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APPENDIX A: DATA ANALYSIS WHEN STUDENTS CHANGE FROM SMALLER
TO LARGER SCHOOLS BETWEEN THE PRE-TEST
AND POST-TEST OF THE FIRST YEAR
[ ‘ fl P

Longitudinal Survey

Analysis methods must be altered someéwhat depending on whether pre-
test scores are collected in the same school or in the students' prior
school. For example, in a 6-3-3 school sfstem the project will pre-test
students in the spring of sixth grade and post-test them in the spring of
the seventh, after they have attended a year of jumior high school. This
approach has the advantage that it completely prevents any contamination of
pre-test scores with school effects. For example, a use of a fall pre-test
in the seventh grade would risk the possibility that some teacher or school
effects occur very quickly so that the students' attitudes change sharply
during the first few days or weeks of school. (Elder, 1968, p. 10, Wallace
1964).

On the other hand, we noted that a sixth to seventh grade design in a
6-3-3 system is weakened by the fact that the sixth grade school where
students are pre-tested is only one of the several feeder schools entering
the junior high school. This means that one can not simply aggregate the
student panel to arrive at good estimates of the seventh grade social and
academic environment.

This means that the supplemental sample taken at the time of the post-
test must be used as a measure of school environment, as an independent
variable in the analysis of change in the pre-test—post—test sample. Thus,
the data tape would look something like that shown in Figure A, 1In this
particular '‘case, we assumed that in the sixth grade we pre—tested 30 |
Mexican—American students. Twenty-four of these thirty students reappear

in the post-test sample, where they have entered a junior high school
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whose seventh grade class consists of thirty-five Anglo students, fourteen
black students, and forty Mexican-American students. The twenty-four
Mexican-American students are then allocated into three different classrooms
with two boys and four girls going into the first classroom, etc. These
twenty-four Mexican-American students are post-tested at the end of the
seventh grade. At the same time, a supplemental sample of blacks,
Anglos, and Mexican-Americans are also tested. The example shown
is for achievement test data; analysis of other dependent variables is
identical. The student panel and the supplemental sample, each weighted
to reflect their proportion of each classroom, are aggregated to produce
school means and classroom means for each ethnic group. These are then
entered on the data tape as shown in Figure 1. For example, the first
number is the estimated mean achievement of the eight Mexican-American
students in classroom No. 1; the second set of data would be for Puerto
Rican students, who are not present; a missing data code, xx, indicates
this. The third and fourth set of data indicate the test scores and
number of students present for blacks and Anglo students. A second battery
of data gives the school means; attaching them to each classroom enables these
data to be used in the analysis of effects at the classroom levels.

Columns 38 through 49 give data on the classroom .teacher and school
characteristics; the school characteristics are, of course, idefatical
for each classroom, as indicated by the descending arrows. Beginning in
Column 5(Q, we have the actual pre-test and post-test scores, first for the
two Mexican—-American male students, and then for the four Mexican-American female
students in classroom No. 1. In our fictiticious example, the scores of
both males and females rose eight points, from 41 to 49 for males and

from 44 to 52 for females. If these data were analyzed by multiple regression

L4
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techniques, one equation might look as follows:

ACHMMCF = bl(ACHMMP) + b2 (_0/0 ANGLO) + b3 (total classroom achievement)

+ b4 (TEAC) + b5 (GROUPING) + b6 (TOTAL PANEL MA MALE PRETEST SCORE - ACHMMP)

In this particularcase, the analyst is looking at the change in Mexican-
American male achievement, using an analysis of Beta weights. He has chosen
to use the pre-test data as the predictor variable in the equation, rather
than a change or gain score. He is interested in studying the effects of
number of Anglo students present and total classroom mean achievement on
Mexican—-American males; both these variables can be derived from the
data shown in Figure 1 by recoding. One of the teacher variables for this
classroom is added to the analysis. Finally, in an effor to investigate
the selection bias introduced by achievement groupings, he has constructed
two variables——one measuring the degree of classroom~to-classroom variation
in achievement and here called grouping, and other a measure, indicating the
degree that each classroom differs from the total achievement on the pre-
test of all Mexican—Amer%can male students.

This analysis method should enable the researcher to develop very
careful conclusions on the effect of classroom ethnic composition and the
contextual effects of classroom achievement levels on the academic gains
of this group. (It is understeod that the analysis suggested here is as
hypothetical as the data on which it is based; the researcher will no doubt

have strong preferences about the precise statistical procedure used, add

i}

%
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we are not recommending this one as preferable).

The analysis of school-level facto;; is very similar to the analysis
of classroom-level results. The one exception to this is the analysis of
the effects of racial composition, where the matched set design permits
an analysis of covariance method. W; recommend that such an analysis of
covariance be blocked to enable the analysis to determine the effects
of ethnic composition on students with and without prior desegregation

experience, in schools in early versus late stages of desegretation, with

schools of different achievement levels, etc.
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APPENDIX B: ESTIMATES OF SAMPLE SIZES
AND DATA COLLECTION COSTS

The following four tables giveldeia%fed data on sample sizes and
costs. Tables 1 and 2 showlestimated nupbers of schools, students and
teachers for each year of the program. Table 3 shows an approximate cost
estimate for data collection, and Table 4 indicates how sample sizes would
change if the experimental version of the study were used. Since sampling
is controlled by cluster selection, the number of schools, students, and
teachers are all estimates. Table 5 gives the costs of implementation of

the experimental innovations.
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TABLE 1

ESTIMATED NUMBER OF STUDENTS SAMPLED IN FIRST AND SECOND YEAR

. ' i
Grades 3, 6: Assumptions: 8% of the quota of desegregated schools
' will be unfilled because some desegregated high schools
will not have desegregated elementary schools

No. Mean Number of Students per grade
of per school
Compositionof School | Schools| A B P M Total Total Students
Seg. A 130 100 4 100 13,000
B 100 100 100 10, 000
P 14 100 100 1,400
M 20 100 | 100 2,000
PB 12 501 50 100 1,200
MB 12 50 50 1400 1,200
subtotal, seg. sch. (288) 28, 800
Deseg: BA 153 70 | 30 100 15, 300
PA 10 75 25 100 1,000
MA 22 70 100 2,200
BPA 30 60 | 20{ 20 100 3,000
BMA 24 60 { 20 100 2,400
subtotal, deseg. sch. (239) 23,900
TOTAL 527 , 52,700
Note: We estimate that absenteeism and mobility will limit the number

of students interviewed in both years to approximately 40, 000
at each grade level.

Teachers sampled: 527 schools x 14 per school = 7,373 in Year 1
Student panel teachers, second year, lst grade:
83 schools x 2.5 per school = 208

7,586 in Year 2
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TABLE 1, CONTINUED

|
9th Grade and 11th Grade

No. Mean Number of Students
of per school

CompositionofSchool Schools A B P M Total Total Students
seg: A1 130 34 34 4,420
B 100 34 34 3,400
P 14 34 34 476
M 20 34 34 680
PB 12 331 33 66 792
MB 12 33 33 66 792
subtotal, seg. sch. (288) 10, 560
deseg: BA 170 33| 33 66 11,220
PA 10 33 33 66 660
MA 24 33 33 166 1, 584
BPA 30 30{ 30¢{ 30 90 2,700
BMA 26 30( 30 30 {90 2,340
subtotal, deseg. sch. (260) 18, 504
TOTAL 548 29,064
Note: means are slightly below quotas of 35 per group because of

occasional small samples we assume that the combined effects of
larger schools in eleventh grade and higher losses due to drop-outs
will result in no change in the number of instances when 35 students
are unavailable for the survey,

Teachers per school: 1096 schools x 14 per school = 15, 344

Totals, First Two Years

Grade First Year Second Year
11-12 29, 064 29,064
9-10 29, 064 29, 064
6-7 52,700 53,700
3-4 52,700 52,700
1 -- 8,300
Total 163, 528 171, 828

First Year Second Year

Total Teachers:

Secondary Schools 15,344 15,344
z 6
CZlementary 7,370 7,58

22,722 22,930
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TABLE 2

ESTIMATED NUMBER OF STUDENTS SIAMPLED IN THIRD THROUGH

oo
FIFTH YEARS
Number of schools to be sampléd, by ethnicity, for each grade level

I Etl'micity
Total A B P M|prPBMB|AB AP AM| APBABM Total

3:Student PanelSample [20 14 2 4|2 1 26 2 6| 4 2 83

N: Newly Desegregated 30 6 4 40
Schools
I_:Innovative Deseg. 19 13~ 12 | 104
Schools
:Feeders for Innov., 79 13 12 104
Sec. Schools
Totalnumber of 3rd ) 453 410 22} 30 24 239
and 6th grade desegregated
schools
Total number of deseg. 170 10 24| 30 26 260

6th and 9th grade schools

Expected number of 20 14 2 4 | 2 1 134 2 6124 20 226
schools in combined
elem. sample, all 4
substudies

Expected number of 20 14 2 412 1 [109 2 6f18 17 195
schools per grade in
combined secondary
sample, all 3 substudies

LY

code: A = Anglo
B = Black .
M = Mexican American -
P = Puerto Rican

Multiple letters indicate schools
with more than one group present
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TABLE 2, CONTINUED

Estimated Number of Elementary School 'Students Sampled, 3rd to 5th Year

YEAR
. 4 5
Grades Grades Grades
a |No. of | sampled Total sampled Total Sampled Total
Samples|School | students students| students Students | Students Students
Sonly 58 2,5 11,500 |3,6 12,800 --
Nonly 9 3,4,6 3,000 [3,4,6 5,400 4 1, 800
Igonly |36 3 10,800 (3,4 14,000 4 7,000
SxN 1 2,3,4,5,6 500 }3,4,6 900 4 300
SxIp 7 2,3,5 2,100 {3,4 2,800 4 1, 300
NxIg 9 3,4,6 2,700 [3,4,6 4,800 4 1,600
SNIp 1 2,3,4,5,6 500 (3,4,6 900 4 300
Igonly |36 6 3,600 |6 3,600 -- -~
IgS 7 2,5,6 2,100 [3,6 1,400 -- --
IgN 9 3,4,6 2,700 }3,4,6 2,700 4 900
I 35 3,6 } 7,000 13,4,6 10, 500 4 3, 500
S]i:\l 1 2,3,4,5,6 500 {3,4,6 300 4 100
SI 7 2,3,5,6 2,800 [3,4,6 2,100 4 700
NI 8 3,4,6 2,400 |3,4,6 2,400 4 800
IgSNIL | 1 2,3,4,5,6 500 {3,4,6 300 4 100
226 52, 800 64,700 18,400
Number of elementary schools surveyed (based on K-6 system)
3rd year: 226
4th year: 226
5th year: 125
yearj year | year
Teachers surveyed: 3 4 5
Innovative and newly desegregated elementary schools
125 x 14 per school = | 4750{1750] 1750
Student panel teachers in above schools
18 x 2 per grade 36 0
Student panel teachers not in other samples
65 x 3. 5 per grade 455 4551 -
TOTAL (190 schools) | 2241} 2205 1750

moHZ 0
=
I

student panel

newly desegregated schools
innovative elementary schools

innovative secondary schools
(and their sixth grade feeder schools)
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TABLE 2, CONTINUED

Secondary School Sample

- No. of schls. No. per of C
per grade studt. grade Year 3 Year 4 Year 5
1 2 3 1 2 3 grades |mno. grades | no. grades | no.
Sample} grp. grps. grps. grp. grps. grps.| surveyed| studts. | surveyed studts.j survyed| studts.
Sonly | 40 | 22 3 1 34 66 | 90 | 8,11 6164 } 9,12 6164 |- - -
Nonly | - 14 5 66 | 90 {759,110 44122 117,9,10 4122 | 17,10 2748
Ionly | - |56 | 22 66 | 90 |9 : 5676 |7,9,10 |44352 |7,10 [11352
SN - 3 1 66 | 90 {7,89,10141} 1440 7,9,1042 | 1452 |7,40 516
S1 - 10 2 66 | 90 | 8,9,11 2520 | 7,940,412} 3360 | 7,40 1680
NI - 11 4 66 | 90 7,9,10 3258 7,9,10 3258 | 7,10 2172
SNI - 2 0 66 7,89,41041 660 |7,9,1012 528 | 7,10 . 264
40 11 37 2384 '
Total <o 118 % 840 29936 18792
195
Number of Schools {(based on 6-3-3 system)
3rd year: 147 H.S. +195 J. H.S. = 312
4th year: 195 H.S. +495J. H.S. = 390
5th year: 4130 H.S. +130 J. H.S. = 260
Total Survey, by Grade and Year
3rd Year 4th Year 5th Year
Elementary 52, 800 64,700 18,400
Secondary 23,840 29,936 18,792
76,640 94,636 37,192
Teachers surveyed: Teachers YEAR
No. schools per sch. 3 4 5
JHS: In innov. or newly deseg.samplef 130 16 2080 2080 | 2080
Adadll, studt. panel teachers in 18 5 90| - - ‘
above sample
Studt. Panelteachers in schools 65 5 325 325
not in other samples .
HS Innov.andnewly deseg. sample 130 16 2080 2080 ] 2080
Panelteachers in innov, and
newly deseg. sample 18 5 90| - - t
Panelteachers in schools not
in other sample 65 5 325 325
Total 390 4990 4810 4160
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TABLE 3 : COST ESTIMATION, DATA COLLECTIONS
cost (1000*s)

Year Task Uniltsl/ICases Low estimate high estimate

T Screemer survey 900/2700 30 40
community leader interv. 2410/4620 125 165
parent interviess 527 /1584 40 55
schools survey 1623/1581
teacher and principal 1623/165, 000 1050 1400

2 second screener 900/2700 30 40
parent survey 527 /415, 000 200 275
school survey 1623/470, 000
teacher and principal 1623/23, 000, 1623 1139 1500

3 parent survey 40/4000 30 40
school survey 538/75, 000 550 800
teacher and principal 502 /1250, 502

4 school survey ] 616/45, 000 800 1100
teacher and principal 598/7250, 598

5 parent survey 80/2000** 50 80
school survey 385/35, 000 325 450
teacher and principal 385/6000, 385

Additional Costs:

sampling(1st year only) 20 30

Hiring and training of 150 200
data collectors and
interviewers

Optical scanning of 1000 1300
questionnaires

preparation of data 300 600
tapes 5850 8075

“Note: Calculations based on 6-3-3 grade organization of schools.

annual 5% inflation assumed
% %

Cost estimate does not include recommended resurvey of panel stu-
dent parents.
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Experiment Process
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Table 4

EXPERIMENT MODIFICATION SAMPLE SIZES

Study

Task

Experimental Sample

Additional Student Panel,
deseg. schools

Additional Student Panel,
seg. schools

YEAR TOTAL

Experimental Sample

Additional Student Panel,
deseg. schools

Additional Student Panel,
seg. schools

YEAR TOTAL

Experimental Sample
GRAND TOTAL

No. of Schools

S

125

(40)

43
168

125
(40)

43
168

125

JHS HS

125 125
(40)

A3 43
168 168

125 125
(40)

43 43
168 168

125 125

Experimental Large-Scale and Process Study

Large Sample

Large Sample
Experimental Process. Sample
Additional Student Panel

YEAR TOTAL

Experimental Process Sample

Additional Student Panel,
deseg. schools

Additional Student Panel,
seg. schools

YEAR TOTAL

Experimental Process Sample

Additional Panel Students,
deseg. schools

Additional Panel Students,
seg. schools

YEAR TOTAL

GRAND TOTAL

527

402
145
(83)

527°
145
(40)

X ]
188

85
(20)

63
148

548 548

423 423
145 145

548 548
145 145
(40) (40)

43 43
188 188

85 85
(20) (20)

63 63
148 148

Grades

[ |3,6,9
2,5,8

2,5,8,11

3,4,6,7,9,10

3,6,9,12

4,7,10

3,6,9,11

0,12

4,7,1
3,4,6,7,9,10
1

7,
24
3,4,6,7,9,10
2,5,8,11

2,5,8,11

4,7,10
3,6,9,12

3,6,9,12

Students per

ES  JHS

200
200

200

200

200

100

200
100

300
100

300
200
200

100
200

200

( ) indicate a redundancy in number of schools, since these schools are used

student panel.

75

75
75

75

100

100

55

100
175

175
100
100

100
100

100

School

HS

0
75

75

75

75

100

55

95
75

75
75

55

75
75
60

Totals

Studentis (Schools)

34,375

12,000

16,025
72,295

37,500
171,220

166,000
123,000

79,750
8,300

211,050
79,750

15,000

15,265
110,015

23,315
7,500

22,680
53,555

540,620

(504)

(504)

(375)

(1,623)

(1,623)

(564)

(444)

for both the experiment and the

e e [op—

e

I




Table 5

COSTS OF INNOVATIONS FOR EXPERIMENT

Costs Per School

Staff
Equipment supplies
Technical assistance staff

Technical assistance group
overhead

School system overhead

Start-up costs

Participation in planning of program

Elementary Schools
Budget -Per Year-

Minimum - *MaXiﬁﬁm
$°5,000 $ 9,000
4,000 7,000
3,000 5,000
]’500 2,500
1,000 2,500
$ 4,500 $26,000

Technical assistance group overhead

In-service education for selected teachers

Secondary Schools
‘Budget Per Year

‘Minimum- Maximum
$ 8,000 $14,000
8,000 14,000
3,000 5,000
1,500 2,500
1,500 2,500
$22,000 $38,000
Minimum Max imum
$ 1,000 $ 1,500
500 1,500
1,500 3,500

$ 3,000 $ 6,500




TOTAL COSTS: (In Thousands)

Experimental Version
Process Studies:

Start~up:
300 schools

Ist year:
100 elementary schools
200 secondary schools

2nd year:

100 elementary schools
200 secondary schools

Controls (unrestricted payment):

st year:
25 elementary schools
50 secondary schools

- 2nd year:
25 elementary schools
50 secondary schools

TOTAL

Experimental Version of

Large-Scale and Process Studies:

Start-up:
630 schools

Ist year:
210 elementary schools
420 secondary schools

2nd year:
120 elementary schools
240 secondary schools

3rd year:
60 elementary schools
120 secondary schools

Controls:

Ist year:
50 elementary schools
100 -secondary schools

2nd year:
25 elementary schools
50 secondary schools

3rd year:
25 elementary schools
50 secondary schools

TOTAL

Table §

(Continued)
-18-
Minimum
Per School Total
|
3 900
14.5 1,450
22 4,400
13.5 1,350
20 4,000
10 250
17.5 875
9 225
16.5 825
14,275
3 1,890
11*05 3’01*5
22 9,240
13.5 1,620
20 4,800
13.5 810
20 2,400
10 500
17.5 1,750
9 225
16.5 825
9 225
16.5 825
28,155

Maximum
Per Schoéol Total
6 1,800
26 2,600
38 7,600
24 2,400
35 7,000
+
18.5 462.5
30.5 1,525
30.5 }12.5
28.5 1,425
25,225
6 3,780
26 5,460
38 15,960
24 2,880
35 8,400
24 1,440
35 4,200
18.5 925
30.5 3,050
16.5 }12.5
28.5 1,425
16.5 k12.5
28.5 1,425
49,770

L 4
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APPENDIX C

INSTR'JMENTSl
—_—

This appendix contains basic questionnaires and test batteries
to be used in the various surveys.

