tl 3 B

Completed high school. ... Less than high school graduate...___..._ %‘T{gg:— == }% Egg; 'g 8(2)3; g( égg; g ( gzgg
s son gt crmor—————— Yo, 8 o8] 4 (@) 8 G 4 OB

Po:glﬁgg school training or Less than high school graduate__________ %\I{gs_:—:: lé Eig; lg Eig; 8 Egg; 1‘]i E%’gg
Fgh ol graduets o me-———————— Y B 8B § ] 8 BB ¢ 4
— Yo 16 1) 1@ P

738)




TABLE 6.8.—Percent of 9th grade Negro students choosing an all-Negro school, by parents’ education, school average of parents’ education,

proporlion white classmales last year, and whether student has a whilte friend; Metropolitan Northeast

Proportion white classmates last year

Parents’ education School average: parcnts’ education S}ﬁ%ﬁ B

friends None Less than half | About half |More than half

I II piss v
Less than high school graduate.| Less than high school graduate......__ No._..| 21 (259) 20 (229)] 19" (48)] 34 (62)
Yes.._. 3 (299) 4 (436) 4 (157) 4 (181)
High school graduate or more......... No..-.{ 20 (112)( 27 (66)] 18 (27); 28 (32)
Yes.... 3 (98) 5 (124) 2 (100) 7 (155)
High school graduate or more.| Less than high school graduate..______ No....| 256 (435)] 24 (340); 27 (70) 24 (112)
Yes.-.. 3 (649) 4 (779) 4 (352) 4 (402)
High school graduate or more...._ . .. No;___ 22 (316)| 18 (152)] 14 (50)] 20 (82)
Yes._.. 4 (343) 3  (344) 2 (222) 2 (414)
Total . o No....| 23 (1,122)] 22 (787) 20 (195)| 25 (288)
Yes..... 3 (1,380) 4 (1,683) 3 (831) 4 (989)
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TaBLE 6.9.—Average verbal achievement of 9th grade Negro students, by parenis’ education, average farents education of the studenis in his

school, proportion while classmales last year, and whether the student has a while frien

Metropolitan Northeast

Parents’ cducation

Bchool average: parents’ education

Close
white

Proportion white classmates last year

friends None Less than half About hall More than half
1 u I v

Less than high school Less than high school No....| 255.33 (259; 257.45  (229)| 258.56 (48; 259. 14 (62;

graduate. graduate. Yes....| 254.75 (299)| 258.61 (436)| 257.92 (157)| 261.83 (181
High school graduate or | No....| 262.34 (112; 264. 27 (66)| 261.33 (27)| 262.50 g

more. Yes....| 257.19 (98)( 259.80 (124)! 262,18 (100)| 267.50 (155
High school graduate Less than high school No.._.| 255.53 (435; 257. 59 E340) 256.51 (70) 258.70 (112;

or more. graduate. Yes....| 255.11 (631 257. 62 779)| 258.31 (352) 261.07 (402
High school graduate or | No._._. 262. 76 (316; 264. 08 (152; 263.66 (50)| *269. 55 g

more. Yes....| 260.69 (343)| 264.05 (344)| 264.07 (222)| 270.35 (414
Totale e No....| 258.20 (1,122)| 259.36 (787)] 259.52 (195)| 262.31 (288)
Yes_...| 256.61 (1,371)] 259.35 (1,683)] 260.24 (831) 265.39 (1,152)
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TaABLE 6.10.—Percent of 9th grade Negro students definitely planning to go to college, and whether the student has a white friend, by parents

b

educaiion, average parents’ educalion of the students in the school, and proportion white classmates; Metropolitan Northeast

Proportion white classmates last year

Parents’ education School average: parents’ education ‘(3%1017:3 None Less than About half More than
friends half half
X bod bi v
Less than high school Less than high school graduate. ... ....... Yes..--| 37 (299)| 32 (436)] 31 (157)] 34 (181)
graduate. No....| 29 (259)| 26 (229)] 25 (48)} 27 (62)
High school graduate or more_...__ ... Yes....| 31 (98) 33 (124)| 32 (100)| 35 (155)
No....| 31 (112)| 30 (66)| 22 (27)] 31 (32)
High school graduate or more.| Less than high school graduate...... ... Yes....| 32 (640)| 35 5779) 41 (352) 46 (402)
No....| 86 (435)| 29 (340) 31 (70); 38 (112)
High school graduate or more . ..__.__ Yes....| 44 (843)| 49 5344) 50 (222)] 59 (414)
No._...| 46 (316)] 41 (152)] 32 (50)( 46 (82)
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TABLE 6.11.—Percent of 12th grade Negro students having no while friends by membership in extra-curricular aclivilies and proportion

while classmates

Proportion white classmates last year

Mombership In activity
None Less than hall About half More than half
1 I I v

Student council: )

YO8 e 54 (84) 29 (195) 20 (169) 21 (2243

N e e d e cc i c e e ———————— 64 (491) 41 (998) 26 (976) 26 (1,111

None in the school........ e e ——————— 74 (19) 36 (14) 25 (20) 30 (30)
Debate team:

XS, ACHVe e o e e ——— 56 (162) 37 (320) 20 (338) 22  (453)

Yes, not aetive. oo oo e eememamen 58 (33) 41 (91) 30 (60) 17 (88)

N0 et e ——— 66 (379) 39 (777) 27 (755) 28  (808)

None in the 8Chool . v 70 (20) 47 (19) 8 (12) 25 (16)
Hobby clubs:

Yes, CHVe . o o oo emcm——————— 47 (111) 29 (210) 19 (196) 20 (262)

Yes, not active. o oo ce ool e mmmem e 45 (29) 26 (61) 21 (47) 18 (60

N O e oo e oo — i —————— 69 (405) 41 (888) 26 (876) 27 (969

None in the s6hoo)- ... JIIITIIIIIIIIIIIIIIT 59 (49) 56 (48) 30 (46) 19 (74
Athletic team:

Y e — e ——— 51 (142) 35 (387) 21 (409) 20 (563)

N 0t ettt e e e et e e 2 o e e e e e e s 67 (408) 41 (802) 27 (742; 29  (787)

None in the 86h00kau m oo 66 (44) 22 (18) 29 (14 13 (15)
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TABLE 6.12.—Percent of Negro students having close white friends by parents’ educalion, average parents’ educaiion of students in the school,
and proporiion white classmates

‘Proportion whit classmates last year

Qrade Parents’ education School average: parents’ education None Less than half About half More than half

I o m v
9 | Less than high school Less than high school graduate.- ... 53 (558)] 66 (665) 77 (205)| 74 (243)
graduate. High school graduate or more......_.. 47 (210)f 65 (190)| 79 (127)] 82 (187)
High school graduate or Less than high school graduate......_- 60 (1,075)( 70 (1,119)| 83 (422)] 78 (514)
more. High school graduate or more.--..__- 52 (659) 69 (496)| 82 (272)] 83 (496)
) Total o 54 (2,520)| 68 (2,470)| 81 (1,026)] 77 (1,277)
12 | Less than high school Less than high school graduate.....___ 38 (167)| 62 (410 74 (344)] 75 (385)
graduate. High school graduate or more.. - ..._. 42 (111)| 386 (220) 65 (211)] 65 (246)
High school graduate or Less than high school graduate..._.__ 31 (163)] 60 (419)| 78 (388)] 76 (432)
more. High school graduate or more.- - -.._. 38 (153)| 62 (247)| 74 (246)] 74 (334)
Total - e 37 (594)| 57 (1,296)f 74 (1,189); 73 (l,397)
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7.0 TABULATIONS FOR NEGRO STUDENTS WHOSE SCHOOLS DIFFER IN THE CHARACTERISTICS OF THE INSTRUC-

TIONAL PROGRAM AND STAFF; METROPOLITAN NORTHEAST'!

- TABLE 7.1.—Average verbal achievement scores for 12th grade Negro students by individual's parents’ education, average

arents’ education

of students in his school, types of science laboratories and proporiion white classmates last year; Melropolitan Northeast

Individual’s parents’ education

School average: parents’ education

Types of science

Proportion white classmates last year

(soclal class of students) (social class level of school) laboratories 2 Less than half About half More than half

1! I 11I
Less than high school Less than high school graduate (low)...| None to 2...._ (1)] 268.9 (194)( 269.2 (80)| 267.4 (48)
graduate (low). B (2)] 265.2 (383)| 268.9 (264)| 274.7 (337)
High school graduate or more (medium | None to 2...__ (B) e | e
to high). . JOO ) 272.5 (242)) 274.7 (187)) 279.0 (214)
High school graduate Less than high school graduate (low)...| None to 2..._. (5) 267.4 (134)| 265.9 (60)| 270.0 (46)
meédium), B (6)| 264.6 (329)| 268.3 (235)| 274.6 (274)
High school graduate or more (medium | None to 2..__. (/0] PSSRSO IO UOR U F
) to high) B )| 273.5 (214)| 274.8 (141)| 280.5 (179)
More than high school Less than high school graduate (low)....| None to 2....... (9)] 268.0 (37)| 275.5 (24)| 273.7 (14)
graduate (high), B )| 269.6 (82)| 274.5 (69)| 280.9 (98)

High school graduate or more (medium
to high)

None to 2....(11)

| I R (12)

283.2 (186)

281.8 (105)

288.3 (152)

1 For Tables 7.1-7.3, dashes In table represent zero students in that cell; averages and proportions are not listed when three or less students are in that cell.

2 The number of the following types of sclence laboratories in the school: biology, chemistry, physics.
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TABLE 7.2.—Average verbal achievement scores for 12th grade Negro students by individual’s parents’ educalion, average parents’ eaucation
of students in his school, principal: Comprehensive curriculum, and proportion while classmates last year; Metropolitan Northeast

Proportion white classmates last year

Individual’s parents’ education School average: Parents’ edueation (soclal class | Prineipal: Comprehensive
(social class of students) evel of school) curriculum? Less than half About half More than half
1 bi g busy

Less than high school Less than high school graduate (low)...| Low. ..._.___ 1)| 268.0 §162) 263.6 (20)| 268.5 (55)
graduate (low). ' Medium.......... 22; 268.7 150; 271.2 (142)| 274.6 5153)
High.._.___ 3)| 264.1 (265)| 267.7 (182) 274.7 (177)
High school graduate or more BOW. e 4) N D] FS—— 297.5 (12)
gmedium to high). Medium._.... §5) 273.2 (171)! 276.2 (88)| 277.8 (112)
High..o ... 6) 270.4 (70)! 273.3 (99)| 277.9 (90)
High school graduate Tess than high school graduate (1ow)---| LOW. oo (7] 267.1 (143)| 269.1 (46)| 271.2 (36)
medium). Medium.....__ (8; 267.1 (127)]. 268.1 (92)| 274.1 (135)
igh . (9)] 263.2 (193)| 267.3 (157)| 274.6 (149)
High school graduate or more (high)_ .| LOW.— .. (10| 293.2  (8)
Medium.._.._.. (11)| 275.2 (159)| 276.9 E49) 279.3 (93;
High_...__._._. (12)| 268.5 (55)| 273.8 (92)| 280.5 (78
More than high school Less than high school graduate (low) | LOWt e 13; 269.8 (42)| 271.3 (15)] 280.3 (14)

graduate (high). edium.__._. . . i .
duate (high) Medi (14)( 269. 8 537) 275.1 (47)[ 279.9 (51)
High.ove oo (15)] 267.7 (40)| 275.9 (31)| 280.0 (47)
High school graduate or more LOWe e (16) é2 ____________ 300.'1 (153
medium to high). Medium.......- (17)| 285.2 (1 lg 283.8 (44; 2890.0 (84
High ... .... (18)| 273.2 (33)| 280.4 (61)| 285.2 (56)

1 Measure is the percentage of six kinds of curriculum avallable in the school (coliege preparatory, commercial, general, vocational, agriculture, and vocational arts).
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TaBLE 7. 3.—Average verbal achzevement scores for 12th grade Negro students by individual’s parents’ education, average parents’ education of
% M etropolitan Northeast.

studenls in

18 school, percent extracurricular activities, and proportion white classmates last year;

Proporation white classmates last year

Individual’s parents’ education Scliool average: parentis’ education (social class Percent extracurricular
(soclal class of students) level of school) activities? Less than half About half More than half
I I I
Less tgmnt high s)chool Less than high school graduate (low).. %g'g g %’gg) %gg ‘]i ( %gg ggi 5 ¢ ég?g
raduate (low). . .

& 258. 3 (19; 264. 6 (55)| 274.3 (71)
High school mdua.te ormore | 30-59c s (Ao
5 edium t% ; 266.4 (34)| 278.3 (65; 280. 4 (118;

80-100_ ... (6)} 273. 5 (208)| 272. 8 (122)| 277.2 (96

High sgghoo% graduate Less than high school graduate (low).-. 28—?3 ________ (7; %gi 8 g %gig %gg % SB %ﬁ 48= (g 88;

medium), B S :

80-100...._.. (9)] 262.7 (26)] 264.6 (50)| 273.3 (70)
High school graduate or more 30-59......... (10) mmv e et
medium to high). 60-79. ( 11; 267.9 (20)| 279.2 (31)] 279.7 583;

80-100....... (12)| 274. 1 (194)} 273. 6 (110)| 281.1 (96

More than high school Less than high school graduate (low)..| 80-59._ ... (13)| 270.1 (45)| 271.0 (17)| 282. 4 519;
graduate (high). 60-79.. .- (14; 268.6 (69)] 275.9 (67)| 278.0 (59
80-100._..... (15)| 266.0 (5) 273.3 (9)] 282.0 (34)
High school gra.duate or more 30-59. ... (16)|mcmccccc e ccccc o |

% edium to high), 60-79. oo (17)] 283.4 ( 11) 283.6 (22)| 289.5 (74)

80-100....... (18)) 283.2 (175)| 281.4 (83)| 288.0 (81)

1 Percentage of 19 extracurricular activities that are available in the school.
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TaBLE 7.4.—Average verbal achievement test scores, 12th grade Negroes, by school qualzty index, proportion white classmales, parents’ educa-

tion and school average of parents’ educalion

‘Proportion white classmates last year
Indlyidual’s parents’ education School average: parents’ education (soclal class School quality
(soclal class of students) level of school) index! Less than half About half More than half
I II III

Less than high school Less than high school graduate (low)...| Low...._._.. 265. 16 (98; 263. 46 (63; 269. 98 (84)
(low). Medium....... 266, 41 2361 269. 64 (199)( 274.93 (152;
High.._._.___ 267, 47 (118)| 271.43 (82)| 274.78 (149

High school graduate or more (medium | Low__._..._._ 270.37 (65)| 273.45 (98)| 278.27 (71)

o high). Medium...__.. 274,80 (148)| 269.76 (25)| 275.23 (44)

High. .__._.. 265. 52 (29); 278.53 (64)| 28L12 (99)

High school graduate Less than high school graduate (1ow)——_ | LOW .. 264. 47 (70)| 263.35 (65)] 27130 (74)
(medium). Medium.._... 265, 07 (257)| 268.43 (152)| 274.62 (128)
High. . ._.... 266. 68 (136)| 270.41 (78)| 274.92 (118)

ngh school graduate or more (medlum Lowe oo 268. 47 A (55)| 274.09 (90)| 281.10 (63)

to high). Medium___.... 276. 27 (139)| 270.32 (22)| 280.21 (48)

High . ..._._._. 267.85 (20)| 280.62 (29)| 280.06 (68)

More than high school Less than high school graduate (1ow)-__| Low.._-._._ 264.83 (12)| 273.80 (10)| 278.06 (34)
graduate (high). Medium__._.. 268. 42 (65)] 276.16 (45)| 280.03 (31)
High_ . ___... 271. 36 (42)] 273.32 (38)| 281.32 (47)
High school graduate or more (medmm Low .. 273 26 (34)| 280.39 (61)| 285, 17 (47)
to high). Medium.......... ‘285, 54 (141)| 284.09 (22)( 291.61 (46)
High___...... 283.45 (11)| 283.59 (22)| 289.23 (62)

1 See section 1.5 for discussion of the construction of this index.
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TABLE 7.5.—Average verbal achievemenl scores for 12th grade Negro students by individual's
of students in his school, acceleraled curriculum, and proportion white classmales last year; Metropolitan Northeast

arents’ educalion, average parents’ educalion

Indjvidual’s parents’
educatjon (soeial

8chool average: parents’ education

Accelerated curriculum 1

Proportion white classmates last year

class of students) (soclal class level of school) Less than half About half More than half
I I II1
Less than high school | Less than high school graduate | All academic subjects.._.... (1; 271.0 (101)| 270.9 (69)| 275.3 (56;
graduate (low). (low). Several subjects. ..o ooono. (2)! 258.1 (21)| 267.0 569) 274.6 (101
1 or 2 subjects. e 53) 264.2 (46)| 271.3 66; 276.8 (53)
N0 o o e 4)| 266.0 (409)| 267.8 (140)| 271.9 (175)
High school graduate or more All academic subjects............ (6)] 272.0 (21)| 266.6 (10)| 275.8 (57;
medium to high). Several subjeets. .o mnn 56) 273.2 (209)| 275.9 (158; 280.2 (128
1 or 2 subject8a o ccocecaaaon 7)1 259.7 (10)f 269.1 (19)f 279.8 (29)
N O e e (8) (2)]accccmcmccca| e ccac -
High school graduate | Less than high ‘school graduate | All academic subjects........ (9)] 267.8 (79)| 269.2 (40)( 272.2 (50)
medium). (low). Several subjects. . . cennn- 10)| 259.0 (26)( 264.7 558) 272.9 §81)
1or 2subjects. o coeeoueonn 511) 265.0 (37)] 269.4 (54)| 276.7 (48)
NO- o e 12)| 265.4 (821)| 268.2 (143)| 274.3 (141)
High school graduate or more All academic subjects...... (13)]| 264.8 (11)| 272.0 (4)| 278.1 (40)
(medium to high). Several subjects. ______.___ .0 (195)| 275.3 (1243 282.2 (114)
1 or 2 subjects. ... .4 (7)) 271,6 (13)| 276.2 (25)
NO (@) ] I NS Ui
More than high Less than high school graduate | All academic subjects...... (17)] 269.5 (32)| 276.0 (21)] 279.3 (12
school graduate (low). Several subjects. ... 1 267.6 (8)| 273.4 (14)| 280.7 (34)
(high). 1 or 2 subjects... .. .0 (7)) 278.3 (12)| 283.5 518;
NO e .6 (72)| 273.7 (46)] 278.3 (48
High school graduate or more All academic subjects_..._.. (21) 276.2 (9) (2)] 290.0 (44)
medium to high). Several subjects. .o ee 22)| 283.5 (175)] 282.5 (101)| 288.2 (1003
1 or 2 subjectse cvecunnn. 523) (2) (2)] 288.0 (10
N O o et p.7: 5 | FUUUTN MU (1)

1 Responses are to principal’s questionnaire item, “Does your school provide an accelerated curriculum?’*
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TaBLB 7.6.—Average verbal achievement scores for 12th grade Negro students by individual's parents’ education, average parents’ education of

students in his school, library volumes/students, and proportion while classmates last year; Metropolitan Northeast

Proportion white classmates last year

Individual’s parents’ education School average: parents’ edl'xcatlon Library volumes/student
(social class of student) (social class level of school) Less than half About half More than half
o IIT v
Less than high school graduate.__| Less than high school graduate..| 0-1____________. (1)} 268.7 ( 145g 268, 5 (13)| 275.5 (47)
266. 1 (179)] 268.9 (245)( 273.9 (241)
265. 3 (232)| 269.8 ('79)| 272.6 (62)
264.8 (16)] 260. 4 (6)] 274.8 (31)
High school graduate or more._... 274, 0 (188)| 273.2 (78)| 277.5 (33)
265.4 (29)| 278.9 (71)| 278.5 (113)
270.6 (24)| 269.8 (38)| 280.6 (64)
(@) ] S 277.2 (4)
High school graduate or more..._| Less than high school graduate... 268. 4 (165)] 270.4 (35)| 277.2 (42)
265. 9 (204)] 269.7 (259); 276. 1 (294)
- 264. 7 (189)| 268.6 (79)| 272.7 (57)
(1 266.8 (16)| 267.5 (13)| 274.5 (37)
High school graduate or more_...| 0-1o oo (13)| 278.5 (348)| 277. 4 (132)| 278.3 (51)
24 (14)] 267.9 (21)| 280.3 (61)| 283.7 (44)
5-9 o 515) 278.8 (29)| 275.8 (52)] 287.3 (1273
- 10-19_ . _____ 16) (2) (1)] 285.6 (12
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TABLE 7.7.—Average verbal achievement scores for 12th grade Negro students by individual's mother’s education, average parents’ education
of students in high school, teacher qualily index, pupilfleacher ratio, and proportion while classmates last year; Melropolitan Northeast

Proportion white classmates last year
Individual’s mother's education School average: Teacher quality Pupil/teacher i
parents’ education Index! ratlo Less than half About half More than half
I I I
High school graduate or less_ ..o _.___ LOoW. e LOW e 10-19. ... 265. 8 (181)| 267.8 (185)| 272. 0 (148)
20-29. ... 264. 2 (384) 267.0 (207)| 274. 8 (266)
Higheoooee 10-19.. ..o (1) 280.8 (7)| 276.5 (43)
20-29. . _.__. 267.7 (359)| 269.9 (228)] 274.1 (232)
High.oooo Low. oo 10-19._._.__. 276.3 (11)| oo 280.2 (17)
20-29_ ... 269. 0 (117)f 273.9 (201)| 280.2 (130)
Higheooo - 10-19. ... 265. 2 (19)| 270.8 (27)| 277.5 (57)
20-29._......| 275.2 (321)| 277.3 (104)| 279.2 (188)
More than high school graduate_ ... ... LOoW. e Low. oo 10-19.. ... 262.9 (24)] 274.7 (21)| 2740 (25)
20-29. ... 269.9 (42)] 276.2 (34)| 278.0 (51)
) Highooe o 1019 (1)| 283.8 (4)] 290.1 (14)
20-29. ... 269.9 (63)| 271.0 (43)] 280.1 (32)
Highoooo ... Low. e 10-19 | 205.0 (11)
20-29. ... .. 272.2 (26)| 280.2 (51)] 284.0 (32)
High_.__..._ 10-19.. .. __. ()| 273.0. (4)] 290.6 (19)
20-29_ ... 284. 8 (147)| 285.2 (46)] 291.1 (90)

1 8eo sec. 1.5 for discussion of the construction of this index.



TaBLE 7.8.— Average verbal achievement scores for 12th grade Negro studenis by individual’s

of studenis in this school, leacher average earned degree, and proportion white classmales

arents’ education, average parenlts' education

st year; Metropolitan Northeast

Proportion white classmates 1ast year
Individual’s parents’ eduecation (social class School average: parents’ education (social Teacher average

of students) class level of school) earned degree ! Less than half About hall More than half

I II II1
Less than high school graduate.,.....| Less than high school graduate-.__.| Low.._.__ (1)] 264.7 (203)| 267. 5 (215)| 274.1 (275)
High___... (2)] 267.3 (374)| 271.3 (129)| 273.1 (110)
High school graduate or more...._. Low. ... (3)| 271.0 (74)] 276.8 (135)| 280.9 (107)
High______ (4)| 273.2 (168)| 269.2 (51)| 277.0 (107)
High school graduate. .. ...___..__ Less than high school graduate_._.} Low______ (5)] 264.2 (151)( 266.6 (191)| 273.8 (217)
High.____. (6)| 266. 0 (312)f 270. 0 (104){ 274.2 (103)
’ High school graduate or more_.___ Low.._._. (7)] 269.2 (57)| 275.7 (106)| 282.2 (83)
High.._._. (8)| 275.0 (157)] 272.3 (35)| 278.0 (96)
More than high school graduate_.__| Less than high school gfa.duate__-.. Low__.._. (9)] 265.1 (35)| 276.7 (40; 280.1 (71)
High__..__ (10)} 270.8 (84)| 273.2 (53)| 279.7 (41)
High school graduate or more.___. Low.._.__. (11)) 273.4 (34)]| 282.1 (79)| 285.4 (59)
High___... (12)| 285.3 (152)] 281.0 (26)! 290.7 (96)

1 Average based on teacher questionnaire item: ‘““What is the highest earned college degree you hold? Do not report honorary degrees.”

It




TapLE 7.9.—Average verbal achievement scores for 9th grade Negro students by individual's parents’ education, average parents’ education

of students in his school, leacker average: earned degree, and proportion while classmales last year; Metropolitan Northeast
Proportion white classmates last year
Individual’s parents’ educa- School average: parents’
tion (social class of students) education ggg}) class of Average earned dogreo ! None Less than helf About hall More then half
5 I II m v
Less than high school Less than high 249, 6 (33)| 2583 (101)| 254.5 259, 4 ElO)
graduate, school graduate. | LOWecocaacaaaao 256, 6 E137) 257.8 (54) 257. 1 263.0 (86)
5 ) 257. 5 (2413 258, 2 260.3 (44)
. 5 (128) 259.3 (197 260, 1 261.3 (81)
. 0 ) 257.9 (72) 256. 1 255.8 (22)
High school gradu- ) 257.8 (6)] 25b5.7 263. 9 £16
ate or more. ) 261, 6 (119§ 263. 0 268.0 (71
) 262.6 (45 260. 6 263. 3 §32
; 253.2 (9) 260. 3 265.9 (60
262,2 (11) 265. 1 279.4 (8
High school graduate...| Less than high 249.0 (39) 257.4 (85) 259. 4 256.6 (18
school graduate. 258. 0 (170) 253.8 (54) 256. 6 258.8 (95
254. 1 (376) 255.9 (360) 254. 9 260.6 (93
255, 5 (2623 258. 6 (367) 258, 9 260.3 (171
252, 5 (75 258.2 (90) 255, 2 258.7 (32
High school gradu- 259, 0 (15) 253.1 (13) 257. 9 2714 (24)
ate or more. 260. 8 (113) 260. 6 (199) 263. 0 265.1 (80)
258.7 (309) 260, 8 (82) 260. 9 264.0 (74
262.2 (23) 259.4 (15) 260. 8 264.4 (89
2617 (10) 264. 4 (19) 263. 9 282. 5 (17
More than high school | Less than high 246.3 (7) 261.7 (15) 262. 4 (3;
graduate. school graduate. 2614 (31) 257.9 (11) 258. 9 263.1 (22
255.6 (53) 257.6 (62) 255, 2 263.4 (22
_____________ 258.6 (56) 262.9 (64) 263. 6 265.4 (51
262.5 (6) 260.2 (11) 264. 5 2589 (7
High school gradu- 260.8 (8) 264.5 (6) 260. 9 275.6 (21
ate or more. | LOWaeicccnaa. 268,8 (74 271.6 (86) 268. 0 274.3 (52
265.5 (94 270.9 (50) 270. 2 271. 8 (49)
273.0 (7 261. 4 (9; 259..5 - 276.3 (59)
272.6 (8) 274.6 (17 274.9 280.6 (32)

 TTheso five categorios are almost entirely based upon a range in averago teacher education between bachelor’s degree and slightly below master’s degree. The few cases below

bachelor’s degreo are averaged with the lowest catcgory; the few cases above the master’s degree are avoraged with the highest category.
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TABLE 7.10.—Average verbal achievement scores for 12th grade Negro studenis by individual's parents’ educalion, average g)arents’ educalion

of the students in his school, teacher average: percent academic majors, and proporiion white class mates last year; Metropo

ttan Northeast

Proportion white classmates last year

Individusl’s parents’ education (soclal class School average: Parents’ education (social | Teacher average: Per- ’
of student) class level of school) cent academic major ! | Less than half About half More than half

I I I
Less than high school graduate Less than high school graduate 10-49....... (1)| 264.7 (338)] 267.2 (193)]| 273.6 (235)
(low). (low). 50-59. .- (2)| 268.7 (157)| 271.4 (140)] 273.9 (145)
60-79_ ... (3)] 269.3 (82)]| 267.4 (11)| 276.6  (5)
High school graduate or more 10-49__.__.__(4)] 269.5 (56)| 273.6 (73)| 278.4 (28)
medium to high). 50-59. v (5)] 273.6 (165)| 270.6 (60)| 275.5 (107)
60-79. ... (6)] 272.1 (21)| 280.7 (54)| 283.9 (79)
High school graduate (medium).....| Less than high school graduate 10-49. ... (7)] 263.7 (23)| 267.0 (177)| 273.9 (186)
(low). 50-59 oo (8)] 266.2 (131)| 268.1 (93)| 274.1 (126)
60-79_ ... (9)] 268.4 (101)| 272.6 (25)| 272.2 (8)
High school graduate or more 10-49. ... __ (10)| 268.7 (51)| 274.8 (69)| 276.0 (20)
(medium to high). 50-59. ... (11)| 275.2 (150)| 271.1 (47)| 280.4 (100)
60-79...... (12)| 271.9 (13)| 282.0 (25)| 282.0 (59)
More than high school graduate Less than high school graduate 10-49___..._ (13)( 266.9 (47)| 277.0 (35)| 280.8 (59)
(high), (medium to high). 50-59....... (14)| 270.0 (38)| 275.2 (48)| 278.2 (50)
60-79.___.._ (15)| 271.1 (34)| 264.8 (10) (3)
High school graduate or more 10-49...... (16)| 274.8 (382)| 280.3 (59)] 286.7 (20)
medium to high). 50-59.. e (17)| 285.1 (145)| 282.1 (26)| 287.6 (73)
60-79_._____ (18)[ 282.8 (8)| 286.2 (20)| 290.6 (62)

1 Percent based on item: “What was your major field of study in undergraduate school? If you had two majors, mark the one in which you took the most work.”



TaBLE 7.11.—Average verbal achievement scores for 9th grade Negro students by individual's parents’ education, gverage parents’ education of
the students in his school, teacher average: percent academic major, and proportion while classmates last year; M etropolitan Northeast

Proportion white classmates last year

’ U . 4 - Teach H
Indl(\;{)%}l‘ﬁl(;slgs)gr&n ;gqgg#é?tion gglﬁo&logmrgﬁess ggfﬁ sggggf) pe?'gglﬁrgjgigg%ec None Less than half About half More than half
I II I v
Less than high school Less than high school 0-49_.._- (1)] 254.27 (70)] 256.99 (94)] 255.71 (31)] 263.83 (23)
graduate (low). graduate (low). 50-59.. ... (2)| 253.36 (294) 257.72 (402)( 257.70 (111)[ 260.68 (143)
60-89...._ (8)| 257.82 (194)] 260.06 (169)( 259.90 (63)| 261.22 (77)
High school graduate or 0-49_ . ___ (4 259. 60 (5)] 258. 62 (8)] 261.50 (10)| 264.90 (29)
more (medium to 50-59. ... (5)] 257.49 (86) 259.46 (107)| 263.03 (98)| 267. 44 (100;
high). 60-89_ ... (6)| 262.13 (119)| 264.35 (75)| 257.00 (19)] 266.16 (58
High scl‘lool graduate Less than high school 0-49_____. (7 253. 86 (90)| 255.47 (124)| 256.06 (35)] 260.67 (393
medium). graduate (low). 50-59. ... (8)| 253.96 (440)| 255.45 (486)| 256.08 (182)] 258,41 (216
60-89__..._ (9)| 256.10 (392)] 260.19 (346)| 259.44 (123)| 261.34 (154)
High school graduate or | 0-49..._._ (10)} 262.44 (9) ' (3) 259.91 (11)[ 267.00 (29)
more (medium to 50-59....(11)| 255.24 (221) 257.56 (180)] 262,96 (134)| 264.04 (152)
high). 60-89_...(12)| 263.22 (240)| 264. 33 (145)] 259.61 (41)| 268.99 (102)
More than high school | Less than hi%h school 0-49__... (18)| 258.00 (11)| 259.78 (11)| 263.00 (5)] 263.17 (6)
graduate (high). graduate (low). 50-59....(14)| 256.87 (79) 258 .48 (88)| 258 56 (36) 265.18 (50)
60-89_.__(15)] 259.41 (63) 262.70 (64)| 263.00 (41)| 262 49 (49)
High school graduate or | 0—-49_____ (16) (2)] 275.86 (7) ()| 269.57 (7)
more (medium to 50-59.___(17)| 259.49 (37)] 262.73 (63)| 269.68 (68) 275.82 (120)
high). 70-89----.(18)| 269.29 (150) 275.83 (98) 263.47 (17)| 275.91 (86)




TaBLE 7.12.—Average verbal achievement scores for 12th grade Negro students by individual's parents’ education, average parents’ education
of students in his school, teacher average: percent want to teach here, and proportion white classmates last year; Melropolitan Northeast

Individual;g parents’ education (social

School averallge: arents’ educla)tlon (social

Teacher average:
percent want to

Proportion white classmates last year

ass of students) class level of schoo! teach here ! Less than half About half More than half
I o ping
Le(sls tl)lan high school graduate Lezsls tl;an high school graduate 26322-)_"“% %) ggg gg ( é%g %8 ég Egég g;g gg g gg)
ow). ow). ~49 ..o . . .
50-59____. (3; 268.49 (89)| 267.39 g99) 274, 43- (98;
60-69_..._ (4; 258. 82 (33; 268.59 (74)| 274.54 (116;
70-100....(5 (1) e 271.70 (10
e | S BT S mew (0 P18 0B
medium to high). -49_ ... . . .
50-59. ... (8)| 272.00 (204)| 272.66 (121)| 279.38 (79;
60-69__... (9)! 282.43 (7; (1; 275.65 (26
70-100...(10); 271.18 (11)| 281.07 (54)| 285.07 (58)
High school graduate (medium) Le?ls tl;an high school graduate 26322—)““% %g %gg 38 ( é 'g?; %gg gg (g% gﬁ g'i ggg g
ow). -49.. ... . . .
50-59_.._(13)| 265.05 (79)] 267.51 574) 278.61 (79)
60-69....(14)( 260.08 (24)] 268.62 (64)| 274.58 (953
70-100_..(15) (@) ) 271.22 (9
 nostom & gy O | 90%am AR 550050 (16)| 272,00 (4)| ariof (3L
medium to high). -49_ ... . X .
50-59....(18)| .278.69 (195)| 274.15 (102); 281.22 (73)
60-69____(19)( ()] E 275.88 (25)
70-100...(20)| 271.50 (6)] 278.30 (33)| 285.24 (46)
M?ﬁie {,ll)mn high school graduste Le(sls 'tI;an high school graduate 26325-_-_2%3 ggg g’i g%fi; g;g é’i ( gg; g;'é 342: E?ﬁg
gh). ow). 49 ___. . . .
50-59....(23)| 271.00 (27)] 274,92 524) 281.30 (33)
60-69....(24) 268.57 (7)| 276.65 (17)| 283.90 (29)
70-100_ . (25)|ccc e 281.17 (6)
I e e [ 1
medium to . e . .
. 50-59____(28)| 283.39 (165)| 279.83 (65)| 285.48 423
60-69....(29) 272.75 (4)|eccecmccmnaana 287.76 (25;
70-100-...(30)| 285.40 (10); 286.38 (37)| 292.42 (62

1 Percent of responding teachers answering “no” to the question: “If you could choose, would you be a faculty member in some other school rather than this one?”
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TABLE 7.13.—Average verbal achievement scores for 9th grade students by individual's parents’ ‘education, average parents’ education of
students tn his school, leacher average: percenl want o teach here, and proportion while classmates last year; Metropolitan Northeast

Proportion white classmates last year

Individual’s parents’ School gverage: parents’ Teacher average:
education (soclal class education (soclal class level percent want to
of students) of school) teach here None Less than half About half Moro than half
I o x v
Less than high school Less than high school 0-29____. (1)1 253.68 (75)] 260.10 (117) 258, 66 (32)] 258.82 (34)
graduate (low). graduate (low). 30-39.___ (2) 252.86 (194)| 256.82 (287)| 258.03 (63)| 261.86 (69)
. 40-49____ (3)| 255.57 (169)] 258.09 (147) 258. 18 (50)| 262.33 (72)
50-59._.. (4)] 257.98 (90)| 259.58 (82) 256. 16 (43)] 259.32 (47)
60-89__.. (5)] 260.43 (30)| 260.91 (32) 261.70 (17)| 262.67 (21)
High school graduate or 0-29_.... (6 260. 00 (38) 264.59 (46) 254, 47 (17)| 262.25 (24)
more (medium to 30-39_.... (7) (2)] 261.75 (8) 263. 62 (21)] 277.62 (13)
high). 40-49__.. (8)| 260.42 (12) 252.25 (16) 256. 71 (21)] 263.00 (70)
50-59.... (9)] 260.78 (82)] 260.68 (92) 263. 63 (51)| 269.47 (53)
60-89....(10)| 259.76 (76)] 263.32 (28) 269. 24 (17)| 269.18 (27)
High school graduate Less than high school 0-29____._ (11)1 253.30 (226)| 257.49 (200) 256. 66 (83) 257.51 (803
medium). graduate (low). 30-39..__.(12)] 253.33 (269)| 254.56 (378) 256. 52 (97)| 257.92 (133
40-49....(13)| 25479 (283)| 260.45 (264) 258. 50 (89)1 258.84 (115
50-59.___(14)| 259.98 (102)| 255.37 (73) 255. 51 (47)| 265.64 (61
60-89....(15) 261.07 (42) 261.63 (41) 261. 54 (24)] 267.65 (20
High school graduate or 0-29_____(16)] 261.76 (99) 263.24 (114) 258,70 (20)[ 260.66 (50)
more (medium to 30-39....(17) (1)l 257.50 (6) 269. 23 (22)] 2068.64 (11)
high). 40-49....(18){ 258.00 (23) 255.96 (23) 258. 05 (39)] 264.89 (81)
50-59....(19)] 261.40 (154) 259,29 (134) 261. 65 (66)| 265.99 (76)
60-89.....(20)| 256.86 (193)| 260.27 (51) 264.33 (39)] 271.62 (65)
More than high school | Less than high school 0-29_..... (21)] 257.15 (34)] 260.09 (43) 259. 89 (28) 2064.76 (25)
graduate (high). graduate (low). 30-39._._.(22)] 253.98 (46)! 257.57 (53) 259. 17 (24)] 262.44 (32)
40-49....(23)| 259.52 (31) 263.65 (10) 263.35 (20)] 264,26 (23)
50-59.._.(24) 259.89 (28)| 259.47 (15) 260.00 (7)| 2065.44 (16)
60-89.._.(25)| 263.28 (14) 261.92 (12) (3) 262.00 (9)
High school graduate or 0-29__.__ (26)] 268.64 (74)| 275.30 (64) 271.83 (6)| 265.52 (23)
more (medium to 30-39....(27) (1) 267.50 (4) 269.78 (9)f 281.56 (16)
high). 40-49._..(28)| 2066.83 (6)| 258.45 (11) 259. 13 (15)| 274. 43 (56)
50-59....(29)| 268 .53 (72) 267.40 (42) 2064. 56 (18)| 278.10 (42)
60-89__._.(30)] 261.39 (36)| 271.30 (47) 272,60 (38)l 277.01 (76)
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TaABLE 7.14.—Average verbal achievement scores for 12th grade Negro students by individual’s parenls’ education, average parents’ education
of students in his school, teacher average: years experience, and proporition white classmates last year; Metropolitan Northeast

Proportion white classmates last year

Individual’s parents’ education (soclal Bcehool average: parents’ education Teacher average:
class of students) (social class Ievel of school) years experlence ! Less than half About half More than half
I I I
Less than high school graduate | Less than high school graduate | 0-4_ .. ... (1 270.2 (388) 270.2 (25) 272.2 (24)
(low). (low). 591 s 265. 4 (468) 268.4 (278) 273.5 (301§
10 or more...(3) 271.1 (71) 271.5 (46) 276.0 (60
High school graduate or more 0-4_ ... 54 277.1 (10) (1) 276.2 (16)
medium to high). 59 5 272.2 (231) 274.8 (186) 278.0 (1873
10 or more...(6 (@) ] P 298.8 (11
High school graduate Less than high school graduate Z: SO (7) 266.9 (32) 262.9 (17) 271.8 (26)
medium). (low). 59 (8) 265.0 (377) 267.4 (248) 278. 8 (257)
10 or more.....(9) 267.5 (54) 274.7 (80)| 276.7 (37)
High school graduate or more 0-4_ .. (10) (3) (2) 273.0 (12
medium to high) 59 s (113 273.2 (211) 275.1 (139) 280.3 (157
10 or more..(12)[cvecoccea] o 292.5 (10
More than high school gradu- | Less than high school graduate | 0-4..._____ ( 13; 263.1 (10) 276.6 (7; 267.7 (7)
ate (high). (low). 59 e é 14 '269. 0 5863 273.6 (67 279.2 (90§
10 or more..(15) 272.0 (23) 278.0 (19) 290.8 (15
High school graduate or more 04 (16 (3; m—m—— 288.5 (6)
medium to high), L 517 283.2 (182 281.8 (105) 287.5 (135)
10 or more..(18 (@ ) ] P 300.1 (14)

1 Average based on item: “/As of June 1965, what was the {otal number of years of full-time teaching experlence you have had? (Consider counseling as teaching experience.)’
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TaBLe 7.15.—Average vérbal achievement scores for 9th grade Negro students by individual’s parents’ education, average parents’ education
of students in his school, teacher average: years experience, and proporiion white classmates last year; Metropolitan Northeast

Indlvidual’s parents’ education

School average: ;inrents' educa-

Teacher average:

Proportion white classmates last year

(social class of students) tion (social class level of school) years experience None Less than half About half More than hall
I II jeu s v

Less than high school Less than high school ) 7 (1)| 253.47 (188)| 258.80 (284) 258.55 (106; 262, 02 (133;

graduate (Efow). graduate (low). 5-9 ... (2)| 255.89 (358)| 257.57 (321) 258.64 (67 260.92 (95
10-14._... (3)| 253.58 (12)| 258.87 (60)] 255.34 (32)| 255.00 (15)

High school gradusate or 1-4._ . .. (4)] 258.21 (43)| 262.72 (57)| 263.88 (56 276.22 (59

more (medium to 5-9 (5)| 260.75 (160)! 260.49 (117); 259.45 (60)| 265.18 (117

high). 10-14._._ (6)| 259.00 (7)] 262.81 (18) 266.45 (11 279.18 (11

High school graduate Less than high school 1-4. .. (7')' 253.70 (380)| 258.29 (451)| 257.79 (197 g 259. 87 (259

medium). graduate (low). 59 . (8)| 255.78 (529) 256.15 (457) 257.41 (111 259.34 (136

10-14___. (9)| 251.46 (13)| 256.27 (48)| 253.78 (32); 260.93 (14

High school graduate or 1-4_ ... (10)( 260.75 (109)| 261.60 (108)] 267.33 (45)| 260.10 (80

more (medium to 59 (11 258.90 (345)| 259.56 (200)] 259.68 (122)| 267.08 (177

high). 10-14____(12)} 262.62 (16)] 264.85 -(20)| 264.63 (19)| 278.15 (26
More than high sehool | Less than high school 1-4. ... (13)| 255.53 (57); 261.32 (88)| 261.55 (58)| 264.41 (71)
graduate (medium graduate (low). 59 o (14)| 259.15 (95)| 258.97 (68)! 259.57 (21)| 263.28 (32;

to high). 10-14_.__(15) (1)| 258.57 (7) (3) (2
High school graduate or 1-4. ... (16)| 268.73 (78) 273.89 (72)| 267.29 (17)] 275.89 (56)
more (medium to 5-9 e (17)| 265.84 (103)| 266.58 (72)| 266.16 (51)! 274.00 (126;

high). 10-14____(18)| 270.62 (8)| 275.00 (24)| 274.94 (18)| 281.90 (31




TaBLE 7.16—Average verbal achievement scores for 13th grade Negro students by individual’s parents’ educalion, average parents’ education
of students tn his school, teacher quality index, and proportion white classmates last year;.Metropolitan Northeast

Proportion white classmates last year

Individual’s parents’ education (social class of School average: lpareuts’ education (soclal class 333?5;3‘
students) evel of school) index1 Less than half About half More than half
I II I
Less than high school graduate...... ... Less than high school graduate_....___ Low..... 265.6 (393)| 268.6 (217)| 273.3 E225g
High.....| 268.1 (184)] 269.6 (127)( 274.4 (160
High school graduate or more.......__ Low..... 268.6 (67)] 273.3 5993 278.9 (79)
High...... 274.0 (175)| 276.2 (88)| 279.0 (135)
High school gradugtenmauuuuweannn. Less than high school graduate...._.__..| Low_.... 264.6 (286)| 266.1 (182; 273.7 2200)
High...... 266.8 (177)( 270.6 (113)| 274.4 (120)
High school graduate or more - LOW.noo. 260.0 (55)| 273.8 (92)| 281.1 (69)
High.....| 275.0 (159)| 276.9 (49)| 280.0 (110)
More than high school graduate........ Less than high school graduate......... Low..... 266. 8 (56; 275.7 (51)]| 277.4 ( 71;
High.___. 271.2 (63)] 273.5 (42)| 284.4 (41
High school graduate or more ... Low__.._. 274. 8 (32; 280. 4 561) 287.0 '(46%
High....... 284.9 (154)( 283.8 289.4 (109

44)

1 Bee section 1.5 for discussion of the construction of this {ndex.
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TaBLe 7.17.—Average verbal achievement lest scores, 9th grade Negroes by individual’s parenls’ educalion, average parents’ education of
students in his school, teacher qualily index, and proportion while classmates last year; Metropolitan Northeast

Proportion white classmates last year

Individual’s parents’ education | School average: Parents’ education (soclal class ’glﬁa?
(soclal class of studoents) level of school) index None Less than half About half More than half
I IT IOE v

Less than high school Less than high school graduate Low. ... | 258.3 (867)| 257.6 (461)| 256.9 (111)| 261.1 (1623

graduate (low). (low). High___._. 258.2 (191)] 259.6 (204)| 259.5 (94)] 261.2 (81
High school graduate or more Low._ . 258.2 (54)| 261.4 (122)| 262.1 (92)| 266.8 (95)
(high). High..._.. 260.8 (156)| 261.2 (68)] 261.8 (35)] 266.5 (92)
High school graduate Less than high school graduate Low..... 253.8 (633)| 255.5 (648)| 256.0 (202)( 257.7 (287)
medium). (low). High_.... 257.0 (289)| 260.7 (308)| 259.2 (138)| 264.4 (122)
High school graduate or more Low..... 260.0 (126)| 260.2 (211)| 262.8 (106)| 262.8 (116),
high). High..__. 259.3 (344)| 261.1 (117)| 261.0 (80)| 268.4 (167)
More than high school Less than high school gradﬁate Low. ... 256.2 (102)| 258.9 (107){ 258.1 (51)| 262.9 (66)
graduate (high). (low). High..._. 260.8 (51)| 262.8 (56)| 265.9 (31)| 265.3 (39)
High school graduate or more Low_.._.. 268.7 (78)] 271.2 (88)| 266.8 (32)| 273.8 (66)
(high). High_..__ 266.2 (111)] 270.6 (80)| 269.0 (54)| 276.3 (148)
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TaBLE 7.18.—Average verbal achievement scores for 12th grade Negro students by individual's parents’ education, average parents’ education
of students in h1s school, teacher average: vocabulary test scores and proporiion white classmates last year; Metropolitan Northeast

Proportion white classmates last year

Individual’s parents’ education | School average: parents’ education (social | Teacher average: !
(social class of students) class level of school) vocabulary test score None Less than half About half More than half
I I o1 v
High school graduate or Less than high school graduate..| 17.0-22,9..__. 267.2 (72)] 261.4 ( 56; 267.9 (125)| 275.2 (160)
less. 23.0-23.9..... 267.6 (16)| 270.4 (140)( 270.4 (56)| 269.8 (19)
24,0-244.. ... 259.8 (63)| 267.4 (172)| 270.5 (79)| 271.5 (122)
24,56-249___._ 263.2 (15)| 264.8 (42)| 267.8 (81)| 273.8 (67)
25.0-26.9..... (@) ] P, (3)| 280.9 (17)
High school graduate or more...| 17.0-22,9.____ 274.3 (82)| 276.9 (57)| 267.9 (7)| 276.7 (29
23.0-23.9..... 272.8 (10)| 264.5 (6)] 269.5 (18)| 278.5 (21
24,0-24.4.___. 268.7 (15)| 267.8 (60)| 272.8 (108)| 275.9 (101
24,5-24.9. ... 52) ________________________ (3;
25.0-26.9........ 2)| 268.6 (8)] 281.1 (54)| 285.5 (60
More than high school Less than high school graduate..| 77.0-22.9...... 269.0 (50); 261.1 (59)] 268.7 (130)( 276.8 (169;
graduate. 23.0-23.9..... 268.4 (30)| 268.5 (186)] 272.6 (76)| 271.6 (23
24.0-244..... 263.3 (62)| 265.9 (138)] 269.3 (102)| 274.5 (145)
24,5-249...__ 262.4 (21)] 265.5 (36)] 268.1 (80)| 274.3 (78)
25.0-26.9. e e 282.5 (17)
High school graduate or more...| 17.0-22.9_____ 278.5 (116)| 282.8 (153)| 272.7 (6)| 281.9 (42)
23.0-23.9..._. 271.9  (7)] 275.7 (7)) 271.8 (12)] 282.8 (33)
24,0-244._... 271.0 (25)| 270.0 (76)| 276.4 (158)| 281.2 (134)
24.5-249_ _  _ _|o o e 283. 6 (5)
25.0-26.9__._. 291. 2 (5)] 275.4 (11)| 282.6 (70)| 289.0 (120)

1 Average score on a 30-item voluntary voeabulary test with possible range of scores from 00 to 30.



TABLB 7.19.—Average verbal achievement scores for 12th grade Negro students by individual’s parenls’ education, average parents’ education
of students in his school, teacher average: mother’s education, and proporiion while classmates last year; Metropolitan Northeast

Proportion white classmates last year

1, ? . 4 Teach : ther’
mdlgo%lllgllcslgsasrg? ggu%deg(ég;:lon Schtzg})glgdir&%gs elg&ng? sgg%‘l’;tmn eae ere?l‘lrl%mglgn 11110 ore Less than half About half More than half
I I I
Less than high school Less than high school gradu- | Grade school_..__..._. (1) 269.18 (168)] 268.74 (68) 271.39 (89)
graduate (low). ate (low). Some high school_.___ (2)] 265.28 (406) 268.98 (276)| 274.58 (278)
High school or more..(3) (€2 3] P 273.50 (18)
High school graduate or Grade school......... (4) @) ] PSR 272.12  (8)
more (medium to high). Some high school..... (5)| 268.04 (90) 272.24 (128){ 278.25 (161)
High school or more__(6)} 275.30 (151)| 280.02 (59)] 282.73 (45)
High school graduate Less than high school gradu- " Grade s¢hoOl.—o . ( 73 267.38 (167)| 270.52 (73)| 274.48 (63%
medium). ate (low). Some high school...._. (8)| 264.40 (203)| 266.82 (217)| 273.54 (242
High school or more__.(9) (3)| 272.60 (5)| 278.53 (15)
High school graduate or more | Grade school_...__._ (10) (1) |eoe a2 275. 86 (7%
medium to high). Some high school..._(11)] 267.97 (71)| 273.71 (107)} 279.51 (130
High school or more... (12)| 276.39 (142)| 278.41 (34)| 284.19 (42)
More than high school | Less than high school gradu- | Grade school........ (13)| 270.76 (58)] 273.57 (30)] 282.61 (18)
graduate (high). ate (low). Some high school...._(14)] 267.51 (61)| 275.27 (62)| 279.48 (90%
High school or more__ (15) ] oo o ocennns (1) 279.25 (4
High school graduate or more | Grade school......._ (16) (U)o 283.75 (4)
medium to high). Some high school____(17)| 275.32 (40)| 279.20 (64)| 288.10 (107)
High school or more...(18)| 285.32 (145)| 285.95 (41)| 290.61 (44)

1 Average based on item: ““Iow many years of school did your mother complete?”



TaBLE 7.20.—Average verbal achievement scores for 12th grade Negro students by individual's parenis’ educalion, average parents’ education
of students in his school, teacher average; prefer professionals, and proportion white classmales last year; Melropolitan Northeast

Teacher average:

Proportion white classmates last year

Individual’s parents’ education School average: parents’ education percent prefer
(soclal class of students) (social elass level of school) professionals! Less than half About half More than half
X II III
Less than high school Less than high school graduate @ | 0-9...____ 267. 10 (2553 269. 00 (593 268. 20 (41)
graduate (low). (low). 10-19_ ... (2 266. 17 (228 268. 97 (138 274, 67 (188
20-49..__.. (3 265,16 (94)] 268.87 (147) 274 20 (156
High school graduate or more 0-9._..__. .3 ) UV OO UURUTORP e
medium to high). 10-19_.... (5; 272. 66 (218) 271.76 (124)| 274.62 (87)
20-49.____ (3 271.04 (24)] 280.48 (63)| 281.94 (127)
High school graduate Less than high school graduate 0-9. ... 7 265. 92 (182)! 267.78 (41)| 268.21 (33)
medium). (low). 10-19..__. §8) 265, 74 (191)] 269. 83 (140 276. 48 (143;
20-49._ ... 9)| 263.90 (90)| 265.40 (114 272. 78 (144
High school graduate or more 09 (10) e e | e
i i ekt koA
More than high school Less than high scl ool graduate 09 2133 269, 22 g 45) 276.35 (17)| 278.73 (113
graduate (high). (low). 10-19._..(14 270,24 (53)| 274 42 (36; 281. 51 (45
20-49....(15)| 265.90 (21)| 27435 (40 278.98 (56)
High school gradus#~ or more 0-9 e (10) [c e mccmcmmcc e mmmme it e e
(medium to higl). 10—19_-_-517§ 283. 20 (176; 280. 50 (85)| 287.01 (74;
20-49__..(18 282.70 (10 287.50 (20)| 290 25 (81

1 Percent of responding teachers expressing a preference for schools with all or mostly “children of professional and white collar workers.”
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TABLE 7.21.— Average verbal achievement scores for 12th grade Negro students by individual's parenis’ education, average parents’ education
of students in his school, teacher average; preference for Negroes, and proportion white classmates last year; Metropolitan Northeast

Individual’s parents’ education

School average: lpm-ents’ edueation (social class

Teacher average:!

Proportion white classmates last year

(soolol class of students) evel of school) preference for Negroes Less than half About half More than half
I IL IIT

Less than high school Less than high school graduate Low. oo 1 262. 42 (67)| 267.93 (125)] 275.76 (168)
graduate (low). (low). M'e,(lilium _____ Eg) 266. 94 (510)| 269.51 (219)| 272.26 (217)
igh ... e e e e | ——

High school graduate or more Low. oo 4 266. 59 (17)| 269.53 (19)| 280.97 (68)

medium to high). Medium____. (5)] 268.15 (85)| 275.48 (163)| 278.17 (143)
igh ... (6)] 275.51 (135)| 268.60 (5)|acvcmcaacuunan
High school graduate Less than high school graduate Low. oo (7)] 263.36 (63)| 267.08 (104)| 274.15 (129)
medium). (low). M.eclilium ..... Eg; 265,78 (400)| 268 .25 (191)| 273.77 (190)
1gh e (9 e e e e

High school graduate or more Low. oo (10){ 268.60 (10)] 273.91 (11)| 279.57 (60
medium to high). Medium..._(11)| 268.19 (67) 274. 87 (129)| 281.00 (115)

High_______ (12)| 276.30 (135) (1)
More than high school Less than high school graduate Low. .. (13 267.13 (15)| 276.14 (21)} 281.38 (50)
graduate (high). (low). M_e'dhium--__(%g) 269. 38 (104)| 274.33 (72)| 278.84 (62)
Igh (18 e e ettt e
High school graduate or more Low._ . (16)| 288.88 (8) (2)] 291.89 (57)
medium to high). Medium.....(17)} 274 88 (42 282, 16 (100)| 286.85 (98)
High..o..._ (18)| 285.73

1 Average based on ftem: “What kind of school do you prefer to work in, as far as raclal composition i3 concerned?”’
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TABLE 7.22.—Average verbal achievement scores for 12th grade Negro students by individual's parents’ education, average parenis’ education of
students in his school, teacher average; encourage inlegration, and proportion white classmales last year; for the Metropolitan Northeast

Proportion white classmates last year

Individusal’s parents’ education |School average: parents’ education (social class Teacher average:
(social class of students) ovel of school) encourage integration ! Less than half About half Moro than half
I IX T
Less than high school Less than high school graduate Conservative...(1)| 262.37 (79)| 267.23 (132)| 273.91 (185)
graduate (low). (low). Intermediate...(2)| 267.04 (419)! 269.71 (133)| 273.47 (120)
Liberal.......... (3)| 267.12 (78)| 270.47 (79)| 273.80 (77)
High school graduate or more Conservative...(4)| 267.16 (44)| 276.78 (91)| 278.86 (150)
(medium to high), Intermediate.._(5)] 270.08 (62) 272.94 (91)] 280.21 (56)
Liberal..__.._.. (6)} 275.51 (135)| 268.60 (5)|eccccacaccaca-
High school graduate Less than high school graduate Conservative___(7)| 263.22 (73)| 266.06 (118)| 272.95 (138)
(medium). (low). Intermediate.._(8)| 265.98 (318)| 269.89 (114)| 275.19 (108)
Liberal.._____. (9)| 265.37 (71)| 267.43 (63)| 274.06 (68)
High school graduate or more Conservative._(10)| 268.41 (22)| 276.19 (52) 280.96 (127)
medium to high). Intermediate..(11)| 269.07 (56)| 273.96 (88)| 279.48 (42)
Liberal . ...... (12)| 276.30 (135) (1) (3)
More than high school Liess than high school graduate Conservative._(13)| 264.59 (17)] 276.14 (21)] 280.28 (49)
graduate (high). (low). Intermediate..(14)| 270.65 (88)| 272.78 (41)| 279.59 (32)
Liberal........ (15)| 264.78 (14)| 276.39 (31)| 279.82 (28)
High school graduate or more Conservative..(16)| 275.18 (11)| 283.62 (24)| 287.22 (82)
medium to high). Intermediate__(17)| 277.02 (40)] 281.41 (78)| 290.75 (69)
Liberal....... (18)| 285.64 (134) () ) I

1 Avvorage based on items: (a) *From a realistic viewpoint, there may be some good jobs from which Negroes have been excluded. Do you personally feel that a teacher or guid-
ance counselor should encourage Negro students to aspire to such jobs?” and (b) “In general, what type of institution would be best for most Negroes who are going to college?
(Negro college, little difference, predominantly white college.)”
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TanLB 7.23.—Proporiion of 18th grade Negro students with definite plans lo atiend college, by individual’s parents’ education, average parents
educalion of students in his school, leacher average: earned degree, proportion ihite classmates last year; Metropolitan Northeast

Individual’s parents’ education

Bchool average: parents' education

Teacher avorage:

Proportion white elassmates last year

(social class of student) (social class level of school) earned degree Less than half About hall Moro than half
I II 111

Less than high school Less than high school graduate Low. ool (1) 10.0 (5) 1 10.0 (4)
graduate 5’0w). (low). Medium-low._._._ (2)| 17.7 (198) 14.0 (214)| 19.9 (271;

Medium-high___._(3)| 19.5 (359) 21.4 (126; 30.9 (110
High ... ... (4)] 13.8 (158) (€:))] PO

High school graduate or more Low._  tcoan €53 PR S UOTOTu IO

medium to high). Medium-low....... (6)] 17.6 (74) 29.6 (135)| 34.6 (107)

Medium-high____(7)| 31.5 (168)| 11.5 (52)| 21.5 (107)

Higho oo (8)emmmc e

High school graduate Less than high school graduate LOW.o e (9)] 14.3 (7) (1) (1)
medium). (low). Medium-low__..(10)| 14.6 (144)| 15.8 (190)] 29.2 (216)
Medium-high___(11)( 19.5 (302)| 33.3 (99)| 41.6 (101)

High . ______. (12)| 10.0 (10)} 20.0 (5) (2)

s

High school graduate or more Low. e (18D |t e

medium to high). Medium-low._...(14)| 17.5 (57) 39.6 (106)| 43.4 (83)

Medium-high.__(15)| 32.5 (157)( 17.1 (35)| 38.5 (96)
Highoooooons (16)|ccc e e

More than high school Less than high school graduate or Low. . (17) (1) (1) (2)
graduate (high). more (medium to high). Medium-low....(18) 23.5 (34) 30.8 (39) 59.4 (69)
Medium-high...(19)| 38.6 (83) 51.0 (51; 63.4 (41)
High_o.. ... (20) (1) ()] IS
High school graduate or more Lowoouooaoo. (21)|a e cccccc e emcc e | o e
(medium to high). Medium-low....(22)| 41.2 (34)| 58.2 (79) 76.3 (59}

Medium-high...(23)| 66.2 (151) 65.4 (26)| 76.0 (96)
High__.______._. (24) (@) ] PSS ST OIS
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TABLE 7.24.—Proportion of 9th grade Negro studenis with definile plans lo aliend college by individual's parents’ education, average parents’
educalion of students in his school, teacher average: earned degree, and proportion while classmates last year; Metropolilan Northeast

Proportion white classmates last year
Individual’s parents’ education School averago: parents’ education Toacher average:
(socinl class of students) (social ciass level of school) carned degree None Less than half About half More than half
I IX jois v
Less than high school Less than high school Very low.. (1) 383.4 (33)| 37.6 (101)| 44.4 (18)| 50.0 (10)
graduate. graduate. Low.._... (2)] 38.7 (137)| 29.6 (54)| 17.6 (34)| 27.9 (86)
Medium.... (3)| 28.4 (229)| 26.6 (241)| 31.4 (35)] 38.6 (44)
High...... (4)| 388.3 (128)| 310 (197)| 26.5 (83) 34.6 (81)
Very high.. (5)] 22.6 (31)| 27.8 (72)] 28.6 (35)| 227 (22)
High school graduate or more | Very low_-_ (6)| 12,5 (8) 16.7 (6)| 18.2 (11)| 43.8 (16)
Low.._... (7)| 86.0 (50)( 31.9 (119)| 34.1 (82)] 282 (71)
Medium... (8)] 26.1 (134)| 37.8 (45)| 18.8 (16)] 40.6 (32)
High. ... (9); 66.7 (12) 33.3 (9) 30.0 (10)| 33.3 (60)
Very high_.. (10)| 50.4 (6); 18.2 (11)| 25.0 (8) 50.0 (8)
High school graduate Less than high school Very low... (11){ 20.5 (39)| 29.4 (85)| 44.4 (18) 55 (18)
graduate. Low.o._.. L (12)| 47.1 (170)| 31.5 (54)| 29.8 (47)| 253 (95)
Medium._..  (13)| 26.3 (376)| 26.4 (360)| 35.4 (65)| 46.2 (93)
High........ (14)( 27.1 (262)| 35.1 (367)| 36,0 (161)| 39.8 (171)
Very high_. (15)| 33.4 (75)| 27.6 (90) 2.6 (49) 56.2 (32)
High school graduate or more | Very low-. (16)] 33.3 (15)] 385 (13)] 29.4 (17)| 37.5 (24)
Low.ua. (17)| 49.6 (113)| 36.2 (199)| 42.0 (100){ 32. 5 (80)
Medium.... (18)( 32.7 (309)| 40.2 582) 33.3 (30)| 47.3 (74)
High ... (19)| 47.8 (238)] 26.7 (15)| 22.7 (22)| 42.7 (89)
Very high-. (20)[ 50.0 (10)] 2L1 (19)| 353 (17)| 88.2 (17)
More than high school Less than high school Very low.... (21)] 28.6 (7)| 60.0 (15) 60.0 (5) (3)
graduate. graduate. LoW.ce- (22)| 48.4 (31)] 63.6 (11)| 7L.4 (7)| 63.6 (22)
Medium....- (23; 50.9 (53) 41.9 (62)] 57.1 (21)| 63.6 (22)
High.oo..... (24)| 64.3 (56)| 54.7 (64)] 55.6 (45)| 78.4 (51)
Very high.. (25)} 33.83 (6)| 27.3 (11)| 50.0 (4)| 7.4 (7)
High school graduate or more | Very low-_. (26)( 50.0 (6)| 83.3 6)| 44.4 9)| 76.2 (21)
Low___... (27)| 64.9 (74)] 69.8 (86)| 79.3 (29)| 65.4 (52)
Medium_.. (28)| 60.6 (94)| 68.0 (50)] 75.0 (20)] 7L4 (49)
High........ (29)| 857 (7) 44.4 9)| 60.0 (1Q)| 76.3 (59;
Very high.. (30)| 75.0 (8)| 76.5 (17)| 611 (18)| 93.7 (32
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TABLE 7.25.—Proportion of the 12th grade Negro students with definite plans to atlend college by individual’s parents’ education, average
ﬁt{zrents’ education of the students in his school, teacher average: percent academic major, and proportion while classmates last year;

etropolitan Northeast

Indivldual’s parents’ education (social

School average: parcnts’ education (social class level of
school)

Teacher average:
percent academic

Proportion white classmates last year

class of students) major Less than half About half Moro than half
1 1 1

Less than high school graduate | Less than high school graduate (low) 10-39..._. él) (92) 9.4 (64)| 20.0 (85)
(low). 40-49_____ 2)| 14.6 (246)| 16.3 (129)| 18.0 (150;
50-59. ... (3)| 19.7 (157)| 17.9 (140)} 29.7 (145
60-89_____ (4)|. 23 (82)] 63.6 (1I)| 20.0 (5)
High school graduate or more (medium to | 10-39__.__. (=) ] PSSR SR EUUUTT

high). 40-49..___ (6)] 10.7 (56) 17.8 (73)] 28.6 (28

50-59..... (7);] 32.7 (165)} 20.0 (60) 2L5 (107

60-89__... (8)] 28.6 (21) 38.9 (54)! 386.7 (79

High school graduate Less than high school graduate (low) 10-39........ 9) 9.7 (62)] 14.1 (64)| 32.4 (71)
medium). 40-49._..(10)} 17.2 (169) 15.9 (113)| 23.5 (115)
50-59....(11)| 16.8 é131) 26.9 (93)] 42.1 (1263

60-89._..(12)| 24.8 (101)| 48.0 (25) 50.0 (8
High school graduate or more (medium to | 10-89. - (18) oo c e e e

high). 40-49.___(14)| 13.7 (51)} 36.2 (69)] 50.0 (20

50-59....(15)| 34.0 (150)| 23.4 (47)| 388.0 (100

60-89....(16) (13)| 48.0 (25)| 49.2 (59
More than high school gradu- | Less than high school graduate (low) 10-39____(17)| 45.5 ‘(11) 1.1 (9)| 68.0 (25)
ate (high). 40-49__..(18)[ 25.0 (36)) 38.5 (26)| 50.0 (34
50-59....(19)| 26.3 (38)] 52.1 (48)} 62.0 (50

60-89....(20)] 47.1 (34)| 50.0 (10) (3
High school graduate or more (medium to | 10-39..__(21) |- oo mecccccca|ommac e a

high). 40-49__..(22)| 37.5 (32)| 49.2 (59)| 80.0 (20)

50-59....(23)| 66.9 (145)] 6L 5 (26)| 740 (733

60-89____(24)| 55.6 90.0 (20)| 77.4 (62
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TABLE 7.26.—Proportion of 9th grade Negro students with definite plans to attend college by individual’s parents’ education, average parents’
education of the students in his school, teacher average; percent academic major and proportion white classmates last year; Metropolitan

Northeast

Individual’s parents’ education

School averiage: parents’ educu)tion (social

Teachor average:

Proportion white classmates last year

(soclal class of students) class level of school percent academic
major None Less than half About half More than half
I I oI v

Less than high school Less than high school graduate | 0-49_.___ (1 30.0 (70)] 3L9 (94) 38.7 (31){ 34 (23
graduate (low). (low). 50-59____ (2)| 34.4 (294) 27.6 (402)| 20.7 (111)| 30.1 (143)
60-89._.. (3)] 32.5 (194)| 34.3 (169)| 34.9 (63) 36.4 (77
High school graduate or more 0-49_.__. ()] 40.0 (5)] 25.0 (8) 40.0 (10)| 48.3 (29)
(medium to high). 50-59.... (5)] 24.4 (86)] 22.4 (107)] 31.6 (98) 27.0 (100)
60-89.... (6)| 35.3 (119)| 46.7 (75)| 15.8 (19)] 39.7 (58)
High school graduate Less than high school graduate | 0-49_____ (| 28.9 (90)| 26.6 (124)| 40.0 (35)| 17.9 (39)
(medium). (low). 50-59.... (8)] 31.1 (440)( 26.1 (486)| 33.5 (182)] 36.6 (216)
60-89____ (9)] 30.6 (392)| 37.6 (346)| 35.8 (123)| 44.2 (154)
High school graduate or more 0-49_____ (10)] 55.6 (9) (3)] 36.4 (11)] 48.3 (29)
(medium to high). 50-59____(11) 22.6 (221) 26.7 (180)] 37.3 (134)] 40.8 (152)
60-89....(12)] 51.3 (240)| 47.6 (145)] 34.1 (41)| 451 (102)
More than high school Less than high school graduate 0-49_____ (13)] 18.2 (11)] 545 (11) 60.0 (5)| 66.7 (6)
(high). (low). 50-59....(14) 55.7 (79)] 43.2 (88)] 63.9 (36)] 72.0 (50)
60-89._..(15)] 57.1 (63)] 56.3 (64)] 51.2 (41)| 73.5 (49)
High school graduate or more 0—40“__;(16) )| 57.1 (1) (1] 42.9 (D)
(medium to high). 50-50____(17)| 5L 4 (37)| 55.6 (63) 70.6 (68) 73.3 (120)
60-89....(18)| 66.0 (150)] 78.6 (98)} 64.7 (17)| 80.2 (86)
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TABLE 7.27.—Percent definite plans to attend college for 12th grade Negro students by individual's parents’ education, average parents’
education of the studenis in his school, teacher average: percent want to leach here, and proportion white classmaltes last year; Metropol -
itan Northeast

Proportion white classmates last year
Individuals’ paronts’ oducation School average: parents’ elduglt)xtion (social class level of e;l;%:;&hs‘; atvgrago:cl
(soclal class of studonts) seho P nig:o 0 teach Less than half About half More than half
I I IIx

Less than high school Less than high school graduate (low) 18.5 (454)| 19.9 (171) 29.2 (161)
graduate (?ow). 21.3 (89); 15.2 (99)| 18.4 (98)
11.8 (34)| 13.5 (74)] 18.3 (126)

High school graduate or more (medium | 0-49........ (4)] 20.0 (20) 9.1 (11) 7.8 (51;

to high). 50-59. ... (8) 27.9 (204)] 16.5 (121) 34.2 (79

60-100...___ (6)] 27.8 (18)] 45.5 (55)] 34.5 (84)

High school graduate Less than high school graduate (low) 0-49.._____ (7)] 18.4 (359)] 27.4 (157)] 42.3 (137)
medium). 50-59. ... (8 17.7 (79)] 20.3 (74)] 34.2 (79)
60-100-._... (9) 8.0 (25) 9.4 (64)] 21.2 (104)

High school graduate or more (medium | 0-49_______ (10) 20.0 (10) 0.9 (6) 34.3 (35)
to high). 50-59. .o 11)| 28.7 (195) 33.3 (102) 37.0 (73)

60-100...--- (12)| 33.3 (9)| 42.4 (33)] 47.9 (71)

More than high school Less than high school graduate (low) 0-49_ ... 13 31.8 (85)] 46.2 (52) 59.1 (44)
graduate (high). 50-59.-.___ (14)| 44.4 (27)] 45.8 (24)| 63.6 (33)
60-100..--- (15)} 14.3 (7); 35.3 (17)| 57.1 (35)

IHigh school graduate or more (medium | 0-49._...... (16 42.9 (7 3 (3)] 65.4 (26)

to high). 50-59_._.__ (17)| 63.0 (165 50.8 (65)| 78.6 (42)
60-100_...- (18)] 50.0 (14)| 75.7 (37)| 78.2 (87)
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TABLE 7.28.—Proportion of 9th_grade Negro students with definite plans o altend college, by individual’s parents’ education, average parents’
education of the students in his school, leacher average: percent want to teach here, and proportion while classmates last year; Metropolitan

Northeast

Individual’s parents’ education (social

School average: parents’ education

‘Teacher average:
percont want to

~

Proportion of white classmates last yoar

class of students) (soclal class level of school) teach here None Less than half About half More than half
X o I v

Less than high school graduate | Less than high school gradu- 24.0 (75)| 27.4 (117) 28.1 (32)| 388.2 (34)
(low). ate (low). 33.5 (194)( 30.3 (287) 31.7 (63)] 39.1 (69)
30.2 (169)| 32.7 (147) 28.0 (50)| 30.6 (72)

38.9 (90)| 26.8 (82) 23.3 (43)| 25.5 (47)

53.3 (30)| 31.3 (32) 23.5 (17)| 23.8 (21)

High school graduate or 42.1 (38)| 45.7 (46) 35.3 (17)| 33.3 (24)

more (medium to high). (2)| 37.5 (8) 23.8 (21) 15.4 (13)

25.0 (12)] 25.0 (16) 28.6 (21)| 30.0 (70)

32.9 (82) 29.3 (92) 31.4 (51)| 39.6 (53)

60-89....(10)] 25.0 (76)] 21.4 (28) 29.4 (17)| 44.4 (27)

3 Less than high school gradu- | 0-29..... (11)| 30.5 (226)} 31.0 (200) 31.3 (83)] 38.8 (80)
Hi ;;escfilf&‘ﬂ graduate ate (low). 30-30__..(12)| 23.8 (269)| 25.1 (378)| 36.1 (97)| 37.6 (133)
40-49....(13)] 26.9 (283)| 387.5 (264) 36.0 (89)| 32.2 (115)

50-59....(14)| 57.8 (102)| 26.0 (73) 34.0 (47)| 45.9 (61)

60-89....(15)| 35.7 (42)| 36.6 (41) 41.7 (24)| 40.0 (20)

High school graduate or 0-29. ... (16)| 50.5 (99) 44.7 (114) 35.0 (20)| 44.0 (50)

more (medium to high). 30-39....(17) (1) 16.7 (6) 63.6 (22) 9.1 (11)

40-49....(18)| 43.5 (23)| 21.7 (23) 28.2 (39)] 29.6 (81)

50-59._..(19)| 43.5 (154) 32.8 (134) 31.8 (66)| 48.7 (76)

60-89____(20)| 25.9 (193)| 33.3 (51) 38.5 (39)| 588.5 (65)

More than high school gradu- | Less than high school gradu- | 0-29.._.__ (21)| 61.8 (34) 44.2 (43) 60.7 (28); 76.0 (25)
ate (high). ate (low). - 30-39....(22)| 47.8 (46)| 54.7 (53) 58.3 (24)| 78.1 (32)
40-49_...(23)| 45.2 (31)| 45.0 (40) 50,0 (20)] 69.6 (23)

50-59-...(24)| 50.0 (28)| 40.0 (15) 42.9 (7)1 62.5 (16)
60-89__..(25)| 78.6 (14)| 66.7 (12) (3)| 66.7 (9)
High school graduate or 0-29._._. (26)] 64.9 (74)| 81.3 (64) 83.3 (6)| 73.9 (23)
more (medium to high). 30-39.....(27) (1) 75.0 4) 88.9 (9); 75.0 (16)
40-49....(28)| 66.7 (6)] 54.5 (11) 40.0 (15)] 71.4 (56)
50-59_.._(29) 65.3 (72)| 52.4 (42) 77.8 (18; 83.3 (423

60-89....(30)] 58.3 (36)| 70.2 (47) 68.4 (38)| 73.7 (76




GEL

education of students in his school, leacher average: vocabulary lest scores, and proporiion while classmates last year;

Northeast

elropolilan

TasLE 7.29.—Proportion of 12th grade Negro students with definile plans to go to college, by individual’s parents’ education, aveatzpe parents’

Individual’s parents' education
(social class of student)

Proportion white classmates 1ast year

Less than high school
graduate (low).

High school graduate
medium),

More than high sehool
graduate (high).