Depending on the particular design chosen, the data collection
contractor and analysts will pretest each question battery and divide
the battery into the various instruments. For example, the teacher
questionnaire changes very slightly from year 1 to year 2, and changes
slightly more when it is used in the process studies.

The batteries are intended to be complete sets, so that no
additional questions need be added; of course, we recommend that the

various contractors be invited to propose additions and improvements.
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INSTRUMENTS FOR YEARS 1 AND 2:

3.

Student Questionnaires LI -

Generally, year 1 and year 2 are identical.

Teacher and Principal Questionnaire

Items asking the teacher and principal to describe the
behavior of students are administered to either both years
or year 2 only. Background characteristics and descrip-
tions of teacher attitudes are gathered at year I omly.

School program characteristics are gathered at year 2 only.

Superintendent's Questionnaire

This is an open-ended policy questionnaire to be administered
by personal interview in year 1 only.

Parent Questionnaire -

This is a nine-section instrument to be administered

year 1 only. Sections 1, 2, 3, 4, 5, 7, and 9 are to be
self-a@ministered, while Sections 8 and 8A are to be
personal interviews. Selected sections may be selected for
resurvey during years 3-5. '

Community Leadership Questionnaire

This is a mail questionnaire with four modules designed for
year 1 only: the basic form which is administered to every-
one, internal organization of minority leadership, stages

of controversy and implementation procedure, and personal

views on desegregation.

&
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INSTRUMENTS FOR YEARS 3-5

The instruments for the later years| of the study follow the
basic plan of those of the earlier years. Precise construction pro-
cedures cannot be outlined now, but the basic procedure is as

follows:

Student Panel Sufvey

Instruments may be used as given here except that the material
describing the school in the teacher and principal questionnaire

should be shortened to eliminate redundancy.

Study of Newly Desegregated Schools

Instruments describing the school should be expanded.

Study of Innovative Schools

Additional sections should be added to gather detailed

descriptions of particular innovations to be studied. -

——— -
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STUDENT SURVEYS

The following are the basic instruments for students; the four main
instruments cover grades 11-12, 9-10, 6-8,I ?nd 3-5. A short instrument
for grade 1, to be used in the second year of the study is outlined.
Considerable overlap between questionnaires for adjoining age groups is
necessary. For example, the 3-5 grade and 6-8 grade instruments must have
many questions in common since the third-grade students will be surveyed
in the sixth grade in the student panel.

The questionnaires should be pretested and where necessary reduced
to 1-1/2 hours in the upper grades and 1 hour in the lower grades. The
pretesting should be done in approximately four schools, with the decisions
based on intercorrelations within scales, comparisons of means between
ethnic groups and schools, number of uncompleted responses, etc. The
contractor should be encouraged to add additional items before pretesting.

The administration of all questionnaires and tests should be done by
trained administrators who are not affiliated with the school. The classroom
teacher should be encouraged to leave the room. Administration should be
done by multi ethnic teams. Since administrator ethnicity may affect
responses, the administrators ethnicity should be recorded. The order of
the administration of the achievement test and the student questionnaire
should be fixed. The administrator should be trained to the standards of
conventional survey research, including practice administration. The
training manual should specify the proper answers to many common questions,
general guidelines for answering other questions, and a written introduction
to the class for the administrator to memorize.

The administrator should read aloud the student questionnaire in

grades 5 or lower to avoid problems due to reading difficulty. The

"
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administrator should walk about the classro?m to verify that students are
marking the response categories properly. Administrators should maintain
a relaxed manner, but should answer questions in a non-directive manner.
Pretesting should also be done in a number of schools with Mexican-
American and Puerto Rican students to determine the need for Spanish
lauguage instruments. If it is deemed necessary, bilingual instruments in

the following format should be used

English Wording ' Spanish Wording

response categories

The right-hand side may be left blank on monolingual instruments so that the
same mark sensing program can be used. It may be advisable to use
Spanish-speaking administrators even if bilingual instruments are not deemed
necessary.

Whether a bilingual instrument is used or not, two forms, one referring
only to "black'" and "white'" and one referring to '"ethnic group' may be

needed. If this wording is used the term will be defined in the introduction.
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SUGGESTED QUESTIONS FOR THE 1ST GRADE STUDENT SURVEY

| Following are the questions we suggest be asked of students in the
first grade. These questions should be read to the students by a test
administrator or teacher substitute. Prior to the administration of
the survey, the student's I.D. number should be placed on the booklet;
upon completion of the survey, the student's sex and race should be
filled in by the test administrator. This survey may be administered

in sections in order to reduce the time required for any one sitting.

BACKGROUND QUESTIONS

1. How many brothers and sisters do you have? (Count yourself)
1, only me .eeeecenss
2-‘.................

W 0 ~N 6o i b~ W
O 00 N O U1 W

10 -oooo-a.o-oo.oo.-oou 10

2, 1Is Spanish spoken in your home?
Yes ceeecressccnncnss

NO ®s 6 ens ss 00 sagsssen s 2

3. Did you go to kindergarten?

=

YeS 9o ss csus0s0 s s

No es e s s acs s 2

4. Did you go to nursery school?
YeS seceneencncesanae 1

NO as sesreansse et e 2

n
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ATTITUDES TOWARD SCHOOL

10.

11.

12.

How do you feel when it's time to get

up and go to school?

How do you feel when you have a chance

to learn something new?

How do you feel when you think about

going home after school each day?

How do you feel when your teacher
tells you to get out your books and

begin to work?
How do you feel when you think about

how fast you learn?

How do you feel when the teacher says

that she i1s going to give a test?

How do you feel about how well you

read?

How do you feel about how much you

know?

(Mark the nose of the face
you pick)



13.

14.

15.

16.

17.
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(Mark the nose of the face

How do you feeél about how well you do

arithmetic?

!
How do you feel when you think about

next year in school?

How do you feel about the way your

teacher treats you?

How do you feel when the teacher says
that it's your turn to read out loud

before the group?

How do you feel about going to school

with students from another race?

ATTITUDES TOWARD OWN AND OTHER ETHNICITIES

you pick)

Students are shown pictures of white, black, Mexican-American, and

Puerto—-Rican boys or girls, their own age.

rank the pictures for each of the following questions:

18.

Who is the kindest (boy/girl)?

The next kindest? - — —

Each student is asked to
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19. Who is the happiest (boy/girl)?

20. Who is the strongest (boy/girl)?

21. Who is the fastest (boy/girl)?

22. Who gets the best grades?

23. Who is most like you?

24, Who would you most like to be?

25. Who would you most like to have as

a friend?

RELATIONSHIP WITH SCHOOL STAFF

26. Does the principal of this school know your name?

YesS ceeveaasas 1

27. Do you like the principal of this school?
Yes cveevee.s 1
NOo ceveveneee 2
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[
28. Is the principal of this school friendly?

YeS cecessesse 1

NO cececencees 2

29. Do you think your teacher likes you?
YeS ? 8 % ¢ 20 0 8o 1

NO sassas s seee 2

30. Do you like your teacher?
YeS e e o0 s o bos 1

NO es s s see v

31. My teacher thinks I am:
Sad ccevansees
Happy ecceeceass
Kind ceecevnes
Mean secveccas
Smart ..ceseees
Stupidessecees
Bad cevevecaes

N RN R NR N R

GOOd..........

PARENT INVOLVEMENT

32. Do you and your parents talk about school?
Yes covesaases 1

NO sesesev e 2

33. Do you have any schoolwork to do at home?
YeS LI R B R N R S ) 1

NO se 0000 2



34,
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Do your parents help you with your schoolwork?

Yes ceceoaeces 1
NO ceeesenees 2

CLASSROOM ORGANIZATION

35.

36.

37.

38.

39,

40.

Can you talk to other boys and girls while you work?

Can you move around the room without asking your teacher?
Yes ceeevneese 1
No .eveeeenss 2

Do the other boys and girls usually remain pretty quiet in class?
Yes teoeenseess 1
No tiveneanss 2

In the first grade, have you studied anything about black people?
Yes veeveeeese 1
No e & 0 0 08 20 80 2

Have you studied anything about Mexican-American people?
Yes tecevnnees 1
No .ovevenens 2

Have you studied anything about Puerto-Rican people?
Yes veeerennes 1
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41. 'Do you take any lessons in Spanish? |

YeS ceevscenes 1
No o« ® &0 069 00 P 2

ATTITUDE TOWARD SELF

42,

43.

44,

45.

46.

(Mark the nose of the face
you pick)

How do you feel about how healthy

and strong you are? '
How do you feel about growing up

and getting older?

How do you feel about the way the
people who live on your street

treat you?

How do you feel about how you look and
the kind of face you have?

How do you feel about the way the
other boys and girls treat you?

w



-30-

SUGGESTED QUESTIONS FOR THE 3-5TH GRADE STUDENT SURVEY

Following are the questions we suggest be asked of students in the third,

fourth and fifth grades. This survey will not be self-administered; the
questions will be read to the students. The instrument is divided into
the general survey, which i1s repeated for each administration of the
survey, and various modular sections, which are either designed for
specific sets of students or for a specific administration of the survey.
This survey 1s presented by topic outline; the purpose of this organiza-
tion 1s to assist the reader in determining the relevance of the suggested

questions and 1s not meant to be the structure for a final instrument.

BACKGROUND QUESTIONS
[This modular should be administered to all students the first time

they complete a questionnaire. It will provide the researcher with back-
ground information on the students and their families.]

0-1. Are you a boy or a girl?
Boy ..... S O P |
Girl ...vvvnennnn cheseseccssnssassass 2
0-2. Which of the following best describes you?

Black ceeeseveeeeesoosenvsanncennnses 1
White seveveevecensnososocnssnssncansns 2
Mexican-American ....eeevsscecccnnses 3
Puerto Rican «.cevecesecsvecernsnseass &
American Indian ....cceceeveienecenes D
Chinese, Japanese (Oriental).....e... 6
Other .iivevrerseccotsssoccrroccannss 7

0-3. Where vere you born?

[

In this city, town or country........

Somewhere else in this state .eceeess 2



-31-

0-3. Where were you born?
In the South (Texas, Arkansas, Missippi,
Tennessee, Kentucky, Louisiana, Alabama,
Florida, So. Carolina, No. Carolina,
Georgia, Virginia, West Virginia)...eseeess.3
Somewhere else in the U.S.iiieieereveenssanssh
Outside of the UiSeieeirieeereececassesssasessd

I don't KNOW...ceocesoescsscososcsssssasassssh

0-4. How many brothers and sisters do you have? (Count yourself)
One, only ME:.iecessessosssssosssassssaocssacss 1
TWO ceuivecosersscsscsnssna veseesenensseaanes 2
Three «ieeeioooscanssoanssocsssscscrsenssnsa
FOUT siiveesannncncanitcsccensnnsasssccssas

Five 90 50 00 00 00 08 020 0000000000000 000000000 TD

Seven ® 50 685 00 006 00 80000 G0 IO OOLIENOBEGEBOEEOECCE

3
4
5
> o ¢
7
Eight cecevvnccesssesatocaseercnssscsscnoss B

9

Nine 60 00 © 00 00 00 0000 5000850000008 0000008000

Ten Or MOTE .ccsosossssesscscsssssscssssccsell

0-5. Is Spanish spoken in your home?
Yes .lll.l.lll....l'..l.llll.llll.l.lllll..l

NO ®8 0008 00 0 8 ¢ 0 95 00 000 e 00000800 LOEEEESEC OO S

0-6. Is there a color television in your home?

YeS o--o-.u--oo-o0------o---ooo-oo---o---n-1

No S 8 & 5. 8 5.0 00 00 58 28 5SS S N DD NS e PN e PSS NS BSOS 2
Dictionary?
Yes cevicerncennne P |

NO ® 0 20 0 5 000 P 00 00 00 B0 00 000G GO SE 0L SESE

Encyclopedia?

[

YeS © 99 00 00 00 00 00 00 00 00 00000 S0 8GO0 SLOSOeIMLE

NO o-oo.oaoooo--o-o---to--o--.lo-l-|--ouo--2
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Is there a daily newspaper in your home?
Yes C.l..l.ll.lllIIII.l'...OO.l....II.1

NO SO R0 0 08 SPGB LONCEOENOGNONRSIGSSEOSSIRPBOERTCE 2

How many different schools have you gone to since you started
first grade?

One--only this school ..seeessvesssees 1

TWO secassevsccocccscecsscnsanoncsssae 2

Three S PR C0CEEPELOCSOSOTRIEOEONOIERPROIRSIONTBSTOS 3

Did you go to kindergarten?
Yes ..ll.........l....'.'l..l..l..'-l.l1

NO S 5080080 0000000000 OSSR POEESOOSSOSSEBESTSS 2

Did you go to nursery school before you went to Kindergarten?

YES $ 0 00 8P 00 S0 C0 00 00C0000ERNOORESSSEEBNBTEOTS 1

NO 6 500 0509 006000 CPE000000C0C0OCISSIEISOIPOSS 2

0-10. What was the highest grade your father and your mother finished in school?

(Cirecle one number in each columm).
_Father Mother

None, or some grade school.....ccesescccerascss 1 1
Finished grade 8chool .ecevceecsccsnsesccacaseae 2
Some high school, but did not finish..sceceeee. 3
Finished high sSchoOl ..cveecescesncocscsoccsnns &

Attended school beyond high school.eecveesacese 5
(college, trade, business)

“u &~ LN

IdOIl‘t knOW 90 20 0 000000000 ENNORCOOORBEROSROSTOOS 6 6

£}

"

i\t
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GENERAL SURVEY

[This is the main section of the instrument; it contains questions
which will be repeatedly asked of students in order to measure changes
which occur within schools as well as changes in their attitudes and
behavior. Within this section of the survey, questions are organized by
subtopics.]

ATTITUDES TOWARD OWN AND OTHER ETHNICITIES

[We hypothesize that a student's school experiences will affect his
attitude toward his own and other ethnic groups. These questions are de-
signed to determine student attitudes toward race and integration and
periodic resurveying of these students will measure how these attitudes

change over time.

1. [Students are shown pictures of white, black, Mexican-American and
Puerto-Rican boys or girls theilr own age. Each student is asked to

rank the pictures for each of the following questions:]

a. Who is the kindest (boy/girl)? The next kindest?
b. Who 1is the happiest (boy/girl)?

Who is the strongest (boy/girl)?

Who is the fastest (boy/girl)?

Who gets the best grades?

Who is most like you?

Who would you most like to be?

oM o0 AN

Who would you most like to have as a friend?

2, If you could pick the school you go to, would you pick a school where
all the students were the same race as you, or a school where the
students were of different races?

All same race as me « + + « s « o« o o+ o 1

Of different TaAcCES « ©« ¢« « « ¢ o o o o 2
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3. Would your friends think badly of youlif you went someplace with a
student of a different race?

YeS 582008808000 08000 0800 RFRsSNETYTOETNTOTDE 1

NO -...QII.ll......l.l..'.......:.2

4. Would you like to have more friends who are of a different race?

YeS ®© 96 0080 00 9000 TS ER SO GRSGESECENIRDPOEDRS 1

NO S 0 e 3000 EON SR BEBSSROGEERNRCRERRROEPITTETDR OSSN 2

ATTITUDE TOWARD SCHOOL AND LEARNING

[A student who wants to be in school and enjoys learning will have
more favorable school experiences, higher test scores, and higher aspi-

rations. ]

5. Think about most of the work you have to do in school. 1Is it too
hard, too easy, or just about right?
ToO hard sssecceosnnaccscccoscscssse 1
TOO €3SY sseessesssssensssssnscccne 2

Just about right cceeeccscsssscsses 3

6. In the past week, did you do any school work or homework that was
interesting?
Yes ...-...'...Il..........I.....I.1

No S0 0es 00PN OENOCSEIOOGEOEOSOSRIEOIONCEOOOEOROEOTORTS 2

7. Would you go to another school, rather tham this one, if you could ?
Yes ...'l..l....I..I............l...1

No .l.l'....l...'......l..I.l.-....2

NOt SBUTE ceecossossocsncssccscnsssssocne 3

4

A/
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8. Do you think what you're learning wfli be useful to you?
Yes 8 & 5 0 00 59 8 6 00 00 0P P OO OSSN N0 a0 1

NO -o.oono-o-onooooooooot.n'lotnnu2

9. During this school year, did you ever stay away from school just
because you didn't want to come?
Yes I...llll.....'O..II.I...."...1

NO .I.QIl......ll..l.l..!..l.....l2

10. Do you usually hate school?
Yes ..'.l.'..I.l...l..l..l...l.l..1

NO 009 00 008 00008000 00 e0 eSO EBLE OGN o 2

11. In the morning are you usually glad to go to school?

Ye8B tetveescasesessosasscnsassssas 1

NO ooonono-cooonoooooooloooca-n-oo2

Here is a list of good things that happen in some classes. If you think
these things are true for your class, answer yes. If you think they are

not true, answer no.