Bchool average: parents’ education (social class of | Teacher average: vocab-
school) ulary test scores Less than half About half More than half
1 I X
Less than high school graduate (low) %'?7’ 8—%% g _____ E%g é‘]{b % 8?}%% %’% 2 (ggg %g 9 (%68;
-23. 9. . X L5 (1
24, 0-24. 9. ... (3)] 18.8 (292; 15.6 (160)| 21.7 (189
25.0-26.9..-.- (4) (1 (3)| 23.5 (17
High 1?10111301 graduate or more (medium %’g 8—%% 3 _____ Egg :%g ?, (%:igg 4(2). 8 ((g g gg g g 29
to high). -23. 9. ; . 1 . 21
24, 0-24.9__... (7)) 14.3 (77)] 16.7 (108)] 21.2 (104
25.0-26. 9....... (8)| 40.0 (10)| 46.3 (54)! 41.7 (60
Less than high school graduate (low) %’g 8—%% 3""? igg - %:; g ( gggg ig '(7) (%ggg ﬁ 2 (%%g
24.0-24.9____(11)| 16.4 (213)| 18 2 (137)| 26.5 (166
25,0-26. 9. - (12) | oo e 27.3 (11
Highﬁchl;))ol graduate or more (medium ég 8—%3 g---- (]]:i; gg. (8) (](.I;g; 18.2 ((.'B %é g €2(8S
to high). . 0-23.9__.. . X 1 X 1
24, 0-24. 9----515) 143 (63)] 34.0 (94) 40.7 (86
25.0-26.9....(16)| 50.0 (6)] 42.4 (33)| 59.2 (49
Less than high school graduate (low) %'?7’ 8—%22; g_“- 8'; g 2; g ggg §7. g g%; 2:(3) 8 (%g;
. 0-23.9_.__. A 1. 5
24.0-24.9....(19)| 22.7 (44)| 42.2 (45)} 56.1 (57)
25.0-26. 9 . (20) | e 83.3 (6)
Hitgh ﬁichﬁ))ol graduate or more (medium %’g 8—%% g---- gég g'(?) 3 (1%?3 g?g gg. g 8%
o high). . 0-23.9____ X 3
24, 0-24.9.....(23)] 39.5 (38)| 50.0 (64; 67.9 €53)
25.0-26.9.__.-(24)| 60.0 (10)| 75.7 (37 81.7 (71)
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TaBLE 7.30.—Proportion of 12th grade Negro students with definite plans lo atiend college, by individual’s parents’ educalion, average parents’
education of the sludenis in his school, teacher average: mother’s education, and proportion white classmates last year; Metropolitan

Northeast

Individual’s parents’ education
(social class of students)

School average: parents’ edueation (social class

level of school)

Teacher ayerage: mothor’s,
education

Proportion white elassmates last year

Less than half About half Moroe than half
I I I
Less than high school Less than high school graduate Gradeschoolorless. (1) 25.0 (168)| 23.5 (68) 23.6 (89)
graduate (low). (low.) Some high school.(2)| 15.8 (406)| 15.6 (276)| 22.3 (278)
High school or  (3) € ] P 27.8 (18)
more.
High school graduate or more Grade school or less.(4) (@) ] P, (8)
medium to high). Some high school.(5)] 15.6 (90)| 14.8 (128)] 26.7 (161)
High school or 6)| 33.8 (151)| 45.8 (59) 37.8 (45)
more. )
High gchool graduate Less than high school graduate Gradeschool orless_(7)| 21.0 (167) 34. (73)| 36.5 (63)
gmedium). (low). Some high school_(8)] 16.0 (293)| 17.5 (217)| 381.4 (242)
High school or  (9) (3)] 20.0 ( 53.3 (15)
more.
High school graudate or more Grade school or  (10) (@ 5] IR 42,9 (7N
medium, to high). ess.
Some high setool.(11)| 15.5 (71)| 31.8 (107)| 35.4 (130)
High school or (12)| 35.2 (142)| 41.2 (34)| 57.1 (42)
more.
More than high school Less than high school graduate Grade school (13)! 43.1 (58)| 60.0 (30)| 61.1 (18)
graduate (high). (low.) or less.
Some high school_(14)| 24.6 (61)| 37.1 (62)] 60.0 (90)
High school or  (15)|-ccaaoaoo (1); 50.0 (4)
more.
High school graduate or more Grade school (16) e e cmcc e 75.0 (4)
medium, to high). or less.
Some high school..(17)| 40.0 (40){ 50.0 (64)| 72.0 (107)
High school or (18)| 67.6 (145)] 75.6 (41)| 86.4 (44)

more.
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8.0 TABULATIONS FOR WHITE STUDENTS; METROPOLITAN NORTHEAST

TaABLE 8.1.—Average verbal achievement lest scores for 12th grade white students, by parents’ education, parents’- educational desires, and the
percent while enrollment in the school; Metropolilan Northeast

Parents’ cducation

Parents’ educational desires 1

Percent white enrollment In school

149 50-89 90-00 100

Less than high school | o) 274.55 (295)] 276.90 (986)| 279.23 51,355 277.16 (311
graduate. Medium. e 282.23 (280)| 284.14  (845)| 287.43 (1,242 285.83 (199
High e e 288.97 (101)| 289.18 (237)| 293.57 (442)| 290.72 (36

Completed high school. LOW. ec e e 276.21 (213)] 276.84 (558)| 281.57 (980)| 279.47 (130
Medium._ v 283.89 (330)| 287.43 (853)F 290.94 (1,643 289.40 (174

High e 289.88 (146)| 293.04 (459); 297.59 (996 296.77 (87

At least some college. LOW e e 286. 42 (19)| 287.20 (44)] 285.49 (135) 283.92 (12
Mediume. oo 290. 52 (59)| 292.26 (181)| 294.69 (419 2904. 42 77

High e e ccccccae e 293. 84 (58)| 299.18 (253)| 302.56 (582)| 302.25 596

Total e e 284.12 (1,206)| 284.66 (4,416) 283.82 (7,794)| 286.~22 (1,122)

1 An Index based on the following fivo student questions: How good a student does you mother (father) want you to be In school? How much education does your father
(mother) want you to have? About how often last year did your mothor or father attend parent assoclation meetings sueh as the PTA?



ger

TABLE 8.2.—Average verbal achievement scores for 12th grade white studemfs2 by parents’ education, proportion white classmates and percent

white in school for Metropo

itan Northeast

Parents’ education

Proportion white classmates

Percent white in school

0-49 50-89 90-99 100

Less than high school graduate.... .. Less than half. oo 277.54 (254)(276.37  (256)|282.37  (126)| 282.75 (4)
About half__________________ 280.69 (225)(279.756  (576)|280.88  (25)|-v oo

More than half.... .. 286.51 (241)[283.17 (1,128)(284.48 (1,635) 280.40 (5)

________________________ 285.34 (103)[281.74  (181)[285.24 (1, 573) 281.22 (537)

High school graduate. oo Lessthan half ... _..____ 279.10 (189)(279.72  (211)]|290.92 (184)| 282.38 (8)
About half . .. 281.67 (253)|282.53  (437)|276.67 (18)| 287.00 (2)

More than half . __..____ 290.39 (315)|287.90 (1, 079)|290.33 (1,989) 285.80 (371)

________________________ 200.22 (162)[287.47 = (205)[290.82 (2, 079)| 287.91 (10)

At least some college .. oo Less than half .. ... 286.16 (25)(294.59 (46)(297.78 (81)] 301.00 (5)
About half_ . ______________ 290.80 (35)(290.26 (91)|274.75 (€3] PSS

More than half..... oo . 297.80 (101)|297.61 (309)(297.60 (655)| 306.00 (8)

........................ 296.24 (46)|294.95 (56)|299.57  (797)] 297.32 (172)
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TaBLB 8.3.—Average verbal ability score of 9th grade white students, by father’s education, mother's educational desires, and 1st grade in
class with nonwhiles; for Metropolitan Northeast

Fathor’s oducation

Mother's educational desires

Earliest grade in school with nonwhites

1,2,0r3 4, 5,0r6 7,8,0org Nover

Less than high school Complete high school. ....... 263.96 (228)| 262.38 (97)] 265.32 (156)| 265.29 (166)
graduate. Post-high-school training- ... 266.56 (347)| 266.12 (139)| 266.02 (253)| 266.96 (295)
College oo oo 273.48 (1,542)| 271.80 (548)| 273.74 (1,008)| 274.23 (977)

Completed high school....| Complete high school...-..__ 265.27 (462)| 262.49 (172)] 266. 56 (.297 )| 265.51 (313)
Post-high-school training...._. 267.67 (506)| 266.38 (195)| 268.23 (387)| 268.34 (447)

Collegea e 275.27 (2,941)| 274.01 (1,036)| 275.73 (2,019)| 276.64 (1,899)

At least some college.. .- Complete high school.._____. 279. 69 (80)| 280.06 (33)| 275.54 (59) 281.24 (80)
Post-high-school training- ... 277.07 (116)| 284.06 (60)( 273.84 (127)] 274.38 (134)

Collegea e 284.82 (1,627)| 284.06 (569)( 283.94 (1,394)| 284.83 (1,132)

TABLE 8.4.—Verbal achievement scores of 6th grade while students by parents’ education, reading material in the home, and percent white
enrollment in the school; for Meiropolilan Northeast

Reading Percent white enrollment in the sehool
Parents' education material in
the home !
049 50-89 80-99 100
Less than high school graduate.. ..o .o .. High . ____ 248,81 (204)| 252.46 (444) 252.68 (844)| 253.45 (431)
Low_oaoo 244.07 (169)| 247.90 (282)| 249.67 (306)| 250.64 (207)
High school graduate. -« o oo omceeee High. ... 250.85 (78)! 254.00 (1,395)] 256.51 (3, 4483 256. 57 (1,907)
Low. e 244,91 (379){ 249.02 (541)| 252.61 (825 253. 18 (425)
At least some college . v wc e e High._._.__ 258.43 (93)| 262.23 (503)| 263.40 (1,082)] 263.44 (8577)
Low. ceu-nn 251. 57 (21) 260.29 (68)| 263.51 (109)| 260.04 (50)

1 An Indox based on the following material contained in the student’s hom’o: dictionary; oncyclopedia; daily newspaper; number of magazines in the home; number of books

in the homae.
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TaABLE 8.5.—Percent of 12th grade white students who definitely plan lo go lo college, by parents’ educational desires, and proporiion white

classmales; Melropolilan Northeast

Proportion white classmates iast year
Parent’s education Parents’ educational desires

Less than half About half More than half All

I I III v
Less than high school gradugte......| LOWa e cceccccccc e em 10 (316) 6 (412) 7 (1,206)|. 8 (1,013)
Medium -« oo oo 33 (231) 26 (318)( 38 (1, 153; 40  (678)
High. e 52 (72) 59 (89)| 72 (418 70 (237)
Completed high school ... _.._ L OW . e 7 (182) 11 (252)| 13 (749) 17 (698)
Medium. o oo e e 42 €2413 40 (317)| 51 (1,381)] 56 (1,061)
High e e 72 (131 70 (137)] 83 (846) 78 (574)
At least some college- - m oo L OW e e 40 (15) 36 (25) 30 (67; 40 (53)
Medium - oo oo 61 (49) 63 (54)| 73 (300 76 (333)
High oo 90 (67) 80 (50){ 90 (441)| 92 (431)

TABLE 8.6.—Average verbal achievement scores of 12th grade while students, by parents’ education, average of parents’ education of students in
the school, and proportion while classmates; Metropolitan Northeast

Parents’ edueation

School avorage: parents’ edueation

Proportion white classmates last year

Less than half
I

About half
jns

More than half
jais

All
v

Less than high school graduate_
High school graduate____..._.

At least some college..ov ..

Less than high school graduate.
High school graduate or more..

Less than high school graduate.
High school graduate or more.

Less than high school graduate.
High school graduate or more. ..

275.71 (452;

278. 69 (559)

282. 30 51, 799

)

281. 50 (1, 275;

283.70 (188)] 282.89 (267)| 286.82 (1,210)| 287.01 (1,119
278. 67 (303; 280.10 (396)| 286.09 El, 354; 284. 94 (778;
287.62 (289)| 284.60 (314)| 291.84 (2,039)] 292.15 (2,039
289. 39 (41; 288.07 (45)| 293.37 (231; 290.96  (109)
297.11 (116)( 290.92 (85)| 298.86 (842)| 299.72 (962)
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TaBLE 8.7.—Percent of 12th do
stu

rade while students with definite plans o go lo college, by parents’ educalion, average of parents’ education of

ents in the school and proportion while classmates last year; Metropolilan Northeast

Proportion white classmates last year

Parents’ education School average: parents’ education None Less than About half More than All
half half
I 11 puis I\ v
Less than high school Less than high school graduate.._..._. 24 (33)| 21 (417)| 19 (559)| 24 (1,787) 22 (1, 275;
graduate. oo .. High school graduate. - ... 38 (24) 27 (136)| 19 (258) 36 (925; 37 (808
More than high school graduate....... 50 (2)] 71 (7)) 100 (2)| 82 (65)| 58 (31)
High school graduate__.___. Less than high school graduate......_. 35 (17)| 26 (223)] 28 (317)| 34 (1,039)] 30 (620)
High school graduate_ - __________ 50 (22)] 41 (138) 33 (220)] 50 (927); 50 (869;
More than high school graduate_._____ 92 (12) 92 (103)| 80 (78
More than high school Less than high school graduate_-..____ 36 (14) 47 (87)| 52 (124)| 61 (535)| 54 (286)
graduates. ... ..o High school graduate_ ... .._.__- __ 70 (30)| 61 (103)| 61 (172 73  (959)| 71 (975)
100 (11)[ 86 (28)| 50 (2)| 89 (221)| 92 (3842)

More than high school graduate_......
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TABLE 8.8.—Percent of 9th ‘grade while students choosing an all-white school, by parents’ education, proportion while classmates last year,
and earliest grade in class with nonwhites; Metropolitan Northeast

Parents’ education

Proportloil white classmates

Earliest grade in class with nonwhites

ast year

1,2,0r3 4,5, 0r6 7,8 0r9 Never Total
Less than high school None or less than half ._________ 30 (270)| 21 (94)| 34 (113)|eccmvcean 29  (477)
graduate_ . ... ... About half.. .o 25 (185) 33 (54) 30 (80| e 28 (319)
More than half.____._ . 24  (004)) 31 (299)| 29 (523; LITTIT 26 (1,816)
Al e 27 (650)! 23 (322)} 24 (687 30 (1,328)| 27 (2,987)
Total . o 26 (2,099)| 26 . (769)| 27 (1,402)] 30 (1,328)|ccccccanaaa-
High school graduate______. None or less than half...... ... 23  (540)| 34 (160)] 33 (222)|ecccoccao-. 27 (922)
About half_ ... 24 (325)] 34 (84)| 28 (1s1)|-_--IIlIllC 26 (560)
More than half_._ ... 22 (1,733)] 25 (543)| 31 (994) |- e 25 (38,270)
Al e 21 (1,253)1 24 (600)| 25 (1,325)] 29 (2,443)| 26 (5,621)
Total . _ e 21 (3,851)| 26 (1,387) 28 (2,692)| 29 (2,443)| ccvccauen
At least some college. ... None or less than half .__._____. 19 (144 26 (53)| 20 (98)|cc e 21 (290)
About half .. .. 13 (103 18 (39)| 18 (1)) 15 (797)
More than half.. . _..._._ 15 (771 19 (240)( 19 (614) | 17 (1,625)
All__.___. e e m—emaaem 16 (794 17 (328)| 20 (808)| 21 (1,263)] 19 (3,193)
Total. .o e 16 (1,812)] 18 (660)] 20 (1,570) 21 (1,263)|-cccca_—____
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TABLE 8.9.—Percent of 9th grade while students choosing all while friends, by parenis’ educalion, proportion white classmales last year and
earliest grade in class with nonwhiles; Metropolitan Northeast

Parents' education

Proportio? white classmates

Earliest grade in class with nonwhites

ast year 1,2,0r3 4,5,0r6 7,8,0r9 Never Total

Less than high school graduate.. 31  (270)] 29 (94)| 40 (113; 33 (477)
28  (185)} 43 (54)| 35 (80 32 (319)
35 (994)] 40 (209), 42 (523) 38 (1, 816;

32 (650)| 32 (382)| 35 (687)| 38 (1,328)|35 (2,997
33 (2,099)] 35 (779)| 38 (1,403)| 38 (1,328)|36 (5,609)
High school graduate....-.... None or less than half.....__.___.. 30 (540)| 34 (160)| 38 (222)|acccaoona.. 33 (922)
About half. .. oo 34 (3253 38 (843 30 (151)|ec e 34 (560;

More than half...o oo .. 33 (1,733)] 33 (543)| 44 (994g ___________ 36 (3,270
I 30 (1,253)] 32 (600)| 35 (1,325)| 39 (2,443)|35 (5,021)
Total. e 32 (3,851)| 33 (1,387)] 38 (2,692)| 39 (2,443)|35 (10, 373)
At least some college. e None or less than half..... .. ... 23  (144)| 36 (53)| 30 (93; ___________ 28 (290)

About half. e 19 (103 28 (39)| 25 (85) e e 22 (197) .

More than half.. oo 27 (771 28 (240; 30 (614)| . oo 28 (1,625

e e ————— 26 (794)] 27 (328)] 32 (808)| 28 (1,263)|28 (3,193
Totalo v e 26 (1,812)] 28 (660)| 31 (1,570)| 28 (1,263)|28 (5,305)
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TABLE 8.10.—Percent of 9th grade while students choosing an all while school, by father's education, proportion while classmales last year,
and whether the student has any close Negro friends; Metropolitan Northeast

Proportion whito classmatos last year
Father’s education Close Negro friends Nono Less than About half More than All
half half
I I I v v
Less than high school graduate. . evvcccccanans Yes e 30 (233 25 ( 1323 22 (118)| 21 (400)( 28 (274)
NOm e 59. (22 60 (116 68 (87)| 55 (639) 56 (1,089)
High school graduatee . oo oo ceeeceem e Yesam oo 15 (20)| 23 (1303 20 (101)f 19 (4223 19  (293)
NOw e 50 (32)| 54 (127 54 (98)| 50 (791 50 (1,514)
At least some college... v oo Yes e 11 (27 17 (59) 8 (58) 13 (2743 22 (2113
NOo oo 50 (22)| 53 (68)] 38 (69) 39 (535 41 (1,017

TaBLE 8.11.~—Percent of 9th grade while students having some close Negro friends, by father’s educalion, and proporiion while classmates
last year; Metropolitan Northeast

Proportion white classmates last year
Father’s education
Nono Less than half About half More than half All
I i jies v v
Less than high school graduate 51 (45 53 (248) 58 (205)( 38 51,039) 20 (1,363;
High school graduate. . o.oooooooooaaaaoo 38 (52 50 2257; 51 (199 35 1,213; 16 51,807
At least some college.. v vvccccc e 55 (49 46 (127 46 (127 34 (809 17 (1,228)
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TABLE 8.12.—Average verbal achievement for 12th grade white students, by parents’ education, percent of teachers reporling race tension in the

school and proportion white classmates; Metropolitan Northeast

Proportion white classmates last year
Parents’ eduecation Percent of teachers reporting
race tension in tho school
Nono Less than half About half More than half
Less than high school graduate.......__ 0-9 e 280. 39 (274)| 283.55 (239)| 284.74 (1,721) 284.73 (1,760
1019 276. 52 (255)| 279,33 (396; 283.78  (621)] 278.783 (256
20-29_ el 275.95 (42)| 277.86 (63 281.04 (284)| 280.60 (81
8039 271.71 (48)] 276.95 (121)| 280.95 (151)| 276.65 (17)
High school graduate. . occaaaoaaaooo 0-9 e 285,18 (301)] 284.74 (299)| 290.11 (1,991)] 290,38 (2,,023;
10-19. . 279.92 (204) 280.71 (310); 288.07 (707)| 285.183 (226
20-29_ o 282,56 (25)| 279.16 (50)| 285.27 (214)| 285.41  (76)
830-39 e 271. 67 (24)| 276.38 (47)] 283.19 (64)] 276.75 (8)
More than high school graduate....._.. 0-9 e 297.14 (95)f 293.24 (74)| 297.73 (5%9)| 299.03 (755)
10-19 290.71 (28)| 286.14 (42) 296,22 (183)| 292.46 (46)
2029 ____ 293.00 (4)| 291.00 (7)] 294.11 (36)] 286.69 (16)
30-39 e 286.50 (4)| 278.83 (6); 280.20 (@ (1)) [




Appendix C 2

THE RACIAL COMPOSITION OF SCHOOLS AND COLLEGE ASPIRATIONS
OF NEGRO STUDENTS

(This report was prepared for the Commission by Dr. David Armor of Harvard Uni-
versity under contract with the Commission.)
Introduction

Most sociologists would agree that if any social group desired to change its status
or general economic opportunities, the surest path would inevitably involve a change
of educational status. Moreover, it is a fact that a process of educational upgrading
is occurring in American society, whereby the standards of sufficient educational cre-
dentials are becoming higher and higher. At one time the high school diploma was the
major educational goal; now that standard is the college degree. Consequently, if any
social group wants to maintain whatever social and economic status it has, it must
receive education at an equal rate with other social groups.

From this argument it follows that if a group is trying to improve its relative position,
rather than merely maintain its present level, it must increase the amount of education its
members receive. By any indicator one chooses, Negro Americans as a group enjoy less
social and economic advantages than any other social group. Although attainment of
full equality of opportunity involves many varied steps, our reasoning clearly outlines
the crucial importance of education for this goal. Any factor which inhibits or prevents
Negroes from attaining sufficient education will surely be one which prevents full equality.

This report will present data on the effects of racial isolation upon the college aspira-
tions of American students. Although a desire for education is not the same thing as
actually getting it, in view of the social and economic barriers facing the Negro in getting
a college degree, it seems certain that factors which affect these desires will also affect
their eventual fulfillment. A study of aspirations is further revealing in view of argu-
ments above; the Negro must not merely maintain his present level of educational
achievement, he must actually raise his rate in comparison to whites eventually to
attain equal standing. Therefore, we must not hope merely to see Negroes with the
same aspirations as whites, but we realize their aspirations should be higher than whites.

Definitions and Procedures

The data for this analysis came from a national survey of 9th and 12th grade students
which was carried out in 1965 by the U.S. Office of Education under the direction of
James Coleman. The data so collected consisted of a full complement of aptitude and
achievement tests and a fairly complete set of social background data, as well as infor-
mation about the students’ aspirations. In addition, information was collected on both
teachers and principals in the students’ schools. The total number of cases with usable
data is approximately 133,000 for the 9th grade and 97,000 for the 12th grade.

Although the sample is not a representative one, we are interested primarily in com-
parisons within various groupings, such as racial composition, region, social class, etc.
Since these were the variables used in the original stratification, any comparison of
percentages across them is valid, providing one ignores the total number of cases in
each group. For this reason, our results are not weighted to reproduce the Nation as a
whole. The frequencies observed in the tables in this report are the actual number of
cases from the sample. For more technical information about the sampling procedures
and the overall design of the data collection, one is referred to James Coleman, et al.,
Equality of Educational Opportunity (Washington, D.C.: U.S. Government Printing
Office, 1966).

Our analysis will be carried out within four regions, defined as follows: (1) Northeast—
all New England States plus Delaware, Washington, D.C., New Jersey, New York, and
Pennsylvania; (2) Midwest—all Middle States, bordered by North and South Dakota,
Nebraska, Kansas, and Missouri; (3) South—all Gulf States, bounded on the north by
the Virginias, Kentucky, and Arkansas; and in the west by Arizona and Oklahoma;
(4) West—the remaining States, bounded on the east by Montana, Wyoming, Colorado,
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Utah, and Nevada (and including Alaska and Hawaii). For a number of reasons, we did
not analyze data from the nonmetropolitan areas. Thus our report deals only with
students in metropolitan areas, defined as all counties within Standard Metropolitan
Statistical Areas (SMSAs).

Among the other variables we shall use in the analysis, some require little explanation
or description. Among these are sex, race, grade average, education of father, and verbal
ability. We chose the latter measure over other available ability measures because the
Coleman report showed that it had a higher school-to-school variation than other achieve-
ment or aptitude scores. Several composite variables are used which were obtained by
aggregating various characteristics over schools. A measure of average teacher ability
was obtained by using the results of a short aptitude test administered to teachers and
averaging the scores over each school. Four other measures were obtained by aggre-
gating items from the student questionnaire over each school. These are the average
percent of students who own an encyclopedia, the average percent of students with fathers
in white-collar occupations (professional, business, technical, official, and sales—but
excluding clerical workers), the average percent of students who are definitely planning
college, and the percent of Negro students in a school. All measures we report, with the
exception of region and teacher ability, were obtained from the student questionnaires.
They are used either in their individual form or as aggregate characteristics.

The design of our analysis is simple. Our dependent variable is the percentage of
Negro or white students definitely planning to attend college, and our main independent
variable is the proportion of Negroes in a school. The college-plans variable was chosen
over several other aspiration items because other studies have shown it to be the best
attitudinal predictor of actual college attendance, especially if one considers those
definitely planning to go.

We categorized schools into four groups on the basis of the percentage of Negroes
they contain: None, I to 20 percent, 21 to 50 percent and 65 to 100 percent. In actuality
there are a few schools which we have placed in the 21 to 50 percent category that
have slightly more than 50 percent Negroes—but there is a very clear break, containing
an extremely small number of schools, in the 50 to 70 percent range.

All other variables were treated as dichotomies. Their cutting points are made clear
in the tables, except for verbal ability and social class of school. For these latter two
measures, extreme regional variations made it impractical to dichotomize at the overall
mean or median point. Moreover, students are more likely to be entering colleges
within their own geographical region, thus placing them in competition with other
students from their region. We did not, however, extend this reasoning to race and
racial composition. Other things being equal, a Negro in an all-Negro school in New
York State will be competing with whites from 1 to 20 percent Negro school in New
York. Thus we computed the median verbal ability for each of the four metropolitan
regions, and categorized all students above and below the median into upper and lower
ability groups, respectively. The medians for the 9th grade ranged from 22 in the
South to 31 in the Midwest; the 12th grade ranged from 27 in the South to 35 in the
Northeast (test range equals 0 to 60).

An identical procedure was used for the social class of schools. In terms of determining
the social class of the community, we felt that the percentage of white-collar fathers of
students in a school would be the best indicator. We dichotomized schools into upper
and lower social class categories by taking the regional medians as cutting points. The
9th grade medians ranged from 28 percent in the South to 44 percent in the West; the
12th grade medians ranged from 28 percent in the South to 47 percent in the West.

We chose the method of cross-tabulation analysis for two reasons. First, it'is a clear-
cut procedure and the results are easy to present and interpret. Second, and more
importantly, the size of our sample is large enough to allow for true control as opposed
to statistical control. Thus if serious interactions are present, covariance control methods
generally hide them; cross-tabulation can bring them out. We shall see that there are,
indeed, serious interactions in the data.

Our basic focus will be to control the relationship between college plans and racial
compositions for as many potential contaminating variables as possible. We shall at
all times control for ability, sex, race, and region. The control for ability is important
as a reality control. If we found that Negroes in integrated schools were more likely
to plan college than those in segregated schools, we would want to be sure that the
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former group did not have much less ability than the latter group—otherwise, the
advantages of integration would be blunted by the issue of unrealistic aspirations.

Results of the Analysis

Tables 1 to 4 present the basic results of the relationship between college plans and
racial composition, controlled for sex, ability and region, separately for the races and
the 9th and 12th grades. There are several general observations we can make. First
of all, the strongest positive effect of integration occurs for upper ability Sth grade
males in the Northeast, with plans for college going from 51 percent in the segregated
schools to 61 percent in the 1 to 20 percent Negro category. Weaker but consistent
results occur for the South and West regions. The Midwest shows a strong reversal,
with 47 percent in lightly integrated schools planning college compared to 64 percent
in the segregated schools.

An even more impressive reversal occurs for females. In all regions, college aspiration
is highest for female Negroes in the segregated schools. With the exception of females
in the West, all lower ability Negroes show. a similar effect: the highest proportions
planning college are in the segregated schools.

Table 3 gives the results for 12th grade Negro students. The results are similar to the
9th grade for females; but we now find a reversal for males. In all regions, college
aspirations are either higher for males in segregated schools than those in lightly inte-
grated schools or are equal to them. Also, if we compare the Negro aspirations to white
aspirations in the same categories and in the same grades, we find different patterns.
In the Sth grade, white male aspirations get higher as the percent Negro gets lower,
as did Negro aspirations, but white female aspirations are now reversed from the female
Negro pattern. The 12th grade white patterns (where comparable) aré simiilar to 9th
grade white patterns.

The preceding tables were presented without important social class controls. It is
possible that some of the differences just reported are due to differences in the individual
family background characteristics of the students, or in the social class characteristics
of the schools and the communities in which they reside. Tables 5 through 8 present
the same relationship controlled for the individual student’s social class, as measured by
the father’s education, as well as controls for average grade. The latter variable is
introduced as an additional refinement for the ability dimension.

Table 5 presents these relationships for upper ability Negro males. Here we see the
relationships which we observed in Table 1, brought out even stronger. Again, with
the exception of the Midwest region, the aspirational level in integrated schools is higher
when compared to the level in segregated schools, and this difference i greater than it
was before the social class and grade average controls. The picture is mixed for Negro
males of lower ability or who have C or lower average grades; there do not seem to be
very many consistent patterns, and most differences seem small. There is a tendency,
among males with low ability and low grades, for aspirations to be higher in the segre-
gated situation. From certain points of view, this would indicate that the low ability
Negro in the integrated school has a more realistic outlock. We must say, however,
that in the case of Negroes, given their deprived position in American society, it is not
easy to maintain that their aspirations should be realistic; such unrealistic aspirations
are a good sign of determination.

For the female Negro students, we find much the same result as in the earlier tables,
with some notable exceptions. Low ability females with A and B grades in the West
have higher aspirations in integrated schools than in segregated schools (Table 8). But
this is not the case for upper ability females. Generally, the females have higher aspira-
tions in segregated schools.

Controls for individual social class are not sufficient; there may still be variations in
the social class of the schools or communities which cause the differences in aspiration
to appear to be accounted for by racial composition. Unfortunately, the sample sizes
in all but the Northeast region are not large enough to allow for further controlling.
We must, of necessity, continue this analysis within the Northeast region alone.

Tables 9 to 11 present the results of controlling for the social class of schools for 9th
grade Negro males, Tables 10 and 11 with, and Table 9 without the grade average con-
trol. The results are most striking for the lower class Negro boy of above average
ability in lower class schools (Table 9). Here we find that of those in the 1 to 20 percent
Negro category, 67 percent definitely plan college, while only 31 percent plan college
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in the segregated schools. This difference does not seem to hold in the other combina-
tions of individual and school social class. When we control for grades in addition
(Table 10), the relationship still holds even though the number of cases is quite small.
The relationship is positive again for low ability boys with A or B grade averages (Table
11). For other social class combinations the relationship usually disappears or becomes
reversed, as in the case for those with low grade averages.

A similar analysis is carried out for Negro females and is presented in Tables 12 to 14.
We still observe that even for high ability females, aspirations are generally higher in
segregated schools. A notable exception is for those with higher-educated fathers in
lower class schools and with A or B grades (regardless of verbal ability). Here, the
aspirations are much higher in the integrated than in the segregated situation.

Before continuing, we must raise the question of further controls for school character-
istics. Is the large difference in aspirations for the able but lower class Negro boy in
integrated and segregated schools caused by some kind of residual social class charac-
teristics not yet controlled? We ran tables similar to Table 9 using the school character-
istics of teacher ability and the average proportion planning college in place of the social
class measure. In both cases results similar to Table 9 were observed: the lower class
Negro boy in the more deprived school did better in the integrated setting than in the
segregated situation. Moreover, we can consider how whites do in the same categories.
Table 15 presents the same table as Table 9 but for white males instead. Considering
the same category—Ilow individual and school social class—we see that there is very
little difference in aspiration across the racial composition categories. If anything,
aspirations are slightly higher for whites in schools which are mostly Negro! Finally,
we argue that we began with a relatively small difference for ninth-grade Negro males,
and the more social class controls we applied, the stronger were the positive effects of
integration. For these reasons, we do not feel that the differences observed are due to
uncontrolled social class characteristics. .

The total sample size for 12th graders was somewhat smaller, and hence we could not
carry out all of the controls as we did in the case of the 9th grade. But what we could
analyze is consistent with our findings for the 9th grade. Table 17 presents the college
plans-racial composition relationship for males of both races, controlled for individual
and school social class. Again, in the low social class categories, the upper ability Negro
has higher aspirations for college in the integrated schools than in the segregated schools.
Also, we find that the case is just the opposite for the lower class white in lower class
schools, giving evidence that we have a definite effect of racial isolation and not social
class. For the female Negro, however, we find the same results as before: those in
integrated schools have less plans for college than those in the segregated schools
(Table 18).

Conclusions

The conclusions must be stated separately for Negro males and females. For the
Negro male, it is the qualified, bright student from a lower class background and in
a more deprived school, who is aided most by integration (or, conversely, hurt most by
segregation). In a sense, he is the one for whom the most help is required, in view of
the tremendous economic obstacles involved in getting a college degree. For the able
middle class Negro in a better school, there is not as much effect due to integration.
But do these students need the help? From Table 9, we see that 85 percent of those
Negroes in segregated schools are already planning college—how much improvement do
they need? Clearly, the effects of integration have been shown to help those with the
greatest need for a boost in aspirations.

For Negro females, the situation is reversed. In general, aspirations are lower for
those in integrated schools—at least for the lower class female in the lower class schools.
We did show, however, that integration had a positive effect for Negro females with high
grade averages in lower class schools with better educated fathers. But, similar to the
higher class males, aspiration is already high even in the segregated category. We
must tentatively conclude, then, that the impact on Negro girls of being in an integrated
situation is different from that of Negro boys.

The Coleman report clearly established that the Negro student in America receives
less adequate preparation and training than the white student; part of it is reflected in
their lower ability scores.
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We have shown that, even when they do possess high enough aptitudes and ability,
under the proper conditions, segregation further constrains their educational career.
This segregation has a double impact, affecting not only the preliminary qualifications
for higher or advanced training and education, but, as well, the very desires which are

necessary to bring it about.
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TaBLE 1.—Percentage of 9th grade Negro students definitely planning college, by ability, sex, region, and racial composition of school

Region
Metropolitan Northeast Metropolitan Midwest Metropolitan South Moetropolitan West
Verbal ability ® Porcent Negro in
sehool
Sex
Male Female Malo Female Male Female Male Female
UpPeraccaccacccccaae 1-20 oo 61 (230)|61 (161)| 47 (60)| 36 (53)i60 (43)(62 (47)| 68 (68)| 55 (58)
21-50........[64 (459)|67 (427)[ 61 (116)[ 57 (113)|55 (31)/68 (28)| 60 (53)| 86 °(49)
65-100.....__ 51  (326)|67 (327)| 64 (186)| 73 (177)|55 (1,031)66 (1,230)| 67 (135)| 70 (115)
LoWeraa oo 1-20e . 31 (339)133 (377)| 35 (158)| 35 (157)|35 (49)(38 (26)] 42 (166)| 60 (185)
21-50. oo 34 (1,347)|32 (1,737)| 34 (502) 38 (498)|31 (52)/46 (68)| 46 (198)| 56 (206)
65-100. ... 35 (1,330)|36 (1,422)| 40 (782)| 46 (879)|37 (2, 843)46 (2, 857)| 51 (547)| 57 (609)

i For tables 1-8, verbal ability was dichotomized at the median separately for each region—but regardless of race and racial composition.
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TABLE 2.—Percentage of 9th grade white students definitely planning college, by abilily, sex, region, and racial composition of school

Verbal ability

Metropolitan Northeast Metropolitan Midwest

Motropolitan South

Metropolitan West

Percent Negro in
school

Male Female

Male Female

(523)|49  (530)
(2,059)|46 (2, 092
(139)146  (123)|5

(5)

~~
QN

(1) (3)
72 (2, 043)|61 (2, 184)

(134)[41 ~ (134)
(10) (6)

(17122 (125)
(590)[20  (522)
(76)[14 " (59))3
(35)]25  (16)

(12)

(6)
42 (1, 186) 35 (1, 093)

171 167
((313 / ((313
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TasLE 3.—Percentage of 12th grade Negro students definitely planning college, by ability, sex, region, and racial composition of school

Region
Metropolitan Northeast . Metropolitan Midwest Metropolitan South Metropolitan West
Verbal ability Percent Negro in
school j
Sex
Male Female Male Female Male Female Male Femalo

Uppera o ccccc e 1-20_ 55  (172)]51  (116)(46 (61)(36 (55)151 (51)(65 (38)(50 B)|74 (50)

21-50. .. ___ 45  (195)(157  (323)(43 (99)(63  (102) (2) (7)|63 (46){71 (31)

65-100. ... .. 55  (142)|60 (140)|53  (105)[62 (98)51  (611)(63 (819)|78 (62)(73 (60)
Lower. .mccaoeaoo 1-20. ... 20 (281)122 (310)[20 (142)]23  (133)|38 (37)131 (51)144  (127)[44 (151

21-50. oo 23 (685)[23 (1,101)|127 (408)(27 (497)]29 (24)i31 (31)(34 (136)[41 (172

65-100. ... .- 27 (401)123 (656)(28 (288)183 (355)|29 (1,974)|35 (2,119)|49 (276)[656  (327)
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TABLE 4.—Percentage of 12th grade while students definitely planning college, by ability, sex, region, and racial composition of school

Metropolitan Nortlieast

Metropolitan Midwest

Metropolitan South

Metropolitan West

Verbal ability Percent Negro in
.school
Female Male Male ‘Femalo Male Female
Uppere o e None._.__._ (297) (289) (751)143  (779) (74)38 (47)
1-20. = (3,940)i55 (2,697) (1,264)(49 (1,254)(71 (1,714)|67 (1,766)
21~50. .. (1,026) (472) (21)(35 (20) (192):51 (193)
65-100.. ... (18) (8) (4) (1) (4) (4)
Lowera oo Noneowwmunn-. 227 (164) (205)(13  (207) (42)(18 (50)
1-200 e (2,489)(24 (1,890) (433)118 (418)144 (1,005)(31 (996)
21-50 oo (1,143) (539) (26)| 5 ( (208)|23 (198)
65-100. .. .... (50) (11) (20)(30 (10) (20)(12 (24)
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TaBLE 5.—Percentage of upper verbal ability 9th grade Negro males definitely planning college, by average grades, father's education, region,
and racial composition of schools

Region
Metropolitan northeast Metropolitan midwest Metropolitan south Metropolitan west
Avorage grades Percent Negro
in school
Education of father

Some high High school Some high High school Some high High school Some high High school
school or less | grad or more | school or less | grad or more | school or less | grad or more | school or less | grad or more
AorBoocaaaaaoos 1-20..oaooos 66 (29) 77 (91) 40 (10) 82 (22)[ 67 (8)] 91 (11) 64 (11) 90 (20)
2150 oo e 51 (57)| 66 (151) 69 (26) 71 (31) (4 (8)| 54 (13)| 75 (20)
65-100. - -- 40 (30)| 66 (107) 61 (41) 81 (64)| 58 (172)] 76 (225) 53 (19) 76 (54)
Corless. ... 1-20 ... 35 (20)] 50 (38) (8) (7) (8)] 60 (5) 42 (12) (7N
21-50_ o 32 (28)] 52 (78) 40 (10) 54 (13) (2) (5) (2) (2)
656-100. ... 33 (18)] 60 (60) 64 (11) 48 (25)| 37 (123)] 55 (148) (8) 87 (15)
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TaABLE 6.—Percentage of lower verbal ability 9th grade Negro males definitely planning college, by average grades, father's education, region,
and racial compostition of schools

Average grades

Region

Percent Nogro

Metropolitan northoast

Motropolitan midwest

Metropolitan south

Metropolitan west

in school

Education of father

Some high High school
school or less | grad or more

Someo high High school
school or less | grad or moro

Some high High school
school or less | grad or more

Some high | High school
school or less | grad or more

40 (37)| 36 (47)
33 (125)| 50 (228)
40 (104)| 54 (208)

(8) 52 (31)
37 (43)] 57 (68)
47 (75)| 62 (130)

60 (5) 33 (9)

54 (22) 50 (20)
52 (23)] 57 (28)
52 (65)] 64 (75)

28 (47) 36 (50)
25 (130)( 37 (190)
31 (133)| 37 (186)

31 (35) 35 (34)
23 (79)| 39 (104)
35 (119)| 39 (129)

(5) 33 (3)
42 (360)| 60 (250)
4 (9 (83
(7)) 40 (10

30 (481; 46 (357)

30 (23)| 44 (32)
35 (23)| 43 (30)
45 (65)] 50 (105)
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TABLE 7.—Percentage of upper verbal ability 9th grade Negro females definitely planning college, by average grades, father's education, region,
and racial composition of schools

Region
Metropolitan northeast Metropolitan midwest Metropolitan south Motropolitan west
Average grades Percent Negro
in school
Education of father

Some high High school Some hi;l;h High school Some high High sehool Some high High school

school or less | grad or more | school or less { grad or more | school or Jess | grad or more | sehool or less | grad or more

AorBo o 1-20. e 67 (30) 79 (56) 30 (10) 59 (17) 64 (6) 75 (20) (6) 69 (29
21-50_.. ... 58 (78)| 68 (134) 58 (26) 70 (44) (6) 67 (12) 82 (11) 91 (23

65-100. .- 66 (83) 77 (119) 74 (39) 81 (65)] 71 (316)| 82 (346) 96 (23) 81 (53

Corless.coocencoooo 1-20.ccaaao o 20 (15)] 83 (17) 9 (11) (5) (4)| 50 (8) (4) (6)
21-50. - 29 (24)| 60 (55) (6) 58 (12) (1) (4) (©) ] I

66-100. ... 50 (24)| 70 (37) (9) 61 (13)| 45 (115)] 63 (108) (2) (12)




TaBLE 8.—Percentage of lower verbal ability 9th grade Negro females definitely planning college, by average grades, father's education, region
and racial composttion of schools

Region
Metropolltan Northeast Metropolitan Midwest Metropolitan South Metropolitan West
Average grades Percent Negro
in school
Education of father

Some high High school Some hi§h High school Some high Ifigh school Some high High school

school or less { grad or more | school or Iess | grad or more | school or less | grad or more | school or Iess | grad or more

AorBooi 1-20. oo 20 (41)| 58 (74) (8)| 44 (16) (2) &) 71| 86 (29)
21-50._______ 38 (192)] 49 (271)| 55 (65) 57 (63) (6)| 54 (18)] 60 (85) 67 (36)

65-100. ... 42 (173)| 49 (209)] 58 (123)| 62 (138)| 53 (446)| 67 (352)| 63 (49)] 68 (107)

Corless.oomeomo 1-20_ oo 3 (33) 43 (53)] 32 (38)] 40 (25) €7 (4) (5)] 36 (31)] 62 (29)
2150 e 22 (169)| 40 (196)] 23 (87); 41 (70) (8)] 36 (14)| 37 (27) 56 (25)

65-100. oo 23 (142)| 43 (152)| 33 (120)| 41 (98)[ 39 (539)] 5Q (303) 45 (51) 63 (101)

3] |



TABLE 9.—Percentage of 9th grade Negro males in the Northeast metropolitan region
definitely planning college, by ability, father’s education, and racial composition

and social class of school

Social class of school !

Lower Upper
Verbal ability
Education of father

Some high High school Some high High school

school graduate school graduate

or less or more or less or more
Upper- - - 67 (15)| 57 (14)| 44 (36){ 71 (121)
44 (45)| 58 (103)] 48 (46)| 62 (141)
31 (45)| 59 (108) (8)] 71 (62)
Lower- o ______ 32 (41)| 30 (40)| 36 (53)] 37 (81)
26 (186) 50 (264)] 31 (114)] 38 (232)
32 (240)| 39 (365)| 50 (38)] 54 (99)

1 For tables 9-18, social class was derived by finding the percent of white-collar fathers in a school, and then
dichotomizing at the median separately for each region.

TaBrLE 10.—Percentage of upper ability 9th grade Negro males in the Northeast
metropolitan region definitely planning college, by grades, father’s education, and
ractal composition and social class of school

Social class of school

Lower Upper
Average grades
Education of father

Some high High school Some high High school

school graduate school graduate

or less or more or less or more
AorB (78) (9| (67) (9)| 60 (20} 78 (82)
53 (30) 61 (74) 48 (27) 71 (77)
32 (25) 58 (74) (5) 85 (33)
Corless (6) (4) 29 (14) 53 (34)
9 (11) 54 (22) 47 (17) 52 (56)
33 (15) 64 (31) (3) 55 (29)
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TABLE 11.—Percentage of lower ability 9th grade Negro males in the Northeast
metropolitan region definitely planning college, by grades, father’s education, and
racial composition and social class of school

Social class of school

Lower Upper
Average grades. Percent Negro -
in school Eduecation of father
Some high High school Some high [* High school

school graduate school graduate

orless or more or less or more
AorB._ _______._ 1-20.______ 50 (16)| 30 (20) 33 (21)( 41 (27)
21-50..._._ 30 (81)| 58 (137) 39 (44)( 38 (91)
65-100._... 39 (90)| 52 (177) 50 (14)( 61 (31)
Corless._________ 1-20. . ... 11 (18) 33 (12) 38 (29)( 37 (38)
21-50______ 25 (71)| 40 (78) 24 (59)| 35 (112)
65-100__.__ 28 (112)| 28 (131) 48 (21)( 56 (55)

TaBLe 12.—Percentage of 9th grade Negro females in the Northeast metropolitan
region definttely planning college, by ability, father’s education, and racial com-

position and social class of school

Social class of school

Lower Upper
Verbal ability Percent Negro
in school Education of father
Some high High school Some high High school

school graduate school graduate

or less or more or less or mnore
Upper- -« oo 1-20____.__| 50 (16)| 78 (18) 50 (30)| 70 (56)
2150 o 52 (56)] 60 (78)] 50 (46)] 67 (116)
65-100____._ 59 (54)| 72 (90)] 65 (23) 79 (72)
Lower_ . __...._ 1-20_____.. 19 (21) 51 (35)| 17 (54) 52 (100)
21-50______ 31 (255)| 46 (321) 29 (143)| 43 (200)
65-100...___ 33 (292)| 42 (318)| 42 (45)| 60 (79)

243-638 0—67——11
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TABLE 13.—Percentage of upper abilily 9th grade Negro females in the Northeast
melropolitan region definilely planning college, by grades, father’s education,
and racial composition and social class of school

Social class of school
Lower Upper
Average grades Percent Negro
in school Education of father
Some high High school Some high High school
school graduate school graduate
or less or more or less or more
AorB_ ... _____ 1-20_______ 60 (10) 92 (12) 70 (20) 75 (44)
21-50...__. 54 (48) 68 (60) 63 (30) 69 (74)
65-100_____ 66 (38) 75 (67) 67 (15) 81 (52)
Corless___....__ 1-20_._____ (6) (5) (9) 50 (12)
21-50._.___ (8) 40 (15) 25 (16) 68 (40)
65-100-._._ 44 (16) 63 (19) (8) 78 (18)

TaBLE 14.—Percentage of lower abilily 9th grade Negro females in the Northeast
metropolitan region definilely planning college, by grades, father’s education, and

racial composition and social class of school

Social class of school
Lower Upper
Ave
veroge grades Pe;gelslc"hlgglgro Education of father
Some high High school Some high High school
school graduate school graduate
or less or more or less or more
AorB___._..____ 1-20_. .. _ .. 25 (16)| 53 (19) 32 (25) 60 (55)
21-50. ... _. 38 (140)| 52 (184) 38 (97) 45 (74)
65-100_____ 40 (149)| 46 (175)| 54 (24)| 65 (34)
Corless_________ 1-20_______ (4)| 53 (15) 3 (29) 39 (38)
21-50______ 20 (95)] 38 (197g 24 (52) 41 (87)
65-100____. 23 (124)| 54 (110 28 (18) 57 (42)
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TaBLE 15.—Percentage of 9th grade white males in the Northeast metropolilan region
definitely planning college, by ability, father's education, and racial composition
and soctal class of school

Social elass of school

Lower Upper
Verbal ability Percent Negro
in school Education of father
Some high High school Some high High school
school or less | graduate or | school or less graduate or
more more

Upper- ... None_..._.. 36 (111)] 58 (162)] 42 (64)| 72 (294)
1-20.__.____ 48 (416)] 60 (590){ 51 (675)| 77 (3,043)
21-50_ . ____ 51 (188) 68 (290) 48 (110)| 81  (531)
65-100_.__. 52 (23)] 61 (18) (4)| 61 (18)
Lower____.__.. None___.__ 9 (91) 34 (96) 13 (31)] 26 (55)
1-20_...___ 18 (435) 31 (387)| 26 (466); 42 (731)
21-50. ... 23 (329)| 385 (279)| 32 (85)] 53 (158)
65-100..____ 12 (49)| 36 (33) (3) (7)

TABLE 16.—Perceniage of 9th grade white females in the Northeast melropolitan
region definitely planning college, by ability, father's education, and racial com-
position and social class of school

Social class of school

Lower Upper
Verbal ability Percent Negro
in school Education of father
Some high High school Some high High school
school or less | graduate or | school or less graduate or
more more

Upper. e __ None_..__.. 28 (86)| 43 (152)f 52 (60)| 67 (287)
1-20_______ 30 (403)| 48 (506)| 42 (759)| 65 (2,912)
21-50. .. 35 (254)| 54 (278)] 45 (125)| 66 (513)
65-100_____ 43 (14) 30 (10) (4) (9)
Lower_._______ Nonec._____ 11 (72)] 18 (62)] 11 (28)| 47 (34)
11 (473) 22 (294)| 16 (465)| 33 (657)
14 (460)f 25 (290)] 17 (64) 41 (122)
19 (52)] 30 (20) (2) (9)
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TABLE 17.—Percentage of 12th grade males in the Northeast metropolilan region definitely planning college, by ability, father's education,

race and racial composition and social class of school

Verbal ability

Percent Negro

In school

Race

Negro

Social class of school

Upper

Lower

Upper

Education of father

Some high High school Some high High school
school orless [ graduateor [ school orless | graduate or
more

High school

%ess graduate or

more

None...-.

65-100.-.-

----| 36 (86) 43
67 (61) 37 (498

61 (69)| 46 (181)[ 54
----| 80 (28)| 50

54

64 (11§ 68 (38;
74 (2,448
66 (2

None....

65-100. -

7 as2)| 17

12 (50)] 28 (47)| 17 (981) 27
24 (74)] 40 (109); 17 (322) 31

----] 19 (36)| 41
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TaBLE 18.—Percentage of 12th grade females in the Northeast metropolitan region definilely planning college, by ability, father's educalion,
race and ractal composition and social class of school

Race
Negro ‘White
Percent Negro Bbclnl clasg of school
Verbal abllity in school
Lower Upper Lower Upper
Education of father
Some high High school Some high High school Some high High school Some high High school
school orless | graduate or | school orless | graduateor | school orless | graduate or | school orless | graduate or
more more more more
UPPere oo None- oo | e e 34 (115)] 87 (103)] 25 (12) 64 (50)
1-20_ .- _- 40 (20) 68 (28)] 24 (21); 69 (35) 39 (481)] 56 (642) 45 (627) 72 (1,957)
21-50....| 44 (34) 61 (59)] 54 (65)] 70 (115)| 39 (184)| 54 (218)| 41 (147)| 69 (392)
65-100...| 56 (48) 71 (69)|-ccococcac]ocnanana- 20 (10) (B |- e
LOWere oo NODC. o | e e 6 (105)] 18 (68) (6)| 24 (21)
1-20_ ... 21 (81)] 38 (53) 26 (58)] 20 (353 14 (659)] 22 (386)] 12 (485) 33 (624)
21-50....] 18 (244)| 25 (228)f 25 (134) 44 (149 0 (489) 17 (220) 14 (114)| 36 (127)
65-100.-. 19 (235)] 35 (225)|cccccmcaccfoaaacacan 14 (28)] 30 (10)|-couecc|cmmmnana
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SurPLEMENTARY TABLE 1.~Percentage of Metropolitan Northeast 9th grade Negro students definitely planning colle
school, proportion white classmates last year, abilily, and sez.

e, by percent Negro in
(Number of cases in parenthesesg

Proportion white classmates last year

Sox ADility level Percent Negro in ]
sehool Nonag Somo Half Most All classes
I II III v \4

Malew e Upper ability....... 1-20_ e 56 218 57 (42 63 (19 62 5148 61 328
21500 i 45 (60 57 §113 53 (116 55 (159 54 488

65-100._-——___ 47 (126 55 (157 48 (21 64 (14 52 318

Lower ability . ...... 12000 46 (39 27 (55 26 (68) 31 (189){ 31 (227

2180 e 34 2302 ) 31 2452 34 (269§ 41 (276§ 34 (1 299

P . 65-100. - 37 (527 30 (500 37 (98 45 (89 35 (1, 294

(231817 (.

Upper ability - ____ 1-20 ool 50 (14) 50 (18) 60 (15) 3 §122) 61 (159§

21-50o e 60 (60) 52 §192; 52 (101) 62 (168)] &7 5421

65-100. ... 75 (122) 64 (171 61 (18) 54 (13)| 67 324)

Lower ability....o...| 1-20.___._____ 42 (41) 30 (77§ 28 (53) 34 (190)| 33 (361§

21-50. e 34 (466) 27 §531 33 (374) 37 (313; 32 (1,684

66-100_ .. .-___ 40 (556) 3 (687) 41 (88) 36 (44 36 (1,375)




€91

SupPPLEMENTARY TABLE 2.—Perceniage of Melropolitan Northeast 9th grade Negro students definitely planning college, by proporiion white
classmales last year, percent Negro in school, and sex.

(Number of cases in parentheses)

Sex

Percent Negro in class

Propottion white classmates last year

None Some Half Most All classes
I 11 IIx v v

49 (57) 40 (97) 34 (84) 45 (317)| 43  (555)
36 (362) 36 (565) 39 (385) 46 (435; 39 (1,747)
39 (653) 36 (737) 39 (119) 48 (103 38 (1,612)
44 (55) 32 (85) 35 (68) 46 (312)| 42  (520)
37 (526) 31 (623) 37 (475) 46 (481)| 37 (2,105)
46 (678) 39 (858) 44 (106) 40 (57)| 42 (1,699)
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SurPLEMENTARY TABLE 3.—Verbal achievement score means for 9th grade Negro students in the Metropolitan Northeast, by percent while in
class, percent Negro in school, family SES, and school SES

Proportion white in class

School BES Individual family SES Percent Negro in school
None Some Half Most All classes
1 II I v \'2

Low school SES.._.._.. Low family SES_____._. 1-20 e 21 (D) 18 (26) 25 (16)[ 26 (97)] 24 (146
21-50 e 19 (16 1; 273 22 (146; 24 (184)] 22 (764
65-100c e 20 (333 513 21 (63)} 20 (44)| 21 (9563
High family SES.._____ 1-20 e 23 24 (16 27 (62 26 (111
21-50_ (s 20 (161 23 (219 23 (145 25 (186 23 (706
656-100. e 20 (296 22 (395 20 (72 19 (54); 21 (817

High school SES.......
Low family SES......... 120 e 26 (45; 25 (38 22 (47 29 §148 27 (278
21-80. e 21 (159 22 (209 26 (168 29 (178 26 (714
65-100- oo 25 (158) 25 (116)| 26 (21)| 20  (8)| 25 (303
High family SES....... 1=20. 27 (35)] 30 (57)| 24 (46)| 32 (254)| 30 (392)
21-50. oo 23 (191)! 23 (238; 27 (227)| 32 (228)| 21 884;
65-100. oo 28 (267)! 30 (223 25 (21)| 26 (24)] 59 (535




Appendix C 3

EDUCATIONAL CONSEQUENCES OF SEGREGATION IN A CALIFORNIA
COMMUNITY

(This report was prepared under contract with the U.S. Commission on Civil Rights
by Alan B. Wilson, Survey Research Center, University of California at Berkeley.
Data which are reported were collected, in part, with support from a research grant
from the National Institutes of Mental Health. Prof. Travis Hirschi and Miss Adrianne
Ross supervised the data retrieval operation.)

Introduction

Lively interest focuses upon the topic of de facto school segregation throughout the
Nation. While political concensus deploring racial imbalance in schools has been
largely attained on a national level, few local districts have substantially altered the
demographic composition of their schools during the past decade. The continued
immigration of Negroes into core sectors of metropolitan areas in the North and West,
accompanied by the relocation of white families to peripheral suburban areas, has
sharpened patterns of segregation in urban schools.

The disjunction between manifest national policy urging desegregation and developing
demographic patterns of segregation is paralleled by diversity of opinion and uncer-
tainty concerning the facts as to what educational and social consequences actually are
attributable directly to school segregation. Gross disparities in educational attainments
between Negroes and whites, between social classes, and between schools with contrast-
ing ethnic or social class compositions have been repeatedly documented and publicized
over the past years. Yet the extent to which inequities between schools might be at-
tributable to prior differences in the native endowments of the students, diverging
familial socialization during infancy, and contrasting extraschool neighborhood ex-
periences has not been clearly analyzed.

The study reported here is intended to isolate effects of segregation per se upon the
development of academic competence, and the ramifications which segregation may
have for students’ self-concept, aspirations, and social behavior.

The Sample

The 17,000 students attending 11 public junior and senior high schools in western
Contra Costa County—across the bay from San Francisco—in the spring of 1965 con-
stitute the population from which the sample was drawn. This population was stratified
by sex, race, school, and grade-level. Random samples were drawn from each stratum.
Unequal sampling fractions were applied to different strata so that the sample would
contain sufficient numbers of minority-group children to provide an adequate sample
base for analysis.!

Three-fourths of the sample of 5,545 students drawn from the school rosters ultimately
completed an extensive set of questionnaires.2 The sources of attrition to the original
sample included failure to obtain parental permission, 12 percent; absenteeism, 7 percent;
students on the roster who had in fact transferred or dropped out, 6 percent; and unusable
answer sheets, 1 percent. An analysis of the bias resulting from these sources of attrition %»
showed small but consistent differences between the students who completed the ques-
tionnaire and those who did not. Those who completed the questionnaire were somewhat
better students than those whose parents refused, were chronically absent, dropped out,
or made numerous response errors. Corrective weights have been applied to the esti-

1 The disproportionate sampling required corrective weighting procedures to be ap-
plied in analysis. This is described in App. C 3.1, “Weighted Estimation.”

2 These data were collected for the “Richmond Youth Project,” supported by NIMH
(MH-00970). The survey is described in detail in Alan B. Wilson, Travis Hirschi,
and Glen Elder, “Technical Report No. 1: Secondary School Survey” (Berkeley:
Survey Research Center, University of California, 1965).

28 Jbid.
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mates based upon the 4,077 students who remained in the final sample to allow for
differential attrition between strata as well as the initial disproportionate sampling.

The Community

Western Contra Costa County is primarily an industrial urban area—a part of the San
Francisco-Oakland metropolitan region. Almost two-thirds of the employed males are
manual workers.

Prior to World War II, Richmond was a gradually expanding, politically stable
community enjoying the prosperity stemming from one of the finest deep-water harbors
on the West Coast. Less than 1 percent of the population in 1940 were Negroes. During
World War II, as a direct consequence of wartime industry, the population in the
western county quadrupled—growing from 39,100 to 155,200 between 1940 and 1950.
Active recruitment and the attraction of shipyard employment brought large numbers
of Negroes into the community from the South and Southwest. After the war, despite
declining employment opportunities, most of these immigrants remained. The pro-
portion of Negroes in the western part of the county was 12 percent in 1960. The great
majority of the Negro population is concentrated in a strip in western Richmond, running
from the completely segregated Negro communities in North Richmond and Parchester
Village through the rapidly deteriorating central shopping district into South Rich-
mond. The racial distribution of the population is illustrated in Figure 1.

(L ha”

Less than 1% Negro 35 - L0% Negro
1 - 5% Negro 55 ~ 60% Negro
:’."s...“"g S = 15% Negro ﬂ 90 or more % Negro

FIGURE 1. DEGREE OF RESIDENTIAL SEGREGATION IN WESTERN CONTRA
COSTA COUNTY.
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1. NEIGHBORHOODS AND SCHOOLS

Richmond, like most urban areas, is divided into fairly well-defined social areas.
The well-to-do live on the wooded hillsides commanding a panoramic view of the San
Francisco Bay; the poor live in tracts, projects, or older dwellings on the flatlands near
railroad tracks and industrial plants. Median family incomes in the Kensington High-
lands are more than twice as high as the incomes of families living in North Richmond.
Selected statistics from the 1960 census illustrate this contrast in Table 1.

TaBLe 1.—Selected conltrasts between North Richmond and the Kensingion High-
lands in western Conira Costa County !

Variabloe North Rich- | Kensington

mond Highlands
Median family income. .- _____________ $4, 515 $10, 757
Median value of housing_____________________________ $8, 500 $23, 000
Percent of male labor force, professional. ___..__.___.._ 2.1 45.3
Percent of male labor force, blue-collar______.___ . _____ 87.7 12.3
Male unemployment._ _ ... oo 27.7 1.4
Percent of houses with 1,01 occupants per room________ 27.9 1.2
Percent of sound housing . __________________________ 78.5 99.6

1 Adapted from U.S. Bureau of the Census, U.S. Census of the Population and Housing: 1960, Census
Tracts, San-Francisco-Oakland, Calif., I’HC(l) 137, Washington, U.S. Government Printing Oﬂice 1962.

The home residence of each student in the sample was recorded for each grade that
he had attended a local school. Each of these 35,000 recorded addresses was located in
one of 250 enumeration districts—small geographic areas containing about 200 house-
holds each. The percentage of the school-age residents of each of these 250 districts
who were Negroes, and the percentage who came from families headed by unskilled
laborers, domestics, unemployed persons, or welfare recipients, was calculated for each
year by aggregating characteristics of the students living in the district that year.3

Two additional operations were performed to broaden the base of estimation. The
neighborhood of each student was defined as the district in which he lived together
with those gcographically contiguous districts which were not set apart by natural
obstacles or major highways. The aggregation from each district was then extended
over the adjacent districts so that the neighborhoods overlapped one another. Finally,
the composition of the neighborhood of each student was averaged within each of four
grade levels: (1) the primary grades, 1 through 3; (2) the intermediate grades, 4 through
6; (3) the junior high school grades, 7 through 9, and (4) the senior high school grades,
10 through 12.

Analogous calculations were made of the characteristics—percent Negro and lower
class—of the schools attended by each student at each grade level. These percentages,
too, were then averaged over the same four educational levels for each student.

These data processing operations yielded 16 variables central to the analysis which
follows—the percentages of Negro and of lower-class schoolmates in the neighborhood
and in the school environments of each student at each 4 educational levels.

Because of the overlap of caste and class—the disproportional representation of Negroes
in the lower class—many more Negroes than whites live in predominantly lower-class
neighborhoods. The average percentage of lower class schoolmates in the neighbor-
hoods of Negro students is 48 percent as contrasted with 19 percent for white students.

Table 2 shows that Caucasians tend to live in neighborhoods which are socioeconom-
ically homogeneous. Thus most professional and managerial whites live in areas where
there are few lower-class persons. Negroes, by contrast, regardless of their own occupa-
tional status, live in neighborhoods with disproportionate lower~class representation.
Two-thirds of the Caucasian students whose fathers are white-collar workcrs, for example,
live in neighborhoods where fewer than 20 percent of the students are in lower~lass
homes; only 6 percent of their Negro white-collar compeers live in such neighborhoods.

3 This procedure automatically allows for variation in demographic composition

over time due to internal migration and immigration, but makes no allowance for
selective emigration.
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TABLE 2.—Percentages of junior high school students living in neighi)orhoods ‘
characterized by varying percentages of lower-class schoolmates, according to family
status and race

Proportion of lower-class schoolmates | A-7Erage |
P in neighborhood p:‘r cegf' |
Family status Sample ltgvger- i
Race number class ‘
hool-
00-09 | 10-19 | 2040 | 50-100 ﬁflms
Professional and managerial:
Negro ool 78 12 9| 39| 40 40 |
White__________________ 380 | 48| 35| 17 |__.__. 11 |
White collar: ‘
Negro- oo ___ 296 5 1 56 38 44 |
White_ .. _______ . _____ 530 32 35 31 2 17 |
Semiskilled and skilled manual |
Negroo oo o 314 2 2 52 44 46 ‘
White_ ___ . _______ 570 22 35 41 2 19 |
Lower-class
Negro. .. | 833 |- 1 43 56 50
White__ . __ 362 6 22 58 14 30
Total: |
Negro. .o oeooe . 1,689 2 2 47 49 48 |
White_ _ . . -] 1,983 27 32 38 4 19

The irrelevance of personal occupational status for the contextual neighborhood status
of Negroes is due to residential segregation by race. Most Negroes, whether engaged
in white-collar work, blue-collar work, or no work, live in predominantly Negro neighbor-
hoods. The vast majority of whites live in white neighborhoods.

Table 3 shows that 84 percent of the Negro students whose fathers are white-collar
workers live in neighborhoods where over half of their school-aged cohorts are Negroes.
By contrast, 91 percent of white children with white-collar fathers live in neighborhoods
where fewer than 10 percent of the children are Negroes.

TaBLE 3.—Percentages of junior high school students lLiving in neighborhoods char-
acterized by varying percentages of Negro schoolmates, according to family siatus

and race
Proportion of Negro schoolmates in
Family status Sample neilghborhood Average
Race number- pereent-
age
00-09 10-19 2049 50-100 8
Professional and managerial:
Negro- oo 78 21 2 74 65
White_ ... _________________ 389 96 2 1 1 2
White collar:
Negroo e oo 296 8 3 5 84 72
White__ . 530 91 . 4 3 2 4
Semiskilled and skilled manual
Negro. . _______ 314 3 4 5 88 76
White.....__________________ 570 91 3 4 2 4
Lower-class: )
Negro_ .. 833 3 2 5 90 78
White_____________________ 362 84 2 6 8 9
Total 1
Negro_________________ 1,689 5 3 5 87 76
White_ ________________ 1,983 91 3 3 3 5
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While Tables.2 and 3 have used the junior-high school years toillustrate the contrasts
in neighborhood environments of Negroes and whites, there is little variation in the
pattern of neighborhoods for children as they pass from elementary grades through
junior high into high school. The only systematic difference between the patterns of
segregation at different age levels shown in Table 4 is a slight increase over the school
years in the proportion of Negro students living in neighborhoods where more than half
their schoolmates are lower class.

TaBLE 4.—Percentage of students living in neighborhoods characterized by varying
proportions of lower-class schoolmates, accordmg to grade level and race

Average
Proportion of lower-class school- | percent-
Sample mates in neighborhood age of
Raco No. lower-
class
school-
0-9 10-19 20-49 50-100 | mates
A. Primary grades (1-3):
Negro_ ___ . ________ 1,326 1 1 61 36 47
White____________________. 1, 521 27 26 43 4 21
B. Intermediate school grades .
(4-6):
Negro_____ . ______________ 1, 478 1 1 53 44 48
White________ . _..__ 1,737 28 30 39 4 19
C. (7Jumor high school grades
Negro_ .. 1,-689 2 2 47 49 48
White_ __ . _ 1,983 27 . 32 37 4 19
D. Senior high school grades
(10-12):
Negro_____ . ____ .. .. 1, 033 2 2 46 49 48
White_______ . ____._. 1, 369 26 33 37 4 19

TaBLE 5.—Percentage of students lving in neighborhoods characterized by varying
proportions of Negro schoolmates, according to grade level and race

Proportion of Negro schoolmates in | Average

neighborhood percent-
Raco Sample age of
egro
school-
0-9 1019 | 2049 | 50-100 | mates
A. Primary grades (1-3):
Negro_ ... 1,326 2 3 9 86 74
White___._________________ 1, 521 87 6 4 3 6
B. Intermediate grades (4-6)
Negro____ . ____________ 1, 478 4 2 7 87 75
White_____________________ 1,737 90 3 4 3 5
C. Jumor high school grades
Negro _____________________ 1,689 5 3 5 87 76
White_ ... ________..___ 1,983 91 3 3 3 5
D. (Semor high school grades
10-
Negro_ ... 1,033 3 4 4 89 77
White_ _ ... 1, 369 91 4 2 3 4

This increase reflects the gradual trend in the community over the past decade toward
increasing racial segregation—the immigration of lower-class Negroes into Western
Richmond, by the bay, and the exodus of white families to San Pablo and the surrounding
suburban areas.
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While the neighborhood contexts of Negro and white children of various occupational
levels remain fairly constant over the school years, the school contexts vary drastically.
On the average, for the Negro child, two-thirds of his elementary schoolmates arc
Negroes, half of his junior high schoolmates, and a quarter of his senior high schoolmates.

‘TABLE 6.—Average perceniages of Negro schoolmales, and of lower-class schoolmates,
tn the schools of students, according lo race, family stalus, and grade level

Ao hoottiatas " | ower Siass achootmates
Family status
Negroes Whites Negroes | Whites

A. Primary grades (1-3):-

Professional and managerial .___..____ 55 2 39 13

White collar.... . _______ 66 6 44 19

Semiskilled and skilled manual . ____ 68 6 45 20

Lowerclass. . oo 71 11 48 28
B. Intermediate grades (4-6):

Professional and managerial_________ 62 2 40 12

White collar ... __ oo ___ 67 5 44 18

Semiskilled and skilled manual.. . .___ 70 5 45 20

Lowerclass__......_.... e 73 11 49 29
C. Junior high grades (7-9):

Professional and managerial.________ 39 6 33 16

White collar_ o ________________ 47 11 37 21

Semiskilled and skilled manual______ 50 12 38 23

Lowerelass_ ... .___ 48 17 39 26
D. Senior high grades (10-12):

Professional and managerial ... ____ 22 13 26 18

Whitecollar_ ... _________________ 26 15 28 22

Semiskilled and skilled manual_____ - 27 15 29 24

Lower.elass. .. 27 18 30 27

There is a parallel, but less marked, decline in the average proportion of lower-class
schoolmates in the schools attended by Negroes—from 46 percent to 30 percent.

White children, on the average, experienced a change in school composition in the
opposite direction—toward slightly increasing proportions of Negro and of lower-class
schoolmates as they progress from elementary to junior high to senior high school.

The process of averaging, particularly for white children, obscures much more drastic
shifts in context for some than for others. The large number of white children who
attend schools which feed into virtually all-white high schools ‘experience little change
in social composition. Those who attended segregated elementary schools which feed
into integrated junior and senior high schools experienced a sharp change. Table 7
illustrates the wide variation in contextual patterns typical .of students who start in
virtually all-white elementary schools and continue to live in all-white neighborhoods.

TABLE 7.—Perceniages of Negro students and of lower-class students in sets of feeder
schools which represent slight and sharp contextual change

Slight change Sharp change
School Context School Context

Per- |Percent, Per- [Percent

Level Name cent | low Level Name cent | low

Negro| SES Negro| SES
Elementary__| Del Mar._| 2 7 | Elementary._| Mira Vista__| 0 13
Junior high__| Portola____{ 4| 11 | Junior high__| Adams_____ 3 20
Senior high__| El Cerrito_ 9 10 | Senior high_.| Ells__.______ 33 30
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2. PRIMARY SCHOOL VARIATION IN COGNITIVE DEVELOPMENT

Our primary interest in this study is to assess the effects of the social composition
of the school upon educational attainments of the students who pass through it. In
cross-sectional studies, in which all variables measure characteristics at one point 6f
time, it is difficult to separate differences due to school experience from those present
at the time of entrance into the school. A common analytical tactic in such studies
has been to hold intelligence test scores “constant” on the assumption that by doing so
initial differences in native ability or prior education will be removed. The ambiguous
theoretical status of measures of intelligence has, however, made such a solution less
than convincing.

Most behavioral scientists would agree that measured mtelhgence is a function of both
biological endowments and environmental influences, but that we do have no definitive
way of allocating the proportion of variation due to each factor.* Concomitant measures
of intelligence and verbal achievement are to a great degree redunidant. To the extent
that both measure developed verbal abilities, it makes little sense to statistically control
for variations in measured intelligence while examining effects of prior social variables
upon achievement.5 This would be like asking what effect does the social environment
have upon the development of a particular intellectual competence when the effects of
the social environment as well as native endowment on academic development are
removed. On the other hand, to the extent that variations in achievement are deter-
mined by differences in genetic endowment, the sociocultural impact is overemphasized
by ignoring differences in intelligence.® The middle-class student may in fact do better
in school simply because he was better equipped from the beginning.

Even though we, of course, cannot resolve variations in measured intelligence into
quantitative factors reflecting environmental and hereditary influences, the data obtained
in this study enables us to control for initial differences in ability at the primary grade
level, when the children have just started school, whatever their source. We can then
isolate the differentiating effects of intervening experiences upon subsequent academic
achievement in the higher grades. Thus the question as to the extent to which an IQ
test taps innate or cultural influences is irrelevant. Control of an intelligence test score
administered soon after entrance into school matches children in the effects of both
preschool environment and genetic differences. Changes which occur subsequent to
school entrance may thus be attributed to new or continuing experiences, and not to
uncontrolled initial differences. The plague of the cross-sectional study is effectively
removed. The simplified schematization in Figure 2 illustrates the causal ordering of the
variables we are considering.

According to this model, when we contrél for primary grade IQ test scores in the
analysis of academic achievement in higher grade levels which appear in subsequent
sections of this report, we will be controlling for the differences between children in
intellectual development in their first years in school.

Differences between social groups in measured intelligence are, of course, well estab-
lished. Tables 8 through 11 report the average IQ test scores of Negro and white
students, classified by family status, at four age levels.

This set of four tables illustrates two patterns—both of which are consistent with other
survey studies. First, the disparity in attainment between Negroes and whites increases
through the school years. There is a difference of 9 IQ points between the average

4 See, c.g., G. A. Ferguson, “On Learning and Human Ability,”” Canadian Fournal of
P.rychalagy, VIII (1954), 95-112, and J. McV. Hunt, Intelligence and Experience (New
York: Ronald Press, 1961).

5 James Coleman’s position that “ability tests are simply broader and more general
measures of education, while achievement tests are narrower measures directed to a
restricted subject area,” in Equality of Educational Opportunity, op. cit., 293, sharply points
up the circularity of cxplammg one measure by the other.

8 The recent interchange “In Neighborhood Context and College Plans,” American
Sociological Review, XXXI (October 1966), 698-712, between Ralph H. Turner,
John A. Michael, and Richard P. Boyle who question the independence of measured
intelligence, and ‘William H. Sewell and J. Michael Armer who argue for controlling
variation in intelligence illustrates this theoretical ambiguity.
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Figure 2. Causal ordering among determinants of
academic achievement.