12. Do you usually have enough time to finish your school work?
Yes .I....ll.l......l..l.....lll..1

NO tieeeesencsesescsconsscancscnne 2

13. Are there interesting things to look at in your classroom?
Yes ..t..l!..ll.l.l..l.l....ll....l

NO 28 0800006000008 000808 04s0 ......2

14, Do the students in your classroom like one another?
Yes Il..l...l..l....l..l....ll.l..1

NO t.-'llol0...0.'.0...-0-.!...0.02
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. Ll
Now here is a list of bad things that hapﬁen in some classes. If you
think they are true for your class, answer yes. If you think they are

not true, answer no.

15. 1Is it hard to make redl friends in this class?

YeS e s e se se PO PEBOREBIGESINOSROSTAEBOIAES TSRS 1

NO Ce a0 0 PEPOICECEROESSONOOEOBNOEEROSPOEOS 2

16. Are there too many rules to follow in your school?

Yes as epspssepesacesnoectsORREBDOE 1

NO SR 0000000 0SS0 ROROEOOSOREOOEERISESOPOS 2

17. Do some students act like they are better than other students?

YeS sédnceesesesre s ettt sRsO O 1

No S 00 P8 SOSEDNSIOBINBSESEOEPOISEORIBDOROTEOS 2

18. Does your teacher favor some students more than others?
Yes ® 9 9 99 00 20 00 0000 SO OB R OSSOSO 0D 1

NO u-...-n--.-n.-.......a.-.....2

19. Do you sometimes not understand what you are supposed to be doing in
class?
Yes % 00 00 08 200" SO S0 OO 0E OB E 9SS 1

NO S s e ese0 PN et el et I BSOS RESRRRER O 2

RELATIONSHIP WITH SCHOOL STAFF

[The purpose of this section is to determine how students perceive
the staff gf the school and, in turn, how they feel the staff perceives
them. We hypothesize that a student will like school better and do better

v,
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in school when he has a good relationship with the staff.]

20. Does the principal of this school know you by name?
Yes .l..l.l.l.ll.l'l...‘ll

No .........-..-..-......2

21. Do you like the principal of this school?
YesS seveersnnnesnsasnasss 1

NO ...................-..2

22, Is the principal of this school friendly?
Yes8 .civseesencccnsseness 1

NO $ 85060 0800600600600 0¢06800000

23. Do you think your teacher likes you?
Yes teieresossossssscenas 1

NO ...................-..2

24, Do you like your teacher?
YesS cevecescecsensnsensss 1

NO sieveonosonssescscases 2

25. 1Is your teacher really interested in you?
Yes suivenans vesecesas eese 1
No ....l'..ll........l'l.z

26. Does your teacher explain things clearly?

YesS teeveencnncsncnceseae 1
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27. My teacher thinks I am:
ds 88d ccsecesscccaccncsans
happy ceeccsscccsssasses
be 1aZ¥ t.evevescosssssaass
hard-working e.cecscccces
c. kind ccciceveccisnnnenes
MEAN eesssesaccsascacsas
d. proud ..iieesceccecasces
not proud ..cececsscsses
€. SMArt .eeesscesccccscnee
stupid ..ieeecscssaanasns
f. bad ceeeeecesccsecncanns
800d cocieevecansvcacces
€¢ UNSUTE sssaccecscsasacsse
BULE ceascccencsssssscnce
h. successful ...ccceeeeeoas
not successful ..cccceee
i. not a good student .....
a good student cessseesns

je a follower .ceeecoccress

N = N FEF D RFE D FE DD FE D R ND RN R DNDRBDNDRME

} aleader es e 8000 O NSNS SOEDN

28. 1If you need special help with any of your school work, is there
someone at school who will help you?
Yes ® SO0 96 00 088 8000 NS 1

NO CSexsesesnssaseseosane 2

REWARDS AND PUNISHMENTS

[We are interested in the rewards and punishments a student receives,

since we hypothesize that a good school is a school which finds something

for which to reward each student.]

L
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29. Think about the past year in school.
a. Has your teacher ever told you that you were doing
good work?
Ye8 ceveoorsenrscsscaens 1

NO €0 ¢e0 00 000009000000y

b. Has your teacher ever told you that you have a
special talent?
Yes viesevecosvncnscnnas 1
NO teveveososnaononceases 2

c. Have you been blamed for things that just weren't
your fault?
YES ceveressrsncsccscses 1
NO ¢oeeeescsssncssssanas

d. Were you ever sent to the office because someone
thought you were breaking some school rule?
YesS seeevesccoscnnanenss 1

NO 0-.-...--...0.----.0.2

PARENT INVOLVEMENT

[We would expect that a student whose parents take an active interest
in his schooling and have high expectations for their child will be more
motivated to do well in school.]

30. Have either of your parents come to school this year for PTA,
Parents' days, or for parent conferences?
Yes ceveneccanes ceseesescssss 1

NO o-oco-o.o---ooc-ooloou-uo2

31. Do you and your parents talk about school?
Yes, often ..eeeeceannnocess 1
Yes, but not often .v.c0v0. 2

NO, NeVeYr iciveeeercencnoses 3



32.

33.

34.
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Are your parents satisfied with the grades you get in school?
Yes .C..'A.....l..'.lll'll

No ......................2

Do you have any homework?
Yes I.l..lll...l...l.ll..l

NO .ooo.ooo-.nooocoo.o-ooz

Do your parents help you with your homework?
Yes seeeoeesececnsessoneas 1

NO ..-.-...-.-....-......2

CLASSROOM ORGANIZATION

[We are interested in the teaching strategies used by the staff

and the structure of the classroom. We hypothesize that a good school

is a school which is flexible and gears its programs to the interest of

the students. ]

35.

36.

37.

Can you talk to other students while you work?
Yes ..l'.................l

NO ......................2

In class, can you move about the room without asking your teacher?
Yes ...l..l.....l......l.l

NO ...-..................2

When you're working on a lesson, are the other students in your
class working on the same lesson?
Yes ...Il.'..l.l........ll

NO ......................2
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39.

40.

41.

42.

43.

44,
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i ! P
In your classes, are you allowed to ask other students to help you

with your work?
Yes O ® 8 PO PO OGO OO O I ESS LB S 080 1

No @0 e s e e PR ROEIRNSIEOEEBRTBTROCETDRS 2

Do the students usually remain pretty quiet in class?
Yes ...lll..ll...ll..l.....l

No @9 s 0 e s sBsBSEREIERISCOEOEROITORE 2

For each lesson, does every student get a copy of the same book to
work from?
Yes ll...l....-.ll...l.-'..l

NO S8 00 s e P s EESPIRECEEEROIEEETETS 2

In the third grade, have you studied anything about black people?
Yes ...I,..l.'...'l........l

No -...-..----..--o-..-.--z

Have you studied anything about Mexican—American people?
Yes ® 9 8 00 60 9 O 0 8080 IS S0 BRDS 1

NO Se e s e cr et ess el TS 2

Have you studied anything about Puerto~Rican people?
Yes B ¢ 60 00 tO S8 B EDOOOES SN EAD 1

No .-...---.....--.-.-...2

Does your teacher let you pick things to study that interest you?
Yes ® 8 86 800 00 ¢ 0 SO s 08 ORSBSTBSS 1

NO Ssce e s ss e OB RBLES 2
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Does your school have lessons in Spanish?
Yes I..'.....Ill.....'.l.l

NO ......-.........-.....2

Would you like to take lessons in Spanish?
Yes, I do take lessons in
Spanish.ecececeveesacsesss 1
Yes, I don't now, but would
1ike tO severeevcssocnees 2

NO ..--cnncnc.ccc-ccccucu3

THE EFFECTS OF SCHOOL DESEGREGATION

[This subsection is to be administered only to students in desegre-

gated schools. These questions deal with the effects of desegregating

schools and periodic resurveying of students will measure how these

effects change over time.]

D-1.

D-2.

Is there a public elementary school closer to your house than
this one?
Yes ceeeeocneanes .

NO S0 0000080000000 0000 000 2

How do you usually come to school in the morning?
By automobile...veeeeaes .1
Walk or bicycleseeeeeasss 2
School buS.seesesessecees 3
Train,trolley,subway or
bus other than school bus.4

Other..................-.5



D"’S .

D-6.

D-7.
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About how iong does it take you té get from your home to school
in the morning?

10 minutes Or 1leSS.escecsssesnssnanas 1

20 mINUteS seeeveccnccccccesssssscaes 2

30 minutes c.cesscccccsssccassssnsans 3

45 MINULES sviaeesencccscensnssaanecs &

One hour Or MOTE seeocscovsscssssscsses D

Think about the kids your age who live near you. Do many of
them go to a different school, or do they almost all go to this
school?

Many of them go to another school.... 1

Almost all of them go to this school. 2

What was the earliest grade in which you had students from another
race in your class?

Kindergarten.ssesssosssscsssessssases 1

FITSt ceevscceccsoscsseccssccsssnnans 2

Second ..cccercenscccensancescnnerass 3

Third; this year..................;.. 4

Do you like attending a school with students from another race?
I liké it 6 @8 8 0 98 ¢S Q00 S0 00 0E S BE0 e e SO 1
I don' t like it S €90 808 806 00080 5COSSPSOOTE 2

It doesn't matter tO MEeiccescsesssess 3

How do you think your principal likes students from different races
going to the same school together?

The principal likes Iteeeeesccessseess 1

The principal doesn't like it.ceeeeess 2

It doesn't matter to the principal.... 3

I don't knOW.....-.........---.-..--.-- 4’
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D-8. How do you think your teacher likes students from different races
gbing to the same school together?
My teacher likes it ..cevevniecoessensneee 1
My teacher doesn't like it.viveeececceas 2
It doesn't matter to my teacher......... 3

Idon'tknOW.....-..........-.....--..-o 4

D-9. How do your parents feel about your going to school with students
from another race?
They like it..cceeeseescecnsavscasonssas 1
They don't like ft.ceceesenescronccecnnee 2

It doesn't matter to theMiseesesoessoees 3

D-10. Think about most of the students of the other racial group(s)
in this school (not your own group).
Are they friendly?
YeSeeteesonssocsscacsanssosensossseassees 1

NO DR R R N I RN I I R B I B A SR I B I I R R A A A A 2

Do they keep to themselves?

=t

YeSooooooooonconn.-co..ooooo-o.on.l.ccnn

NO..-....-...--.-....-......-...........

Are they dumb?

=

YeS......-..................-.....--....

NO...................-...............o.. 2

D-11. Now think about most of the students in this school from the
same racial group as you:

Are they friendly?
YeBeeteaniorseosansconsososrsnansosasassaes 1
NO iseeeeooossasansoasaoansansnasassssns 2

Do they keep to themselves?
D = B |
NOteoveeoeeoeonooneassssssossssonsasssssnes

Are they dumb?
YeSeeresssaeoseossesoasocsssssssssssannes 1

NO 8 90 00900000008 0000000000 0000000008 OO 2
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D-12. If your t%acher said you couﬁd sﬁtlnext to your best friend in

class, who would you sit next to? (Give first and last name.)

If you had a second choice, who would you like to sit next to?

1

If you had a third choice, who would you like to sit next to?

D-13. Are these three friends all the same race as you, or is one or more
of a different race?
All same race A4S Me.eseassascsascssasssncesess L

One or more is of a different racCesesesesse 2

()
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SUGGESTED QUESTIONS FOR THE 6-8TH GRADE STUDENT SURVEY

Following are the questions we suggest be asked of students in the
sixth and seventh grades. If need be, these questions can be read to the
sixth grade students rather than given as a self-administered questionnaire.
The instrument is divided into the general survey, which is repeated for
each administration of the survey, and various modular sections, which are
elther designed for specific sets of students or for a specific administra-
tion of the survey. For ease of understanding, this survey is presented
by topics. This organization will assist the reader in determining the
relevance of the questions asked and is not a suggested structure for a

final instrument.

BACKGROUND QUESTIONS
[This modular should be administered to all students the first time

they complete a questionnaire. It will provide the researcher with back-

ground information on the students and their families.]

0-1. Are you a boy or a girl?
BOY teeeneuscreacasensesnescasosansnssanns 1
GIrl .iieeeereneensotsoncensasanssonsonss 2

0-2. Which of the following best describes you?
Black coeeecececccnccasossssssosnesnsssas
White civieeereencenecoononssssasssasnsns
Mexican-American..secececececossosccossesosoes
Puerto-Rican.ccsceecececceceosassnsnonnns
American Indian....eievecioncevososvnnnsnss

Chinese, Japanese (Oriental)...eseeeeeess

Ny U W

Other 6 8 6 20 0600006050008 08C80608065000006006008000
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0-3. Where were you born?

=

In this city, town; Or COUNtYYieessccecaccss
Somewhere else in this state.ceeceseccccsnes 2

In the South (Texas, Arkansas, Mississippi,
Tennessee, Kentucky, Louisiana, Alabama,
Florida, So. Carolina, No. Carolina,
Georgia, Virginia, W. Virginia)..eeeeescsese

Somewhere else in the U.S. coeecscoscacnscense

OutSide Of the U‘S...l.'.l.ll..........‘.ll;

A U B~ W

I don't knOW---a...-..--.o-...--o-..-.....--

0-4. How many brothers and sisters do you have? (Count yourself)
One — ONlY ME.ccssececcccacossacsosasasasccas
TWOeoeeoseoesscossassasssnsossstssssasosassss
Three.cccescassessctscctcssassacscssoscnsensns

Four...-..-'..-..-..-.o-c--o...-..-....-..-.

Six..lllstl.Iltlll...Il'.'..ll...-.llll..ll.
Seven-.--.....--.-.-..---.--.-......--.-....
Eightoll..cc--..l---..uellllnc.--..-n.o.-...

1
2
3
4
FivVe.cecscossessossosassssscassecsscssascscsnce D
6
7
8
9

Nine--lloo-.oo.o.ao-.--.-'ltaclc.occocoooabn

Ten or more...--.-..-p-.--.-.....-....-..--.10

0-5. Do you live with both of your parents?
Yes, I live with both of my parentS8..eseeses 1
No, I live with my mothercieeecsececsecessesss 2
No, I live with my father....iceeseecceacsse 3
No, I do not live with either of my parents. 4

0-6. 1Is Spanish spoken in your home?

Yes.-.--.-.........-....-..-.........-..--o 1

No.n...l..-...lllllll‘!'l‘.‘.l.l.l.l.l.“li
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0-7. In your home, is there a =-—-
Yes

daily newspaper?...cceesssesssscscssssnns
dictionary?eecececccsseessossosssssnscnss

encyclopedia or other reference books?...

2z
N N NN O

e

CO].O].’ teleViSiOn?....-.-.................

0-8. Did you read any books during the last summer?
(Do not count magazines or comic books.)

No..'..".......‘...".......'l..........
Ye8, 1 OTF 2¢icecescecsscssssssssessscnsnas
Yes, about 5'.....'......................

YeS, abOut 10.-.-.na.-ooo-ooocoo'oo-o.-..

v &~ W N

Yes, more than 10..ceeseesscsccscssncsons

0-9. How many different schools have you gone to since you started
the first grade?

One - only this schoOleccvosssorocossesss

TWO eeevesesesvrosossvssssvsosnsonososssvsosas

Three..-.............-...................

FOUL e eeeseesonneosssnssososensssnsssesssasas

w» &~ W N =

Five OF MOTCo s s o0 c0s06sss0ssscososssosssssos

0-10. Did you go to kindergarten?
Yesll...... lllllll ® S 0 & & 0 58 0 0O 0PSO SO E DSOS 1

No.oo--oo-oooo-oooooonoonooo--... oooooooo 2

0-11. Did you go to nursery school before you went to kindergarten?

YES.......-.-.......-...-.-........-..... 1

NO........................-.........o...-
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0-12. What was the highest grade your nother and father finished in school?
(Circle one number in each column).

Father Mother

None or some grade SchoOl.scecescsscasoans 1 1
Finished grade school..ccecccecsscsannanas 2 2
Some high school but did not graduate..... 3 3
Graduated from high scho0l.:esseecesacecacss 4 4
Vocational or business school after high
B8CHOOLl.veeessnsssssscenccceaasasaannnns 5 5
Some college, but less than 4 yearS.ssee.s 6 6
Graduated from a 4-year college..sssescsss 7 7
Attended graduate or professional school.. 8 8
I don't KNOW..ceessosvosssscsassnsscanscacs 9 9

GENERAL SURVEY

»
4

[This is the main section of the instrument; it contains questions
which will be repeatedly asked of students in order to measure changes
which occur within schools as well as changes in their attitudes and
behavior. Within this section of the survey, questions are organized

by subtropics.]

ATTITUDES TOWARD OWN AND OTHER ETHNICITIES

[We hypothesize that a students' school experience will affect his
attitude toward his own and other ethnic groups. These questions are de-
signed to determine student attitudes toward race and integration and
periodic resurveying of these students will measure how these attitudes

change over time.]

1. [Students are shown pictures of white, black, Mexican-American and
Puerto-Rican boys and girls their own age. Each student is asked to ramk
the pictures for each of the following questions:]

a. Who is the kindest(boy/girl)? The next kindest?

b. Who is the happiest (boy/girl)?
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c. Who is the strongest (boy/girl)?

d. Who 1s the fastest (boy/girl)?

e. Who gets the best grades?

f. Who is most like you?

g. Who would you most like to be?

h. Who would you most like to have as a friend?

2. If you could choose the school you would go to, would you pick one with:
All White students?....lI.......l.l......l......

All black studentsS?..ceecsscscccscsssasssassscas

1
2
All Mexican~American students8?.....ccceceececess 3
All Puerto-Rican studentsS?....iesseeesessceccees &

5

A mixture of different kinds of students?.......

3. Would your friends think badly of you if you went someplace with a
student of a different race?

YeS-..................-.............-.o......... 1

No...-oco--oc.tccccccccccllcc-.cco.o.oocccco.onc 2

4, Would you like to have more friends who are of a different race?