TABLE 8.—Mean primary-grade California Mental Maturity IQ Test scores by race,

sex, and family status

Negroes Whites
Sex
Family status
Number Mean Number Mean
Males:
Professional and managerial_________ 31 100 210 114
White collar_________ ... _.__ 141 101 278 113
Semiskilled and skilled manual ______ 128 102 301 109
Lowereclass____________________._. - 355 103 189 107
Females:
Professional and managerial .._______ 28 | 101 84 116
White eollar. . ... __________ 95 105 119 | 110
Semiskilled and skilled manual ____ .. 125 102 125 111
Lower class_________________ P 310 102 86 107
Total _____ L ___ 1, 350 102 1, 495 111
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TABLE 9.—Mean 6th grade Henmon-Nelson IQ Test scores by race, sez, and Jamily

stalus
Negroes Whites

Sex

Family Status

Number Mean Number Mean

Males:

Professional and managerial .__.______ 37 95 244 111

‘White collar. oo 150 90 333 106

Semiskilled and skilled manual_ - _._. 143 94 368 102

Lowerclass. ... __________.. 407 92 220 98
Females:

Professional and managerial ________ 36 98 100 112

White collar.... . L 114 96 135 108

Semiskilled and skilled manual _____._ 137 95 147 105

Lowerelass._ .. ___________. 339 93 100 100

Total o e 1, 507 93 1, 765 105

TABLE 10.—Mean 8th grade Henmon-Nelson I1Q Test scores by race, sex, and family

status
Negroes Whites

Sex

Family Status

Number Mean Number Mean

Males:

Professional and managerial ________ 44 93 287 111

White collar.. . - oo ____ 173 89 383 105

Semiskilled and skilled manual . _____ 170 92 405 102

Lowerclass_ .o ___ 450 88 248 97
Females:

Professional and managerial .. _.____. 40 94 115 111

‘White collar. _ .. ______________ 133 94 156 106

Semiskilled and skilled manual . ____ 157 91 174 104

Lowerelass. ..o ___eoao-. 386 91 123 100

Total - - . 1,722 90 | 2,029 104

TaBLE 11.—~Mean 11th grade Henmon-Nelson IQ Test scores by race, sex, and
Sfamily status

Negroes Whites
Sex
Family Status
Number Mean Number Mean
Males:
Professional and managerial_.__.._._ 14 103 134 111
White eollar.. .. . ____________ 68 90 181 105
Semiskilled and skilled manual 56 89 195 103
Lowereclass_ ______________________ 170 88 108 100
Females:
Professional and managerial.___.____ 13 93 57 113
White ecollar_ . . __________________ 53 94 70 104
Semiskilled and skilled manual . _____ 56 93 91 102
Lowerelass.._ . ___________ 145 89 51 99
Total . o e . 623 90 934 105.
243-638 O—67—12 173




Neégro and white test scores in the primary grades. The difference between these two
groups in senjor high school is 15 points. 7 -

Second, family status makes a substantial difference in the performance of white
students but makes a negligible difference in the performance of Negroes. The lack of
effect among Negroes is partly attributable to the fact that the status differences between
Negro occupational groups are not as great as among white groups. Ministers, for exam-
ple, are routinely coded as “professional.”” Among Negroes, however, many ministers
are ill-educated, and some actually combined ministry with casual labor.

It was assumed—as shown in the model illustrated in Figure 2—that school segregation
could l}ave no impact on primary-grade development. Actually, the tests used to estimate
primary grade attainment were administered after the students had been in school for
some time. (See Appendix 3.) Social characteristics of the neighborhood, however, are
a part of the socializing environment of preschool children, and could have some impact
reinforcing or counteracting the influence of the family.

An analysis of the data shows, however, that the neighborhood context does not have a
significant independent effect on primary school attainments as reflected by these test
scores. InTable 12, we can see that neither the proportion of lower-class children nor the
proportion of Negroes in the neighborhood makes any systematic difference to the IQ
test scores of either Negro or white children within any social stratum. A covariance
analysis, treating the proportion of lower-class children as a continuous variable, and
controlling for additional familial characteristics, confirms that the effect of neighborhood
context is not statistically significant. This analysis is summarized in Table 13.8

In spite of the substantial and conspicuous differences in'school performance of children
living in different parts of town, the lack of an independent neighborhood effect at this
age level is not surprising. During preschool years the family is clearly the most im-
portant socializing agency for the child. The salience of peers and of socializing institu-
tions outside of the family does not appear until later.

At the time the student enters school there is a great deal of variation in educational
attainment. Correlates of this variation, such as race, family socio-economic status, and
the cultural level of the home have already appeared. Analysis of subsequent variation
in the cross-sectional study thus risks mistaking original differences for differences
produced by subsequent experiences in the school and community.

Control of initial variation in educational attainment, as is possible in the present
study, provides a method of estimating experimental effects without running this risk.
Subsequent differences outside the school and to some extent independent of neighbor-
hood remain, however, as possible counter-explanations of observed results. One of
these differences, which has a great deal of appeal as an explanation of Negro-white
differences in school performance, is discussed in the section which follows.

3. FATHER ABSENCE AND SCHOOL ACHIEVEMENT

One of the circumstances which has long been held responsible for a variety of social
ills is the broken home. William Goode, remarking on the lack of research on the effect
of divorce on children, comments, “It would be surprising if the absence of the father
had no effect on the child.”” 82 Several recent studies have suggested that father absence
does generate sex-role identification problems.?

7 The sample, of course, consists of students who had not dropped out of school in
1964-65. Test norms, however, are also developed on school populations which exclude
drop-outs.

8 See Appendix 2 for a technical note on the covariance analysis.

82 W. J. Goode, After Divorce (Glencoe, Ill.: Free Press, 1956). Leon J. Yarrow,
in “Separation from Parents During Early Childhood,” Review of Child Development
Research, ed. by Martin L. Hoffman and Lois Weadis Hoffman (I: New York: Russell
Sage Foundation, 1964), pp. 117-21, similarly comments upon the paucity of theory
and research.

9 Roger V. Burton and John W. M. Whiting, “The Absent Father and Cross-Sex
Identity,” Merrill-Palmer Quarterly of Behavior and Development, VII (1961), 85-95, elab-
orate a theory of identification, present supporting cross-cultural evidence, and review
some relevant research. See also Joan McCord, William McCord, and Emily Thurber,
“Some Effects of Paternal Absence on Male Children,” Fournal of Abnormal and Social
Psychology, LXIV (1962), 361-69.
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TaBLE 12.—Mean 1st-grade California Mental Malurily Test scores by race, percenl Negro in neighborhood, family slatus, and percent

lower class in neighborhood during primary grades

Family Status Negro—percent Negro in neighborhood White—percent Negro in neighborhood
Percent lower class ’
50-100 10-49 00-09 50-100 10-49 00-09
Profession and managerial:
50-100 percent.. .. 99 (13 (3) (0) (0) (1 (lg
10-49 percent_.. 102 (26 54) (1; (0; 106 (14 112 (122
Wh_tOO— Oﬁ pereent . oo ciecncncnnanae (0 0) (2 (0 (1 120 (129)
ite collar:
50-100 percent. -« 101 (60) (4 (0 (3 (3 (4)
10-49 percent 102 (127; 108 (21; (4; 59; 106 (28§ 113 (201;
00-09 percent (0 (0) (4) 0) (2 111 (124
Semigii)k illl(;ao and sl;illed msanual: 108 (63) (4 (0) a ) ()
- CrCENt . - e e
I el woaigl @ @ wodd) moall
~09 percent. oo oo a———
Lower-class:
50-100 percent. oo v nn e cnc i 101 5260) (7 (0) (8 105 g 12; 109 (24)
10-49 pereent . .. oo 103 302; 100 (62 56) (9 108 (31 107 (166)
00-09 percent. oo cmccaamoceaaccieaec s (0 (0 0) (0 (0) (8)




TaBLE 13.—Sources of variation of primary-grade California Mental Maturity IQ

Test scores
Marginal relations | Partial regressiont
coefficients
Source of variation
Sample | Estimated Raw Normal-

Number Mean ized
Lower-class primary neighborhood._ . _ .. |- | o _|ccman._ 2—0.02
Lack of supervision by mother. .| _|oeo____ e —.05
Number of objects in home_ _ . _|cccomao|aomao oo +.12
Number of siblings.__________ ||l —.07
Family status_ o | e 3.16
Professional and managerial_________ 285 116 +4.1 +.12
White collar______________________ 503 110 +.0 +.00
Semiskilled and skilled manual.._____ 557 109 —.7 —.03
Lower4 . . 721 105 —2.0 —. 07
Race e 3.17
NeETO - oo oo 886 102 | —4.3 —.14
White_ .o _ 1, 180 111 +1.0 +.03
Total (R=0.38) e 2, 066 109 |o oo

1See App. B for a discussion of covariance analyses.

2 Not statistically significant. Throughout this report all partial regression coefficients have been evalu-
ated by comparing the reduction in the sum of squares due to fitting constants when a varisble is included,
and when it is-excluded, from the analysis. Variables have been flagged wherever the ratio of the variunce
due to regression over the uncontrolled variance is less than what might be expected by chance 2.5 percent
of the time under simple random sampling conditions. The stratified disproportionate sampling in this
study, and the interdependence of many of the tables appearing in this report, make affirmative application
of tests of significance inappropriate.

3 This underlined beta—normalized regression coefficient—summarizes the effects of the classes of the
nominal variable. See James N. Morgan, ¢ al., Income and Welfare in the United Stales (New York:
McGraw-Hill, 1962), pp. 598-511, for a discussion of the calculation and rationale.

1 “Lower” includes unskilled laborers, unemployed persons, domestics, and welfare recipients.

Negro families are much more likely than white families to be broken. In 1960,
23 percent of urban Negro families, as contrasted with 9 percent of white families,
were headed by women.!® The rates of broken homes among Negroes and whites in
this California community are almost identical—22 percent as contrasted with 9.5
percent.l! This difference is so universal and so pronounced that it offers a tempting
explanation of developmental -differences between Negro and white children in school.

Reviewing the historical devastation of the Negro family during the era of slavery,
and the effects of continuing economic marginality, Martin Deutsch concludes:

. . . All these circumstances have contributed to the instability of the Negro family,
and particularly to the fact that it was most often broken by the absence of the father.
As a result, the lower-class Negro child entering school often has no experience with a
‘successful’ male model or thereby with a psychological framework in which effort
can result in at least the possibility of achievement.” 12

10 Office of Policy Planning and Research, United States Department of Labor,
The Negro Family: The Case for National Action (Washington, D.C.: Superintendent
of Documents, 1965), pp. 61 and 64.

U Alan B. Wilson, “Western Contra Costa County, 1965: Demographic Charac-
teris?'lcsé’)’ (Berkeley: Survey Research Center, University of California, 1966; mimeo-
graphed).

12 Martin Deutsch, “The Disadvantaged Child and the Learning Process,” FEducation
in Depressed Areas, ed. A. Harry Passow (New York: Teachers College, Columbia
University, 1963), p. 167. David and Pearl Ausubel, “Ego Development Among
Segregated Negro Children,” in FEducation in Depressed Areas, op. cit., p. 124, similarly
report “The greater frequency of broken homes, unemployment, and negative family
atmosphere, as well as the high rate of pupil turnover, are also not conducive to aca-
demic achievement.”
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In his recent policy report on the Negro family, Daniel Moynihan argues that the
frequency of father-absent homes among Negroes is a prime cause of their poor school
achievement, and, partly through this failure to develop competence, of their later
occupational difficulties. “The effect of broken families on the preformance of Negro
youth,” he states, “has not been extensively measured, but studies that have been made
show an unmistakable influence.”13

As Moynihan observed, however, the empirical evidence upon which the connection
is based is sparse—conspicuous more for its absence than presence in the research
literature. Robins, Jones, and Murphy, for example, in their study of the backgrounds
of achievement of Negro elementary school children in St. Louis in 1937-38, comment,
“Surprisingly, whether or not a child’s father was in the home appeared unrelated to the
child’s academic and behavior problem.”14 Therecent national survey directed by James
Coleman!5 likewise found that the structural integrity of the home shows little relation-
ship to achievement for Negroes.

A study of several indicators of academic success in the Richmond secondary schools
does not show any consistent difference in the achievement of father-present and father-
absent youths of the same sex and race, and of similar social-class background.

For example, when we look at the percentages of lower-class students who have
high cumulative grade-point averages in English, in Table 14 below, we see that while far
more girls receive high grades than boys, and more Caucasian children receive high
grades than Negroes, there is very little difference within these groups between those who
have fathers in the home and those who do not.

Indeed, those boys with no father in the home more frequently receive somewhat better
grades.

TaBLE 14.—Percentages of lower-class students having high cumulative grade-poin
averages in English by race, sex, and father-presence or father-absence

‘White Negro
Family structure
Boys Girls Boys Girls
Father present. ... ____________ 52 (184) 75 (82)] 46 (251)| 64 (201;
Father absent_ ... .. __ 63 (28) 73 (12)] 49 (74)] 60 (59

Convariance analyses among lower class children of several of the measures of academic
development at various age levels, shown in Table 15, shows that in no case does father-
absence have a significant effect.

Neither our own data nor the preponderance of evidence from other research studies
indicate that father presence or absence, per se, is related to school achievement. While
broken homes reflect the existence of social and personal problems, and have some
consequences for the development of personality,'8 broken homes do not have any
systematic affect on the overall level of school success.

13 Office of Planning and Research, U.S. Department of Labor, of. ¢it., p. 36. Moyni-
han cites in evidence census data showing fewer school-aged children enrolled in school
among single-parent families, and a study by Martin Deutsch and Bert Brown, “Social
Influences in Negro-White Intelligence Differences,” the Fournal of Social Issues, XX
(April 1964), 24-35. Another influential policy statement, James Bryant Conant’s,
Slums and Suburbs (New York: McGraw-Hill, 1961), pp. 1827, also implies a connection.

4 Lee N. Robins, Robin S. Jones, and George E. Murphy, “School Milieu and School
Problems of Negro Boys,” Social Problems, XIII (Spring, 1966), 431.

15 James S. Coleman et al., Equality of Educational Opportunity (Washington, D.C.:
U.S. Government Printing Office, 1966), p. 302.

16 A study by Lyn Carlsmith, “Effect of Early Father Absence on Scholastic Aptitude,”
Harvard Educational Review, xxxiv (Winter, 1964), 3-21, suggests that the learning of
a sex-role identity affects one’s conceptual style so that students whose fathers were
absent, particularly at an early age, are relatively more proficient in verbal than in
mathematical tests. The criterion tests used in this study have been primarily verbal-—
as is the curriculum of secondary education.
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TaBLE 15.—Sources of variation of verbal test scores among lower class children at
different grade levels

Sample Regression
Source of variation
Number Mean Raw Normalized
A. 1st-grade California Mental Maturity
IQ Test scores:
Lack of supervision by mother_ .. _._|-.__-._ SO PR 1—-0.01
Objeets in home. - oo foemme | +.11
Number of siblings...— || m e e —. 09
Family strueture..... - o[ 1,04
Father present. . ..o _____ 552 105 —0.2 —. 01
Father absent_________________ 194 105 +.8 +.03
Sex_ e e e 1,01
Male . 419 105 —.1 —. 00
Female . ________ . ____.__ 327 105 +.1 +. 00
Raee_ e e .21
Negro - 506 101 —2.6 —. 13
White_ . 240 107 +1.7 4. 08
B. 3d-grade Stanford Reading Achieve-
ment Test grade-level scores:
Lack of supervision by mother. _ _ __ | oo [cooo_ ool 4. 02
Objeets in home._ ____ . || +.12
Number of siblings.... - .o e[ 1 —.03
Family structure_ . ___ || e 1.03
Father present. ... ___.____ 552 3.4 —. 01 —. 01
Father absent._ _____ ... _______ 194 3.4 +.05 4. 03
(31> S USSP SO UUU ! [SUSPRVUPN RSO PUSIPI .12
Male. . oo _____ 419 3.3 ~.10 —. 06
Female o 327 3.5 +.08 +. 05
Race. e oo .24
Negro- .. 506 3.2 —. 23 —. 14
White - _______ . _______ 240 3.6 +.15 +. 10
C. 6th-grade Stanford Reading Achieve-
ment Test grade-level scores:
Lack of su%ervision by mother. ____ |- femeooa r—,03
Objects inhome . _____ .. .|} . +.14
Number of siblings..... .. || —. 08
Family structure_____ .| oo 1,04
Father present.___ . _________._ 552 5.4 +.03 +.01
Father absent._____ . _______ 194 5.1 —.12 —. 03
Sex_ _ e e e 1,01
Male____ . 419 5.4 —. 01 —. 00
Femsale______ _ ___ o _______ 327 5.4 4. 01 4. 00
Race e e oo .17
Negro. .o ___ 506 4.9 —.30 —. 10
b o . 240 5.7 +.20 +. 07

1 Not statistically significant.
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TaBLE 15.—Sources of variation of verbal iest scores among lower class children at
different grade levels—Continued

Sample Regression
Source of variation
Number Mean Raw Normalized
D. 8th-grade Differential Aptitude Verbal
Ability Test percentile scores:

Lack of supervision by mother. .. ... |coooo oo |oooooC 1—.04
Objeets in home. oo oo | e +.18
Number of siblings... - ||l —. 06
Family structure. ... .o e[ 1.01
Father present. . .o voceee 552 37 —0.1 —. 00
Father absent....ooocooooon_o 194 33 +0.3 -+.00

1313 SO UUUUUU U U UUUOINUOIS! UUEPUVNU [SUURUUPPIIN UGN .09
Male_ e 419 39 +2.7 -+. 05
Female .. 327 34 —2,2 —. 04

Race. e e .24
Negroo o ool 506 25 —8.1 —. 14

White_ e 240 43 +5.4 -+.10

1 Not statistically significant.

In the analysis of achievement in subsequent sections of this report, this aspect of family
structure will be ignored. The category of family status dubbed “lower” in ensuing
tables includes both father-present homes where the father is unskilled or unemployed,
and father-absent homes where the mother is a domestic, welfare recipient, or is unem-
ployed and has less than a high scheol education.

4. NEIGHBORHOOD AND SCHOOL SEGREGATION IN ELEMENTARY
GRADES

At grade 6 Negro students are 1.7 years behind white students on the average in reading
development in this California community. This disparity is almost identical to the
average difference between Negroes and whites throughout the metropolitan West.17
At grade 3 the disparity was slightly less than 1 year. The mean grade level “Stanford
Reading Achievement Test” score in grade 3 for whites was 4.0. The -mean in grade 3
for Negroes was 3.2. The increasing disparity through the school years between the
privileged and the disadvantaged.has been repeatedly documented.

Many plausible reasons for this increasing gap have been suggested: the cumulative
deficit of skills and knowledge, increasing inattentivity and demoralization in school,
continuing inadequacy of parental stimulation and support, the eatlier independence
from the family, and growing influence of peers for lower class youths.

We are particularly interested, in this section, in examining and comparing the effects
of school and neighborhood segregation during the elementary school years upon this
racial disparity. When the achievement of students in these different social contexts
is contrasted we find differences which are larger than those between Negroes and whites.
The average sixth-grade reading level of children who had attended primary schools
with fewer than 10-percent lower-class children, for example, was 7.4; children who
went to schools where a majority of their classmates were lower-class, however, averaged
only 4.9 in the sixth grade.

This contrast, and all of the others listed in Table 16, below, are compounded, of
course, with one another. Most Negroes live in predominantly Negro areas and attend
predominantly Negro schools, as described in section 1.

¥ Coleman et al., op. cit., Table 3.121.1, p. 274, shows a difference of 1.6 years between
Negroes and whites at grade 6.
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TABLE 16.—Mean 6th grade Stanford Reading Achievement Test grade-level scores
according lo several variables

‘Variable category Sample Mean
Number

Lower-class primary school:

00-09 pereent . _ . _____. 218 7.4

10-49 percent_ _ e 1, 452 6.3

50-100 percent . _ __ 407 4,9
Negro primary school:

00-09 percent_ - __ o 1, 052 6.8

10-49 percent_ . . _____.. 244 5.6

50-100 pereent - - _ oo 781 50
Lower-class, primary neighborhood: i

00-09 percent_ . _ e 337 7.2

10-49 percent.. . ool 1, 358 6.2

50-100 percent__.____ S U U PR 382 5.2
Negro primary neighborhood:

00-09 percent.. . _____. 1, 046 6.8

10-49 percent ... ___ 208 59

50-100 pereent_ . __ el 823 5.0
Family status:

Professional and managerial .__ . ________.__ 282 7.4

White collar_ _ _________ . ______. 504 6.8

Semiskilled and skilled manual __.________________ 557 6.1

Lower class__._______ S U U I 734 5.4
Race:

Negro o e 905 5.0

White s 1,172 6.7

Total . - e 2,077 6.3

There are several important questions to be answered by analysis of the interrelation-~
ships among these variables. When we allow for the pre-existing differences in primary-
grade mental maturity, do the intervening contextual variables have any independent
effect on achievement? If so, is the neighborhood or the school context more important?
Also, do family characteristics have any direct effect on achievement in addition to their
effects through preschool socialization and determination of social context?

Before examining the data, the distinction between neighborhood and school contexts
should be re-emphasized. The neighborhood consists of the several blocks surrounding
the home of each student—ignoring school bouinidaries. Students living at the periph-
ery of an elementary school boundary may have as neighbors children who attend a
different school. Also, if an elementary school covers areas with varying demographic
characteristics, a student’s school and immediate neighborhood may be quite different
in composition.

The multivariate analysis implied by these questions is summarized in Table 17. This
analysis shows that, allowing for variation in primary-grade mental maturity, the social-
class composition of the primary school has the largest independent effect upon 6th-grade
reading level. Among students who attended schools with similar social-class composi-
tion, neither the racial composition ‘of the school nor the characteristics of the neighbor-
hood made any difference.

The lack of any direct effect of neighborhood composition—either racial or socio-
cconomic—upon measured school achievement is of considerable consequence for policy
and theory. One continuing reservation about the relevance of proposals to alter the
demographic composition of schools is the question as to whether continuing residential
segregation might structure the effective environment of students so that their integration
in schools makes no difference. These data are inconsistent with this reservation. On
the contrary, these data suggest that the effect of neighborhood segregation upon achieve-
ment is entirely through the resulting segregation of neighborhood schools on social-class
lines. Restructuring the composition of schools, even in the absence of residential
rearrangements, can be expected to have an effect upon the academic achievement of
students.
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TasLE 17.—Sources of variaiion of 6th grade Stanford Reading Achievement Test scores

Marginal Relations Partial Regression

Coeflicients
Source of variation
Sample | Estimated | Raw |Normalized
Number Mean

Lower-class primary sehool . _ o[ —0.12
Negro primary sehool_ . e o e e 14+.01
Lower-class primary neighborhood. ... _ || [oooo____ 1— 01

Negro primary neighborhood___________ | ___ |- |ooooo___ 1—-0
Primary-grade mental maturity | o oo +.15
Lack of supervision by mother_ .\ |l —.04
Number of objeets in home. . _|o o |ecoo el +.07
Family status. - e m e .08
Professional and managerial .. ______ 282 7.4 +0.3 +.03
‘White collar_ o - 504 6.8 +.3 +.04
Semiskilled and skilled manual_ . .___ 558 6.1 —.2 —.02
Lower-class._ - .. 734 5.4 —.3 —. 04
Race oo e 1,01
Negro. . 905 5.0 —.1 —.01
White____ - 1,173 6.7 +0 . 00

Total variance joint effect
(R=031)__________________. 2, 078 6.3 oo
1 Not statistically significant.

The theoretical significance of this relationship is itsimport for the probable mechanisms
through which segregation influences achievement. The view that this mechanism is
primarily an osmotic process of transmission of values and behavior patterns among
peers would lead us to expect that neighborhood segregation would have at least as large
an effect upon educational outcomes as school segregation. Even within schools
residential proximity has been shown to be a factor in the selection of friends and social
contacts among students.

Since, however, this is not the case, we should look to modes of influence more specific
to the school situation. While peers may have an influence, it is their behavior in the
school “Settings—not their generalized attitudes as expressed out of school—which we
should focus-upon to illuminate the process of influence. Variations in the modal socio-
economic composition of a school, and ‘accompanying variation in cognitive development
in the primary grades, generate norms of interpersonal behavior and role-expectations
which acquire a force of their own and have a redounding impact upon the students in
the situation. The proportion of time teachers devote to behavioral control as opposed
1o academic instruction, the level and pace of group instruction, the standards of excel-
lence and adequacy, the expectations for role-performance—the ‘“definition of the
situation,” the morale, competence, and commitment of teachers, all systematically
vary by the class composition of schools.l® These factors, along with the model of
schoolmates, intervene and interpret the effect of modal socioeconomic composition.

The second substantive point brought out in Table 17 was the fact that the racial com-
position of the elementary school does not have any independent effect, over and above
the social-class composition of the school, upon achievement. This finding is of sufficient
importance that it will be reconfirmed and elaborated, in detail in a separate section to
follow (section 5). The central importance placed upon racial balance in schools may
be somewhat off the mark. But let us return to this after examining more relevant data.

18 E.g., Robert E. Herriott and Nancy Hoyt St. John, “Social Class and the Urban
School”” (New York: John Wiley & Sons, 1966), and A, Harry Passow, ed., Education
in Depressed Areas (New York: Teachers College Press, Columbia University, 1963),

, passim.
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Finally, after allowing for the effects of family status and caste upon preschool cognitive
development, as indicated by the primary grade IQ test, we see that their direct additional
effect upon later elementary school verbal achievement is very small. We see (in Table
17) virtually no difference in the 6th-grade reading test scores between Negroes and whites
which is not attributable to differences in preschool development, variation in school
environments, and social-class characteristics. While race, along with social-class, has
a differentiating effect upon preschool development, it has no continuing additive effect
during the elementary school years. We shall find later that it has a large renewed
effect when students enter junior high school.

5. SOCIAL-CLASS OR RACIAL SEGREGATION

The lower average achievement levels of students attending predominately Negro
schools have been repeatedly documented during the past decade. Advocates of school
integration call attention to the inferior resources of Negro schools even within a single
school administrative district. The migration of proven teachers to middle-class, hence
white, schools; the run-down plants and smaller grounds in the core of the city where
Negroes live; inadequate libraries and laboratories; and, above all, sagging morale and
custodial perceptions of the educational function, have all been emphasized.

But integrationists and segregationists alike implicitly agree that the proportion of
Negroes in a school defines the quality of a school. Whether negative characteristics are
seen as a consequence of discrimination or bigotry, or whether the ethos of the school is
believed to be affected by the predominance of presumably ill-motivated and academi-
cally retarded youths, color stigmatizes the institution as well as the individual.

In Richmond, too, the contrasts are sharp. The average percentile score in verbal
reasoning attained by 8th-grade students who have attended predominately Negro
elementary schools is 27 as contrasted with the percentile score of 59 attained by students
from almost all-white schools. This disparity in achievement is true for the Negro
students who attend schools of contrasting racial composition as well as for white students.
Table 18 shows that the achievement level of Negroes attending predominately white
elementary schools is closer to their white compeers at these schools than to that of
Negroes who attend predominately Negro schools.

TaBLE 18.—Mean 8th grade D AT Verbal Reasoning Test percentile scores by race and
intermediate school racial composition

Intermediate school racial composition
Race of student
White ! Integrated 2 Negro 3
WRItC - _ oo 59 (1, 070) 50 (98) 39 (36)
Negroo o oo 45 (36) 36 (92) 26 (777)
Total. .. 59 (1,106) 47 (190) 27 (813)

1 0-9-percent Negro students in school.
210-49-percent Negro students in school.
3 50-100-percent Negro students in school.

The racial composition of a school, however, is confounded with its social-class com-~
position and the various characteristics which link social class to educational attainment.
A predominately Negro school is generally a predominately lower-class school. If we
classify the elementary schools on the basis of the proportion of lower-class students in
the school, instead of the proportion of Negroes, we find that the contrasts in achievement
are even stronger. Table 19 shows that the achievement level of both whites and
Negroes coming from elementary schools which house few lower-class students average
at the 65th percentile—considerably higher than the average for the all-white schools
shown in the prior table.

Since the racial and social-class compositions of schools are so closely correlated
(r=.77), these two tables reflect in large part the contrasts between the same elementary
schools. The independent effects of these two variables, and the social-class back-
ground of the student are examined in detail, in Table 20, for white students.
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TABLE 19.—Mean 8tk grade DA T Verbal Reasoning Test percentile scores by race and
intermediate school social-class composition

Intermediate school social-class composition
Race of student -
High 1 Medium 2 Low?
White_ - oo 65 (640)] 50 (525) 44 (39)
NeBLO— e e 66 (17)| 29 (502) 24 (386)
Total e 65 (657) 45 (1, 027) 29 (425)

10-19 percent lower-class students in school.
2 20-49 percent lower-class students in school.
3 50-100 percent lower-class students in school.

There are, of course, very few white students in our sample who attended elementary
schools with student bodies over 50 percent Negro; and very few who attended pre-
dominantly lower-class schools. Many of the possible combinations, therefore, are
not represented by enough cases to warrant calculation of an average test score.

TaBLE 20.—Mean 8th grade DAT Verbal Reasoning Test perceniile scores by family
status, iniermediale school racial composilion, and infermediate school social-
class composition among white students

Intermediate school racial composition
Family status of student social-class composition
White Integrated Negro

Professional and managerial:

High_ e 75 (197 e (62)] [R— (0)

Middle e 64 (49)|-cccaao (2)eeae (1)

L OW o oo e[l €] (1) ] I— (0)
White collar:

High_______ . 63 (183) |- (C:))] (0)

Middle ________________________ 56 (110) 57 (27) |- (3)

__________________________________ (€:)] IR ¢-) ] SN ()

Semaskllled and skilled manual:

Igh o 61 (184)|o e _- (1)) PR (0)
Middleo oo 50 (156; 49 (22)] e (3;
Low_ oo (€39 [T ) | IN—— (5

Lower:
High_____ .. 50 (62)]ccceca—- )] P (0
Middle oL 41 (117 g 43 (27)|eccee
oW e e (€ )] I——— 43 (12)

The contrasts which are available, however, are unmistakably clear and consistent.
The achievement of white students who attended predominately white elementary schools
has been strongly affected by the social-class composition of the school. But the degree
of racial integration of a school has no effect upon the achievement of white students who
attended modally middle-class schools. This finding is consistent with Coleman’s
report that . . . the apparent beneficial effect of a student body with a high propor-
tion of white students comes not from racial composition per se, but from the better
educational background and higher educational .aspirations that are, on the average,
found among white students.”’1?

When we further allow for the effects of individual variations in initial primary school
mental maturity, and for the effects of variation in home environment, on the student’s
academic performance in the covariance analysis presented in Table 21, we see that while

19 James S. Coleman, et al, Equalit Educational Opportunity, (Washington: U.S.
Government Printing Ofﬁce, 1966 » P- %07,. ”
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TaBLE 21.—Sources of variation of 8th grade DAT Verbal Reasoning Test percen-
tile scores among white students

Marginal relations Partial regression
coefficients
Source of variation
Sample | Estimated Raw  |Normalized
nuamber mean
Lower class intermediate school .. _____|__..____l__ SIS ISR, 0. 10
0-19 pereent . _________________.___ 640 65 +2.8 +.05
20-49 pereent - - oo ____ 525 50 —3.1 —. 05
50-100 pereent _ ___________________ 39t 44| —2.4 —. 02
Negro intermediate sehool . . ___________ .| _______ || _______ 1,02
0-9 pereent . oo 1, 070 59 +.1| +.00
10-49 percent_ . _______ 98 50 —. 2 —. 00
50- 100 pereent._ . _____________._ 36 39 —3.8 —. 02
Ist-grade mental maturity . - ______ .} ____.__ | I I +.32
Lack of supervision by mother_ . . ______|________ | ___{. .. ____ —. 04
Number of objeets in home_____________| ______ [ ______|._______ +.16
Number of siblings______ ____ e Jeeaao —. 05
Family status_ _ . o . .15
Professional and managerial..________ 253 72 +5.6 +.08
White collar____ . __________..___._ 336 60 +1.7 +.03
Semiskilled and skilled manual ______ 381 55 —. 6 —. 01
Lower elass_ oo 234 44 —7.6 —.10
Total (R=0.51)..________________ 1, 204 58 ||
1 Not statistically significant.

the social-class context of the elementary school has had a pronounced effect, the effect
of school racial composition is nonsignificant for white students.

If the percentage of Negroes and percentage of lower-class students in the school
environment are treated as continuous variables rather than as definitions of discrete
categories, the analysis remains substantially thesame. Schoolracial composition shows
an insignificant relationship to achievement for white students while school social-class
composition has a substantial effect.?

We confront a different problem in trying to assess the independent effects of school
racial and social-class composition on achievement among Negroes. There are hardly
any Negroes in our sample in predominately white schools or predominately upper
status schools. Examining the contrasts which are available in Table 23 we find, again,
that the social-class composition of the school has a systematic effect on the achievement
of Negro students. Negro students from predominately Negro elementary -schools
which have fewer than 50 percent lower class students do somewhat better than those
from schools with more lower class students.

Here, however, as contrasted with the case of the white students whose achievement
was not related to the racial composition of their school, we find that Negro students
from integrated schools are doing better than their compeers from segregated Negro
schools. When we take account of individual variation in primary school cognitive
development and home influences, however, we find that this relationship is largely

» The reduction in the regression of achievement on school social-class context from
0.10 in the categorical analysis to 0,07 in the continuous analysis is due to the non-
linearity of the relationship.
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TaABLE 22.—Sources of variation of 8th grade DAT Verbal Reasoning Test percentile
scores among white students

Marginal relations Partial regression
coefficlents
Source of variation

Sample | Estimated Raw [Normalized

number mean
Lower-class intermediate sechool. .. ____| | ool |emeee. —0.07
Negro intermediate school .. . __| [ ______} _______ 1—.03
First-grade mental maturity_ . _______ | ______|._______f______ +.32
Lack of supervision by mother_ ... ___|ococofomae oo —. 04
Number of objects in home_ _ __ _____ __ | oo |om | + .16
Number of siblings_ . ool —.05
Family status. - oo .15
Professional and managerial ..._____ 253 72 +-5.8 +.08
‘White collar_ . ____________________ 336 60 +1.7 + .03
Semiskilled and skilled manual _ . ____ 381 55 —.6 —.01
Lower €lass.. oo 234 44 —-7.7 —.10
Total (R=0.51) _________ . 1, 204 L5170 P

1 Not statistically significant.

TaBLE 23.—Mean 8th grade DAT Verbal Reasoning Test perceniile scores by family
status, intermediate school racial composition, and tntermediate school social-class
composttion among Negro students

Intermediate school racial composition
Family status of student social-class composition
White Integrated Negro

Professional and managerial:

High ... (2) (0) ()

Middle. .. (0) 57) 30 (17)

Low_ . (0) 0) 28 (13)
White collar:

High________ e (4) (5) (0)

Middle...___________.. SV (7) 37 (15) 27 (89;

Low. oo ___ (0) (1) 22 (58
Semiskilled and skilled manual:

igh : (4) (0) (0)

Middle_ e ___ (9) 38 (16) 29 (85)

Low.._.__ e e (0) (3) 28 (71)
Lower; \

High_ (2) ( 0; (0)

Middle .. (8) 34 (41 27 5208;

Low e (0) (4) 23 (236

spurious. The analysis of covariance presented in Table 24 shows the racial composition
of the school as not having a significant direct relationship to the achievement of Negro
students either. The Negro students who attended integrated schools had higher mental
maturity test scores in their primary grades, and came from homes better. provided with
educative materials.
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TaBLE 24.—Sources of variation of 8th grade DAT Verbal Reasoning Test percentile
scores among Negro students

Marginal relations Partinl regression
coefficients
Source of variation
Sample | Estimated Raw Normalized
number mean
Lower class intermediate school.__._ ___ | _|o e |eoao__ 10.20
0-19 perecent _ . ______ . ___.. 17 66 | +27.1 +. 18
20-49 percent_ _____________.._.____ 502 29 +1.0 +. 02
50-100 pereent _ - _______________ 368 24 -3.0 —. 06
Negro intermediate school. . . . |omoo || 1.04
0-9pereent. ... 36 45 +3.3 +. 03
10-49 percent.. .o __ 92 36 +2.1 +. 02
50-100 pereent_ . __________________ 777 26 —. 4 —. 01
Ist-grade mental maturity_ _____________| | |eao_ +.31
Lack of supervision by mother_ __ _______|._______| _______| _______ 1,04
Number of objects in home_ - . |ooo e 4. 07
Number of siblings.___ || —. 09
Family status. - || 1,06
Professional and managerial .. ____ 39 33 +.3 + 00
White ecollar_______________________ 179 29 -19 —. 03
Semiskilled and skilled manual______ 188 31 +2.5 4. 04
Lower class_ - oo ____ 499 26 -. 3 —. 01
Total (R=0.45)--c o ___ 905 28 oo

1 Not statistically significant.

Treating the two contextual variables as continuous variables in Table 25 again con-
firms the conclusion that racial composition of the school, while tending to favor Negro
students in racially integrated schools, does not have a substantial effect—not nearly
so strong as the social-class composition of the school.

TaBLE 25.—Sources of variation of 8th grade DAT Verbal Reasoning Test percentile
scores among Negro students

Marginal relations Partial reeresslon
coefficlents
Source of variation .

Sample | Estimated | Raw |[Normalized

number mean
Lower-class intermediate sehool. . ___ . _| |- oo l|ecooo_.- —0.15
Negro intermediate sehool.. - - o || 1—_ 05
Ist-grade mental maturity . .| |eo oo +.31
Lack of supervision by mother_ . . ______ | ______ |- ____|____.. 1—.04
Numbet of objeets in home_ . _ . __ .| | f. +.07
Number of siblings_____________|ee o |emaam e —. 09
Family status. - - oo 105
Professional and managerial_________ 39 33 +1.6 4. 01
White collar_ . oo ___ 179 29 —15 —. 02
Semiskilled and skilled manual . _____ 188 31 +2.1 +.04
Lower class. - o occmooe o 499 26 —. 4 —.01
Total (R=044) .. _____________ 905 28 oo

1 Not statistically significant.
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While the racial composition of a school often has a negligible effect, often, on the
achievement of both Negro and white students, the social-class composition has a much
more pronounced effect on the achievement of Negroes than on whites. (Compare the
regression of achievement on school social-class composition which is 0.20 for Negroes
in Table 24 and 0.10 for whites in Table 21.) The occupational status of the family
and cultural richness of the home, on the other hand, are much stronger predictors of
achievement among white students.

Although we have found that family structure—the presence or absence of a father—
was not per se a factor in the achievement of lower class Negro or white students, the
family has much more influence on the achievement of white students than Negro
students; the latter are more sensitive to variation in the school milieu. 2

An analysis of the effects of class and caste school segregation on earlier achievement
yields confirmation of the conclusion drawn above. The Stanford Reading Achievement
Test scores, discussed in the preceding section, were shown to be partly dependent upon
the composition of the student’s primary school. Contrasting the effects of social-class
and racial school composition in Table 26 we find that at this level also reading develop-
ment is independent of the schools’ racial composition.

TABLE 26.—Sources of variaiion of 6th grade Stanford Reading Achievement Test

scores

Margingl relations Partial regression

coefficlents
Source of variation _
Sample | Estimated Raw Normalized
Number Mean

Lower-class primary school. . __ | —0.12

Negro primary school . . _ || 140
Ist-grade mental maturity . .o ___| || 4. 15
Lack of supervision by mother._ - _ || fmeee —. 04
Number of objeets in home_ .. ||| 4. 07
Family status. _ e e .08
Professional and managerial_________ 283 7.4 +0.3 4. 03
‘White collar_______._______________ 505 6.8 +.3 +. 04
Semiskilled and skilled manual . ___._ 559 6.2 —. 2 —. 02
Lower elass. e 736 5. 4 —.3 —. 04
Race - e e 1.01
Negroa o v e 905 50 —.1 —. 01

White. - oo 1, 178 6.7 40 +0
Total (R=0.31) oo ______ 2, 083 6.8 locme o

1 Not statistically significant.

6. LATER EFFECTS OF SCHOOL SEGREGATION

The reader may have noted that in discussing effects of school segregation upon inter-
mediate grade achievement the proportion of lower-class schoolmates during the primary
school years was used as the predictor variable; and, in section 5, when contrasting effects
of racial and social-class segregation on eighth grade achievement, the composition
of the school during the preceding intermediate grade levels was used as the independent
variable.

The reasons for locking at the prior rather than concurrent school context are twofold.
In the first place, this eliminates any ambiguity about chronological order and hence the
possible direction of causation. A skeptic might argue, for example, that parents of
children who do well in school are more likely to move into neighborhoods within the
boundaries of elite schools. One cannot argue the converse that future academic
achievement is the cause of earlier choice of residence.

2 Cf. Coleman, op. cit., pp. 302, 304.
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The more important reason for emphasizing the effect of segregation on subsequent
rather than concurrent achievement, however, is that segregation has more substantial
long-run than short-run effects. The discrepancy in achievement between students
attending similar junior high schools who had attended elementary schools of contrasting
social-class composition is much larger than the discrepancy in achievement between
students from similar elementary schools who go to contrasting junior high schools.

Tasie 27.—Sources of variation of 8th grade Differential Aptitude Test scores in
verbal reasoning

Marginal relations Partial regression
coefficients
Source of Variation
" Sample |Estimated | Raw |Normalized
number Mean
Lower-class junior high sehool .. ________ || |-oo___ —.04
Lower-class intermediate sechool . ___ . _ | ...l |oo_._. —.08
Lower-class primary school __.___ || o 1—.04
ist-grade mental maturity . .. _.._ . PSSR SSUUUPEUEUUIP SRR SURUSUP 4-.30
Lack of supervision by mother_ _ - ______| . _____| _____.|oaooo__ —.04
Number of objeets in home. . | .| |eeeoas +.13
Number of siblings_ ool Y RO R . —.05
Family status_ - e em e e .13
Professional and managerial ..__._____ 280 71 +4-6.6 +4-.08
‘White collar.........__________________ 499 55 +1.2 +.02
Semiskilled and skilled manual..___.. 555 52 —0.3 —. 00
Lower elass_ . s 716 37 —5.2 —.08
Race___ e 10
Negro. e 880 28 —6.3 —.08
White_ _ e 1,170 58 +1.5 +.02
Total (R=.60).._____ e 2,050 L5522 I
1 Not statistically significant.

Table 27 shows that elementary school segregation has twice the effect of junior-high
segregation upon eighth-grade achievement when allowing for effects of familial back-
ground and primary school development. The same result is found in the analysis of
covariance shown in Table 28 where school composition at the three levels is treated
categorically rather than continuously. The average difference in achievement between
students attending the intermediate grades in schogls having more than 50 percent of
the student body who are lower-class is more than 8 percentile points lower than students
in predominantly middle-class schools, after allowing for differences in starting point
in the primary grades, family influences, and effects of the junior-high context. The
average effect of junior-high context, on the other hand, upon students from similar
elementary schools, is less than 4 percentile points.

Turning, finally, to attainments in senior high school, we see in Table 29 that for white
students the social-class characteristics of the junior and senior high school attended
have no independent effect upon Henmon-Nelson IQ test scores, while, again, the social-
class composition of the elementary school makes a substantial difference. Among
Negroes, in Table 30, we find that the social-class characteristics of the schools attended
have no appreciable effect upon IQ test scores at the senior high level.
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TABLE 28.—Sources of variation of 8th grade Differential Aptitude Test scores in
verbal reasoning

Marginal relations Partial regression
coefficients
Source of Variation
Sample | Estimated Rew Normalized
number Mean
Lower-class junior high school.. | el 0.06
20-49 pereent.- - _____________ 1,430 44| —1.86 —.03
00-19 percent . ___________ 619 64| +23 +. 04
Lower-class intermediate school. ||| .11
50-100 percent. o _______ 413 29 —4. 4 —. 04
20-49 perecent______________________ 1,004 45 —2.6 —. 04
00-19 percent..___________________. 632 65 +3.9 -+. 06
Lower-class primary school . |e oo 1.03
50-100 percent. .. ______________._ 392 25 —1.4 —. 01
20-49 percent______________.______ 1,043 471 0.8 +.01
00-19 pereent______________________ 614 64 —0.6 —. 01
1st-grade mental maturity - - | l|eeo|acool +.30
Lack of supervision by mother__ _ . ____ | .| _____jao._.___ —. 04
Number of objeets in home__ _ [ j |~ +.13
Number of siblings_ | —. 05
Family status_ . || e |eemee e .13
Professional and managerial.____ e 280 71 +6.5 +.08
White collar._.. . _____________. 499 55 +1.1 +.02
Semiskilled and skilled manual . _____ 555 521 —0.2 —. 00
Lower €lass. - cvocc oL 715 371 —5.14 —. 08
Race_ | 12
Negro- - oo 879 28 —-7.6 —. 10
White_ .. 1,170 58 +1.8 -+. 02
Total (R=.60) - _ oo 2, 049 52 o

1 Not statistically significant.

A possible explanation for this anomalous finding among Negro high school students
lies in the fact that we are here dealing with the senior high population, excluding those
who have dropped out between the eighth and eleventh grades. If, during this period,
Negro students whose achievement is poor, and who have attended lower-class schools,
drop out or transfer out in greater numbers than their compeers who have attended
middle-class schools, the survivors in the lower-class schools would disproportionately
represent the high achievers. This trend would tend to diminish (or reverse) the differ-
ences in achievement between the Negro students in lower-class and middle-class schools.

While differential dropout rates have not been analyzed in detail, other data in this
survey are consistent with this interpretation. Senior high students have higher status,
and higher self-appraisal of their abilities, and more of them are white.
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TaBLE 29.—Sources of variation of 11th grade Henmon-Nelson IQ Test scores among
white students

Marginal Relations Partial Regression
Coefficients
Source of Variation
Sample [ Estimated Raw Normalized
Number Mean
Lower-class senior high sehool.. .. _______| || 1,00
20-69 percent. .. _____________.__ 309 102.7 +0.0 +.00
00-19 percent...___ . ____________ 224 | 107.2 —0.0 —. 00
Lower-class junior high school . _______[ _______f _______[_______ 101
20-69 percent_ ... ___________ 235 101.6 —0.1 —. 00
00-19 perecent _ _______ . _______ 298 107.0 +0.1 +.00
Lower-class intermediate sechool ______ ___ | ___ . __ | __|oco____ .11
50-100 pereent_ _ oo ________ 18 97.4 —2.7 —.03
20-49 percent _ ____________________ 250 | 101.6 —1.4 —. 05
00-19 pereent _____________________ 265 | 108.1 +1.5 +.05
Primary grade mental maturity - - - _|._______{_______[._______ +.24
Lack of supervision by mother___ _______|________|________|._______ —.05
Number of objects in home__ . __________| | |eao +.10
Number of siblings. o e —. 06
Family status_ .|| .22
Professional and managerial .. _..__ 104 113.3 7 +.16
White collar__ . .._______________ 153 104.0 —0.5 —.02
Semiskilled and skilled manual______ 174 | 104.0 —0.8 —.02
Lower class__ _ oo 102 98.8 —4.0 —.11
Total (R=0.46)~________________ 533 | 104.6 {ooe e
1 Not statistically significant.

This digression should not obscure the general thesis that segregation in the elementary
school has a major effect upon subsequent school achievement; segregation at later grade
levels augments this effect only slightly, if at all. This result was very clear, in Tables 27
and 28, contrasting effects of elementary and junior high school segregation in eighth-
grade verbal reasoning test scores. Among white students elementary school segregation
showed long-run effects upon academic performance in senior high school. This long-
run effect is not evident among Negro students—perhaps because of the differential
“holding power” of “middle-class” and “lower-class® high schools for Negro poor
achievers.

In any event, these data suggest that efforts to balance school composition should have
the most perceptible impact upon subsequent student performance if it is done at the
clementary school level. This is due not only to the cumulative deficit in acquisition of
skills but also to the transitional effect of moving from segregated lower-class elementary
schools into relatively more integrated junior high schools. Contrasting the second and
third rows of Table 32, we see that children of manual workers, for example, moving
from relatively high status elementary schools into low status junior high schools per-
form considerably better than their compeers moving from low status elementary schools
into high status junior high schools.??

22 Among Negroes there are too few students attending high status schools at any level
to warrant an inference about transitional effects. The pattern of the few cases repre-
sented, however, is consistent with that of white students.
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TasrLe 30.—Dources of variation of 11th grade Henmon-Nelson IQ test scores among
Negro students

Marginal Relations Partial Regression
Coeflicients
Source of Variation
Sample | Estimated Raw Normalized
Number Mean
Lower-class senior high sechool . ___ . ______| oot 1.02
20-69 pereent.. .o 285 92,1 +0.1 +.00
00-19 percent . __ . _________________ 30 90.9 —0.8 —.02
Lower-class junior high school - __ _____j_ oo |____ 1—-.01
20—69 percent_ _ _ 310 92.0 —0.2 —. 00
00-19percent _ ____________________ L5308 USSR FEP SNSRI I
Lower-class intermediate school. .| |ooo__|oo______ 1,08
50-100 pereent_ ___________________ 134 92.4 +1.2 +.04
2049 pereent . ___ .. __ ... ... 179 91.6 —0.9 —.03
00-19 pereent_ . _ oo b2 (S S U
Primary-grade mental maturity..... | .| oo +.22
Lack of supervision by mother. oo e 14,07
Numbper of objeets in home.__ __________|. . |oo o _____ 4-.13
Number of siblings.. ||| 14-.00
Family status. - o oo 1,12
Professional and managerial._...._.. 10 100.0 +45.9 +.07
‘White collar_ o __ 73 92.4 —0.3 —.01
Semiskilled and skilled manual______ 55 94.4 +2.2 4. 06
Lower class__ .. _________________ 177 90.5 —1.0 —.04
Total (R=0.31) e 315 92.0 |ococce oo
1 Not statistically significant.
TaBLE 31.—Distributions of several variables among junior and senior high school
students
Varigbles Junior High Senior High
Percent Percent
Report ability to get A or B grades______._________
g0 e 23 17
Low family status___ . __________________________ 35 30
Number of sample eases_ ..o 2, 234 1,843

TABLE 32.—Mean Sth-grade Differential Aptitude Test verbal reasoning test percentile
scores among white children of manual workers attending elementary and junior
high schools of contrasting social-class composition

Social class composition of school

Mean
Elementary Junior High
High (00-19)| High________________ (00-19)| 63 (88;
High __ . ___ (00-19)| LOW._ oo (20-49)| 60 (47
Low_____ ... (20-49)| High_ ... (00-19)| 55 (33)
Low____________ ... (20-49)| Low.- oo (20-49)| 48 (103)
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7. SELF-CONCEPT

Up to this point we have been concerned with the analysis of measured academic
achievement, examining variations between persons occupying different positions in the
social structure. We now wish to turn briefly to some of the attitudinal concomitants of
the achievement of students.

A frequently postulated cause of the low achievement levels of Negro youths is their
pessimistic view of their own ability to do better.22 This discouraging view is presumably
an internalization of a social definition of their own worth. Within the school context
the evaluations and expectations of teachers would seem to be the most salient source of
information for a child to gauge his ability.

John Niemeyer has argued that “The chief cause of the low achievement of the children
from alienated groups is the fact that too many teachers and principals honestly believe
that these children are educable only to an extremely limited extent.” 24

In our secondary school sample of students we found that while 70 percent of the white
students thought they were capable of getting A or B grades in school, only 44 percent of
the Negro students had similar high evaluations of their ability.

However, it is an open question whether this large difference in self-assessment of
ability to achieve is cause or consequence of school performance. It is certainly plausible
to argue—and considerable experimental research supports the contention—that feed-
back evaluations of prior performance, even when erroneous, affect expectations for
future success. A more appropriate model than unidirectional causation in either direc-
tion between performance and self-concept is a recursive model of repeated feed back.

Since, in this study, our measure of self-assessment was gathered on a questionnaire
administered after the performance test, we will view this expression of ability as a con-
sequence of prior achievement—rather than as a cause of subsequent performance.

An analysis of the variation in percentage of students reporting that they are capable
of getting A’s or B’s shows that measured eighth-grade verbal ability accounts for almost
all of the variation between groups. This covariance analysis is shown in Table 33.

In fact, although the difference is not large, allowing for differences in measured
achievement and other related variables, Negroes report slightly higher perception of
their academic ability than whites. This slight discrepancy could result from the
tendency of some Negro students to discount the evaulations of their performance as
discriminatory. Two-fifths of the Negroes and one-fifth of the remaining students
thought that teachers preferred white students.

The sense of incompetence—reflected in the belief that they are incapable of getting
better grades—has other significant attitudinal manifestations. A natural corollary is
the belief that one cannot do anything about destiny, one cannot control the environment.
The proportion of Negroes who subscribe to the view that “planning is useless since
one’s plans hardly ever work out,” for example, is twice as high as the proportion of
whites expressing that view.

Even allowing for differences in school achievement a significantly larger proportion
of Negroes feel they cannot control their fate. The opposite was the case, recall, with
subjective competence.

Allowing for differences in achievement, more Negroes feel they are competent
but fewer feel they can control their future. The preception of a hostile prejudicial
environment accounts for both disparities—on the one hand discounting the feedback
of negative evaluations of competence, but, on the other hand, raising external obstacles
to realizing goals.

2 See, e.g., Jean D. Grambs, “The Seli-Concept: Basis for Reeducation of Negro
Youth,” Negro Self-Concept (New York: McGraw-Hill, 1965).

24 John Niemeyer, “Some Guidelines to Desirable Elementary School Reorganiza-
tion,” Programs for the Culturally Disadvantaged (Washington, D.C., U.S. Government
Printing Office, 1963), p. 81.
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TaBLE 33.—Sources of variation of the percentages of students who say they are
capable of obtaining A or B grades

Marginal Relations Partial Regression
Coefficients
Source of Variation
Sample | Estimated Raw Normalized
Number | Percentage
8th-grade verbal ability - _ || _|eeoooo__ +. 49
Lower-class junior high school - _____ . | _ 1—.01
Lower-class intermediate sehool _ __ __ __ __ _| o _|ocmo |- 1. 01
Ist-grade mental maturity . ___|_ | |eeaeae 14-.01
Lack of supervision by mother __ . ________| .| | —. 08
Number of objectsin home. ... .l |l ____ +.08
Number of siblings.. - - e —. 03
PFamily status . e 1,03
Professional and managerial - ____._. 287 82 +0.6 +. 00
‘White collar_ __-____________ . __._ 506 70 +19 +. 02
Semiskilled and skilled manual_._____ 550 63 —13 —. 01
Lower-class_____.______________.__.._ 714 50 —0.8 —. 01
Sex e 03
Male_ . _____ 1,274 63 —15 —. 02
Yemale. . ____ . __ o _____._ 783 66 +1.3 +.01
Raee_ e .04
Negro. - . 874 44 +4.0 +.03
White_ .. 1, 183 70 —0.9 —. 01
Total (R=.58) - - oo 2, 057 65 | o
1 Not statistically significant.

8. ASPIRATIONS

More than half of the secondary school students in Richmond say they want to go to a
four-year college. While wishes may outstrip ultimate realization, at this point there is
virtually no difference between expressed aspirations and expectations. In every sub-
group of the population—among boys and girls, Negroes and whites, students from vary-
ing social strata—almost all those who say they want to go to college also say they expect
to.
Within each of these groups, though, we would expect to find both aspirations and
expectations for college attendance modified by the students’ knowledge of their prior
performance. Students whose academic performance has been poor in the secondary
schools will tend to redefine their expectations and modify their aspirations to be con-
gruent with past performance.

As we would expect, we find large differences in academic achievement between
students who aspire to go to college and those who do not. More boys want to go to
college than girls,? and more whites than Negroes.

Yet, when we allow for differences in measured achievement, we find that far more
Negro students than whites, of similar achievement levels, want to go to college. In
Table 35 we see that while 51 percent of the Negro students and 61 percent of the white
students aspire to college, allowing for differences in achievement and school and home
environments, 25 percent more Negroes than whites have college desires.

25b i&m(;ng Negro students, however, more girls than boys hope to go to college. See
Table 37.
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TaBrE 34.—Sources of variation of the percenlages of students who agree that *“plan-
ning is useless since one’s plans hardly ever work oui”

Marginal relations Partial regression
coefficients
Source of variation
Sample | Estimated Raw Normalized
number | percentage
8th-grade verbal achievement.__________}________| . ____{.______ —0.11
Lower-class junior high sehool.__________|._______|_______|...___._ .05
0-19 percent lower class..._.________ 727 10 —1.6 —. 02
20-69 percent lower class. . ________ 1,154 22 +1.8 +.02
Ist-grade mental maturity . _ .. __________{ || ___ —. 08
Lack of supervision by mother_ __ _______{ _______|.______|.__..___ 14+.01
Number of objeets in home. .. _________|_ | |ee. —. 07
Number of siblings____ oo —. 03
Family status_ _ . _______ ||| _ 102
Professional and managerial .________ 292 8 —11 —. 01
White collar. - _____ 462 14 +0 4. 00
Semiskilled and skilled manual______ 499 16 +.7 +.01
Lower. . e 628 22 +0 +. 00
Sex o e e e 07
Male . 1, 153 18 +2.6 +.04
Femsale . oo ____ 728 14 —2.3 —.03
Raee | e 07
Negro. .. -t 778 28 +5. 4 .06
White... o ____ 1,103 13 —2.3 —.01
Total (R=0.27) - ______________ 1,881 16 ||
1 Not statistically significant.

The fact that the largest disparity between aspiration and achievement is to be found
among depressed groups has been noted before.26 Yet, we continue to find action
programs formulated on the assumption that the stimulation of aspiration will ameliorate
the problem of poor achievement. If Negro students, however, can maintain or develop
high aspirations for advanced educational attainment without developing present
academic competence, such programs may serve only to widen the gap between hopes
and performances and intensify the ultimate personal damage.

The relatively high proportion of Negro students who are low achievers yet aspire to
go to college is more clearly brought out in Tables 36 and 37. Thirty percent of the white
students whose measured verbal ability is below the 30 percentile say they would like
to go to college; 43 percent of the Negro students in this lowest achievement bracket
have college aspirations.

26 For example, A. S. Beckham, “A Study of the Intelligence of Colored Adolescents
of Different Social-Economic Status in Typical Metropolitan Areas,” Fournal of Social
Psychology, IV (1933), 70-91; G. F. Boyd, “The Levels of Aspiration of White and
Negro Children in a Nonsegregated Elementary School,” Fournal of Social Psychology,
XXXVI (1952), 191-96; A. B. Wilson, “Social Stratification and Academic Achieve-
ment,” in A, H. Passow, ed., Education in Depressed Areas (New York: Teachers College
Press, Columbia University, 1963), 217-35; P. S. Sears, “Levels of Aspiration in Aca-
demically Successful and Unsuccessful Children,” Fournal of Abnormal and Social Psy-
chology, XXXV (1940), 498-536.
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TaBLE 35.—Sources of variation of educational aspirations for college

Marginal relations Partial regression
coefficients
Source of variatifon
Sample | Estimated Raw Normalized
number | percentage
8th-grade verbal ability . ______ || eeeao o +0.39
Lower-class junior high school___________| . _|oc | —.09
Lower-class intermediate school ________ __| || 1—.03
1st-grade mental maturity ... __________|o oo e 1—.01
Lack of supervision by mother._ ... | oo __|ooooo__joo_____ —. 06
Number of objects in home. _ . __________| . |ooom e +.11
Number of siblings___ oo oo e[ ee e —.05
Family status. - oo e .07
Professional and managerial....______ 285 76 +1.7 +.01
White collar.... . _________________ 489 66 +4.0 +.04
Semiskilled and skilled manual. - __.... 546 53 —4.4 —.04
Lower-_ o 693 47 —0.3 —.00
Sex. e e 10
Male______ e 1,232 65 +5.4 +.06
Female_ __ oo 781 54 —4.9 —.05
Race oo 20
Negro. oo 847 51 | 420.6 +.16
White_ . __ e 1,166 61 —4.7 —.04
Total (R=.48) e o _____ 2,013 | e
1 Not statistically significant.

Moreover, differences in self-conception of ability do not account for the dispropor-
tionate number of poor-achieving Negroes who report college aspirations. Forty-one
percent of the Negroes who do not think they are able to get better than C, D, or F
grades nevertheless say they want to go to college. In general, as we can see from the
regression coefficients in tables 36 and 37, academic performance and confidence in
ability to get good grades are more relevant to the aspirations of white students than
Negroes.

It is particularly among the poor-achieving lower-class students in predominantly
lower-class schools that the reversal in educational aspirations is pronounced. Among
this group of students whose likelihood of academic success is minimal, the proportion
of Negroes wanting a college education is more than double that of white students.

This apparent paradox could be accounted for by differences between lower-class
Negroes and whites in their perception of the structure of opportunities. Working- and
lower-class white male students both desire and feel they can obtain manual occupa-
tions. Negro students tend to reject manual occupations and have experienced—either
personally or vicariously—rejection in the job market. Opportunities for continued
education, while not instrumentally valuable, are more available to Negroes and have
intrinsic prestige value.?” In Table 40, we see analogousreversal. While a slightly higher
proportion of Negroes than whites say they would like manual occupations, when
allowing for differences in achievement, the relationship is reversed. Negro students
whose achievement is poor eschew manual labor.

27 See Norval D. Glenn, “Negro Prestige Criteria: A Case Study in the Bases of
Prestige,” American Fournal of Sociology, LXVIII (May 1963), 645-57.
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TaBLe 36.—Sources of varialions of college aspirations among while studenis

Partial regression

Marginal relations
coefficients
Sources of variation
Sample | Estimated Raw Normalized
number | percentage
Self-concept of ability . . ____ _§ | _[aeooo_. 0.23
AorB____. ______________________ 1,088 73 +7.2 +.07
C,Dyor ¥ . 479 31| —17.4 —.16
8th-grade verbal achievement___________|._______[ _______[ _._____ .22
0-29 percent________._____________ 302 30 | —17.3 —.14
30-69 pereent_____________________ 586 53 | —3.7 —.04
70-99 percent_ . ____________ 679 81 | J11.1 +4-.11
Lower-class junior high sehool . __________|________|{ . ____|._______ .08
0-19 pereent__ . ___________________ 830 70| +3.7 +.04
20-69 percent 737 50 —4.2 —.04
Lack of supervision of mother________.__|..______| _______| ____.__ —.09
Objeetsin home_ oo oo +.13
Number of siblings_________________ || femas —.04
Family status. - e .07
Professional and managerial ________ 339 77 +3.9 +.03
White collar_. oo 449 66 +3.0 +.03
Semiskilled and skilled manual______ 480 52 —4.8 —.04
Lower. oo 299 46 —1.3 —.01
Sex e .14
Male. oo 1,080 68 +7.3 +.07
Pemale __________________________ 487 54| —6.8 -—.07
Total (R=0.58)-________________ 1,567 60 |- oo
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TaBLE 37.—Sources of variation of college aspirations among Negro students

Marginal relations Partial regression
coefficients
Sources of variation
Sample | Estimated Raw Normalized
number | percentage
Self-coneept of ability . - .o 0.15
AorB. _____ o ______ 445 65 +8.9 +.09
C,D,or¥________________________ 613 41 —6.7 —.07
8th-grade verbal achievement. . _______ [ | _______|--_._ :__ .13
0-29 percent.. . _.___ 647 43 —51 —. 05
30-69 percent. oo 327 61 +5.3 +.05
70-99 percent__.._ . __ . _._._.__ 84 78 | +15.9 +.09
Lower-class junior high school __________| _______{ ______|ooo___._ 103
0-19 percent______ . _._________.__ 45 77 +7.8 +.03
20-69 percent. .. _____________ 1,013 50 —.3 —.00
Lack of supervision by mother. . ||| 1—-.05
Objects in home_ ... .o +.11
Number of siblings__ || 1—-.05
Family-status_ . || 107
Professional and managerial . ______ 54 76 | +13.7 -+.06
White collar_ _ __ ... 206 54 +.6 +.00
Semiskilled and skilled manual . _____ 227 51 —1.6 —.01
Lower-class.. .. _______________ 571 48 —.9 —.01
Sex . | | e L01
Male__ e 526 49 —.7 —.01
Female ________________ . 532 53 +.6 +.00
Total (R=0.33)_ .. ooooo. 1,058 3 IR R
1 Not statistically significant.

TaBLE 38.—Perceniages of lower-class students ackieving below the S0th percentile
in lower-class junior high schools aspiring o go to college, by race, sex, and self-

concept of ability

Male Female
Self-concept of ability _
Negro ‘White Negro ‘White
AorB_______________________ 49 (56; 18 (12) 59 (54) 26 (10)
C,Dyor P _____ 35 (123 17 (25)| 40 (31)} 19 (20)
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TaBLE 39.—Sources of variation of the percentages of lower-class students, atlending
predominantly lower-class junior high schools, who aspire to go to college

Sources of variation

Marginal relations

Partigl regression
coefficients

Sample | Estimated
number | percentage

Raw Normalized

8th-grade verbal achievement_ . _.___._.__
Ist-grade mental maturity. . _______
Lack of supervision by mother__________
Number of objeets in home. .. ________
Zgumber of siblings__ ...

B e e

________________ +0.6 | 4-0.32
________________ —.6 —.13
________________ —6.3 —. 07
________________ +6.2 +.19
________________ —1.2 —. 06
________________________ 10
332 52 +5.9 +. 06
299 40 — —. 04
________________________ .21
468 48 | +10.9 +.11
153 41 —9.9 —. 10
621 45 o |

TaBLE 40.—Sources of variation in aspirations to manual occupations

Marginal relations

Partial regression

coeflicients
Sources of variation
Sample | Estimated Raw Normalized
number | percentage
8th-~grade verbal ability_ - - ___ | |eoaao|emaaas —0. 21
Lower-class junior high school..._______ || __{o_____ 14.00
Lower-class intermediate sehool . | o _|eoe | +. 05
Ist-grade mental maturity - - ||| 14.03
Lack of supervision by mother. . ________ | _______ | _|-_____. 14,02
Objeets in home_ .| e 14.01
Number of siblings__ ..o oo 1—.00
Family status_ __ e 10
Professional and managerial______ e 258 3 —5. 3 —. 06
White eollar____ . ______. 444 9 —2.2 —. 03
Semiskilled and skilled manual.._.___ 489 14 +2.2 +.03 .
Tower-class. ... __________________ 608 18 +3.6 +.05
SeX e e e .26
Male o __ 1, 132 20 +85 +.13
Female ________ . __________. 667 4 81 —. 12
Race. oo | .06
Negro_ - ____ 775 16 —3.9 —.05
White. - oo 1,024 11 +.9 +.01
Total (R=0.37) - . ____ 1, 799 12 { e
1 Not statistically significant.
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The consequences of poor academic achievement are quite different for Negro and
white students. White students perceive manual jobs as a viable alternative in the event
of school failure. If the Negro student drops out he has good reason to expect to be
unemployed.

This contrast in perceptions was repeatedly reflected in interview materials with
students. One Negro student in continuation school who had been expelled from several
prior schools for malbehavior and poor grades reflects this perception.

* * * *

Q. Why are most of the students on the basketball team colored?

A. Because, as you can look around and see, most of the kids here in the afternoon
are colored. I guess you’ve seen when you walked up that most of them are colored.
I mean, you find a few white ones but they, most of the white boys, go in the morning.
Most of them have jobs.

Q. How certain are you that you’ll go to college?

A. I’m pretty certain—’cause like junior college, you don’t have to finish high
school. You can be 18 years old to go there.

Q. You dor’t have to finish high school?

A, No.

Q. So, you don’t think you’ll finish it?

A. I mean, if something comes up and 1 can’t finish school, I’m gonna go to college.
I don’t care what comes up.28

9. BEHAVIORAL DEVIANCE?s

The fact that Negroes are more likely than whites to be involved in delinquency and
crime is well established. In our data 53 percent of the Negro adolescent boys and 26
percent of the white adolescent boys have official police records of offenses during the 2
years prior to the administration of the questionnaire.?® At the same time, there is no
reason to think that the causes of crime among Negroes are different from the causes of
crime among whites. If the broken home is conducive to delinquency among white
boys, it should be conducive to delinquency among Negro boys; if low socio-economic
status fosters crime among whites, it should do the same among Negroes. In other words,
an explanation of Negro-white differences in criminal activity should be a by-product of
an explanation of criminal activity in general.

At the same time, Negro-white differences in such things as family structure, school
performance, socio-economic status, and cultural values should offer important clues
toward a general explanation of criminal activity, since these differences are often
easily visible. In fact, of course, this route from the Negro-white difference in criminal
activity through other Negro-white differences which purportedly explain the initial
difference is the one most frequently followed by students of this question. The diffi-
culty is that the Negro-white difference in criminality becomes evidence for the assertion
that other Negro-white differences are the cause of the criminality, and the circle is
closed with that which was to be explained explaining itself. For example, the Negro
home is much more likely than the white home to be broken. Therefore, the broken
home may be taken as an explanation of Negro-white differences in delinquency. In
the present data, however, the broken home is unrelated to delinquency, and Negro-
white differences in delinquency, therefore, cannot be attributed to the differences in
the rate of broken homes.30

The same cannot be said for educational attainment. As the material presented
earlier amply illustrates, Negroes are much less likely than whites to do well in school,
and those who do poorly in school are much more likely to have police records, whether
white or Negro, as Table 41 shows.

28 Interview by Herman Blake with male Negro student in Richmond (Jan. 28, 1964)

23 This section is partially based upon, and will be elaborated in Travis Hirschi’s
“Juvenile Delinquency and Commitment to Conventional Values,” doctoral disserta-
tion in process.

20 Records of all boys in the sample were collected from the local police department
and from the county sheriff’s office.

30 The analysis parallels the study of effects of father-absence on academic achievement
reported in Sec. 3, above.
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TaBLE 41.—Sources of variation of the percentages of male students having no official
police records of delinguency

Marginal relations Partial regression
coefficients
Sources of varlation
Sample | Estimated Raw Normalized
nomber | percentage
Perceived importance of grades_.________| _______|________|_____.__ 0. 08
Very important..___ . ____________ 732 71 +2.4 +.03
Somewhat important__ .. _________ 363 71 +0.3 -+.00
Fairly important. ... _________ 177 61 —7.6 —. 06
Completely unimportant____________ 40 58 —8.5 —.03
8th-grade verbal achievement._____._____|________{ _______{ _______ +.17
Lower-class junior high sehool . ________{________j _______[ _______ .11
00-19 percent_ __.._________________ 538 79 +5.0 +.05
20-69 percent...___ . _____._ 774 58 —5.3 —. 06
1st-grade mental maturity___ . ______|._______| _______|.______ +.04
Lack of supervision by mother____._____|__. | ___|._______ —. 07
Number of objects in home_ _ ... | .| _______{ _____._ 1—.01
Number of siblings._ .. ____ || —. 08
Family status. - - | 1.03
Professional and managerial_._._____ 206 81 +1.1 +.01
White collar.___ . __._ 338 70 —0.9 —.01
Semiskilled and skilled manual . .____ 360 68 —14 —. 01
Lowerecelass. . - 408 61 +1.8 +. 02
RACe . oo 06
Negro. oo 468 47 —5.9 —. 05
White . 844 74 +1.3 +.01
Total (R=0.35) - e 1,312 (142 P
t Not statistically significant.

How does school attainment affect delinquency? Explanations of this relation or at
least the relations following from it have taken two major forms. In the dominant so-
ciological view, the student turns to delinquency as a way ofrelieving frustrations attend-
ant upon school failure.3 In a second view, lack of success in school reduces the student’s
stake in the entire “conventional game’—it therefore gives him greater opportunity to
engage in delinquent acts and increases the likelihood that he will do so should the op-
portunity arise.32

In this second view, which we shall follow here, ties to conventional institutions and
groups, such as the family, the school, and peers, are seen as the major source of social
control. This “social bond” or stake may be characterized by several conceptually
distinct if empirically overlapping dimensions: the bond of affection or attachment;
the bond of involvement; the bond of commitment—which comes from accepting the
groups’ goals and investing time and energy in activities which lead toward them. Ap-
plied to the school, this kind of analysis helps locate the place of educational attainment
in the causation of delinquent behavior, for it is clear that poor school performance
weakens all of these bonds to the school.

31 Albcrt)K. Cohen, Delinquent Boys; The Culture of the Gang (New York: The Free
Press, 1955).

32 Jackson Toby and Marcia L. Toby, Low School Status As a Predisposing Factor in
Subcultural Delinquency (New Brunswick, N.J.: Rutgers University, 1962, mimeo).
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Attachment

As a matter of fact, both of the sociological views mentioned earlier accept, if they do not
start from, what must be considered one of the best established findings of delinquency
research: “Delinquents don’t like school.”’3 The first step in understanding the implica-
tions of this finding requires converting it from a descriptive to a causal statement:
“Children who don’t like school are much more likely to be delinquent.” This statement
is clearly supported by data in this study.

Commitment to the Future

Siill another aspect of the bond to the school, and one frequently highly emphasized by
sociological theories of delinquency, i the stake in a future which depends upon educa-
tion, and which success in school therefore strengthens and lack of success in school
effectively weakens. While it is probably true that for many students adult occupational
success is not as salient a consideration in day-to-day activities as these theories sometimes
suggest, yet it is also true that for some students the future is real for the very reason that
they have a future, a fact repeatedly brought home to them by their success in the school
system. This link to the future strengthens the bond to the present, because those with a
future have something to lose by deviant activity. This orientation to the future is re-
flected in concern for present academic performance. Students who think good grades
are important, for example, are likely to be future oriented. They are also less likely to
commit delinquent acts.

Involvement in School Activities

Attitudes and beliefs favorable to the commission of delinquent acts are one thing?
opportunities to commit these acts are another. As would be expected, those children
not constrained by beliefs in the value of school and the legitimacy of its authority are
also more likely to have opportunities to commit delinquent acts, because their out-of-
school time is less likely to be occupied by school-related activities. The student who
does not finish his homework, who spends little time at it, is also more likely to have
committed delinquent acts, and this is true regardless of his attitudes toward the school.
(Attitudes toward the school are of course importantly related to whether the student
completes his homework, however.)

The student who does poorly in school is less likely to like school, less likely to be in-
volved in school activities, less likely to accept the school’s authority, and less likely to
see school as relevant to his future. For all these reasons, he is more likely to be
delinquent.

It is interesting to note in Table 41 that there is a substantial and significant difference
in rates of official delinquency between the boys who attended predominantly middle-
class junior high schools and those who went to lower-class schools, even when allowing
for the effects of this variable upon school achievement. Segregated schools affect
deviant behavior not only through their impact upon achievement, and thereby upon
students’ commitments to the institution and society, but cause an additional differential.

This residual interschool differential seems to be due to geographic variation in police
surveillance which is concentrated in the city core and in lower-class areas heavily
populated by Negroes. Interschool and Negro-white differences in self-reported
delinquent acts are much smaller than police-recorded offense differentials.

Segregation, then, not only has its effect upon individual intellectual and moral
development, but also affects the behavior of institutions outside the school to create a
“self-fulfilling prophecy.” Negroes and lower-class persons have less “stake” in estab-
lished social institutions, are more apt to engage in deviant activity, hence they are
watched more closely, and a higher proportion of committed delinquent acts come to
official attention.

3% Sheldon and Eleanor Glueck, Unraveling Fuvenile Delinquency (Cambridge: Har-
vard University Press, 1950).
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10. CONCLUSIONS AND IMPLICATIONS

Segregation in public schools, consequent in community demographic patterns, has
been a topic of local and national concern for many years. Many public and private
agencies have operated under the assumption that racial imbalances in schools are
undesirable, and have sought to develop procedures for the amelioration of imbalance.
Yet, they have not been able to radically affect practice or compellingly substantiate
deleterious consequences of segregation in the face of political or ideological opposition.

One of the large gaps in the documentation of the effect of segregation is the lurking
suspicion that the well-established differences in performance of children at different
schools are due to initial differences in relevant intellectual abilities which children
bring with them on entry. Ifschools do not in any way contribute to or aggravate these
differences, if essentially equivalent educational opportunities are provided by schools
serving the poor and the well-to-do, then the minimal requisites of “equality of educa-
tional opportunity” are met. Even the more generous extension of public responsibility
to compensate for remediable environmental deficiencies might as well, or better, be
accomplished by programmatic investment in schools where the disadvantaged are
concentrated.

A series of empirical studies have been conducted during the past few years to deter-
mine whether there are substantial inter-school differences in the intellectual develop-
ment of students which are not attributable to prior personal characteristics of the
individual, his home background and preschool experiences, or extra-school influences
stemming from the neighborhood milieu. A common analytical strategem in these
studies is to compare the achievement of students in different school contexts who have
been exposed to similar nonschool experiences. The largest and most comprehensive
of these studies in the national survey conducted in 1966 by the U.S. Office of Education
under the legislative mandate of the Civil Rights Act of 1964.3¢

While the control of relevant individual differences in social background helps isolate
effects of differences between schools, there always remains the possibility that other
significant social factors engendering initial variation in intellectual development remain
uncontrolled. Moreover, systematic differences between school student bodies in the
distribution of genetic endowments must be assumed away.