YeSC..OOCOIODCCCOICQ.....!.l......l...l...l..... 1

NO....o...-.-.------..---.................-..... 2

ATTITUDE TOWARDS SCHOOL AND LEARNING

[A student who wants to be in school and enjoys learning will
have more favorable school experiences, higher test scores, and higher

aspirations. ]

5. Think about most of the work you have to do in school. 1Is it too
hard, too easy, or just about right?

TOO hard............-...-..............-...-.... 1
TOO easy....-.........o-..-.......--....-..-.... 2

JU.St 8b0ut rightncoocoococo000000000000000000000 3
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i

6. In the past week, did you do any skﬁool work or homework that was
interesting?

YeS...................-....-....-.... 1

NO---...--.-----....-.--.-.-.-..-.--. 2

7. On school days, how much time do you watch TV at home?
None, or almosSt NONE.ssssssesssesenss 1
1/2 hour to 1 hour 2 day.eecesecescaes 2
1-1/2 hours to 2 hours a dayeeseecees 3
2-1/2 hours to 3 hours a dayeeeeeeess &

4 or more hours daily...eeveveesesses 5

8. How much time do you spend on homework each night?
No homework given..cseessecoseccansse 1
I have homework but don't do it...... 2
About 1/2 hOUTeusseescsscsansssansses 3
About an hoUT.ic.sevsesscacvacscnenss &

Over an hOur...-..-.-......-.-...-... 5

9. Would you go to another school, rather than this one, if you could?

YeS..l.'ll.ll!.lll..l.....l..l..l.ul. 1
NOOi--l.aloooqoo..--.o-‘.o--.lloanno. 2

Not SUr€cecsocosssssssascsssneseasossasssn 3

10. Do you think what you're learning will be useful to you?

Yes..ilu.o.nolnln-ant--.ao-.-o-l-.--u 1

No--ouo-o--o.--..u-ul.-llo.-olconolll 2

11. During this school year, did you ever stay away from school just
because you didn't want to come?

YeSuioeeseecsecssassssoscenncancssnses 1

NO:veecnseseannsosasesasannsonanncsas 2
12. Do you usually hate school?

4= = P

NO..--......--.-----.-......---..-... 2

o
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13. In the morning, are you usually glad to go to school?
YesC..l'.ill.ll'l...'...l.l........ 1

No...'..‘l.....ll....l'l.....l..... 2

Now, here is a list of good things that happen in some classes. If you
think these things are true for your class, answer yes. If you think

they are not true, answer no,

14, Do you have enough time to finish your work, or are you usually rushed?
Yes, I have enough time...cceoeeees 1
No, I am rushed.ceceescssossssnanes 2

15. Are there interesting things to look at in your classroom?
YeSeeesnsonsasesnssssasssossssanaans 1
NOteeeoasasoooosscnassaososassssnsss 2

16. Do the students in your classroom like one another?
B = R §

NO:eieoossosasosssssosassascsossssssee 2

Now, here is a list of bad things that happen in some classes. If you
think these things are true for your class, answer yes. If you think they
are not true, answer no.

17. 1Is it hard to make real friends in this class?
YeSeeoeesoossssssassacssasassnssses 1
NO'ueeeesoeeeeeaneoosossasocnnnsass 2

18. Are there too many rules to follow in this school?
YeSueeeeeensssosnosansnsosnossssnsnoes 1
e A

19. Do some students act like they are better than other students?
YeSeeeeeseassonsanssssssasssssnnses 1

NOeeoosoosaoasassssssoscsssssssascs 2
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! : oo
20. Does your teacher favor some studeAts more than others?

YeS-‘..--.-..--........---.---..-.. 1

NO---......-...-...-...-....-...-.- 2

21. Do you sometimes not understand what you are supposed to be doing in class? =

Yesll“l.I...lll.l.l.....'....lIlI- 1

No.lu.--ouo.---ni.l--..llt.ol.l--.n 2

RELATIONSHIP WITH SCHOOL STAFF

[The purpose of this section is to determine how students perceive

the staff of the school and, in turn, how they feel the staff perceives
them. We hypothesize that a student will like school better and do
better in school when he has a good relationship with the staff.]

22, Does the principal of this school know you by name?

YeS-.-..-.-.--..........-...-..--.. 1

No..l.l.l."l.l..llllllll...l.l.ll.l2

23. Do you like the principal of this school?

YeSl.llllll'.l.ll.l.ll..'ll.l.‘lllll

No..--.-ao...oto-l.u-.l.--l.nn-.nto 2

24. 1Is the principal of this school friendly?
Yeslll..l.l.'-..'.l....."..l.l'lll-. 1

No-.....II..ll..Illll.lll.lll.'l..l 2

25. Do you think your teacher likes you?

=

YeS-----o--..‘---....-..-.......-.-..

NO..--.....----.-.....-......--.--‘. 2

26. Do you like your teacher?

=

YeS-.-..-.--...-.---....--.....-..-

NO--..-.-..---.--..-.--...-..-.-..-




27.

28.

29.
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|
Is your teacher really interested in you?
YeBl.l........I......l.......'.....1

NOunootl..oo'nn.n-oaoooo-looloolooc2

Does your teacher explain things clearly?

YeS"oocnoo.oooo'.oaootcocclotoco.o1

NO..............-.--...-.--a.c....-2

My teacher thinks I am:
a. Sad..verrerscctenssnanccnnssssecnns
Happyeeceoooeosseassasscsssnvscsnsons
b. LaAZYeeesaoeosssssssocsnassassnsosssnas
Hard-working..eeceoeosoesoscocssss
c. Kind.seoeeeoeeseeeeocsnnnooananses
Mean.ssssessossssssssssssosssesens
d. Proud...cceeeeecscccooconosasasess
Not Proud...ceeeeeecesccscnccssans
e. SMATrt.cseeesoscssoosonscoosssnonsos
Stupid...cviviinnenns ceeersaennes
f. 2T T
T
g. UnBUTE..ovsecsesntscecestnsssasssnse
SUTE.vesseseesesnnsssssssossnscnns
h. Successful..i.ieiecececececcncncnnss
Not Successful....ccceeeesecscnsns
i. Not a good student...cceveeosssese
A good student.seeeessrsccccsoeons

3. A follower...ioveeessecncsncnsnnsse

NOH N HE N KFE N HENDHENDHENDFERNDERERD RN

A leader..ccesesesoscscsssccocncnas
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30. If you need special help with any of your school work, is there
someone at school who will help you?
Yesl'l.l.l...l'.."I........l....‘.1

NO..-...--.-..-..-.--------........ 2

31. Are any of the teachers in this school unfair to white students?

Yes-............------.-.--....--o-1

NO.-.-......-..o.--.----o-oo.--o-.- 2

No white students in this school... 3

32. Are any of the teachers in this school unfair to minority students?

Yes..--..--..-....-.-.------.-.....1

No.-..-.-.--.-..--.--a..-oc.--c..on 2

No minority students in this school.3

REWARDS AND PUNISHMENTS

[We are interested in the rewards and punishments a student receives.

since we hypothesize that a good school is a school which finds something

for which to reward each student.]

33. Think about this past year in school.

a. Has your teacher ever told you that you were doing good work?
YeSeeevanscansosscscscacssocsceanss 1
NOtieeseseaasssesssessncassnsnscens 2

b. Has your teacher ever told you that you have a special talent?
YeSseeceessncnanssscacsssnsscannnnes L
NOvesseesaseasecsnsssasenssnsssnsse 2

c. Have you been blamed for things that just weren't your fault?
YeSeeesssasesnaosessssscsossonnesens L

NOeetssensssassosessassssanasscasna 2

d. Were you ever sent to the office because someone thought you were
breaking some school rules?
YeSeessassanesssssessnsssssnssssnee 1

NO.-..-..---.-..-....-...o-.-..o--. 2

»

¢

"

©
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PARENT INVOLVEMENT

[We would expect that a student whose parents take an active interest

in his schooling and have high expectations for their child will be more
motivated to do well in school.]

34. Have either of your parents come to school this year for PTA,
parents' days, or for parent conferences?
Yes..l.....l‘l.'.....'I.ll..l.'.'l1

NO.-.-....-......o--..............2

35. How often do you and your parents talk about your school work?
Just about every day..ccieeseaoeas 1
Once or twice a week.iieoveoseeeoses 2
Occasionally, but not often....... 3
4

Never, or hardly ever...iseesossces

36. Are your parents satisfied with the grades you get in school?
Yes...-.."ll...Il........l‘..‘l.l1

NOeeessosessoosoonsonsassnonssnsnss 2

37. Do your parents help you with your homework?
YeBevesseasen S |

NO:esoesoooosoasssasssnssascnssnes 2

CLASSROOM ORGANIZATION

[We are interested in the teaching strategies used by the staff
and the structure of the classroom. We hypothesize that a good school is
a school which is flexible and gears its program to the interest of the

students. ]

38. Can you talk to other students while you work?
YeS....ll....'...'.....'....l.....l 1

NO-..............-..-..-.-.....-...2



39.

40.

41.

42.

43.

44,

45.

46.
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In class, can you move about the room without asking your teacher?
[ I | !

YES....--.-..-.-'-...~-...--.-.-..... 1

NO-..‘.-........‘....-.'.-.’.‘-........ 2

i
When you're working on a lesson, are the other students in your class
working on the same lesson?
Yesl...'........l.l......C..l'..l.ll

NO-----.--...-..-----‘-------..---..2

In your classes, are you allowed to ask other students to help
you with your work?
Yes.ll...'.»...Il...'..l'....l'.l.l.. 1

NO.---.............-.--.--.---..-...2

Do the students usually remain pretty quiet in class?

YeS........'...‘......lvl.....ll..ll. 1

NO..........-.-.-...-..-.-.--...... 2

For each lesson, does every student get a copy of the same book to
work from?
Yes....‘..l........'l.........l..ll 1

NO..-.-.-.-....--...-.----------...2

In the 6th grade, have you studied anything about black people?
Yes...ll.ll.....l..l.l....'l.l.l.l. 1

No.........‘.l.l...l.l....l.......l2

Have you studied anything about Mexican-American people?
Yes.lll....l..‘.ll.l......l......'.1

NO..,-.....-.--..---.-.-.......---.2

Have you studied anything about Puerto-Rican people?

YeS.....-...........-..............l

NO..-..--.......-.......--.-.......2
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47. Does your teacher let you choose things to study that interest you?
Yes ...... ..0'!...l...l'l.....l.....1

NO-...-..-........--.---o..........2

48. Does your teacher often let you plan how you will spend your
day at school?
Yes...lll..l.l.I...l'l....“....l.l 1

NO.--.....-.--.....-...............2

49, Does your teacher spend a lot of time getting the kids to behave?
Yes'l...........l.l.ll.'..l....l...1

No..u....l.lll.l.l'l.l'.l.'.....l..2

50. In the sixth grade, have you studied about people from cultures
different from your own culture?
Yes.lll.l.l.lll....'.l...'I........l

NO oooooo oo-ou-ootooco-o-colo.ou--nc2

51. Does your school have lessons in Spanish?

YeSieeooesoeasosoossnssonsososassens 1

NO...-.....-.o.-...-......-........ 2

52. Have you taken any lessons in Spanish?
YeS:ooeereveooonasoncoosssnssanense 1
No, I would like to..... cevssesenss 2

No, I don't want tO.eeeeeecccccnoes 3

CAREER ASPIRATIONS

[It has been suggested that a student develops pessimism or optimism
about his future at an early age, irrespective of his performance in school

to date. This question is designed to measure the students' future plans.]
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53. How far do you want to go in school?
Only until I'm old enough to quit..... 1
Through high school but no more....eo. 2

I want to g0 to collegeeeescsovcsoancnans 3

THE EFFEbTS OF SCHOOL DESEGREGATION

[This subsection is to be administered only to students in de-

segregated schools. These questions deal with the effects of desegregating
schools and periodic resurveying of students will measure how these effects
change over time.]
D-1. 1Is there a public elementary school closer to your home
than this one?
Y@Sceseeasssasesccasccessessnscnssansens 1

NO...-...---...4-----------.-...------.-. 2

D-2. How do you usually come to school in the morning?
By automobile.ssccecssccccscsesscssccseae 1
Walk, or bicyclesececcceesosssssssscsases 2
School DUBeeessnssccccescesssssscansanses 3
Train, trolley, subway, or bus other
than school bDUS.esseesccsccscaasnosseses &
Other..sceeececccessessscescsccnccscanes I

D-3. About how long does it take you to get from your home to

school in the morning?

10 minutes Or leSS.cecocoscsssssssascnes
20 MiNUtESesceeoscsssonsesnsssssanssesnns
30 minuteS.ceceesssssessscscrssccssacssasas

45 minutes-.-..o.--..---.-.-.-.--.------

U &~ LW N

One hour Or MOTrE€.csecessscocscsnnsssssanes
D-4. Why are you attending this particular school?
I was assigned herescsceccecsceesssssnese 1

My parents or I selected this school,... 2




D-5.

=590~

Think about the kids your age who live near you.

Do many of

them go to a different school, or do they almost all go to

this school?

Many of them go to another school....... 1

Almost all of them go to this school.... 2

What was the earliest grade when you had students from another

race in your class?

Kindergarten..ccceseeeseccccscssoosnncans

First-..-....-...-.-..---.-.-..-.-...

Second.............--....---o-..........

Third.-.c-o-o.no-o--oo-oo-o

Fourth..............-.....

Fifth.u.a.nccon-lolno--a.o

Sixth; thiS year.....-....-.............

Were you a student at this school last year?

Yes.oilcootltollltt..lol.ll.nt'.ool..ooo

NO......................-.

~N oyt W

1
2

Last year, how many of the students in your class were white?

NONCueeseoosoessossnssonssessna

A fEW......-....a..-.--...--............

About half.c.ceeeevvenncnne

MOSt Of them..........---.-..-....-..-..

Nearly all of them.iveveoeeseorsscanssons

Did you have a non-white teacher last year:

Yes-o--oo.-cnou-nlolo-..n-onlol--nooo.-n

NO:veooosoosasasasanssosscssonsssosassesas

students in the school?

I like it S e e 00000 s e 0 R OO OEOCEOEOEOISIOERGBETOOEOETDNE l
I don't like it.l.ll...l.........'.l.l.. 2

It doesn't matter to me...

3

. Do you like attending a school with both minority and white
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D-12.

D—14 ]

D_ls .
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How do you think your principal feels about minority and
white students going to the same school together?

The principal likes dte.svceesccnceacee 1

The principal doesn't like it.e.eseo.. 2

It doesn't matter to the principal.... 3

Don't KNOWeeeeesesassesnssseosnssascese &
How do you think your teacher feels about minority and
white students going to the same school together?

My teacher 1likes it.csececesssecewnsse 1

My teacher doesn't like it.eieecessese 2

It doesn't matter to my teacher....... 3

Don't KNOW.eesesssescoscassscnseasssses &
How do your parents feel about your going to school with
both minority and white students?

They like iteieececescocccscsssconoosssss 1

They don't like itecececevecsessccoeee 2

It doesn't matter to theMiceeecessnees 3
Think about the students of a different race from you.
Do you think they get special advantages around here?

4= = §

NO---.o-co-lo.-.oo.nulu.ooo.-u-.-l.lm-. 2

Think about most of the students of the other racial group(s)
in this school (not your own group).
Are they friendly?
YeSieeeeenssssnscesssessvsensasesesnnss 1

No..lllll..ll.l.ll.ll-lll..Illl.lllil. 2

Do they keep to themselves?

=

Yes..-.-----.-....--.......-...‘--.....

NO..........-...-...-...-.-...........

Are they dumb?

=

YeS-o.-o-n.O--..-l.-..co.-.l.--..-ut.o

NO-.........-...........----.-...-..-.
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D-15a. Now, think about most of the students in this school in the
same racial group as you.

Are they friendly?
YeSieeosesosscassconons cueessnsensases 1
NOcecoessssoassoscosanssscscsosscansnsasnas

Do they keep to themselves?
YeSisseeseseoscsosoossoncnnsonnsssasssns 1
NOveeeeeeososoossosssosscsesonsssssnceee 2

Are they dumb?
YeSieessesosessossascscsssncsssacansse 1
NOceooeoesoossossssassacsssssosacnscas 2

D-16. If your teacher said you could sit next to your best friend in

class, who would you sit next to? (Give first and last name)

If you had a second choice, who would you like to sit next to?

If you had a third choice, who would you like to sit next to?

D-17. Are these three friends all the same race as you, or is one or more
of a different race?
All same race aS MEeeesocosssscasssas 1

One or more is of a different race... 2
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SUGGESTED QUESTIONS FOR THE (9)10TH GRADE STUDENT SURVEY

Following are the questions we sdggegt‘be asked of students in the
ninth and tenth grades. The instrument is divided into the general
survey, which is repeated for each administration of the survey, and
various modular sections, which are either designed for specific sets
of students or for a specific administration of the survey. This survey
is presented by topic outline; the purpose of this organization is to
assist the reader in determining the relevance of the suggested questions

and is not meant to be the structure for a final instrument.

BACKGROUND QUESTIONS

[This modular should be administered to all students the first time
they complete a questionnaire. It will provide the researcher with back-

ground information on the students and their families.]

0-1. Are you a male or a female?
Male ...eenscesenanasesnsansascsvsacsasnnsansns 1

FemMale .veeceosenceccanasascsosnsosnsanasanssene 2

0-2. Which of the following best describes you?
BlacKe.seeesoreoosasececasaneaasececccecacnoas
White.oeeaeocasusessansesscsssossnscsesanasans
Mexican—American. .cceeseseescnsccccsssstencnen
Puerto—Ricanessssecesccassssrsscsnssssscccannas
American IndiaNececcsseceencaoconnnscanosassss

Chinese, Japanese (Oriental)....csoeescscecasess

NN LN

I am not any of these; I aM.vicceerennsaocaess

(please describe)

1}
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0-3. Where were you born?