The central purpose of the present study was to fill this gap by “partialling out’ meas-
ured differences in initial mental maturity of the students during their primary grades—
rather than environmental correlates of intellectual development alone—while examin-
ing the effects of differing school contexts upon subsequent achievement. The major
substantive conclusions, based upon the foregoing analysis, are listed below::

1. Allowing for individual differences in personal background, neighborhood context,
and mental maturity at the time of school entry, variations in elementary school context
make a substantial and significant difference in subsequent academic success at higher
grade levels.

2. Socioeconomic and racial characteristics of students’ agemates in the local neighbor-
hood have no independent effect upon the academic achievement of students attending
similar schools.

3. The social-class composition of a school—indicated by the proportion of students
whose parents are unskilled laborers, unemployed, or welfare recipients—affects the
academic development of both Negro and white students in either racially integrated
or racially segregated situations.

4. Given similar social-class compositions, the racial balance of a school has slight
bearing on the academic performance of students. (Social-class and racial compositions
are, of course, closely correlated.)

5. Social-class segregation of students, through its effect upon the development of
academic skills, has ramifying consequences for students’ subjective sense of competence
and belief that they can plan and control their futures.

6. Failure to succeed in school weakens students’ bonds to established institutions
and social norms, freeing them to engage in delinquent activity. Segregation, more-
over, affects official delinquency rates, not only through its effect upon the competence,
morale, and subsequent behavior of students but also through its effect upon the intensity
of police surveillance.

3¢ James Coleman, ¢t. al., -Equality of Educational Opportunity (Washington, D.C.: U.S
Government Printing Office, 1-966{
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In broad outline we see that the unequal inheritance with which students enter school ,
which should become less salient as students progress through school if schools in fact
maximized individual potential, is in fact aggravated because of segregation.

Three guidelines to policy are implicit in the results of this study: (1) Considering con-
clusions 3 and 4, above, together, stratagems to achieve racial balance in schools must
simultaneously ameliorate social-class imbalance if they are to equalize the educationally
relevant milieux.

(2) From conclusions 2 and 3, while residential integration may be a desirable social
goal in its own right, the effectiveness of school integration is not dependent upon con-
commitant changes in neighborhood patterns.

(3) The large initial differences in social inheritance of children entering school are
not perceptibly ameliorated by standard school programs of remedial reading, special
classes for the “mentally retarded,” which take place in segregated schools, and grouped
classes within schools. Investments into compensatory programs should be designed to
make cumulative increments to knowledge about the development of competence.

Appendix C 3.1 WEIGHTED ESTIMATION

Estimates of means, percentages, and of regression coefficients which are based upon
the secondary school sample are weighted rather than simple averages of the sample
values. A hypothetical example will demonstrate the necessity and rationale for weight-
ing and will illustrate the procedure used throughout.

Suppose we had a population consisting of 100 boys and 100 girls. We ask them some
question yielding a “yes” or “no” response: e.g., “Do you plan to go to college?”’
Eighty of the boys but only 40 of the girls say “yes.” This result is tabulated in Illustra-
tion A.

TuuusTrRATION A.—Disiribuiion of responses in a hypothetical population

Frequencles
Sex Percent “yes’’
Total Yes No
BoOYS. 100 80 20 80
Girls. 100 40 60 40
Total oo e 200 120 80 60

Sixty percent of the students in this hypothetical population respond that they plan
to go to college.

If we now drew a random probability sample with disproportionate numbers of boys
and girls in the sample, say 80 percent of the boys but only 20 percent of the girls, the
expected proportion of each stratum saying “yes” would remain the same. That is, we
would expect 80 percent of the boys in our sample to say “yes” and 40 percent of the
girls to say “yes.”” The table we would expect to get, then, appears as Illustration B.

InvusTtraTION B.—Ezpecied distribulion of responses in sample

Frequencies
Sex Percent “yes”
Total Yes No
BOYS. 80 64 16 80
Girls. . 20 8 12 40
Total . ______ 100 72 28 72
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While the percent “yes™ for boys and girls separately remains the same, 72 percent of the
sample as contrasted with 60 percent of the population say “yes.”” Boys, who aspire to
college in greater numbers, are unduly represented in our sample. The simple un-
weighted average provides an estimate of the total which is heavily biased toward the
over-sampled stratum.

To make an unbiased estimate of the original population figures we have to multiply
the number of girls in the sample by five and the number of boys by 1.25. This will
restore the population frequencies shown in Ilustration A. These “weights” are the
reciprocals of the sampling fractions—one-fifth for girls and four-fifths for boys.

In the originally drawn sample of 5,545 students, 5 sampling fractions were used:
85 percent of Negro boys, 60 percent of Negro girls, 30 percent of “other” boys, 12 per-
cent of “other” girls, and 100 percent of those population substrata containing fewer
than 25 cases. For the reduced final sample of 4,077 cases who completed the question-~
naire 2 adjustments were made. First, in each stratum a revised estimate of the
number of cases in the population was made by subtracting the same percentage of
students who were found in the sample from that stratum to have transferred or dropped
out from the number of students listed on the school rosters in the fall. This provided
us with an estimate of the population size for the stratum at the time of the survey in
the spring. Second, the fraction of this estimated population of students actually
completing the questionnaire in each substratum was calculated. This fraction, in
which the numerator was adjusted for nonresponse rates and the denominator adjusted
for population transfers and dropouts, replaces the originally intended sampling fractions
for the purpose of making estimates based upon the final sample. Because of the fluctua-
tion in actual completion rates from stratum to stratum, almost 130 different weights
are involved.

One way of describing the gross effect of this weighting procedure is to say that the
students completing the questionnaire within a substratum—say, 10th-grade Negro
boys at a particular school during the spring—are taken to be representative of all of
the students in that substratum. We know that there is some slight nonresponse bias
involved in this “representation,” but this bias would affect any other weighting pro-
cedure. Other weighting procedures would introduce additional biases. If we ignore
the differential fractions actually sampled in the different substrata, the type of bias
demonstrated in Illustration B would be added to the general nonresponse bias.

In sum, then, the weighting procedure provides optimal estimates of population
parameters, correcting for the effects of disproportionate sampling, but not correcting
for nonresponse bias.

Appendix C 3.2

COVARIANCE ANALYSIS

When the analysis of the variation of a variable entails assessing the effects of a large
number of “independent” variables which have complex causal interrelationships, some
parsimonious model is required to utilize the available data efficiently. Where all of the
variables are measured by continuous numerical scales, least-squares estimates of the
parameters of multiple regression equations are commonly used to assess the independent
direct effects of the predictor variables on the dependent variable. The multiple
correlation, or squared multiple correlation, is used to estimate the total indépendent and
joint effects of the set of predictor variables.

In the present analysis, as in most social surveys, some of the independent variables
consist of nominal classifications—such as male or female, Negro or white. Regression
analysis may be readily extended to include nominal categorization by assigning tbe
“dummy” value of one if an individual belongs to a particular category, and zero if he
does not.! A regression coefficient is estimated for each category of the nominal varia-
ble, with the constraint that their weighted sum shall be zero. The procedure is equiva-

1 See, e.g., Daniel Suits, “Use of Dummy Variables in Regression Equation,” Fournal
of the American Statistical Association, LI1 (December 1957), 548-51.
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lent to the classical nonorthogonal analysis of covariance 2 and has now been applied
several times in nonexperimental empirical research.?

Where the dependent variable is nominal—as in the analysis of educational aspiration
in Section 3.2 in which students were classified according to their desire to go to college
or not—an analogous extension of the regression model may be made. Again each
individual is assigned the variable value of one if he belongs to a given category, and
zero if he does not. Least squares estimates of the regression coefficients of this “dummy”’
variable on the predictor variables estimate the proportion of persons (or conditional
probability of a person) falling in a category associated with a unit change in the re-
spective independent variables. If the independent variables in the analysis are nu-
merical, this application of regression is equivalent to the discriminant function.*

The regression model, estimated by the method of least squares, may be generally
extended, then, to either numerical or nominal variables, in any combination. The
general model in this case may be represented by:

Y,= bo‘l‘?é % bth m‘l‘é bi2iateq,

subject to the side-restrictions

;Nﬂbﬂ=0 (7’=17 v ':p)y

where ¥ represents either a numerical or nominal dependent variable, X represents
a nominal independent variable, and x represents a numerical independent variable
scaled as a deviation from the mean of the variable.

Two characteristics of regression coefficients should be emphasized when interpreting
the estimated effects of variables or classifications such as appear throughout this paper.
The appropriateness of an interpretation hinges upon the model of causal interrelation-
ships among the set of variables under consideration.

First, a regression coefficient provides a weighted average direct effect of each variable
or classification upon the dependent variable being analyzed after adjusting for the effects
of all other independent variables included in the analysis. If, in fact, a variable has
very different, or even opposite, effects in different sub-populations, or in different
ranges of a covariate—if, that is, two variables interact—the average effect will be of
little interest and may be misleading. The specification of the effect in each subpopula-
tion would be of greater interest and would more accurately reflect the data.

For example, we found in Section 3.2 that more boys than girls aspired to go to college—
both in the marginal relationship and after allowing for differences in academic achieve-
ment, social status, and so forth. The conclusion that being a boy in our culture is more
likely to lead to college aspirations would obscure the fact that among Negro students
more girls than boys aspire to go to college. Since whites outnumber Negroes in the
population, the statement is true, on the average, but a misleading generalization.

2 S. S. Wilks, “Analysis of Variance and Covariance in Non-Orthogonal Data,”
Metron, No. 2 (1938), 141-54; K. R. Nair, “A Note on the Method of ‘Fitting of Con-
stants’ for Analysis of Non-Orthogonal Data Arranged in a Double Classification,”
Sarkhya, V, pt. 3 (1941), 317-28; Oscar Kempthorne, The Design and Analysis of Experi-
ments (New York: John Wiley, 1952), 91-6.

3 T. P. Hill, ““An Analysis of the Distribution of Wages and Salaries in Great Britain,”
Econometrica, XXVII (July 1959), 355-81; James N. Morgan, Martin H. David,
Wilbur J. Cohen, and Harvey E. Brazer, Income and Welfare in the Uniled States (New
York: McGraw-Hill, 1962); Harold L. Wilensky, “Mass Society and Mass Culture:
Interd;pendence or Independence,” American Sociological Review, XXIX (April 1964),
173-97.

4 R. A. Fisher, “The Use of Multiple Measurements in Taxonomic Problems,” Annals
zz/‘ Eugenics, VII (September 1936), 179-88; also Slatistical Methods for Research Workers

12th ed., rev.; New York: Hafner Publishing Co., 1954), 285-87. Examples of analyses
where all variables, independent as well as dependent, are nominal appear in Gordon
Fisher, “A Discriminant Analysis of Reporting Errors in Health Interviews,” Applied
Statistics, XI, No. 3 (1962), 14863, and Alan B. Wilson, “Social Stratification and
Academic Achievement,” Education in Depressed Areas, Ed. A. Harry Passow (New York:
Bureau of Publications, Teachers College, Columbia University, 1963), 217-35.

243-038 0—67——14 205




Second, the interpretation of the partial regression coefficient depends upon the causal
order among the variables included in the analysis. In this study this ordering is gen-
erally established by the temporal sequence among the variables—with race and sex
being considered exogenous, and parental characteristics assumed to be prior to student
behaviors. The partial coefficient represents the total effect of a variable upon the de-
pendent variable only when three conditions are met: (1) Variables which are causes of
the predictor variable under consideration, and have a direct independent effect upon
the dependent variable, are held constant by inclusion in the analysis. Otherwise the
apparent relationship may be partially or totally spurious. (2) Variables which inter-
vene between the predictor variable and the dependent variable are excluded from the
analysis. Where an intervening variable is included, the partial coefficient estimates the
independent direct effect only, omitting its effect through the intervening variable. (3)
Variables which are consequences of the dependent variable must be excluded. If actual
subsequent college entry, for example, were to be held constant in the analysis of educa-
tional aspirations in Section 3.2, we would only be analyzing that part of the variation of
aspirations which was irrelevant to matriculation.

The second condition mentioned is particularly crucial to the interpretation of regres-
sion coefficients and warrants some explication. In the analysis of the college aspira-
tions of white students in Table 3.2.2, for example, we assume the following causal
ordering, from proximate to remote:

Normalized
partial regression
coefficient
Dependent variable:
College aspirations
Independent variables:
Self-concept of ability. _ _ . _ ... 0.23
Eighth grade verbal achievement_____________________________._ .22
Social-class composition of junior high school_________ ____________ .08
Family characteristics:
Lack of supervision by mother__ ________________________________ .09
Objects in home_ _ _ . ___ e .13
Number of siblings___ _ ____ L __ .04
Family status.. . . _ o e .07
Exogenous variables, 10; sex, 1; race (white students only), 26___________ .14

If this is a correct ordering, the first partial coefficient, 0.23, estimates the total effects
of self-concept of ability upon college aspirations. The second coefficient, 0.22, estimates
the additional direct effect of earlier verbal achievement on aspirations over and above
its effect through modifying students’ reported appraisal of their own ability. We
already know from Section 3.1 that prior academic performance has a very strong
influence upon self-concept of ability. Similarly, the estimated direct effect of the social-
class composition of the junior high school on achievement, 0.08, is an additional effect,
over and above the influence this context has upon achievement and upon self-concept
of ability.

In comparing the magnitude of partial regression coefficients, then, it is important to
bear in mind that these are direct path coefficients. A small, even an insignificant or
zero, partial regression coefficient of a predictor variable does not necessarily indicate
that the variable is irrelevant to the causation of the dependent variable if intervening
variables have been included in the analysis. Rather that the effect of such a variable
is interpreted by the intervening variable. The small partial regression of
educational aspirations on the number of siblings of a student (0.04) does not indicate
that the number of siblings has slight effect. Most of the effect of family size, however,
is through its effect upon parental supervision and the development of academic com-
petence. It has very little additional direct effect upon aspirations.

(Supplementary information on the test scores and data collection is available at the

Commmnission.)
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Appendiz C 4
OAKLAND, CALIF.

This scction contains excerpts from a much broader community study of “Race and
Education in the City of Oakland” conducted for the U.S. Commission on Civil Rights.
It was prepared by the Dumbarton Research Council of Menlo Park, Calif.

Population

In 1965 approximately 3,300 students graduated from the six high schools in Oakland,
Calif. Of these, 1,429 or about 40 percent had attended the public schools in Oakland
continuously from the time they entered first grade in 1953. These 1,429 comprised
the original population for the study.

Sampling Design

The sample was drawn from the 1,429 Oakland High School graduates of 1965 who
had attended school in Oakland from first through twelfth grade. Of this number
approximately 400 were eliminated because they were Oriental, had Spanish surnames
or were of other racial or ethnic origins which were neither Caucasian nor Negro.

Negro graduates who attended elementary schools for at least 4 years having a student
body between.20 and 50 percent Negro from 1950 to 1960 were categorized as “De-
segregated Negro.”” Negro graduates having at least 4 years’ elementary education in
schools which were at least 70 percent Negro in 1950 and at least 85 pereent Negro in
1960 were categorized as “Segregated Negro.”” White graduates having at least 4 years’
elementary education in schools which were 20-50 percent Negro from 1950 to 1960
were categorized as “Desegregated Whites.”” White graduates having at least 4 years’
elementary education in schools which were all white between 1950 and 1960 were
categorized as “Segregated Whites.”

Using this stratification, the population frequencies were:

Segregated Negro_ .. e 191
Desegregated Negro. .o e 90
Segregated white_____._______________________________ . ___ 600
Desegregated white___ . 146

Each group, with the exception of segregated whites, was sampled in total. Twenty-
five percent or 150 of the segregated whites were randomly selected. The following
table indicates the response rate for the final sample.

Group Sampled Responded | Response rate
I ‘ (percent)
Segregated Negroes.. . __ . __._.__ 191 | 124 64.9
Desegregated Negroes._ .. .. ________________ 90 65 72.2
Segregated whites_.____.___._________._.___ 150 126 84.0
Desegregated whites.._ ... _________ 146 94 64.3
Total . 577 409 70.8
t

Depth interviews were conducted with each person in the final sample. Questions
on their educational aspirations, occupational aspirations, racial attitudes, and family
background were asked.

Inability to obtain interviews was for reasons such as: (1) graduate in Armed Services,
(2) had moved too far away, (3) had moved and left no forwarding address, (4) was ill,
etc. There were few refusals to participate in the study.
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On the single most important characteristic believed to be related to academic poten-
tial and achievement, educational level of the head of the household, the sample of 409
corresponds very well with the original population. The tables presented will use this
variable as the family background control.

Purpose

The purpose of the study was to determine how Negro and white children who were
educated in the same school system in the city of Oakland, differed in terms of the
consequences of their varied educational experiences, i.e., in terms of success in finding
employment, continuation of educatior;, and racial attitudes: The primary comparisons
are between those Negro and white students having attended racially homogeneous as
opposed to racially desegregated schools. Such comparisons—with the appropriate
controls—allow gross generalizations about the differential .outcomes of education in
schools of different racial composition. The tables presented are for only the Negro
respondents, and represent a mere fraction of the total number of crosstabulations
available.

General Findings:

1. Negro graduates who attended desegregated schools are more willing for their off-
springs to have an interracial education than those who attended segregated schools.
(See Table 1.)

2. Negro graduates who attended desegregated schools are more willing to live in
biracial neighborhoods (irrespective of difficulty encountered) and are more likely to
have white friends, than Negroes who attended segregated schools. (See Tables 2 and 3.)

3. Negro graduates who attended desegregated schools are on the average less suspi-
cious of whites (see Table 4), and feel somewhat more at ease in a biracial setting (see
Tables 5, 6, and 7), than similar Negroes who attended segregated schools.

TABLE 1.—Percent of Negro graduales responding ‘‘yes” to “would you be willing fo
send your children oui of the neighborhood to go to a desegregated school,”’ by
Sfamily background and type school attended

[Number in parentheses in Tables 1-7 represents the number of cases]

Type school attended
Educational level of household head
Desegregated Segregated
Years:
010 8 76.0 (34)] 52.0 (56)
9 to 11 75.0 (8)] 140 (7)
12 77.0 (13)[ 58.0 (43)
13ormore . . 78.0 (9)| 50.0 (18)
Total . _ __________ o ___ 76.3 (64)] 51.6 (124)

TABLE 2.—Percent Negro graduales responding ‘“‘yes’”’ o “‘suppose someone came
to you and told you that you could rent or buy a nice house, but 7t was tn an all-
while neighborhood and you might have some trouble out there. Are you the pioneer-
ing type who would move inio a difficult situation like that?”’ by family background
and type school altended

Type school attended
Educational level of household head
Desegregated Segregated
Years:
0t0 8 53 (34) 42 (55)
9to 11 _ el 75 (8) 20 (7)
12 - 54 (13) 63 (43)
13 OF MOTE_ et 56 (19) 39 (18)
Total ol 56 (74) 48 (123)

208



TaBLE 3.—Percent of Negro graduales reporiing “yes’” lo ‘“‘are there any while
people you regard as friends?”’ by family background and type school atlended

Type school attended
Educational level of household head
Desegregated Segregated
Years:
0 t0 8 e 89.0 (35)| 68.0 (56)
Qto 11 . 63.0 (8) 57.0 (7)
1 e 100.0 (13)] 67.0 (43)
I3 Or MOTe_ oot 100.0 (9)] 72.0 (18)
Total. - . ece o 89.5 (65) 67.6 (124)

TaBLE 4.—Percent of Negro graduates who “‘disagree’”’ that *““if a Negro is wise, he
will think twice before he trusis a white man as much as he would another Negro,”

by family background and type of school attended

Type school attended
Educational level of household head
Desegregated Segregated
Years:
Oto 8 el 54.0 (35)] 56.0 (55)
Qto 1. . __._. 100.0 (8){ 51.0 (7)
12 e 67.0 (12)| 51.0 (41)
13 or MOTe - e 78.0 (9)| 67.0 (18)
Total . e 65.5 (64)] 55.6 (121)

TABLE 5.—Percent Negro graduates responding ““frequenily’’ to “when I am around
a white person, I am afraid he might say something which will show that he is preju-

diced,’’ by family background, and type school atiended

Type school attended
Educational level of household head
Desegregated Segregated
Years:
0-8 e 37 (35) 43 (56)
911 e 38 (8) 71 (7)
12 38 (13) 42 (43)
13 or moOre_ . e 44 (9) 33 (18)
Total _ e 38 (65) 43 (124)
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TaBLE 6.—Percent Negro graduates responding ‘“frequently’” to “when I am around a
a white person, I am afraid I might lose my temper at something he says,” by

family background and type school atiended

‘Type school attended
Educational level of household head
Desepregated Segregated
Years:
0-8_ e 15 (34) 20 (55)
911 e 0 (8) 0 (9)
12 el 0 (13) 16 (43)
13 or more . e 0 (9) 44 (18)
Total . . e 8 (64) 21 (125)

TABLE 7.—Percent Negro graduates reporting ‘‘frequently’’ to “when I am around a

while
me,” by family background and type school atiended

erson, I know he is afraid he’ll say something he shouldn’t and it bothers

Educational Jevel of household head

Type school attended

Desegregated Segregated
Years
8 e e 12 (34) 14 (56)
910 el 0 (8) 29 (7)
12 e 15 (13) 19 (43)
18 Or mMOre. e 0 (9) 17 (18)
e I 9 (64)] 17 (1240)
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Appendix C 5

ADULT CONSEQUENCES OF RACIAL ISOLATION AND DESEGREGATION
IN THE SCHOOLS

The data reported herein arise from two national studies on the effects of defacto
school segregation upon Negro and white adults in northern cites. The survey
was conducted by the National Opinion Research Center, University of Chicago, during
the summer of 1966. The analyses reported here were performed at Harvard University
under the supervision of Dr. Thomas F. Pettigrew.

A. NEGRO ADULT SURVEY
Sample and Procedures

The data are based on 1,624 interviews with a representative sample of Negro men
and women aged 17 to 54, living in the metropolitan areas of the North. The final
sample contained interviews obtained from 25 different metropolitan areas.

All Negro respondents were interviewed for approximately two hours by Negro inter-
viewers, and were asked questions pertinent to their educational histories, family back-
grounds, occupational histories, race relations, and attitudes about themselves as well
as others.

The primary comparison made in this study was between Negro adults who attended
racially desegregated schools and Negro adults who attended racially segregated schools.
To insure that a substantial number of Negro adults having received a racially desegre-
gated education were included in the final sample, oversampling was done in the
following two ways. First, middle income residential areas in small cities were over-
sampled,! and, second, the spouses of respondents who reported having attended inte-
grated schools were interviewed.?

Desegregated and segregated educational experiences were determined by the elemen-
tary schooling of the respondents. In order to be counted as having attended a desegre-
gated elementary school, the respondent must have said that he attended elementary
school with whites for five years, that his school was at least more than half white, and that
whites did not move out of the school while he was attending it. All other respondents
are considered to have gone to a segregated school.?

Preliminary data analysis showed several important background differences between
“desegregated” and ‘“‘segregated” Negroes. First, most of the respondents who attended
segregated schools were born in the South (81.7 percent) and most who attended
desegregated schools were born in the North (71.4 percent). To control for this dif-
ference, the following categories were devised; those individuals who were born in the
North and attended desegregated elementary schools; those who were born in the North
but attended segregated elementary schools; those who were born in the South but
moved North before they were 10 years of age and attended desegregated elementary
schools; those who were born in the South, moved North before they were 10 and
attended segregated elementary schools; and finally, those who were born in the South,
moved North after age 10 and attended segregated clementary schools. The frequency
of respondents with such characteristics is reported in Table A.

A second variable differentiating adult Negroes with desegregated education and those
with segregated education was age. Negroes in the sample who attended desegregated
clementary schools were more likely to be older than similar Negro adults who attended
segregated clementary schools.

The final variable on which desegregated and segregated Negro adults differed was
sex; desegregated Negroes were more likely to be women (55 percent) contrasted to
segregated Negroes (53 percent).

1 A pilot study conducted by NORC indicated that Negro adults who attended de-
segregated schools were more likely to be living in middle-income areas of small cities.

2 The number of interviews obtained using this method is reported in Table A.

3 All further references to ‘“‘desegregated” and ‘“‘segregated” schools or individuals
will be based on these definitions.

211



TaBLE A—Number of respondents by region of birth and type school altended

Born in North, attended desegregated elementary school . - _ ... _.._____ 282
Born in North, attended segregated elementary school ... ____________ 215
Born in South, moved North before age 10, and attended desegregated
elementary school . __ ___________________ e e 113
Born in South, moved North before age 10, and attended segregated
elementary sehool. . . e 126
Born in South, moved North after age 10, and attended segregated elémen-
tary school_ _ _ e 832
No answer on one or more parts of questions________ . ______._ ____ 56
Total - - e 1, 624
Spouses of respondents who attended desegregated schools._____._______ 115
Grand total ... e 1,739

TaBLE B.—Number of respondents by sex, region of birth, and lype school atlended

Type school attended by region of birth

Sex North North South South South
desegre- segre- desegre- segre- segre- Total
gated gated gated gated gated

(North) (North) (North) (South) (North)

Males_______________ 174 104 73 332 42 725
Females. . _._.__._.__ 183 100 116 405 41 845
Total ... _.._.__ 357 204 189 737 83 1, 570

The Negro adults in the sample having a desegregated as opposed to segregated ele-
mentary education did not differ, on an average, on any family background character-
istics. When place of birth was considered, however, desegregated and segregated north-
ern-born respondents did not differ from each other, but the respondents born in the
South, desegregated or segregated, had fathers with slightly lower educational attain-
ments than the northern-born respondents.

Aim of Study

The objective of this study was to ascertain those occupational, income, aspirational and
attitudinal differences between Negro adults which to some extent can be attributed to
the racial composition of the schools they attended.

‘Throughout the Tables 1-15 that follow, region of birth, age, sex, and education will be
controlled. References to this study in the body of the text will only be to northern-
born respondents.

Abbreviated Questionnaire

The questions included in this shortened questionnaire are those on which the data
reported are based.
1. Where were you born?
2. How old were you when you first moved to another (town/county)?
3. How old were you when you moved to another (town/county)?
4. When you were growing up did you play with white children often, sometimes,
only rarely, or never?
A. If ever: Did you have a close friend who was white when you were growing
up?
A. Yes.
B. No.
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5. Were there any white families living in the neighborhoods you lived in as a
child?
A, Yes.
B. No.
A. If yes: How many white families would you say there were?
A. Just a few.
B. Just a few, but they moved out.
C. A large proportion but less than half.
D. More than half.
E. A large proportion, but they moved out.
F. Just a few Negro families.

6. Into which of the groups on this card did your income fall last year (before taxes)?

A. 0-$499 1. $7,500-$8,499

B. $500-%1,499 J. $8,500-$9,499

C. $1,500-82,499 K. $9,500-$10,499
D. $2,500-§3,499 L. $10,500-$11,449
E. $3,500-%$4,499 M. $11,500-812,499
F. $4,500-$5,499 N. $12,500-$13,499
G. $5,500-$6,499 O. $13,500-$14,499
H. $6,500-47,499 P. $14,500 or over

Next I’d like to ask a few questions about the schools you attended.

7. How many different elementary schools did you attend—from the first through
the sixth grade?
A 1-8.
B. 9 or more.
C. Never attended.

8. From the time you were in the first grade until you were in the eighth grade, did
you ever go to school with white students?
A. Yes.
B. No.
If yes:
A. How many of those 8 years did you go to school with whites?
Years.
B. How many white students were there in that school?
Few whites.
. Few, but they left.
Less than half.
. About half.
. More than half.
. Large proportion, but they left.
. Almost all white.
9. Do you have children?

A, Yes.
B. No.
10. Are any of your children going to a school which is Negro or almost all-Negro
now?
A, Yes.
B. No.

A. If yes: How do you feel about that? Do you think it would be better if they
went to a school which had some white students in it, or are they better
off in an all-Negro school?

A. Better off in school with whites.
B. Better off where they are.
C. Don’t know.
B. If no: Is it mostly white, mostly Negro, or about half and half?
A. Mostly white.
B. Halfand half.
C. Mostly Negro.

OmEYow»

213



11.

12.

13.

14.

15.

16.

17.

18.

214

Would you be willing to send your child(ren) out of the neighborhood to go to

an integrated school?
A. Yes.
B. No.
C. Don’t know.

About how often do your children play with white children after school?

A. Never.
B. Seldom.
C. Sometimes.
D. Often.
Do you think it is a hardship on a Negro child to go to an integrated school if
he is one of a small number of Negroes in the school?
A, Yes.
B. No.
.C. Depends.
Is this neighborhood that you live'in all Negro, mostly Negro, half Negro and
half white, or mostly white?
A. All Negro.
B. Mostly Negro.
C. Half and half.
D. Mostly white.

Suppose someone came to you and told you that you could rent or buy a nice
house, that you could afford, but it was in an all-white neighborhood and
you might have some trouble out there. Are you the pioneering type who
would move into a difficult situation like that?

A. Yes.
B. No.
C. Depends.

Are there any white people you regard as friends?

A. Yes.
B. No.

Most Negroes have some misgivings about being around white people. I want
to read a few things that some Negroes have said about how they feel around
white people, and you tell me whether you have felt like this frequently when
you are around whites, whether you feel like this sometimes, or whether you
never feel like this:

A. When I am around a white person, I am afraid he might say something
which will show that he is prejudiced.

B. When I am around a white person, I am very careful not to make a bad
impression.

C. I am afraid I might tell him what I really think about white people.

D. I am afraid I might lose my temper at something he says.

E. I know he is afraid he’ll say something he shouldn’t and it bothers me.

I’'m going to read you a series of statements. Please tell me whether you agree
or disagree with each of them.

. Generally speaking, a lot of Negroes are lazy.

. A lot of Negroes blame white people for their position in life, but the

average Negro doesn’t work hard enough in school and in his job.

. The trouble with most white people is they think they’re better than other

people.

. If a Negro is wise, he will think twice before he trusts a white man as
much as he would another Negro.

Sometimes I would like to get even with white people for all they have
done to the Negro.

. There are very few, if any, white men who are really unprejudiced.

. White people should make more of a distinction between respectable
Negroes who are like them and poorly educated Negroes who are a
group all their own.

. Too many Negroes who have college degrees don’t want to have any-
thing to do with Negroes who are not as fortunate as they are.

1. This country would be better off is there were not so many foreigners here.

AW W 8 0 WH
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TABLE 1.—Percent of adult Negroes where main family earner holds a white collar
job by education, type of school attended, and region of birth

[In all the following tables, the numbers in parentheses represent the sample size]

Type of school attended by region of birth

Education North desegre- | North segre- | South desegre- [ South segre- South segre-
gated (North) | gated (North) | gated (North) | gated (South) | gated (North)
Some high
school..___ ... 18.5 (92)| 11.8 (76)] 26.9 (52)] 8.1 (246)| 7.1 (28)
High school
graduate____. 28. 6 (133; 19. 6 5513 31.9 (69; 13. 6 (162)| 17.4 (23)
College____.____ 53.5 (101 59.5 (42 52.6 (38)| 53.4 (103)| 25.0 (12)

TABLE 2.—Percent Negro adults with tncome levels over $6,600 ger year (median

income of the sample) by education, type of school ailended, an

region of birth

Type of school attended by region of birth

Education North desegre- | North segre- | South desegre- | South segre- | South segre-
gated (North) | gated (North) | gated (North) | gated (South) | gated (North)
Some high
school.___.__:_| 42.3 (97)] 6.6 (82)| 35.6 (54)| 41.3 (259)| 46.9 (52)
High school
graduate_____ 62.8 (137)] 52.8 (53)| 50.7 (75)| 46.5 (172)| 44.0 (25)
College________._ 75.5 (102)| 77.3 (44)| 76.3 (38)| 68.2 (107)| 78.6 (14)

TABLE 3.—Percent of Negro adulls living tn mostly while neighborhoods by education,
type of school aitended, and region of birth

Type of school attended by region of birth

E
ducation North desegre- | North segre- | South desegre- | South segre- South segre-
gated (North) | gated (North) | gated (North) | gated (South) | gated (North)
Some high
school._______ 27.3 (99)| 20.7 (87)| 27.9 (61)] 32.1 (262)| 18.7 (32)
High school
graduate_ .___ 35.5 (141)| 17.0 (53)| 31.6 (76)| 26.9 (175)| 20.0 (25)
College_____.___ 36.3 (102)| 28.9 (45)| 32.4 (37)] 33.6 (107)| 35.7 (14)

TABLE 4.—Percent Negro adulls preferring desegregated neighborhood by educalion,
type of school attended, and region of birth

Type of school attended by region of birth

E‘ s
ducation North desegre- | North segre- | South desegre- | South segre- South segre-
gated (North) | gated (North) { gated (North) | gated (South) | gated (North)

Some high
school ______._ 34.9 (86) 20.3 (79) 24.1 (58)] 23.7 (241)| 12.9 (31)

High school N

graduate_____ 34.6 (130)| 20.8 (48)| 24.2-(66)| 21.4 (154)| 27.3 (22)
34.6 (81)] 23.1 (39) 25.7 (35) 20.0 (10)

College_________

28.7 (87)
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TaBLE 5.—Percent Negro adults willing to pioneer to white neighborhood by education,
type of school aitended, and region of birth

Type of school attended by region of birth

Ed
ucation North desegre- | North segre- | South desegre- | South segre- South segre-
gated (North) | gated (North) | gated (North) | gated (South) | gated (North)
Some high

school________ 581 (93)] 52.4 (82) 41.7 (60)| 43.9 (253)] 56.2 (32)

High school
graduate_ __._ 55.6 (135)] 40.8 (49)| 45.2 (73)| 52.0 (171){ 45.5 (22)
College____..____ 59.3 (86)] 58.5 (41)] 45.9 (37)| 63.1 (103)} 50.0 (12)

TaABLE 6.—Percent of Negro parents with children in desegregated schools by education,
type of school attended, and region of birth

Type of school attended by region of birth

Ed; i
ucation North desegre- | North segre- | South desegre- | South segre- South segre-
gated (North) | gated (North) | gated (North) | gated (South), | gated (North)
Some high

school________| 44.8 (58) 35.4 (48){ 37.5 (40)| 33.3 (177)| 42.1 (19)

High school
graduate. _.__ 43.1 (72)| 37.5 (16)| 43.9 (41)| 27.7 (83)| 25.0 (16)
63.4 (41)] 56.2 (16)| 50.0 (12)| 47.3 (55)| 28.6 (7)

College_________

TABLE 6A.—Percent of Negro parents with children in mostly white
education, type of school attended, and region of birth

schools, by

Eduecation

Type school attended by region of birth

North North South South South
desegregated segregated desegregated segregated segregated
(North) (North) (North) (South) (North)
Some high
school__..____| 19.6 (56) 6.2 (48)] 17.5 (40)| 11.6 (173)] 27.8 (18)
High school
graduate. . ___ 21.4 (70)| 13.3 (15)] 22.0 (41)] 4.9 (81)| 6.2 (16)
College......._._.| 36.6 (41); 25.0 (16) 8.3 (12)] 40.0 (55) O (7)
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TaBLE 7.—Proportion of Negro adulls reporting desegregated schools create hardships for Negro children by age, education, region of birth, and
type school atlended

Education
Some High school !
Age TYPE OF SCHOOL ATTENDED BY REGION OF BIRTH
Ni d (N
orth desegregated (North) North segregated Bouth desegregnted (South/North) South scgrogated | South segregated
(North) (South) (North)

Alll Some! All't Some 1
17838 el 47.1 (17) 47.1 (34) 48.1 (54) 10.0 (10) 53.3 (30)| 56.0 (141) 61.1 (18)
34-54 e 27.8 (18) 46.4 (28) 57.1 (42) 30.0 (10) 21.4 (14)| 54.2 (286) 60.0 (20)

High school graduate

1788 e 39.7 (58) 44.4 (63) 45.0 (60) 2 (16) 42.0 (50)} 52.9 (153) 63.6 (22)
B4=54 e iiieaas 23.8 (63) 31.8 (22) 32.1 (28) 1 (19) 23.5 (17); 50.5 (101) 41.7 (12)

L4A11" refers to those respondents above whose entire edueation was in desegregated schools; “some” to those whose education was not entirely in desegregated schools.