=

In this city, town, Or coUntY.eeassoosnsoaconns
Somewhere else in this state..seevsessnssnsenns 2
In the South (Texas, Arkansas, Mississippi,
Tennessee, Kentucky, Louisiana, Alabama,
Florida, S.Carolina, N.Carolina, Georgia,
Virginia, W.Virginia)...eeveeeveseesssensonnses
Somewhere else in the U.S..cveeierncoescovenaas

Outside of the UisSiiiveeeovescctcscasssnsscnnse

[ Y N T

T don't KNOW.eeeoeoeoooeoosooosssonocnossenness

0-4. How many brothers and sisters do you have? (Count yourself)
One--only me .ciiviieerencssossosssssansosnannses
Two ....ve cereaan ceesenvann i sesaresenaans .
Three ..i.ciiiiiieieieianisesseserecerancsasanss

FOUTr (v veevesvnnonnnse e se s et s s s nesensnens bee

s

5 1
SEeVeN teieeviosreoasrsnncnnsns ceessesesasnesenen

Eight vt iiiiiiniiiiiienrsnrectecnsocsssnnnas

O 00 ~N o8 &~ W+

NIne .iiveverereescssononoessstsnocnanses

TN OF MOTE@ .+t esvseoosssssssassosnassssecsaanss 10

——
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~

0-5. Do you live with both of your parents?
Yes, I live with both of my parents.......... 1
No, I live with my mokher....j.pqeeccceccanes 2
No, I live with my father.cicecesseessenesnes 3
&

No, I do not live with either of my parents..
!

0-6. Does anyone in your home speak a language other than English most

of the time?

YeSeieeesaoane cecanas O eres 1
NOoveeeousnn Cectssesesasesansan tieensasacen 2

0-7. Do you speak a language other than English outside of school?
Yes..aen. ceeeess Ctesececsnscacensenrrasanns 1
NO.cevovovsnnnsns ceeees cessne Ceecsensssensena . 2

0-8. Which of the following do you have in your home:

Do not

Have have
Daily newspapers.scesses teasseaassnes 1 2
Dictionarysececeessescssscassccseneassans 1 2
Encyclopedia or other reference books 1 2
Color television.sececescsoscanans cesee 1 2

0-9. Where were your father and mother born? (Circle one number in

each column)
Father Mother

In this state....... teseeacennsenann 1 1
In another state in the U.S......... 2 2
Outside the U.Seieireencesencans oo 3 3
I don't knOWeeeesoaces Ceeseniaanas .o 4 4

0-10. What were the highest grades your father and your mother finished

in school? (Circle one number in each column)
Father Mother

‘None, or some grade SChOOl ..vevevensosossasnn 1 1
Completed grade school ......... Cececsnanasans 2 2
Some high school, but did not graduate ...... . 3 3
Graduated from high school ..iiicertnesonasnans 4 4
Vocational or business school after high

SChOOLl t.eveevrnnsnncansns sececenvens Cesesssan 5 5
Some college, but less than 4 years ..cc.... e 6 6
Graduated from a 4~year college ieevvesaccns o 7 7
Attended graduate or professional school ..... 8 8
I don't KNOW +esevsesscnsocasosssennasnsssanes 9 9
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0-11. How long have you lived in the community in which you now live?
All of my 1life sievieevecetosncncasonnsanaaans
Ten Or MOTe YEArS ..ceeverosssscsaasacnsanseans
5 to 10 years ...soeeesccsessssascscnsscccncnsos
3 t0 4 Years .seeceeessvetanssesersacsencnanenas

1 t0 2 YEArS .tiivetiovessossosesnsarsassassnna

[+ NN, B - N S

Less than 1 year .....cecccteessessssnssscssen

0-12. How many schools have you attended since the first grade?
TWO cereeienaeeonronesacasossasasssnsssanasssss 1

Three (iiiiieeveoscncosssonsssacnsnsse

FoUr it ietrostencsssesoasacansssnossssessssss

2

3

2 =
SiX Or MOTE ..viceencscecensnsasensesnssassnse DI
6

I don't remember ....euiieceeesoceoenna
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GENERAL SURVEY
! v

[This is the main section of the instrument; it contains questions
which will be repeatedly asked of students in order to measure changes
which occur within schools as well as changes in their attitudes and
behavior. Within this section of the survey, questions are organized

by subtopics.]

ATTITUDES TOWARD OWN AND OTHER ETHNICITIES

We hypothesize that a student's school experience will affect his
attitude toward his own and other ethnic groups. These questions are
designed to determine student attitudes toward race and integration,
and periodic resurveying of these students will measure how these

attitudes change over time.

1. [Students are shown pictures of white, black, Mexican—American and
Puerto-Rican boys and girls their own age. Each student is asked
to rank the pictures for each of the following questions:]

Who is the kindest (boy/girl)? The next kindest?
b. Who is the happiest (boy/girl)?
Who is the strongest (boy/girl)?
d. Who is the fastest (boy/girl)?
e. Who gets the best grades?
f. Who is most like you?
g. Who would you most like to be?

h. Who would you most like to have as a friend?

2. 1If you could choose the kind of school you would go to, would you
pick one with:

All white studentS.icececsesseccosscocsscnnnancs

All black studentS..eeeeoecscsesocnscsnosscnas

' All Mexican~American studentS.eceeecsceccecesns

s W ON

All Puerto—Rican Students..-....-..........-.

A mixture of different kinds of students..... 5
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3. Listed below are some statements other people have made. For each,
please mark whether you strongly agree, agree, disagree, or strongly
disagree

Strongly Strongly
Agree Agree Disagree Disagree

The amount of prejudice against
minority groups in this country
is highly exaggerated .....cvecuns 1 2 3 4

I would like to live in an inte-
grated neighborhood ........ccvvu 1 2 3 4

The Civil Rights movement has done
more harm than good ........cvvee 1 2 3 4

Blacks and whites should not be
allowed to date seeevevevsescsanne 1 2 3 4

4, Do you think your friends would think badly of you if you went some-

place with a student of a different race?

Ye8 titevtrecvacscnnossosscctscsacssnssssonsassaasecss 1

NO ticeeeeesesesssassasenoasssnentnsssssssassacsnonns 2

5. Would you like to have more friends who are of a different race?

YeS teviresersonsosasossssoessssoscssssasssscssnssees 1

NO tiveteeeeeeesasonononsasossassostssnsssnosssnsansee 2

ATTITUDE TOWARDS SCHOOL AND LEARNING

[A student who wants to be in school and enjoys learning will have
more favorable school experiences, higher test scores, and higher aspira-

tions.]

6. Think about most of the work you have to do in school. Is it too

hard, too easy, or just about right?

Too hard tieeveirvevsneneennanasososnnsaacasssersase 1
Too €asy veeeennn cireenesans cesescsceeriesseasssane 2
Just about Tight ..i.veeiieeneensssnnosasanssscnssas 3
7. In the past week, did you do any school work or homework that was
interesting?
YeS8 e enioneencacsstinnsssessesonsassonssesnasesanes 1

0 ceeees 2
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8. On school days, how much time do you watch TV at home?
None, or almoSt NONE.eeeccesssholideneencnnaas 1
1/2 hour to 1 hour a day.eeesscoesecsncccsses 2
1-1/2 hours to 2 hours a day.esessssoscccaasse 3
2-1/2 to 3 hours @ daY¥.eeesessesnncasncscanss &
4 or more hours daily.cececesesecssacssacss o 5
9. Approximately what is the average amount of time you spend on home-
work each night?
No homework is ever assigned..iececesscsceces 1
I have homework but don't do it.icesecacssanas 2
About 1/2 hOUT.eeieoseaesnaserasescsassnansans
About an houTr...ceveeeeeasassssescanncas ceeee

Over an hour...ceeeeee csecsesesasesaseasrsssves




10.
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How much has each of the following interfered with your education at

this school?

Courses are too hard ...ceeeeeersoescsnss
Teachers don't help me enough .....v0us.e

School doesn't offer the courses I want
tO tAKe . vivieiocvenncnosonscansonsonas

Transportation to school is difficult ...

Parents aren't interested in my educa-

o o

Don't feel like I am a part of this

SChO0l & .. ivieieveeiocsnsnnasecnsennenoa

Find it hard to adjust to the school
Toutine .....i ittt ittt nnanne

Poor teaching ....vviivecenernescnnnnnnens

My own ill health ....ccieevrsvvonnssonns
Poor study habits ....ccivevieerennnnnnss

Family obligations (other than money
problems) .........0... Cheesessneaanaa

Lack of a good place to study at home ....

Not at Some- A great
all what deal
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
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11. How much do you agree with each of the following statements about
your high school? 'I
I
Strongly Strongly
Agree Agree Disagree Disagree

School places sufficient emphasis
on basic academic subjects (math,
science, English, etcue)eesesosacnass 1 2 3 4

School provides adequate help for ’
students who are having trouble
with subjects like math and
reading...coe.s seccanana caesana ceenn 1 2 3 4

Most required courses here are a
waste of time..eerevcnceccnnnan cevan 1 2 3 4

School places sufficient emphasis on
vocational and technical
PrOZSTraMSe s svcosasscsnnnsna cecssseans . 1 2 3 4

School provides students with the
skills necessary to obtain a job
following high school..isveeoccnse .s 1 2 3 4

School provides sufficient bilingual/
bicultural classeB...c.cesesccsssassen 1 2 3 4

d ffi bili 1
Scheol provides sufficfent bilingual/

School teaches students about other
CUltUTeSeeseacecconans caessnsaas cacs 1 2 3 4
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Please rate your school in terms of whether it is poor, fair, good,

or excellent, in each of the following aspects:

Excel- Don't
Poor Fair Good lent. Khow

Physical condition of buildings and
clasSTOOMS e e eovsesnens

Equipment used in vocational courses...
Extracurricular equipment..ccosecessces

Extracurricular activities....

Quality of academic instruction.cccacee
Quality of vocational instruction

Reputation in the community .

1

1

1

1
Library.ceceeeneceessosesanssosesssnnna 1
1

1

1
Student guidance and counseling ........ 1
1

2 3 4 5
2 3 4 5
2 3 4 5
2 3 4 5
2 3 4 5
2 3 4 5
2 3 4 5
2 3 4 5
2 3 4 5
2 3 4 5

Teacher interest in students ...

Would you go to another school, rather than this one, if you could?

Yes teeeevsoccconenn

N O |

NO tevevnnonannan

.

NOot SUTe .civecesneans

Compared to other schools you know something about, how would you

rate your school?

Above average .......

F - oF- ¥ =

Below average .......

P VO N

Don't know any other schools .....vveenseesoonns

Do you think what you're learning in school will be useful to you?
Yes cieeiennn

cestee it eennseenees cevsreassases 1

During this school year, did you ever stay away from school just
because you didn'€ want to come?

Never ....ceee

Yes, for 1 or 2 days

Yes, for 3 to 6 days .........

Yes, for 7 to 15 days .......

oW NN

Yes, for 16 or more days ..

® 60 06 6e0 s s 000000008000
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17. Do you usually hate school?

18. In the morming, are you usually glad to go to school?

NOveooososoacoanassnssnnnnas cessessssasesess 2

19. 1In general, do you tend to agree or disagree with the following:

Agree Disagree

Most people who are smart at books have
good common SEensSe LO0O.ssesssessasscssnsnsee 1 2

Most of what they teach you in shcool is not
worth learningeeeecececcss csvessacssansennas 1 2
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Continued

Strongly Strongly
| Agree Agree Disagree Disagree

Each student knows the other mem-
bers of the class by their .
¥ FEYSt NameS.eceescasacssscscocss 1 2 3 4

Some students are interested in com-
pletely different things than
other studentS.cecsecessccsccnns 1 2 3 4

There is a set of rules for the
students to folloWeeeesse cecscss 1 2 3 4

The class has plenty of time to
cover the prescribed amount of
WOTKaeeoeoeoooasoaseonanansns vo e 1 2 3 4

A good collection of books and
magazines is available to the
classroom for students to use... 1 2 3 4

Certain students have no respect
for other studentS.eeeveessee . 1 2 3 4

Students compete to see who can do
the best WOrK..sveosssosoasasass 1 2 3 4

Students have little idea of what
the class is attempting to

accomplishecescavessssoossanansa 1 2 3 4

Certain students are favored more )
than the reSt.cicesescene ceseese 1 2 3 4

Certain students stick together in

small groups..... ceeascreansanns 1 2 3 4
After the class, the students have

a sense of satisfaction......... 1 2 3 4
The class is well organized....... 1 2 3 4
The work of the class is difficult. 1 2 3 4

Students don't care about the
future of the class as a group.. 1 2 3 4

Each member of the class has as
much influence as any other
TEMDET e stosovsessessoanasanssscsae 1 2 3 4




7

Think for a moment about your English class and then tell us whether

you agree or disagree with the fol%owing statements as they apply to

your English class.

Strongly Strongly
Agree Agree Disagree Disagree

The class is made up of individuals
who do not know each other well... 1 2 3 4

The class has students with many
different interestS.csesceesessses 1 2 3 4

The class is rather informal and
few rules are imposed.icsececacsess 1 2 3 4

The class members feel rushed to
finish thelr workeseeveeosaases eee 1 2 3 4

The room is bright and comfortable.. 1 2 3 4

Certain students in the class are
responsible for petty quarrels.... 1 2 3 4

Students seldom compete with one
anotherlll.I.I....I..Il'..l"'l'l. l 2 3 4

Each student knows the goal of the
COUTSEeesassnnsns ceeccnes seeesssees 1 2 3 4

The better students are granted
special privilegeS.c.icsecccaass eee 1 2 3 4

Some students refuse to mix with the
rest of the clasSecvecceccnrs cesae 1 2 3 4

Students are well satisfied with
the work of the clasS.ceceesnse ees 1 2 3 4

There is a great deal of confusion
during class meetingS..cecssceesees 1 2 3 4

Most students consider the subject
matter easyeaeseas e 1 2 3 4

Students share a common concern for
the success of the class.cceceeee. 1 2 3 4

A few members of the class have much
greater influence than the other
1112311151 of - S0 1 2 3 4
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RELATIONSHIP WITH SCHOOL STAFF

[The purpose of this section is to deteFmine how students perceive
the staff of the school and, in turn, how they feel the staff perceives
them. We hypothesize that a student will like school better and do better
in school when he has a good relationship with the staff.]

‘Think of the one adult you like best in this school. Now answer three

questions about this person.

21, First, are you thinking of a man or a woman?
0 S

WOMAN 2t vevetonoosascsncosssssnssoescosssssscscnscns 2

22, Second, what job does the adult you like best have?
A regular teacher .....iiiveeenenensnnnensenssonnns
An assistant to a teacher .....ccvvieiesncacesanses
A COUNSELOT .euiieeeroerseneanossnessccasosssssannas
The principal ...ieecieeriennracesesnaersosancasanas
Assistant principal ... ittt ittt raonen

A guard or policeman ......ciieecttcersasncnasoncns

~N O e N

Some other Job .iiciiiieniiertiornrstessncnsscsnesans
23. Third, is your favorite adult:
White?iieiiiiiieesiinensonseonnsensrnsncsansssansos L
Black?........ chereans cereeeas Ceseseseanans cetereen 2
Mexican-American (Chicano)?....eeeeeeceescaesearsss 3
Puerto-Rican?....ciiiiiiiiniininiencecccsnnsessses &
Other..ieiiereeeasonoeeaonsstncosersnessssnssssssse I
24, Have you ever talked to any of your teachers or other adults here
at school about things you are doing outside of school--your job,
a hobby, or something you are really interested in?
Y S e etosenasesenssnsosssassssanssnssassscesasaseses 1

NOveoeoweono chteses e nesenas 4



25.

26.
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Think for a moment about the principal of your school and then answer

the following questions:

- ' o Yes Mo
Do you like the principal?..ciceertecnsccecrascnens 1 2
Is the principal friendly?.eeeeeseeeencncansossnes 1 2
Does the principal know you by name?....ceesvevees 1 2
Does the principal take part in school activities

(attend school dances, sports events, etc.)?..... 1 2
Does the principal seem interested in the students? 1
Does the principal spend most of his time discip-

1ing studentsS?.u.ceerecrsessssccacacansccncnssss 1 2
Could you get in to see the principal or assistant

principal if you wanted to talk to him about

something?.ceeeersesssseseesnsntesssaccancansansnes 1 2

Now think about your English teacher, and answer each question as

it applies to your teacher.

Yes No
Do you think your English teacher likes you? ..... 1 2
Do you like your English teacher? ..eivieeeecsscaaes 1 2

Is your English teacher really interested in

YOU? tiiieecnecosboconatcasasscacntnscarsanasnas 1 2

Does your English teacher know how to explain
things clearly? .ccuececeassceasscssassssosnssanaa 1 2
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27. For each of the scales below, please mark as you think your English
teacher sees you. For example, if you Fhink he or she thinks you
are sad, check the box next to sad; if more sad than happy, check
the second box from the left, and vice versa. If you think your
English teacher does not think you are particularly sad or happy,
check the middle box.

My English teacher thinks I am:

sad happy
lazy hard working
kind mean
proud not proud
smart stupid
bad good
unsure sure
successful unsuccessful
not a good student a good student
a follower a leader




28.

29.

30.

31.

32.

33.

35.
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Is there any adult at this school you could talk to if you were upset
or in trouble?
| i

= = e e

NO % 65 00 29 PGPS S RGP 0 SN EREEBEENLSEsSS S BSEELE ENe 2

If you need special help with any of your school work, is there some-
one at school who will help you?
YES tuveceoecacansccansanasascccasnsassacnsanasansss 1

NO tvvceeeoscecnvansasnansasasseaacsssnsscsnsaasnsascansca

Do you think you might want to be a teacher someday?
YesS eecevioacccscocranscanscntasocnsoascnancnnensnasea 1

NO tvoeeeeeconcsnctessonasascassqasonsessssnssscncesnss

Are any of the teachers in this school unfair to white students?

YeS tieeceacenscestoncensnsassnsacoaccosscsssssnsasa L

NO teieecessocasscansuinsosscsscssccnasocscasssanssonsne 2

No white students in this school ..eeceeesensnnsees 3

Are any of the teachers in this school unfair to minority students?
YEeS tetrescansansscasasanccacsanssonesssnsssanssnes 1

NO cieeeecsssscnscacasansssassnsossasasssnasanssnssacs 2

No minority students in this schoolisececesssssssee 3

Do you feel that you can usually get to see a guidance counselor when
you want to or need to?

YeS .tieeeteccsciancsconoantosoasccscanconscannssannase 1

No, but my school does have a guidance counselor .. 2

No, my school does not have a guidance counselor .. 3 (SKIP TO Q36)

I have never needed to see a guidance counselor ... 4 (SKIP TO Q36)

Does your guidance counselor usually have the information you feel

you need?
Ye8 teteeecoceanceneancaosenncacnanncsasnssensassane 1
NO cocecenncnceccasasasseneasaacasansacssssnsssnsone 2

During this school year, have you talked with a counselor?
= . |

No ® 20 2 8900 00 S0 SN e AL NEsEEENSSEeEERSSEEOPOEROCEOSTE 2

L}
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REWARDS AND PUNISHMENTS

[This section is intended to pick up on the rewards and punishments
a student receives. We hypothesize that a good school is a school which

finds something for which to reward each student.]

36. Which of the following best describes your grades so far in junior
high or high school?

Mostly A (a numerical average of 90-100) .......... 1
About half A and half B (85-89) ..ivvvennrinnnnaans 2
Mostly B (80-84) ......... Ceeene e eeteeeseceenenaas 3
About half B and half C (75-79) ....vvvvnncennnnnns 4
Mostly C (70-=74) ...vveenerennn e ereesneres cesesnes 5
About half C and half D (65-69) cviveeennvecanossenn 6
Mostly D (60=64) +.veerrenrerononnnstaonans Cedeeens 7

Mostly below D (below 60) +vvieeesssnsssrsencennses 8
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37. Think about this past year in school.

Yes No

Has any teacher ever told you tht:you have a

special talent? ....ss000s soseessansrsessonsens 1 2
Has any adult in this school ever told you to

g0 to college? tiieiiitieotncnnancsasansccanonns 1 2
Has any adult in this school ever helped you get

- R o - 1 1 2

|

Has any adult in this school ever gone to bat

for you with an outside agency? .v.ccevececasnss 1 2
Has any teacher said to you this week that you

did good WOrk? .e.eieecececacecsuascesascncacanns 1 2
Has any teacher ever told your parents you were

doing well? ...iiceeeceacascenssccnssnasnsssnsnns 1 2
Has any adult in this school ever told you not

to quit School? .iiiievenoccncennsasacscncasanes 1 2
Do you think teachers pick on the same students

all of the time? ..vvceeerecereccsonasncesasonsas 1 2
Are there some students in the class that the

teacher makes fun of all the time? ......c.ievees 1 . 2
At this school, are students punished for things

they didn't do? ..icieeenranseoscnncaansnnncansas 1 2
This past year have you been blamed for things

that just weren't your fault? ....eevevsecnanees 1 2
Are most of the rules in this school fair? ....... 1 2

38. 1In the past year, were you ever sent to the office because someone
thought you were breaking some school rule?
YeS, ONlY ONCE ceueesecencrsscesncsasssssssnsancsans
Yes, two or more times .cceecierticnnarcaccesssannen

NO teseesceacsaansosseassasossscasssencssancsasancans 3
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PARENT INVOLVEMENT

[We would expect that a student whose parents take an active interest

in his schooling and have high expectations for him will be more motivated

to do well in school.]

39.

40.

41,

Have either of your parents come to school this year for
days, or for parent conferences?
YeS8 tenvieesnscsstesetsesssrcnsrsstsescarssnsnsoccsns

NO ticeteesvosessonosnsassssssnassoseanssconssoscacsssse

How often do you and your parents talk about your school
Just about every day .ccueceescessscsssscasssasasans
Once or twice a Wweek ...ceeernencanecaasosnannasens
Occasionally, but not often ...civeveeereoossocasse

Never, or hardly ever .......cceeeesencossanssa oo

PTA, parents'

work?
1

2
3
4

How do your parents feel about the grades you get in school?

Very satisfied ...ivivivierieinrnsrenoncnacascncnnas
Somewhat satisfied ....ciiiiiiiiiiiiinnrrrnnnnnnens
Somewhat dissatisfied ...c.ivvuveieierinnncesenasas
Very dissatisfied ....civviviinnirnnnacscnnnncanans

T dON't KNOW «vvtveneneersnaoosesasosansnnonsnnens

1

2
3
4
5
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CLASSROOM ORGANIZATION

[In this section, we are interested in the instructional strategles

being used in the school.]

42. How often has each of the following been used in the courses you are

taking this year?

Fairly
Frequently Often Seldom Never

Listening to the teacher's lecture... 1 2 3 4
Participating in discussions led by

students 1 2 3 4
Working on a project or in a

laboratory......... cesane teescanas 1 2 3 4
Going on field tripS.eccccecscaccnes 1 2

Writing essays, themes, poetry, or
stories..es.. feesessssresenrcnss ces 1 2 3 4

Having individualized instructions
(small groups or one—~to-one with

teacher)..ceeeesoesas cheerscerna .. 1 2 3 4
Using programmed learning materials or

teaching machines........ ceesenaes 1 2 3 4
Watching television lectureS..eeece.. 1 2 3 4

43, In this school, are you given free time when you can do anything

you want to do?

44, When you're working on a lesson, are the other students in your

class working on the same lesson?
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45. TFollowing are some reasons that have been offered for why English-
speaking students should learn Spanish. Do you agree or disagree
with the reasons offered?

Strongly Strongly
Agree Agree Disagree Disagree

It will help them understand Spanish-
speaking people and their way of life... 1 2 3 4

It will enable them to gain friends
more easily among Spanish-speaking

people..iciiiisness Cereniaranns O | 2 3 4
It will someday be useful in getting a

good Job..iieereieniannns T T 1 2 3 4
They will need it for some specific educa-

tion or business goal....cievevvnnen N 1 2 3 4

It will enable them to think and behave as
Mexican-Americans (Chicanos)....eceeeee . 1 2 3 4

45a. These same reasons are offered for why Spanish-speaking children
should learn English. Again, do you agree or disagree with these

statements?
Strongly Strongly
Agree Agree Disagree Disagree

It will help them understand English-
speaking people and their way of life.. 1 2 3 4

It will enable them to gain friends
more easily among English—speaking

PeOPle..siieencesacnsnsannsa T eeesesaans 1 2 3 4
It will someday be useful in getting a

good job...eeviranan Ceesaeenans cereesee 1 2 3 4
They will need it for some speaific

education or business goal....cccvevnnn 1 2 3 4

It will enable them to think and behave
as Anglos do..... eecssaaanasenne seenas 1 2 3 4
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Similar reasons are offered for why Spanish-speaking children should
take courses taught in Spanish. Do you agree or disagree with the

reasons offered? L]

Strongly Strongly
Agree Agree Disagree Disagree
It will preserve their own language
and CUltUTEe..eeeessssocsnsasssscasabans 1 2 3 4
It will enable them to maintain friend- -
ShipSeieiaqiececereietniatasscenannnnn 1 2 3 4
It will someday be useful in getting a
800d JOD.vseresrnseessssssnssssssannans 1 2 3 4 -
They will need it for specific education
or business £0alS.ccsiecsesvrennssonosnnes 1 2 3 4
It will enable them to continue to think
and behave as true Mexican-Americans
(ChicanosS) cceesvencovseccnccscoannannanse 1 2 3 4

NONCURRICULAR ACTIVITIES

ment

46.

[This section is designed to assess the degree of student involve-
in noncurricular activities.] )
Have you participated in any of the following types of activities,

either in or out of school this year?

Have
Participated Have
as a Leader Participated Have not
or Officer Actively Participated
Athletic teams, intramurals,
letterman's club, sports club..... 1 2 3
Cheerleaders, pep club, majorettes.. 1
Debating, drama, band, chorus....... 1 2
Hobby clubs such as photography,
model building, electronics,
CraftS.eeeceesoeececcssassonesnncs 1 2 3 -
Honorary clubs such as Beta Club or
National Honor Societyeeceeceescoss 1 2 3 <
School newspaper, magazine, year-
book, annual...cceeeeanocacscnnssns 1 2 3
School subject matter clubs such as
science, history, language,
business, Artecceececccescrcesscesns 1 2 3
Student council, student government,
political club.eevveeessranncconns 1 2 3

Vocational education clubs such as
Future Homemakers, Teachers,etc... 1 2 3




47.

48.

49.

-85-

[Questions 47-51 are for students in
desegrated schools only!l]
Has the school taken steps to make sure that all social clubs,
band, athletic teams, etc., are desegrated?
YeSereeseenssoccnsnssssaansnnsnsonsonass 1

NOteesenenoosnssaosocnsosssscscsssnanscs 2

Don't KNOW.seeeeseossosnosnnsscessanssnnss 3
In your school, which of the following types of activities are

bilingual? Not
Bilingual Bilingual

Athletic teams, intramurals,

letterman's club, sports club.....s. 1 2
Cheerleaders, pep club, majorettes.... 1 2
Debating, drama, band, chorus....ecece. 1 2
Hobby clubs such as photography,

model building, electronics, crafts. 1 2
Honorary clubs such as Beta Club or

National Honor Society¥.eesescocssoss 1 2
School newspaper,magazine, yearbook,

ANNUAl..c.eeecesssessasnsncasnsnassons 1 2
School subject matter clubs such as

science, history, language, business,

BFfueeacceneseconcessnssnsasnsssancsss 1 2
Student council, student government,

political club.ieececncvecesnnnenes 1 2
Vocational education clubs such as

Future Homemakers, Teachers, etc... 1 2

As far as you know, compared to last year has student participation
in extracurricular activities increased, decreased, or remained
the same in this school?
Was not at this school last year....
Increased..veesceeecnascssesncnssaans

Decreased.sceesscasscssssasasscncncs

~ W=

Remained the Same...ccevcesesoacanns
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50. Were there any student dances in your school this year?

YES-c.-on---n-.---on-----..c.o.o-,.o-.- 1

NOteeeseoocoeencnoscacncnssosasoccanns 2

51. How are student government representatives chosen in your school?
Do not have any student government.... 1
By popular vote of the students..e....
Selected by faculty.eesssesceaasssanss

EX B SV V]

DON"t KINOWeeeaceaceoreasevsassosscsasans

CAREER ASPIRATIONS

[This section will provide base measures of a student's plans
following high school. Subsequent instruments will allow us to
determine how these plans change over fime.]

C-1. How far do you want to go in school?
Only until I'm old enough to quitw.... 1
Through high school but no more.......

I want to go to college..veeecacncenss 3
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C-2. Circle the one number that goes with the best description of the

kind of work you would like to do.
! o
CLERICAL such as bank teller, bookkeeper, secretary,
typist, mail carrier, ticket agent ....sececacccass 1

CRAFTSMAN such as baker, automobile mechanic,
machinist, painter, plumber, telephone installer,
carpenter ll....ll.l‘.!l.l.l.l.l.l‘lllllll.l‘..l...

FARMER, FARM MANAGER .ceeesceccansoscecscsacsnsanananns
: HOMEMAKER or HOUSEWIFE ..ciiiosneccnocsansosnnccansncs

| LABORER such as construction worker, car washer,
sanitary worker, farm labo¥Yer .....c.etesseccnccesses 5

MANAGER, ADMINISTRATOR such as sales manager, office
manager, school administrator, buyer, restaurant
manager, government official ..ciciveitcrecnanenane 6

MILITARY such as career officer, enlisted man or
woman in the armed fOTCES vevevelecennerennsennanen 7

OPERATIVE such as meat cutter; assembler; machine
operator; welder; taxicab, bus, or truck driver;
gas station attendant «..ccecesesssacecsscassscansa 8

PROFESSIONAL such as accountant, artist, clergyman,
dentist, physician, registered nurse, engineer,
lawyer, librarian, teacher, writer, scientist,
social worker, actor, ACETESS sesesacccsscrccnscses 9

PROPRIETOR or OWNER such as owner of a small
business, contractor, restaurant owner ......see.... 10

PROTECTIVE SERVICE such as detective, policeman
or guard, sheriff, fireman ..cesecseensasencssannns 11l

SALES such as salesman, sales clerk, advertising
or insurance agent, real estate broker .....scce... 12

SERVICE such as barber, beautician, practical nurse,
private household worker, janitor, waiter ......... 13

TECHNICAL such as draftsman, medical or dental
technician, computer pProgrammer ...cceseseeccsasass 1k
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C-3. Have your teachers or counselors ever tried to encourage

, you toeess [ Vol

v

Yes No
Go to college?isieaesennaanarannans 1 2
Go to vocational, technical,
business, or trade school?...... 1 2
Enter an apprenticeship or on-the~
job training program?........... 1 2
Enter the military service?....... 1 2

Get a job immediately after high
SChO01l?ceeserearocesencasenssnes 1 2




"
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C-4., As far as you know, how much schooling do your father and mother
o ! Lo

(or guardian) want you to get?

Wants me to quit high school without
graduating cveveeecccsccacsscncsnsrssssssns

Wants me to graduate from high school and
Stop there .iiceseseccscsncscscsscstscnencss

Wants me to graduate from high school and
then go to a vocational, technical,
trade, or business sSchoOl ...icveeseeceannss

Wants me to go to a two-year or junior
COllege .iccevirsnnonscannsssssanrcansssasnans

Wants me to go to a four-year college or
UNiversSity vevescesresacccosansssnscnsenans

Wants me to go to a graduate or profes-
sional school after graduating from a
four-year college or university ..eveveees

T don't KNOW «eevevens ceceeenennnens ceesians

Father Mother
1 1
2 2
3 3
4 4
5 5
6 6
7 7
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C-5 . To answer this question, circle one number for the highest level
of education you would like to attain, and also circle one for the
highest level you expect to attain. | |

Would like Expect to
to attain attain

Less than high school graduation ...cccevwavess 1 1

Graduate from high school but not go beyond
that ® o & &80 8 0 0o 0o % ® PO SO oo e ® #8069 086 0 s2AS S 2 2

Graduate from high school and then go to a
vocational, technical, business, or trade
SChOOl sec e s css e e L R N N N N N N N N N N N N NN «se 3 3

Go to a junior college .ceceeeccccsssscsarcsnca
Go to a four~year college or university ....... 5

Go to a graduate or professional school after
COLlleEge ..ceetrnnenarncssnsessssosanncssssnnnnss 6 6

C-6. If there were no obstacles, what would you most like to be doing
during the year after you leave high school?
Working full time ..cuciecevecscencncncnns 1

Entering an apprenticeship or on-the-job
training program ..cseseecessecccccsasss 2

Going into regular military service or
to a service academy ..cceeciccsesncevana

Being a full-time homemaker ...sceesescnee

Attending a vocational, technical, trade,
or business school ...iceevcerncnccanane 5

Taking academic courses at a junior or

community college c.ceecesces cecseasanans 6
Taking technical or vocational subjects

at a junior or community college ....... 7
Attending a four-year college or uni-

VerSity tiiieeccnncnccccecansssasnsncans 8
Working part time ..evevvecces cetsssreanas
Other (travel, take a break, no plams) ... 10

I have no idea «cveecacesaas ceceerecsensane 11
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THE EFFECTS OF SCHOOL DESEGREGATION

. U

[This subsection is to be administered'only to students in desegre-
gated schools. These questions deal with the effects of desegregating
schools and periodic resurveying of students will measure how these ef-

fects change over time.]

D-1. Is there a public high school closer to your house than this one?

YeS ® 6 03 800060000800 00E00800s000cEERRSEREBEBTREGESS 1

NO tevienetensncsoscnasascancannssancsaasacnans 2

D-2. How do you usually come to school in the morning?
By automobile ..cevvevsansassanserennsassasasese 1
Walk, or bicycle cevecesceecscssncssnenessosnsanes 2
SchoOl DUS suverecesensesossssesoncsncnasnsnas I

Train, trolley, subway, or bus other than
School bus ® 9 60 8 8 0 80 0 00 2SSO NS S E NS NS S BEBEERESE SO 4

Other % ¢ 0 O 0 & 8098 08 08 20N ST T PN S0 $S St e s N e0 s e

D-3. About how long does it take you to get from your home to school in
the morning?

10 minutes Or 1SS .ceecensereccsassoscacanannes

20 MINUEES cveseecnsssaasenaroosssassassoncsana

30 mMINUteS tevevenececanenceanssessorsnencnaans

45 MINUEES «vvsevecosesaconsennassascnssnssane

wm &~ W

One hoUr OF TOTE it veeoaccancnoncncarncsancans

D-4. Why are you attending this particular school?
I'was assigned here ..cceeecssencnasanssaansas 1

My parents or I selected this school ......... 2

D-5. Think about the kids your age who live near you. Do many of them
go to a different school, or do they almost all go to this school?
Many go to another school .....ceveeeeasassess 1

Almost all of them go to this school ......... 2



D-6. Was the elementary school you wen

D-7. When

race?
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I
all white?.ieeiseesresscncsnsasacnsasasase 1

mostly whiteZ?..iveveeesaceoascncensannns
all black?.ceeererenenanccsssscnsocanons
mostly black?.eeeesesnsovcoacsossnnaessa
all Mexican-American (Chicano)?..e.cceee.
mostly Mexican-American?....eeeceecacess
all Puerto-Rican?....ceeeeesesassencosas

mostly Puerto-Rican?..cceeeceecccncccnss

O 00 N O B~ wN

Other?......-....-......-.-....-....-...

did you first attend a school with students

First grade.secsceseesessesescsasscscessne
Second grade.sescecsrscsansassennssasssan
Third grade..sececescscosensescesacsenas
Fourth grade.ccesceesceasecsssensesensns
Fifth grade.ceicseeecssssessccnsscscasas
Sixth grade..iceeseseccccssscsssscsssnanns
Seventh grade..ceveecenscassasasassansces

Eighth grade..csescesasessesssasasconsas

O 00 N O U1 W N

Ninth grade...esesseescesssscscssosscses

Tenth grade.cceesescassassscssenssscnses 10

t to for the longest time.....

of a different
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|
D-8. What about the first time you went to a school with students

from a different race, either in elementary or junior high
school; were you assigned to that school, or did your parents
select it?