TABLE 8.—Percent of Negro adulis having no close white friends by education,
type of school attended, and region of birth

Type of school attended by region of birth

Education
North de- North South de- South South
segregated segregated | segregated | segregated | segregated
(North) (North) (North) (South) (North)
Some high school...___.. 23.6 (89)(41.7 (60)[18.2 (55)(42.4 (165)]59.3 (27)
High school graduate____[13. 8 (123)(30.0 (40)|42.6 (68)166.3 (92)i{46.7 (15)
College_________________ 12.9 (93)(22.9 (35)|20.0 (35)]51.5 (66)(25.0 (12)

TABLE 9—Percent of Negro adults reporting close while friends by ‘“‘played with
whites,” educalion, region of birth, and type of school attended

PLAYED WITH WHITES
Edueation Type of school attended by region of birth
North ge& Norﬂ; a ~ Soutl:ed Sout;lgad Soutléed
(2 0 CETe|

*Rorthy | (Noreh) |~ (Nofe) | (Bonthy | (Northy
Some high school..__ ... 84 (64)| 77 (31)| 95 (38)| 80 (75)| 58 (12)
High school graduate..________ 89 (96)| 83 (18)| 74 (42)| 70 (30)|100 (6)
College. .o 92 (69)| 95 (20)| 83 (24)| 71 (24)|100 (4)

DID NOT PLAY WITH WHITES

Some high school._____________ 56 (25)] 37 (29)| 63 (17)| 40 (90)| 27 (15)
High school graduate_ .. .____ 74 (27)] 59 (22)| 31 (26)} 16 562) 22 (9)
College. - e n 70 (24)] 53 (15)| 73 (11) 42)| 63 (8)

TaBLE 10.—Proportion of Negroes reiortmg close white friends by duration of
elementary school desegregation

Percent with a
Years of elementary education in majority white schools close white
friend now
1o o o e 21 (49)
AT ———————— e 35 (81)
B e e 42 (97)

TaBLE 11.—Proporiion of Negro adulls with high self-esteem by education, type of
school attended and region of birth

Type school attended by region of birth
Education

North deseg- | North segre-{ South de- | South segre- | South segre-

regated gated segregated gated gated

(North) (North) (North) (South) (North)
Some high school...___. 63.6 (99)[42.5 (87)]|50.8 (61)|44. 2 (265)(48. 4 (31)
High school graduate___|68. 3 (142)162.3 (53)|58. 4 (77)[46.8 (173)|48.0 (25)
College__ ..o _______ 78. 4 (102)|75.6 (45)[63. 2 (38)63.9 (108)|57.1 (14)
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TaBLE 12— Proportion of Negro adulls with high self esteem by close while friends,
education, region of birth, and type of school allended

Education—type school attended by region of birth

Ch}iie w(lllite

on North desegre- North segre- South desegre- | South segre- South segre-

gated (North) gated (North) gated (North) gated (South) |gated (North)

Some high school
No_._.___. 59.5 (37) 41.0 (61) 40.0 (20) 42.1 (285)| 46.4 (28)
Yes_..____ 61.0 (77) 48.9 (47) 53.8 (52)| 49.4 (172)| 40.0 (15)
High school graduate
Nooo._____ 57.1 (35) 57.7 (36) 52.7 (38)| 47.2 (142){ 47.1 (17)
Yes.._.....| 71.7 (106) 67.9 (28) 641 (39)] 45.2 (31)] 50.0 (8)
College

No________ 85.7 (21) 77.8 (18) 50.0 (10)| 60.5 (76)] 60.0 (5)
Yes___._... 76.5 (81) 94.1 (27) 71.9 (32)] 55.6 (9)

TaBLE 13.—Proportion of Negro adulls with high self-esteem by mumber of whiles
in neighborhoods, educalion, region of birth, and type of school attended

Education—type of school attended by region of birth
Number of whites in
nejghborbood North North South South South
desegrated segregated desegreafed segregated segregafed
(North) (North) (North) (South) (North)
Some high school
Half or more_.__.___ 60.7 (61)| 45.8 (24)| 55.2 (29)] 53.4 (58)| 50.0 (12)
High school graduate
Half or more..._..._ 71.1 (90)] 64.3 (14)] 64.7 (34)] 50.0 (38)} 100.0 (2)
College

Half or more________ 77.8 (63)| 71.4 (14)| 75.2 (20)| 60.0 (20)| 50.0 (4)
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TaBLE 14.—Percent of Negro adults having high self-esteem by sex, education, region

of birth, and lype of school attended

Sex

Education—type school attended by region of birth

North North South South South
desegregated segregated desegregated segregated segregated
(North) (North) (North) (South) (North)
Some high school
Male_ ___________ 71.1 (38)] 56.4 (39)] 52.9 (17)| 47.4 (114)| 52.6 (19)
Female _____._.._. 59.0 (61)| 31.2 (48)| 50.0 (44)| 41.7 (151)| 41.7 (12)
High school graduate
Male._________._ 73.9 (69)| 72.4 (29)] 60.7 (28)] 49.2 (59)| 64.3 (14)
Female ______.___ 63.0 (73)] 50.0 (24)| 57.1 (49)| 45.6 (114)| 27.3 (11)
College
Male_ _ . _e._._ 78.3 (60)| 66.7 (16)| 63.6 (22)| 66.7 (45)| 40.0 (5)
Female______.____ 78.6 (42)| 85.1 (21)| 62.5 (16)| 61.9 (63)| 66.7 (9)

TaBLE 15.—Proportion of Negro adulis wilth high self-esteem by age, education,
region of birth, and type of school attended

Education—type of school attended by region of birth

Ase North North South South South

desegregated segregated desegregated segregated segregate

(North) (North) (North) (South) (North)

Some high School
17-33 69. 4 (49)} 44. 2 (52)| 48.8 (43)| 45.3 (106)| 52.6 (19)
34-54__ . ______ 580 (50){ 40.0 (35)| 55.6 (18)| 43.2 (155)| 41.7 (12)
High school graduate
17-33 . 70.7 (92)| 65.8 (38)| 55.1 (49)| 50.9 (114)| 58.8 (17)
34-54____________ 64.6 (48)| 57.1 (14)| 64.3 (28)| 39.7 (58)] 25.0 (8)
College

1733 ___ 75.0 (52)] 81.5 (27)| 65.4 (26)| 69.2 (52) 75.0 (8)
34-54_ ___________ 82.0 (50)| 64.7 (17)| 63.6 (11)| 58.9 (56)| 33.3 (6)
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B. WHITE ADULT SURVEY

The data in section B are based on a national sample of white adults obtained by
NORC in the summer of 1966. All white respondents were interviewed by white inter-
viewers for approximately one hour. They were asked questions pertinent to their family
backgrounds, their educational histories and attitudes toward race and civil rights.

THE EFFECTS UPON WHITE ADULTS OF EARLIER SCHOOLING WITH
NEGROES
Introduction.

So much attention is paid to the effects of school desegregation upon Negro Americans
that little thought has been given to the effects of such schooling upon white Americans.
However, the data from the NORC survey 889a, conducted especially for the Com-
mission during the summer of 1966, provide some interesting, if tentative, answers.
Indeed, these data suggest a variety of benefits for later life deriving from schooling with
Negroes—benefits ranging from more adult contact with Negro Americans to more
favorable adult racial attitudes.

Necessary Controls

The opportunity to attend school with Negro Americans is not evenly distributed
among white Americans. Table | reveals that those NORC respondents who are
Northern, well-educated, and younger are more likely than others to report having
attended schools with Negroes. Moreover, Table 2 demonstrates that within both
education and age categories males are somewhat more likely to report interracial
schooling than females. Since region, education, age, and sex are also generally im-
portant correlates of the dependent variables utilized in this analysis, all four of these
variables must be controlled in the later tabulations as far as the sample size allows.

Table 3 introduces two further complications. First, very few respondents who have
always lived in the South report biracial schooling to be precise, only six such cases are
recorded—a number too small to analyze. The survey does not allow us to determine
whether the 46 respondents who live in the South but report both desegregated schooling
and residence outside the South actually experienced their biracial education in the
North. But we may safely assume that most of them did in fact attend desegregated
schools in the North. In any event, special analyses of these quasi-Southerners are made
necessary by this confounding of biracial education with nonsouthern residence. No
such analyses, however, are necessary for the northern sample, as no distinct difference
emerges in reported desegregation and regional residence in this group.

A second complication raised by the results in Table 3 concerns the “liberal-conserva-
tive® political dimension. This domain is crudely tapped by an item that in a previous
study divided the school segregationists from the integrationists among Boston voters
better than any other item tested (see: Ross, Crawford, and Pettigrew, “Negro
Neighbors—Banned in Boston,” Trans-action, September-October 1966, 3, 13-18):
“A lot of professors and government experts have too much influence on too many
things these days.”” Table 3 indicates some relationship between the “liberal’ response—
“No”—to this item and reported previous attendance at a desegregated school—
particularly among the better educated.

Three possible explanations arise for this interesting ,relationship. First, it could
merely reflect a reporting bias: that is, more liberal respondents are perhaps more
willing to report desegregated experience than others even though there were no actual
difference in the two groups’ biracial experience. This possibility is unlikely, since
these reported data are otherwise perfectly consistent with what is known about the
distribution of previous desegregated schooling among adult white Americans. In
addition, on another item of reported contact in the survey—present work with Negroes—
those reporting desegregated education do not report more interracial contact.
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Two other possibilities concern the self-selection of students and the effects of desegre-
gated schools themselves. More liberal parents might well be more willing to send their
children to desegregated schools, and such parents might also provide 2 home back-
ground that would produce more liberal children. Finally, desegregated schools by
their more democratic structure may generate more liberal alumni. At any rate, these
two possibilities deserve further testing. If the self-selection factor is critical, control of
this item should sharply lessen the apparent effects of desegregated schools (especially
for the college educated Northerners for whom the effect is strongestin Table 3). Ifthe
desegregated schools are generally liberalizing, control of this item should reveal it as
essentially a mediating variable: that is, those who render the liberal response would
show far greater desegregation-segregation discrepancies than those who yield a conserva-
tive response.

In short, then control of four key variables—region, education, age, and sex—is
important, as are special analyses of interregional experience and a nonracial liberal-
conservative dimension.

Actual Contact

Three items sampled reported interracial contact: Have you ever had a good friend
who was a Negro? Has a Negro friend ever visited you in your home? Are there any
Negroes living in this neighborhood now? Tables 4 through 6 provide the data relevant
to whether prior interracial schooling affects the responses to these three queries.

In virtually all of the comparisons within the regional, educational, and sex categories
of Table 4, those white respondents who report previous desegregated education are
more likely to have had a Negro friend, to have had a Negro friend visit them, and to be
currently living in an interracial neighborhood. Further controls introduced in Table 5
confirm these trends. In the North, controlling for education and age simultaneously
does not narrow the differences (the desegregated southern subsample is not large enough
to permit such a nine-way control). In the South, these trends are maintained within
educational groupings for just those respondents who have resided otitside of the region.

Table 6 supplies comparisons between ‘“conservative’ and “liberal” respondents
within regional and educational categories. Note that the differences between the
desegregated and segregated remain intact, though there is a tendency—particularly
on the visitation item—for the desegregation-segregation differences to be largest
among the liberals.

These contact findings are so strong and consistent that we shall apply the “friend”
and “neighborhood” variables as additional controls in later analyses.

Attitudes Toward Interracial Neighborkoods

Tables 7 through 11 apply this same type of replicative analysis to attitudes toward inter-
racial neighborhoods. The first item is: “If a Negro moved into your block, would
it make any difference to you?” The next item is identical except that it specifies
. . . a Negro with the same education and income as you . . . > The third item
offered the respondent a forced choice between two alternatives: “White people have
the right to keep Negroes out of their neighborhoods if they want to” or “Negroes have
the right to live wherever they want and can afford to.”” The percentages given in the
tables always denote the acceptance of Negroes as neighbors.

In Table 7, 31 out of 36 comparisons indicate more positive attitudes toward interracial
neighborhoods among those with previous school contact with Negroes; in Table 8,
30 out of 33 comparisons indicate the same trend; in Table 9, 27 out of 30 do so; in Table
10, 29 out of 36 do so; and in Table 11, 29 out of 36 do so. The findings are clearest
for the second item—with the specified equal-status Negro (with a one-tailed sign test
on Table 7s results, the first item is significant at better than the 3-percent level of
confidence, the second item at better than the I-percent level, and the third item at
the 5-percent level). These tables also suggest the schooling effect to be strongest
among those with just a grade school education and weakest among those with a high
school education. Moreover, unlike the contact items, there is some tendency in Table
9 for the more conservative respondents of the sample to show a larger effect from their
biracial schooling—especially in-the third item.

Table 10 shows the effect of controlling “the Negro friend” variable on these attitude
relationships. The most striking feature of this table is its demonstration of the impor-
tance of interracial friendship: within regional, educational, and segregation categories,



those respondents who report a Negro friend are more positive toward interracial housing
in 32 out of 33 comparisons—with the lone exception a tie. The power of the “friend-
ship” variable is also revealed by the smaller magnitude of the desegregation-segregation
differences and the greater number of reversals of the general trend in Table 10. Thus,
the effects of desegregated schooling per se are strongest among those without a Negro
friend in 12 out of 15 comparisons. In addition, in 10 out of 15 comparisons within
educational and regional categories, those segregated respondents with a Negro friend are
more favorable than desegregated respondents without a Negro friend.

Recall, too, that, those with desegregated education actually more often live in
interracial neighborhoods now. Perhaps, then, their more favorable attitudes toward
such neighborhoods is purely a function of their living in them now. Table 11 checks
on this possibility. Though there is a slight tendency for desegregated schooling to have
a bigger effect among those in all-white neighborhoods, the general trend holds for
those in biracial and uniracial areas.

Attitudes Toward Interracial Employment, Dining, and Education

The next set of tables, 12 through 15, extend the analysis to four additional acceptance
items. The first two of these relate to employment: “Do yu think that Negroes should
have as good a chance as white people to get any kind of Jz%\, or do you think that white
people should have the first chance at any kind of job?”* and “Would you favor or oppose
making it against the law to discriminate against Negroes in employment?” The third
question refers to a critical realm of racial social distance: “How strongly would you
object if a member of your family wanted to bring a Negro home to dinner? Would
you object strongly, mildly, or not at all?*® The fourth item is concerned directly with
school segregation: “In most cities there are many all-white elementary schools. Do
you think Negro students who want to go to all-white schools should or should not be
allowed to do so?”

Though not as impressive as previous differences, there is once again a reasonably con-
sistent trend of those reporting desegregated schooling as children more often favoring
Negro rights. In Table 12, 41 out of 48 comparisons support this pattern; in Table 13, 37
out of 44 support it; in Table 14, 33 out of 40 support it; though in Table 15, only 36 of 48
support it (with a one-tailed sign test on the results in Table 12, only the first and second
items on employment reach statistical significance). Differences are small on the first
item in large part because the great majority of both the northern and southern respond-
ents agreed that Negroes should have an equal chance for jobs; reversals are particularly
frequent, surprisingly enough, for the school desegregation item. College educated
respondents reveal consistent findings, while older respondents reveal slightly more
reversals to the trend.

Table 15 demonstrates again the power of “the Negro friend” variable to act as a major
mediator of the desegregation effects. Not only are there more reversals to the general
pattern in this table, but the percentage differences between the desegregated and the
segregated narrow considerably and those segregated respondents with a Negro friend
are slightly more accepting than desegregated respondents who never had a Negro as a
close friend.

Attitudes Toward Negro Protest

Three additional items measure sentiment toward Negro protest: ‘“How do you your-
self feel about the actions Negroes have taken on civil rights in the past few years—would
you say you approve of nearly all of the actions taken, approve of most of them, do you
disapprove of most of the actions taken, or do you disapprove of nearly all of them?”’
“Do you think that the actions Negroes have taken have been generally violent or gen-
erally peaceful?”’; and “Do you think the actions Negroes have taken have on the whole
helped their cause or hurt their cause?”’ Here the desegregated-segregated differences
are the least impressive of all. In Table 16, 28 out of 36 comparisons suggest slightly
more approval of Negro protest among the previously desegregated whites; in Table 17,
only 20 out of 33 comparisons confirm this trend; in Table 18, 23 of 30 do so; and in
Table 19, 25 of 36 do so (again using the one-tailed sign test, none of the three items’
differences between desegregated and segregated respondents reach statistical significance
in Table 16). The trend is strongest among the college educated and the liberals; it is
weakest—indeed, nonexistent—among the grade-school-educated and on the third item.
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Once again the differences are quite small and reversals numerous when the Negro
friend variable is controlled (Table 19).

Conclusions

This analysis of these NORG national data on white Americans suggests the following
conclusions:

® Prior desegregated schooling enhances the probability that white Americans will
have had and will continue to have contact with Negro Americans. Or, put
negatively, school segregation as a child acts as a cumulative process and makes
it less likely that the white American will experience other types of equal-status
contact with Negroes. This effect may be strongest for those who hold liberal
political views in general, but it is by no means limited to this segment of the
white population.

® To a lesser extent, prior desegregated schooling enhances the probability that
white Americans will express more positive attitudes toward interracial contact
and Negro rights. These differences appear largest for neighborhood desegrega-
tion—an area of special conflict in American race relations today.

® Much, but not all, of the attitude difference associated with prior desegregated
or segregated schooling is mediated by having had a close Negro friend. This is
a powerful variable—slightly more powerful than school desegregation alone;
‘and it often acts as a mediator of attitude effects because desegregated education
greatly increases the opportunity to have a close Negro friend.

@ Few consistent differences between the educationally desegregated and segregated
can be detected in attitudes toward Negro protest.

® In short, the effects of prior school desegregation upon white American adults
run in a reasonably direct fashion from that most closely connected to the inter-
racial experience to that least connected to the experience. That is, childhood
contact leads to later contact and to more favorable attitudes toward contact;
it leads somewhat less to rejection of racially discriminatory practices, and little
if any to more positive acceptance of Negro protest.

@ The above conclusions are made tentative by a number of limitations of the data.
We do not know, for instance, how long those reporting desegregated education
experience actually attended school with Negroes. The most serious limitation,
perhaps, is the inability to control for the racial composition of the neighborhoods
in which the respondents grew up. Presumably, those who attended biracial schools
as children were somewhat more likely to have lived in a biracial neigh borhood.
This means the school desegregation effects may in part be a function of more
general experience with Negroes as children. This limitation, however, does not
vitiate the above conclusions as to the effects of racial isolation more broadly
conceived than just schools,




TABLE 1.—Percentage of whiles reporiing desegrezated schooling by educalion, age,

and region of birt

[The numbers in parentheses represent the sample size]

North South
Education:
Grade school (1-8 years) ... ____._._ 24.1 (193) 5.0 (120)
High school (9-12 years) e 50.0 (500); 20.7 (164)
College (13 plus years) e 55.1 (247 )| 26.5 (83)
Age:
2135 e 61.4 (293)| 21.6 (97)
3650 e 48.4 (285)| 18.4 (103)
51 PlUS_ e 31.9 (364)] 13.2 (167)
Regional total_______________ .. 46.1 (942)] 16.9 (367)

TABLE 2.—Percentage of whites reporting desegregated schooling by education, age,

region of birth, and sex

North South
Male Female Male Female

Education:

Grade school (1-8)._] 26.9 (108)| 22.4 (85) 3.4 (59) 6.6 (61)

High school (9-12)_( 50.9 (2183 49.5 (285) 25.3 (75) 16.5 (91)
A College (13 plus)__.| 62.0 (137)] 47.8 (113) 37.0 (46) 13.2 (38)

ge:

21-35 .. 65.9 (129)| 57.9 (164) 26.7 (45) 17.0 (53)

36-50_ o __ 48. 6 (1383 50.0 (152) 25.0 (40) 14.1 (64g

Sl pluS. e 37.1 (197 25.6 (168) 16.8 (95) 8.2 (73
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TABLE 3.—Percentage of whiles reporling desegregated schooling

North South
Grade school High school College Grado school High school Colloge
Lived in other region. oo 21.2 (83)| 42.7 (117)| 55.3 (85) 12.0 (25) 41.0 (61) 46.2 (39)
Always lived in present region... .- _.......__ 25.6 (168)| 51.4 (401)( 55.2 (174) 1.1 (87) 5.6 (89) 0.0 (36)
“A lot of professors and Government experts
have too muech influence on too many things
theso days:” .
ABICC A o e 25.7 (140)( 50.6 (320)| 47.9 (119) 3.8 (78) 17.8 (118) 17.8 245)
DIsAgIee A o oo e 29.0 (31)( 51.0 (155)| 66.4 (116) 6.2 (16)| 30.0 (40) 35.1 (37)

TaBLE 4.—Inlerracial contact and school desegregation, by educalion, region of birth, and sex

Reglon of B il e o N el i KR b B
birth Education Sex e
Desegropated Segregated Degegregated Segregated Desegrogated Segregated
North...oa. Grade school....| Male...._.______ 82.8 529) 50. 6 579) 41.4 (29 24.1 (79 241 (20) 8.9 (79
Female..acaean. 57.9 19)| 27.3 66)] 52.6 (19) 19.7 (66)] 15.8 (19) 15.4 (66)
High school..... Male.aueoaaoo 66. 7 5111) 34. 6 §107) 30.6 (107)| 14.0 (111)| 25.2 111; 13. 56 (104)
Female.........__ 44.7 (141)| 22.9 (144)| 85.5 (141)| 181 2144) 28. 6 §140 14.0 (143)
Collegeaenee.- Maleo o 71. 8 (853 51.9 (82)| 48.2 (85)] 28.8 (52)f 25.6 (86) 13.5 (52
Female.oouuuo.-. 46.8 (54)] 32.2 (59)| 45.3 (53)| 25.4 (59) 27.8 (54) 22.0 (59)
South.._.. Grade school..._.| Male__......... 56.1 (57 17.5 (87 3.6 (b
Femalo. - --_. 66.7 (O 386 (57) } 8.3 ) 263 (57) } 3.3 (6 253 (5
High school....... Male..uvv e 47. 4 (19; 50.0 (b6)| 26.3 (19) 16.1 (563 36. 8 (193 21.4 (56)
Female..ovuen. 46.7 (15 22.4 (76)] 20.0 (15) 22.4 (76 33.3 (15 16.8 (12)
College-.—....o..| Malewuneomamoon 65.5 (29) 27.6  (29) 10.7 (28)
Femalo. .-~ 68.2 (22)| 394 (33 } 50.0 (22)] 364 (33) } 18.2 (22| 182 (39)
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TABLE 5.—Inlerracial conlact and school desegregation, by education, region of birth and age

Percentage roporting Negro Porcentage reporting Negro Percentage reporting Negroes
. close friend ever friend ever visited in home in neighborhood now
Region of birth Education Age

Desegregated Segregated Desegregated Segregated Desegregated Segregated
North oooooooooo Grade school_._.| 21-35_..__| 50.0 (6)| 46.2 13§ 50.0 (6)| 23.1 (13)| 33.3 (6) 0.0 (13)
36-50--...| 66.7 (18)} 39.4 (33 40.0 (15)| 15.2 (33)| 13.3 (15) 9.4 (32)
51-f ... 81.5 (27)| 39.4 (99)] 48.1 (27) 24.2 (99) 22.2 (29)] 14.1 (99)
High school....._. 21-35.--.| 52.7 (110)}] 25.0 (68)( 30.9 (110; 11.8 (68)] 25.7 (109§ 9.1 (66)
36-50-_-- 58.8 (85) 26.4 (87)} 37.6 (85 14.9 (87)] 25.9 (85 14.0 (86)
51+ ..o 50.9 (57)] 31.2 (96)] 31.6 (57) 20.8 (96)| 31.6 (57) 16.8 (95)
College..oo oo 21-35.___| 54.7 (64)] 50.0 (32) 39.1 (64)] 31.2 (32)] 31.2 (64) 21.9 (32§

36-50.... 62.8 (43)( 30.8 (26)| 50.0 (42) 34.6 (26)] 25.6 (43)] 19.2 (26

S1-+___.. 75.0 (32)] 41.5 (53)| 59.4 (32); 20.8 (53) 18.2 (33)| 15.1 (53)
South ... ______ Grade school - ... ... wene (8) 45.5 (22) ----. (8) 22.7 (27) _--... (3) 31.8 (22)
High school oo ____ 48.0 (25§ 25.0 (36)] 24.0 (25)] 19.4 (36)| 24.0 (25) 13.9 (36)
College . - oo mooe e 66.7 (18)| 47.6 (21)| 50.0 (18)| 23.8 (21) 11.2 (18) 4.8 (21)

t Only those who have resided outside of region.
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TaBLE 6.—Interracial contact and school desegregation, by region of birth, education, and political atlitude?!

Poltical

Percentage reporting Negro closo
friend

TPercentage reporting Negro friend

Percentage reporting Negroes in

Reglon of end ever ever visited in home neighborhood now
birth Education attitude
Desegregated Segregated Desegregated Segregated Desegregated Segregated
North..... Grade school....| Conservative!...| 75.0 (36) 41.3 (1043 44.4 (36)| 21.2 (104§ 19. 4 (36; 9.7 (103)
Liberalo. ... 66. 7 (9)| 40.9 (22 55.6 (9)] 13.6 (22 22. 2 18.2 (22)
High school.....| Conservative....| 53.7 (162)| 27.8 (1583 32.1 (162) 17.7 (158; 27. 2 (162§ 14.0 (157;
Liberal.......___ 54.4 (79)] 27.6 (76 34.2 (79)] 14.5 (76 28.2 (78 14.7 (75
College-cc e Conservative....| 61.4 (57)] 419 (62; 37.5 563 30. 6 (62; 20.7 g Sg 17. 7 2623
Liberal.... ... 62.3 (77) 385 (39 54.5 (77 23.1 (39 31.2 (77 15.4 (39
South..... Grade school.......| Conservative....| — §3g 48.0 (75; —_ (33 24,0 (753 —_ §3g 28,0 2753
Liberalococveu-- —_ 1 53.3 (15 —_— (1 20.0 (15 —_ 1 33.3 (156
High school.......| Conservative....| 42,9 §213 36, 1 (973 23, 8 213 18. 6 E97g 28. 6 213 20. 6 2973
Liberal...ooo-- 58.3 (12 25.0 (28 25.0 (12 17.9 (28 50.0 (12 14.3 (28
College.... - Conservative....] 87.5 (8) 54.1 (373 50.0 (83 35.1 (37)] 250 (83 16. 7 §363
Liberal .. ...... 61.5 (13)| 50.0 (24 53.8 (13 20.2 (24) 15.4 (13 12.5 (24

t “Conservative' and *Hberal” are doﬂned in terms of agreement or disagreement respectively with the statement: “A lot of professors and government experts have too much
influence on too many things these days.”
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TaBLE 7.—Altiludes toward interracial neighborhoods and desegregated schooling, by region of birth, education, and sex

Percentage reporting acceptance

Porcentage reporting acceptance

Porcentage agreelng that Negro

Region of of g Negro” on block of equal-status Negro on block has right to live anywhere
birth Education Sex
Desegregated Segregated Desegregated Segregated Desegregated Segregated

North.....| Grade school....{ Male......_.... 82.4 (29) 59.5 (79)| 79.3 (29) 64.6 (79) 75.9 (29)] 56.4 (78)
Female. ........ 84.2 (19)| 57.6 (66)] 84.2 (19)| 65.2 (66)] 57.9 (19)|] 60.6 (66)

High school...... Male. e 58.6 (111)] 61.3 (106)] 73.6 (110)| 72.6 (106)] 71.3 (108)| 73.8 (107)
Female......... 67.4 (141)| 66.0 (144)( 79.9 (139)| 74.3 (144)| 78.4 (139)| 68.3 (142)

College...o - Male oo _o 67.4 (86)| 57.7 (52) 80.2 (86)] 73.1 (52)| 78.6 (84)| 7L2 (52)

Female_ ... ... 72.2 (54)| 71.2 (59)| 90.6 (53)] 81.4 (59) 84.3 (51)f 72.9 (59)

South.._._.. Grade school.._.| Male___._._..__ 52.6 (57) 53.6 (56) 49.1 (87)
Female..______ tess (@ 39 37 } 8.3 (6) 355 (2 600 &) 373 (3§

High school...... Male. oo 68.4 (19)| 385.7 (56)] 68.4 (19) 44.6 (56) 57.9 (19)] 4L8 (55)
Femaleaoooooo 26.7 (15)| 387.8 (75)] 60.0 (15)| 46.1 (75)| 46.7 (15)| 46.7 (75)

College. v Malewoo e 34.5 (29) 44,8 (29) 42,9 (28)

Female....-. ... bsea o) 333 (B3 beea ) 18 (R} 84 (2| 57 (30
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TABLE 8.—Altiludes toward inlerracial neighborhoods and desegregated schooling, by region of birth, education, and age

Percentage reporting acceptance of
ta Negro'’ on bloc]

Percentage reporting acceptance of
equal-status Negro on block

Percentage agreeing that Negro has
right to live anywhere

Region of birth Education Age
Desegregated Segregated Desegregated Segregated Desegregated Segregated

Northeeeeecaeuas Grade school__..| 21-35.___| 100.0 (6) 76.9 (13)| 100.0 (6) 84,6 (13)| 66.7 (6) 61.5 (13)
36-50_...| 86.7 (15) 54.5 (33)| 80.0 (15) 54.5 (33)| 66.7 (15) 57.6 §33)

51+ an 77.8 (27) 57.6 (99)] 77.8 (27) 65.7 (99)| 70.4 (27) 58.2 (98)

High school..._. 21-35__..| 63.6 (110) 58.8 (68) 70.6 (109) 66.2 (68) 72.2 (108) 75.0 $68)

36-50....] 65.9 (85) 65.5 (87)] 80.0 (85) 76.7 (86)] 79.5 (66; 73.3 (03)

5] s T 59.6 (57) 66.3 (95)] 85.5 (55) 76.0 (96)] 75.0 (56 65.3 (95)

College.ucnnnnn- 21-35....1 70.3 (64) 65.6 (32)] 85.9 (64) 75.0 §32) 85.5 (62) 84.4 (32

36-50....| 76.7 (43) 61.5 (26)] 86.0 (43) 84.6 (26)] 81.0 (42) 65. 4 E26

514_____ 57.6 (33) 66.0 (53)] 78.1 (32) 75.5 (63)] 71.0 (31) 67.9 (63

South! ... . Grade gehool ..o —_ (8) 50.0 (22 —_ (3 50.0 $22) — (3) 38.1 521
Hi%h school . oo 56.4 (25) 54.3 (35 68.0 (25 58.3 (36)| 52.0 (25) 48.6 (36

Collegen v mccccceca 88.9 (18) 23.8 (21 88.9 (18 47.6 (21)| 88.9 (18) 42,1 (19

1 Only those who have resided outside of region.
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TasLe 9.—Aititudes toward inlerracial neighborhoods and desegregated schooling, by region of birth, education, and political allitude

Percentage reporting acceptance

Percentage reporting ncceimnce

Percentage agreeing that Negro

Region of Political of g Negro” on block of equal-status Negro on block has right to live anywhere
birth Education attitude
Desegregated Segregated Desegregated Segregated Desegregated Segregated

North..... Grade school_...| Conservative '..; 83.3 (36)| 56.7 (104)] 80.6 (86)| 63.5 (104)| 72.2 (36)| 58.3 (103)
Liberal ... _.__ 88.9 (9)! 72.7 (22)| 100.0 (9)| 72.7 (22); 66.7 (9)| 59.1 (22)
High school.__._ Conservative....] 59.3 (162)| 63.3 (158)| 78.1 (162) 75.2 (158)| 72.2 (158)] 68.2 (157;

Liberal ... _.... 69.6 (79)| 65.8 (76)| 74.4 (78)| 71.1 (76)| 78.5 (79)| 77.6 (76
College., e e Conservative....] 67.2 (58)| 54.8 (62)| 73.7 (57) 74.2 (62)| 71.9 2573 64.5 (62;

Liberalo. ... ..-_ 70.1 (77)| 79.5 (389)| 90.9 (77)| 84.6 (39)| 87.7 (73 84.6 (39
South..... Grade school._..| Conservative....] — (3)| 41.3 (75) — (3)| 50.7 (75) — (3)| 387.3 (75)
Liberalo oo —_ (1)] 53.3 (15) —_ (1) 57.1 (14) — (0); 71.4 (14)
High school....__ Conservative....| 42.9 (21)| 36.1 (97) 61.9 (21)| 42.3 (97; 47.6 (21)| 43.3 (97)
Liberal ... 58.3 (12)| 33.3 (27)| 67.8 (12)| 50.0 (28 66.7 (12)| 48.1 (27)
College. e oo Conservative____| 100.0 -(8)| 40.5 (387)| 87.5 (8)| 40.5 (87)| 87.5 (8)] 39.4 (33)
Liberal.... ... 76.9 (13)| 25.0 (24)| 84.6 (13)] 58.3 (24)| 84.6 (13)| 66.7 (24)

14 Conservative” and “liberal” are defined in terms of agreement or disagreement respeetively with the statement: A lot of professors and Government experts have too
much influence on too many things these days.”
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TaBLE 10,—A{litudes loward inlerracial neighborhoods and desegregated schooling, by region of birth, education, and interracial conlact

Percentage reporting acceptance

Percentage reporting acceptance

Percentage agreeing that Negro

Region of of ‘g Negro” on block of equal-status Negro on block has right to live anywhere
birth Education Having a Negro {rlend _
Desegregated Begregated Desegregated Segregated Desegregated Sogrogated

North..... Grade school....| Negro friend..__} 85.7 (85) 74.1 (58)! 85.7 (385)] 81.0 (58)| 68.6 (85) 66.7 (57)
No Negrofriend_{ 76.9 (13)| 48.3 (87)] 69.2 (13)] 54.0 (87)| 69.2 (13)| 52.9 (87)
High school..... Negro friend-___| 70.8 (137)| 76.8 (69)| 83.8 (136)| 79.7 (69)| 79.1 (134)[ 82.9 (70;

No Negrofriend.| 54.8 (115)| 59.1 (181)! 69.0 (113)| 71.3 (181)| 70.8 (113)| 65.9 (179
Collegeovnocoo.. Negro friend..__| 76.7 (86)| 76.1 (46)] 87.1 (85)| 89.1 (46)| 84.5 (843 84.8 §46;

No Negrofriend.| 58.5 (53)] 56.9 (65)| 81.1 (53)] 69.2 (65)| 76.0 (50 63.1 (65

South..... Grade sohool....| Negro friend.._.. 66.7 (54 64.2 (53 50.0 (54
No Negro friend. } 83.3  (6) 31.7 (603 } 83.3  (8)| 40.0 (603 } 60.0  (5)) 37.3 §593
High school.... ... Negro friend.__.| 50.0 (18)| 53.3 (45)| 75.0 (16)| 60.0 (453 68.7 (16)] 53.3 (45;

No Negrofriend_| 50.0 (18)[ 27.9 (86)] 55.6 (1.8) 37.9 (87 38.9 (18)| 40.0 (85
College..c e Negro friend-....| 86.7 (15)| 37.5 (32)] 93.3 (15)] 59.4 (32)| 86.7 (15) 57.1 (28)
No Negrofriend.| 85. (7)] 30.0 (30)| 71.4 (7)] 36.7 (80)| 85.7 (7)] 43.3 (30)
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TaBLe 11.—Atlitudes loward interracial neighborhoods and desegregated schooling, by region of birth,

ractal composilion

educalion, and netghborhood

Perceutage reporting acceptance | Percentage reporting acceptance Per(;enta agreelng that Negro

Region of . of “a Negro’’ on bloc! of equal-status Negro on block hasrig| t to live anywhere
birth Education Racial character of neighborhood

Desegregated Begregated Desegregated Segregated Desegregated Segregated

North...] Grade school..| Biracial neighborhood._.... 80. 0 (10; 35.3 (173 70. 0 (103 64. 7 (173 70.0 (103 43.7 - (16)

All-white neighborhood...... 84.2 (38)| 61.4 (127)| 84.2 (38)| 64.6 (127)} 68.4 (38)| 59.8 (127)

High school...| Biracial neighborhood........ 72.1 (68; 67.6 (34; 80.6 (673 . 85.3 (343 80. 0 g 87.9 (33)

All-white neighborhood..... 60. 1 (183)] 62.7 (212); 75.8 (182)( 71. 4 (213)| 73.5 (181 67.5 (212)

College._. .. Biracial neighborhood__ ... 86.5 (37 g 90.0 ( 203 9L9 ( 373 95.0 ( 203 91. 4 (353 80.0 220)

All-white neighborhood...... 63.1 (103)] 59.3 (91)] 81.4 (102)| 73.6 (91)| 77.0 (100)| 70.3 (91)

St Grde s B pogiientety s 0| §8 @)wo 0[BT oo ofH @

High school.._| Biracial neighborhood........ 50.0 (12)| 45.8 (24)] 58.83 (12)| 62.5 (24)| 66.7 (12)] 542 (24}

All-white neighborhood....... 50.0 (22)| 34.6 (107)| 68.2 (22)| 417 (108)| 45.5 (22)| 42.5 (106)

College....... Biracial nelghborhood ______ 77.8 (9) 88.9 (9) 77.8 (9)

Allehite neahoraod 71884 (22)| 505 §3se.4 (2| § 5 Ellse e 2| LT (48]




TABLE 12.—Attitudes toward discrimination and desegregated schooling, by region of birth, education, and sex

Percentage holding Negroes Percentage favoring antidiserim- | Percentage with no objection to Percentage who would allow
Region should have equsal job chance ination employment law egro to dinner Negroes to all-white schools
of birth | Education Sex .
Desegregated Segregated Desegregated Segregated Desegregated Segregated Desegregated Begregated
North.| Grade Mule‘.--- 82,8 (29) 77.2 (79)| 51.7 (29)| 49.4 (79)| 345 229) 55.7 (79)) 82.1 528) 54.4 (79)
school. | Female..[100. 0 (19)] 84.8 (66)| 42.1 (19)| 51.5 (66)] 84.2 (19) 56.9 (65)| 63.2 (19)| 71.2 (66)
High Male....| 91.9 (111; 84. 9 (1063 51. 4 (111; 52. 3 5107) 63.1 (111)| 58.5 (106)| 72.2 51083 79.0 5105)
school. | Female.2| 91. 5 (141)| 90. 3 (144)| 47. 1 (140)] 36.1 (144)| 58.9 (141)| 51.0 (143)| 74.8 (104)| 75.5 (108)
College.....| Male....| 95.3 286) 92,3 (52)| 57.0 (86)] 51.9 (52§ 77.6 585) 67.3 552) 77.9 586§ 76.9 550§
cmale.. 3 . 3 3 o . .
F le..|100. 0 (54)| 94.9 (59) 63.0 (54) 46.6 (568)| 79.6 (64)) 69.5 (59)| 83.8 (64)| 74.6 (69
South.| Grade Male..... 66.7 (57 22,8 (87 26.3 (87 20.8 (87
school. | Femalo.. }66- 7 (6) 61,4 5573 }33- 3 (6)) 56,3 5573 }66' 7 (8) 246 5573 }100- 0 (6)] 26.3 5573
High Male....[ 80.5 (19)] 82.1 (56)} 68.4 (19)] 30.4 (56)| 26.3 (19% 21. 4 (56) 78.7 (19)| 39.3 556)
school. | Female..|100, 0 (15)| 79.7 (74)] 46.7 (15)| 42.1 (76)| 26.7 (15)] 15.8 (76)] 60.0 (15)| 43.4 (76)
College....] Male_... 78.6 (28) 37.9 (29 20,7 (29) 57.1 (28)
Fomaior|1100-0 (22)| 53-8 (BDlksas (22| 3 ) (53)(}sr8 (22| 337 (33818 (22)] §T-1 533)




TABLE 13.—Altitudes toward discriminalion and desegregaled schooling, by region of birth, educalion, and age

Percentago holding Negroes Porcentage favoring antidis- | Percentage with no objection | Percentage who would allow
should have equal job chance | crimination employment law to Negro to dinnor Negroes to all-white schools
R%gd%g of Education
Desegregated Segregated Desegregated Segregated Desegregated Segregated Desegregated Segregated
North..... Grade 21-35__| 83.3 (6)] 100.0 (13)[ 33.3 (6)] 69.2 (13; 83.3 (6)] 53.8 (13)| 80.5 (5)} 61.5 (13)
school, | 36-50..| 9