I didn't go to elementary or junior high
with students from a different race........

I was assigned to that school.....eveveerancns

My parents or I selected that school.........

E BN VS I S

T dON't KNOW. oo oeoeonnneonanssnososnssnsseass

D-9. Last year, how many of the students in your class were white?
None.:iveeirenenenenenss e |
N - 4
About half........... Ceretensesttenanss esesees 3
Most of them....iviveieeenseecsnsossesasssnsees b
5

Nearly all of them.....civeuveesensssennanoans

D-10. Did you have a nonwhite teacher last year?

Y S eeroovorsssavsasssoscscsssssassasnassnssses 1

NOu:veeooeooasnasossosssasssosssscsanssansoses 2



D-11.

D-12.

D-13.

D-15.

On the whole, how would you say things are working out with both
minority students and whites in the school?
Almost ﬁo problems .............L.............
Some minor problems .cicecissccncsssccnansanas

Some serious Problems si.eceecscccsscnnssasnns

s W N R

Many serious Problems ...cceescccsscsssssasans

The way things are going between minority and white students in

this school, do you think things will be better or worse next year?

37 of of = o eresevasssesencsreanas 1
Same # 9 @86 8 6 00 80 08 08 OO T SO SO0 S P O BS S AT SV S OES PO D 2

WOTSBE ieseeenrancesasssacnosssosssascsassasss .o 3

How do you think your principal feels about minority and white
students going to the same school together?

The principal likes it seesescverasscessenssss 1

The principal doesn't like it seeeeeeoess ceene 2
It doesn't matter to the primcipal ...veesesen 3
Don't KNOW cevessscarnsanansnse tesssessacssssss 4

How about most of your teachers—-how do you think they feel about

minority and white students going to the same school together?
They like it .........:.. ...... e 1
They don't like it cieceececscsesasssncssansse 2
It doesn't matter to them .eceeeseencsns ceaaes 3

Don't KNOW cecevecscssssascossasna ceeeeseseons 4

When you first started going to school with both minority and white

students, how did your parents feel about it?
They liked it .cveecnncese sevescasscasesnans e 1
They didn't like it ...... testeseacensatesannens 2
It didn't matter to them .eeseesesesacncessaes
They were angry about it ...ieeseccnces sreenen

Never went to a school with minority and
white students before this year «c.ceeeess s 5
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D-16. How do your parents feel now about your going to school
with both minority and white students?
They like it............ I |
They don't like it...cicveenencronecnanen e 2
It doesn't matter to themiiseeeeeeseseoess 3
D-17. How do you feel about attending school with both minority and
white students?
I 1ike 1t..eiuiiinreieenneeasononcencesenne 1
I don't 1ike iteseussessvsonsensonsanseoas 2

It doesn't matter tO Meu.eseeoceeoscossnse 3

D-18. What about the student leaders and popular students at your
school? How do they feel about minority and white students
going to the same school together?

Most of them like it.....civeveeeconceeess 1

Most of them don't like it..eeeesennoeenes 2

Some like it, some don't...ceeeverecsceees 3

Don't KNOW..vevsveassoessnssnsonnenssnsses &

D-19. Think about the students of a different race from you. Do
you think they get special advantages around here?

Yes..... ceeecnnan D

NO:eeeoooaoooenasonssasnssossssassossscsess 2



D-20.
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Below is a list of words. Think about most of the students of the
other racial group in this school (not your own group) and mark
[

H
whether or not each of the words describe students of the other

race.
' Does Does not
describe describe
other group other group
Friendly ....ecevenes ceenas csses 1 2
Keep to themselves .ceesesess .o 1 2
DUMb .uivcevenevserccsnccsncanans 1 2
Ambitious ....... cessanans ensans 1 2

D-20a. Below is a list of words. Think about most of the students in

D-21.

this school in the same racial group as you are and mark whether

or not each of the words describes students in your own group.

Does Does not
describe describe
other group other group
Friendly ce.eececsacecaaccas ceeen 1 2
Keep to themselves ........... .- 1 2
DUMD seeescsccnsansnsaascaanacas 1 2
Ambitious ...c..n cessessarnanns 1 2

Suppose your English teacher said you could sit next to your best
friend in English class. If you had your choice, who would you

like to sit next to? (Give first and last name)

If you had a second choice, who would you like to sit next to?

If you had a third choice, who would you like to sit next to?
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D-22. Are these three friends all the same race as you, or is omne
or more of a different race?
All same race 4S MEe..eeessccocssocascsasses 1

One or more is of a different race....cee.. 2
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SUGGESTED QUESTIONS FOR THE (11)12TH GRADE STUDENT SURVEY

iFollowing are the questions we éuégés% be asked of students in the
11th and 12th grades. The instrument is divided into the general survey,
which is repeated for each administration of the survey, and various
modular sections, which are éither designeh for specific sets of students
or for a specific administration of the survey. For ease of understanding,
this survey is presented by topics. This organization will assist the
reader in determining the relevance of the questions asked and is not a

suggested structure for a final instrument.

BACKGROUND QUESTIONS

[This modular should be administered to all students the first time
they complete a questionnaire. It will provide the researcher with back-
ground information on the students and their families.]

0-1. Are you a male or a female?

Male S S0 0 P 8000 IT 00 SN0 N OSSN ENEPEEEsISSCES RO GETD

Female c.cssssccccnnccssasnssacasancansoncanas 2
0-2. Which of the following best describes you?
Black .coeecscoeccccssccoccssssastccncsosasene 1
White@ seeevieesassecnsescccccsnsascasacsasssns 2
Mexican-American (Chicano) e.ieceececesecssecsess 3
Puerto Rican ..................:.............. 4
American Indian .ceceocscccsssccccscscssnseces D
Chinese, Japanese (0riental) .ececesesescssees O
I am not any of these; I am seveeevcscccnceces 7

(please describe)
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Where were you born?
In this city, town, or county ..eeeeecsssonnss 1
Somewhere else in this state .ecececsvsssnesns 2

In the South (Texas, Arkansas, Mississippi,
Tennessee, Kentucky, Louisiana, Alabama,
Florida, S. Carolina, N. Carolina, Georgia,
Virginia, W. Virginia) ......coe00s cesencnes

Somewhere else In the U.S. ceeeivitcacsesocsss

Outside of the U.S. cecvcrectccasnsossssassnns

N U W

I don't KNOW «oeeevscaooss e esesecereneasenaee

How many brothers and sisters do you have? (Count yourself)

One--only me ...... T |
TWO cevrivvancasn teeseans tiessssssesscnesassese 2
5 of =Y - Ceessesscenntrasensens 3
Four ...veeenenisnccneennnne ceeraeanan ciseaann 4
Five ..cieeseeen cesecsences oo O |
Six ..... . Cetesessssaannans Ciesseassas N
Seven ....... chieesisenenens cees veen . 7
Eight .......c00ue tececnanas ceseaaas . . 8
Nine ....... . D P ees 9
Ten or more ........ PN . . cesness . 10

Do you live with both of your parents?
Yes, I live with both of my parents ....coc000e 1
No, I live with my mother ....esoecesvesscecass 2
No, I live with my father ......icevevenssnese 3
No, I do not live with either of my parents .. 4

Does anyone in your home speak a language other than English most

of the time?

Yes ....ne et st et es et et ss s e a0 s et neen sne e eseee 1
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0-8. Which of the following do you have in your home?

Do not

Have have
Daily NEeWSPAPET «seecsssoescedeboressasseaneas 1 2
Dictionary sesececessscsacssonssessssansananes 1L 2
Encyclopedia or other reference books ........ 1 2
Color television c.cccucacecsscvnsocnnncnnenss 1 2

0-9. Where were your father and mother born? (Circle one number in
each column)

Father Mother

In this State seceececesseacecscscsrsacnassscncss 1 1
In another state in the U.S. ceeevienccecneaees 2 2
Outside the U.S. cc.ciieecesaasnscccccrsscsssen 3 3
I don't KNOW cvescssscnsccrosssssasasncnsccens & 4

0-10. What were the highest grades your father and your mother finished
in school? (Circle one number in each column)

Father Mother

None, or some grade School ..ceceensrcccesesss 1 1
Completed grade school ....ccceceeccnncecnccns 2 2
Some high school, but did not graduate ....... 3 3
Graduated from high sSchool sieciveecnscnccanes & 4
Vocational or business school after high

SCHOOL ..creacnccccescncnsccnncacccnnssnnnas 5

Some college, but less than 4 years ...csseeee
Graduated from a 4~year college ceccecece. caes

Attended graduate or professional school .....

W 00 ~N O U

I don't knOW 800 66 0SNG0 E0EsESeNSEERRElICSEEOSEROEEOCTEBOS
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Please circle the one number that best describes the work done by
your father (or male guardian) and by your mother (or female
guardian). The exact job may not be listed but circle the one that
comes closest. If either of your parents is out of work, disabled,
retired, or deceased, mark the kind of work that he or she used to do.

Father Mother
(or male (or female
guardian) guardian)

CLERICAL, such as bank teller, bookkeeper, secre-
tary, typist, mail carrier, ticket agent ........ 1 1

CRAFTSMAN such as baker, automobile mechanic,
machinist, painter, plumber, telephone

installer, carpenter ...ccecceseccssssscssncasasas 2 2
FARMER, FARM MANAGER (:cvvesesnsescsconsccssccnnces
HOMEMAKER or HOUSEWIFE ...veeeeesocnnancnassannanns 4 4

LABORER such as construction worker, car washer,
sanitary worker, farm laborer .....cccierevescnss 5 5

MANAGER, ADMINISTRATOR such as sales manager,
office manager, school administrator, buyer,
restaurant manager, government official ......... 6 6

MILITARY such as career officer, enlisted man or
woman in the armed forces ...vievececrosscsnsocns 7 7

OPERATIVE such as meat cutter; assembler; machine
operator; welder; taxicab, bus, or truck driver;
gas station attendant ....cceveceeaiinnerttensinns 8 8

PROFESSIONAL such as accountant, artist, clergyman,
dentist, physician, registered nurse, engineer,
lawyer, librarian, teacher, writer, scientist,

social worker, actor, ACtreSS secessvscsscsccasss 9 9
PROPRIETOR or OWNER such as owner of a small

business, contractor, restaurant owner .....e.c..e 10 10
PROTECTIVE SERVICE such as detective, policeman

or guard, sheriff, fireman ....ce0ceevecsvcecnnsns 11 11

SALES such as salesman, sales clerk, advertising
or insurance agent, real estate broker ..c.ecoee. 12 12

SERVICE such as barber, beautician, practical
nurse, private household worker, janitor,
waiter ® % 0 6 2 85 % 0 0 0 00 B P GO G SO 0RO OE PN E 0SS EY NN 13 13

TECHNICAL such as draftsman, medical or dental
technician, computer programmer .....soseeecesssocs 14 14
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0-12. How long have you lived in the community in which you now live?
All of my 1life .sevececcrosccnsessasosanasaaaeans 1
Ten Or MOTE YEAYS essscssscasscsscscssssnssnnsas 2
5 to 10 years ettt ieieeseerenrantaenensannaans
3 tO 4 YEATYS crescencsnvocosascesssscssassannnns

1 tO 2 years 8 00 90 PP RGO SRR SGOLNISOEBAOEEEBROROTSRTS

a1 B W

LESS than 1 year e s o 000000 C0 st ERBGEBODRSE

0~13. How many schools have you attended since the first grade?
TWO toeesesssssscsnncacncssssasrsasssasssassossanss 1
THYEE svvevecrsssncccsvsecansssscnsssesasssnnnns 2
FOUT teevvccestsccsncseonsosssocssossnvenssessscas

FiVe S 0 P T E O P ST P00 ECANOST SN EOCORESSSOCEOOOSEDBSE RS

Six OF MNOTE «ososvencnccsscccsosencssoessscssoscss

o W

I don‘t remember DR R N R N A RN
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GENERAL SURVEY

[This is the main section of the instrument; it contains questions
which will be repeatedly asked of students in order to measure changes
which occur within schools as well as changes in their attitudes and
behavior. Within this section of the survey, questions are organized

by subtopics.]

ATTITUDES TOWARD OWN AND OTHER ETHNICITIES

[We hypothesize that a student's school experience will affect his
attitude toward his own and other ethnic groups. These questions are
designed to determine student attitudes toward race and integration,
and periodic resurveying of these students will measure how these atti-

tudes change over time.]

1. [Students are shown pictures of white, black, Mexican American, and
Puerto Rican boys and girls their own age. Each student is asked

to rank the pictures for each of the following questions.]

Who is the kindest (boy/girl)? The next kindest (boy/girl)?
Who is the happiest (boy/girl)?

Who is the strongest (boy/girl)?

Who is the fastest (boy/girl)?

o

[STE o]

Who gets the best grades?
Who 1is most like you?
Who would you most like to be?

50 Fho®

Who would you most like to have as a friend?

2. If you could choose the kind of school you would go to, would you
pick one with:

All white students ....ceeeveerensscsnnnnnns e

All black students ..eeeieesnes teeeestsessscsonan .

All Mexican American students ,.....icoececcenss

All Puerto Rican students ..cceeececececcosononsse

L & W N -

A mixture of different kinds of students .......
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3. Listed below are some statements other people have made. For each,

please mark whether you strongly agree, agree, disagree, or strongly
disagree. ' ot b
Strongly Strongly
Agree Agree Disagree Disagree

The amount of prejudice against ‘
minority groups in this country

iS highly exaggerated ® 658 00088080 BS 1 2 3 4
I would like to live in an inte-

grated neighborhood .v.cececvcnsees 1 2 3 4
The Civil Rights movement has done

more harm than g00od ..cceeveccesscns 1 2 3 4
Blacks and whites should not be

allowed to date e 0 6 0 00 560 SDEDOHOEO IS 1 2 3 4

4, Do you think your friends would think badly of you if you went some-
place with a student of a different race?

YES @9 92000 20 S EELTN I CELOCOROBIEIRNNP ISR SSSIRSREETSTS 1

No ® € 90 00 20200 QO RRECES LIRS0 OERERENNAOEPOSOEIORECETSTOETS 2

5. Would you like to have more friends who are of a different race?

== T

NO #9060 80 00 000803 C 08808000 PsSEATIGAaNSNSOOOOSARISSTICETOTOTS 2

ATTITUDE TOWARDS SCHOOL AND LEARNING

[A student who wants to be in school and enjoys learning will have
more favorable school experiences, higher test scores, and higher aspira-

tions.]

6. Think about most of the work you have to do in school. 1Is it too
hard, too easy, or just about right?
TOO hard secevsssesccacsssesescssssssscncsacanass 1
TOO CASY essecescssscoscssscsosscassossoncncessnsss 2

Just about Tight .eesessescvsccsosssssscsscncsss 3

7. In the past week, did you do any school work or homework that was
interesting?
Yes 8 8 0 00 5 0 008 2O 05 AQAS S 6T 0SS A0 S S SOOGS0 S A0S S SO SEe eSS eD 1

NO © 0 00 0600000080050 880000 08TE00SERsEENSEPOEESTISIORITSETS 2\

"
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8. On school days, how much time do you watch TV at home?
None, or almost none R R RRREERRE
1/2 hour to 1 hour a day ......J................
1-1/2 hours to 2 hours a day teeeevarnenns ceeeae

2—1/2 t03h0ursaday R EE R RN I I I A A B SN BN )

»nt &~ W N -

4 or more hours daily .ieeeecesecncesssoncnansses

9. Approximately what is the average amount of time you spend on home-
work each night?

No homework is ever assigned .....cce0eueus ceees

I have homework but don't do it sieesecrennensas

ADOUL 1/2 HOUT +evseeseosooosonocosossocsnnsnooses

About an hour ....cocecees ssecssscsersasseananes

“nn &~ W N -

Over an hoUY ..ovececsosscssncssosoosonsosssosncsos

10. On the average over the school year, how many hours per week do you

work in a paid or unpaid job? (Exclude vacationms)

None .c.vvesensnnssnnnnanas st esenesnse Ceeecanne 1
Less than 6 hours ........ Cerssasecscassransesns . 2
6~10 hours ..... Ceecerescarsseesesasaessncanns .o
11-15 hOUrS seeeeses O
16=20 hOUTS .sevuevsnssescosensossanoonssnnnanans 5
21-25 hours ..... P

26-30 hOurS 9 0006000 060600060 0000000000008 00eB0sOSS

More than 30 hOUTS seeeesoscvssosocssaonsasasses 8
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How much has each of the following interfered with your education at
this school?
b Not at Some— A great

all what deal

Courses are too hard ..cecevecceccenncasnss 1 2 3
Teachers don't help me enough ..ceeveesias 1 2 3
School doesn't offer the courses I want

to take ceiienecenccennns cessesasssscans
My job takes too much time «.c.ieeaesecans 1 2
Transportation to school is difficult .... 1 2 3
Parents aren't interested in my educa-

tion "9 20 5 6 56 28 QS 00 RO A S S S BEOAE SIS R NS SN 1 2 3
Don't feel like I am a part of this school 1 2
Find it hard to adjust to the school

TOULINE cucieceannccasnsnaccccvsasssanns 1 2 3
Poor teaching ....ceceeansns caceraaens. cors
Worry over money problems (repayment of

loan, support of dependents, family

income, etC.) ceeeseeseavansnnsssasnnnes 1 2
My own ill health ..cceeeseocccccacscncess 1 2 3
Poor study habits ..ceeecvnscacsseceanacns 1 2 3

Family obligations (other than money
Problems) S D O 9O PO B G DS PSSO SE e O AL s On BSOS

Lack of a good place to study at home .... 1
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How much do you agree with each of the following statements about your
high school?

' étrongly Strongly
_Agree Agree Disagree Disagree

School places sufficient emphasis
on basic academic subjects (math,
science, English, etc.) ‘veieernvas 1 2 3 4

School provides adequate help for
students who are having trouble
with subjects like math and
reading c.ieveevessccrccassenccccs .o 1 2 3 4

Most required courses here are a
waste of time ............ ceesesans 1 2 3 4

School places sufficient emphasis
on vocational and technical pro-
BYAMS +sessnseasessscssacsoasnes cee 1 2 3 4

School does not offer enough prac-
tical work experience ...... cesaans 1 2 3 4

School gave me new ideas about the
type of work I want to do «.eevvens 1 2 3 4

School provides counseling that
will help students find employ-
MENEt soereceancns chceseeesesensannan 1 2 3 4

School helps students find jobs
when they leave school ...ivevvesnss 1 2 3 4

School provides students with the
skills necessary to obtain a job
following high school ......... vees 1 2 3 4

School provides sufficient
bilingual/bicultural classes ...... 1 2 3 4

School provides sufficient
bilingual/bicultural extracur-—
ricular activities ....c.vvveuns PN 1 2 3 4

School teaches students about other
cultures .....cveee. creerresseanans 1 2 3 4



13. Please rate your school in terms of whether it is poor, fair, good, or
excellent, in each of the following aspects:

' Y ' b Excel- Don't
Poor Fair Good lent know

Physical condition of buildings and
ClaSSTOOMS .eevsscssssocnsasnacsssnans

Equipment used in vocational courses ...
Extracurricular equipment ..c.cccsccesse
Extracurricular activities .ecevessccnss
Job placement of graduates ....iececescas
Library secessscccscscssscsessssssassnnns
Quality of academic instruction ...ee...
Quality of vocational instruction ......
Reputation in the community .cceececcese

Student guidance and counseling ........

I N e e e
NN NN DN . NNDNN
Ww W W W W W W W w wuw
B I R Y O N T T O
T T T T RN IS T, T I T R

Teacher interest in students .ecesccacss

14. Would you go to another school, rather than this one, if you could?
Yes 0 @ &8 800 9 P AaCES S OB OSSO0 P S sSSP ENN BN SR DNS 1

NO E 5 86 PSS PE NS EETE NN EONE NS C0CsOCRNsENREERRIERBOEETDS 2

NOt SBUTE s cessccosssscesessssssnscscssnsasssnssssa 3

15. Compared to other high schools you know something about, how would
you rate your school?

AbDOVe AVETAZE siesssccesscassssosvsucssancasacans

AVErage cieesecscssnsccssvsesssssasensscsnncnnnane

BEIOW average € 00 0060600008288 000000680s0s0REsERsDS

S~ W N -

Don't know any other schools .ecseesscesssscncas

16. Do you think what you're learning in school will be useful to you?
Yes P O 9 08 0 8 0O OO 0080 E S DL LSO LTINS OSPE SSEE eSS NG PSS 1

NO € 8 6 69 0 6L EEEIE OB POLEENIESAEREBIPEBLOOEDLIAROLEETS 2
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17. During this school year, did you ever stay away from school just
because you didn't want to come?

NeVer ..vescivecososcasssnsssscsssnsessnssnssasssas

Yes, for 1 or 2 days .cecesveecssoscosacscssnnsns

Yes, for 3 to 6 days R T R E T R R R R PRI

Yes, for 7 to 15 days .eeevvasoscsssssossssssnssos

u B W N

Yes, for 16 or more daysS .eeeeeccecssscssccnncsans

18. Do you usually hate school?

[

YeS LR R I A I I R I I R I AT B R B R A B N IR S I3

[N

NO R R I R I I I I I I I R R R R I A I I N A A A A ) 2

19. In the morning, are you usually glad to go to school?

YeS © 8 0 5 0005 0005006006000 0006080000000 00NCs0EDEBEBETIOE 1

NO ® 6 0 0 0 6 603 50 00 P 9 008 0 SO L OO S G0 GELLIERLEESECTEEOESIOES

20. 1In general, do you tend to agree or disagree with the following:

Agree Disagree

Most people who are smart at books have good
common Sense t00 .s..cocevecersescasssssessaossas 1 2

Most of what they teach you in school is not
worth learning ...c.ceccevesnoeraccsannsssncecss 1 2
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21. Think for a moment about your English class and then,tell us whether

you agree or disagree with the following statements as they apply to
I

|
vour English class.

Strongly Strongly
Agree Agree Disagree Disagree

The class is made up of individuals
who do not know each other well ... 1 2 3 4

The class has students with many
different Interests c.ceceececssccacs 1 2 3 4

The class is rather informal and
few rules are imposed ...civavasans 1 2 3 4

The class members feel rushed to
finish their work ¢.cccececececaces

The room is bright and comfortable .. 1

Certain students in the class are
responsible for petty quarrels .... 1 2 3 4

Students seldom compete with one
another ® & 9 00 0¢85 0800 sdaccsOSSBdan RS 1 2 3 4

Each student knows the goal of the
course S 8 &9 % 08 58000600 as s s anaraTEnsDE 1 2 3 4

The better students are granted
special privileges scececcsersacaaee 1 2 3 4

Some students refuse to mix with the
rest of the €lasSsS ceececoesccccecnss 1 2 3 4

Students are well satisfied with "y
the work of the class seeescescsess 1 2 3 4

There is a great deal of confusion
during class meetings .ceesecscanaa 1 2 3 4

Most students consider the subject
MAtter €a8Y secceccesssccccscassscna 1 2 3 4

Students share a common concern for
the success of the class .eeescecas 1 2 3 4

A few members of the class have much
greater influence than the other
members ® @ 0 a9 8 0 00 0 00 08 H DO OSSO EOS PSS S PEe e 1 2 3 4

Each student knows the other mem-
bers of the class by their first
names ® O 0 2P O 08 008 085O O OO O SO BT PO POS SCS 1 2 3 4

Some students are interested in com-—
pletely different things than
other Studellts 9 60O 00 & 80 s S OAaS OSSN 1a 2 3 4
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21. (continued)

Strongly
' ' I ' Agree

Strongly

Agree Disagree Disagree

There is a set of rules for the
students to follow cevececscnansess 1

The class has plenty of time to
cover the prescribed amount of
Work ® 5 B &0 €O 580 0 5080 0SS PS SO ESOE BRSNS 1

A good collection of books and
magazines is avallable to the
classroom for students to use ..... 1

Certain students have no respect
for other Students ® &9 6 6 00 8 s 05 0800 1

Students compete to see who can do
the best WOTK .vcviecncocncccnssscas 1

Students have little idea of what
the class is attempting to
accomplish ciceeeveeccsassoscsncnnn 1

Certain students are favored more
than the rest S 8 0 5 008 20 B0 S S 20 obs e 1

Certain students stick together in
SmMAall ZTOUPS cecesccsceancasssananee 1

After the class, the students have
a sense of satisfaction .eceveseanss

The class is well organized .....ce.s

The work of the class is difficult .. 1
Students don't care about the future
of the class as a gTOUP sceveercaas 1

Each member of the class has as much
influence as any other member ..... i

2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3

4
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RELATIONSHIP WITH SCHOOL STAFF

[The purpose of this section is to determine how students perceive
the staff of the school and, in turn,'how'tﬂey feel the staff perceives
them. We hypothesize that a student will like school better and do better
in school when he has a good relationship with the staff.]

Think of the one adult you like best in this school. Now answer three

questions about this person.

22. First, are you thinking of a man or a woman?

Man S 8 0060 SRS P0G CENSETNS S NEECNSGOSRORNSEIEOIOENEROEOS 1

woman 68 008000000 QBREBEEsIBsOCsAacsNPPREBEREESSIIESESIERGSE 2

23. Second, what job does the adult you like best have?
A regular teacher vicesccencesrsscecassssnsnaasscs
An assistant to a teacher ..ecceccscccarcncacsces
A counselor ececeecenccscseccesscscssiscsanansnans
The Principal cceescccccecesesccesscassasnsacsnens
Assigtant principal ceecvcceeseccsssenccasanssane

A guard or policeman c..c.csececsccccccccsscusans

~N oy Uy W

Some other job ceeveccssccssscesacrssnsensnssnsanns

24. Third, is your favorite adult N

White? ® 6 @ 6 5 0 00 B 0O S O S S DL SO O S O SO A SO EEE S BT LN SN
Black? @ 69 ¢ 6 0 00 8 9 S 6 RSO 8OOSR BSCE A LS OO DS GO NS LN Ge SRS
Mexican American (Chicano)? ceceescccccsscascnses

Puerto Rican?_..--..-....--..-.-..................

U &~ 0N =

Other ® 5 0606008 NT 00030 C60I00ENI0000000C0C0CCICEESESTOETETRE

25. Have you ever talked to any of your teachers or other adults here
at school about things you are doing outside of school--your job,
a hobby, or something you are really interested in?
Yes ® 6 ¢ B S 50 0O PSSO A A SN S PO a0 S OSSN S SO S0 SN 0SS S HE NS Ne s 1

NO © 60 00600000 00 00 PS0CEEEEINESE00N0CINOSRLISESSIEEBESSIBSOTS 2




~113-

26. Think for a moment about the principal of your school and then answer

the following questions:

\ v Yes No

Do you like the principal? .ieeseecrsaccccscsaess 1 2
Is the principal friendly? ...ceeveencnneressanss 1
Does the principal know you by name? ...ccsveesas 1
Does the principal take part in school

activities (attend school dances, sports

events, etCe)? c.ivcessssssscscenscscnsnasssssss 1 2
Does the principal seem interested in the stu-

dents? & ® 6 0 006 00 s C 0B S0 0SE S0 DS PSS NS S AN PTEODN NS l 2
Does the principal spend most of his time

disciplining students? ® 8 6 00 5 0 00 8 0 00 080 S0 e PE PDOESE 1 2
Could you get in to see the principal or

asgigtant principal if you wanted to talk

to him about something? ..ceeeceeeeessssesseoses 1 2

27. Now think about your English teacher, and answer each question as it
applies to your teacher.
Yes Mo
Do you think your English teacher likes you? .... 1
Do you like your English teacher? ....cessesseeee 1

Is your English teacher really interested in
you? llllll S 6 8 8 08 65 8 90 00688 DO 0O O T OSSNSO OSNOE PRSP CPOEES l 2

Does your English teacher know how to explain
things clearly? 9 0 09 P8 BSOS SIS BENEENBeBROEEGS NSRS l 2
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For each of the scales below, please mark as you think your English
teacher sees you. For example, if you think he or she thinks you
are sad, check the box next to sad; if more sad than happy, check
the second box from the left, and vice versa. If you think your
English teacher does not think you are particularly sad or happy,
check the middle box.

My English teacher thinks I am:

sad ' happy
lazy hard working
kind mean
proud not proud
smart stupid
bad good
unsure sure
successful unsuccessful
not a good student a good student
a follower , a leader

‘\




29.

30.

31.

32.

33.

34.

35.

36.

=115

Is there any adult at this school you could talk to if you were upset

or in trouble?

YES see 08 000 s € 9 6 2 6 0 000 08 068050 980T 00000 DRESES DSOS 1

NO ooooo LR RCRE SRS I I ) € 5 6 00 0060000 0860008080000 00 000D

If you need special help with any of your school work, is there some-
one at school who will help you?

YES 80 00006 06 08060 0e0 00000008000 8S0OCNDLOEOISEBSEDBIEDBINOSEITE s ses 00

YeS. ----- 6§ 0 606005 098 000080060 00000080000¢s0c00000000800T800 1

YeS. ooooooooo @00 00 0000 00 0060000060 u0 0000000000000 1

NO 0 00 88 0856000086 88 80600800080 ®© 00 0000000000008 0008800600 2

No white students in this school ..i.ceeeeeeescoscee 3

Are any of the teachers in this school unfair to minority students?

YeS seveervevecenocscnnnons .
NO tiveesnnenns Ceeecececeaenons ceenes A
No minority students in this school ..... T

Do you feel that you can usually get to see a guidance counselor when
you want to or need to?
YeS sevvesscesncansscana ceseesassaanas ceresssanassas .1

No, but my school does have a guidance counselor ... 2

No, my school does not have a guidance counselor ... 3 (SKIP TO Q37)
I have never needed to see a guidance counselor .... 4 (SKIP TO Q37)

Does your guidance counselor usually have the information you feel

you need?
Yes ® 0 0 08 & 0 0 0 e @ 8 0 00 0 8 &8 00 PO O N OO0 L S PSSO PSP E DB S0 e 1
No ...... * 4 0 0 0 0 00 @ 0 @ 6 00 20 4 0 00 P8 OSSOSO L OB OO0 NS BB

Yes ®e0 00 00 s0 0 o es eas 0e 000000 ® 6000000000008 0000Bb 0000 2 1



REWARDS AND PUNISHMENTS

[This section is intended to pick up on the rewards and punishments
a student receives. We hypothesize that a good school is a school which

finds something for which to reward each student.]
1

37. Which of the following best describes &our grades so far in high school?
Mostly A (a numerical average of 90-100) ......cc.. 1

About halannd halfB (85_89) Cesseseescsseses e 2
MOSt].YB (80—84) R R R N I S I IS I SRR AN SC SN N I B WY 3
AbOut halfBand halfc (75—79) sescsscs st 4
MOStlyc (70—74) eansoseces esenes e v s ssevneesesssses s 5
-About halfcand halfD (65_69) sessessennssessses e 6
MostlyD (60—64) ® 0 0@ 5 00 5088 0 8 0 60 000 0O S 60 PRSP 7
Mostly below D (below 60) .eueseceacecesacosanacses 8
38. Think about this past year in school.
Yes No

Has any teacher ever told you that you have a

special talent? ..ieiiescessserssescane . | 2
Has any adult in this school ever told you to

go to college? II..I.Il....l........l...llll..'.‘l 1 2
Has any adult in this school ever helped you get

ajob? . 8 8 600 000 8 08 IS P QOO0 GO PO e GO9S O OE 0D ® o 08 1 2
Has any adult in this school ever gone to bat

for you with an outside agency? .cieeesescsaseese 1 2
Has any teacher saild to you this week that you

did good work? ...... esessscessencsccnss seceasces 1 2
Has any teacher ever told your parents you were

doing Well? .t.ceececessssscecossnsasasssasscceancss 1 2
Has any adult in this school ever told you not

to quit School? c.seviivecnasnnacsassenssasescnss 1 2
Do you think teachers pick on the same students

all of the time? @ 8 0 50 66800800060 8e0 B80SO NSO Re BSOS 1 2
Are there some students in the class that the

teacher makes fun of all the time? .i.vieevscences 1 2
At this school, are students punished for things

they didn't do? A 8 88 A 86 60609 D A0 ¢SO B O S OO OO eN 00BN e l 2

This past year have you been blamed for things
that just weren't your fault? .i.eceseeecsscncenes 1

Are most of the rules in this school fair? ...vceee
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39. In the past year, were you ever sent to the office because someone
thought you were breaking some school rule?
Yes, ONly ONCE cuveenesscasssncssosnsasonssssnsasse 1
Yes, two Or more timesS ce.coecctsscssosccsosvsosnes 2

No 9 00 006 00060 00 5000609 039 & 45060 5006808 8000050060 3

PARENT INVOLVEMENT

[We would expect that a student whose parents take an active interest
in his schooling and have high expectations for him will be more motivated
to do well in school.]

40. Have either of your parents come to school this year for PTA, parents’
days, or for parent conferences?
YeS LI I I T B R I B O N B N N I B B I D DL B B BN BN B I B R RN NI B Y B R RN A 1

NO cieevesncsconsenscscnnsas N ceses 2

41. How often do you and your parents talk about your school work?
Just about every day ..ceecsecssccsesssssnssnnseace 1
Once Or twice @ Week .vecvensevnrescnscsssnsccsccas 2
Occasionally, but not often ...eveeececscsvocancees 3
4

Never, or hardly ever .....cecesosseveacscncsancnss

42. How do your parents feel about the grades you get in school?
Very satisfied .cieveeeceeecnssencsnocasnnnnsncenss 1

Somewhat satisfied ...ecveeiervecssesvovnnsnnencene 2

Somewhat dissatisfied ..ivseeececescsvsscssscsoseas 3

Very dissatisfied ...vvvineenneceseanncecnsans ceess &

5

T dON't KNOW evvveeooeoeseecocoosooessnnssonsaseans



CLASSROOM ORGANIZATION

[In this section, we are interested in what program the student is
|
enrolled, how he came to be enrolled in that program, and the instructional

strategies that are being used in the program.]

43. Which of the following best describes your present high school program?
Advanced or special college PreparatOory ceeescee
College preparatory seeecsssscecssssssscescacnces

BUSINEeSS cescecssoncoscsccnsasstssesssasasossacossas

General © 0606880000908 CEN OSSN0 SCARNENIEIBRERNROTS

Other, please describe

1
2
3
Vocational .eieeescssssssscsescsnsssasaccssnsnse &
5
6
7

Don't knOW s e s veec et eRNRRIGROSERBSOBOERSEBRSRORROEBROTORS

44, How important was each of the following in influencing your choice of

your present high school program?

Very Somewhat Not
Important Important Important
Your parents sesseeccesessccscossasesasen 1 2 3
A relative, other than your parents .... 1 2 3
A guidance counselor .ccecseesccssscaces 1 2 3

A teacher other than a guidance
counselor 4 8 8 @ 6 ¢ 0 9 DB OB S SE SO OE S0V RO SDN

The principal or assistant principal ...
Clergyman ..seccessoesoacccsesanccsasssanns
An adult not mentioned above ..ccecccens

Friends yoUY OWNL 88E svecsscssseacscssssssns

w W W W Ww w

I O SR R
(ORI ORI ORI R CRR

Yourself .eeeceescecscsccnnanscnscasssne

I had no choice; it was the only pro-
gram available at my school ..........

R

I had no choice; I was assigned to it ..




45'

46.

47.

-119-

How often has each of the following been used in the courses you are

taking this year?

Listening to the teacher's lecture ...

Participating in discussions led by
students c.eeoescecosensas crsecssane

Working on a project or in a
laboratory seeveeoes ceesacartceresan

Going on field trips .ievecvvceccnnans

Writing essays, themes, poetry, or
Stories ...ieieecensicaccssssrcsnnne

Having individualized instructions
(small groups or one-to-one with
teacher) .eeevoeases Cecsscavecsesenene

Using programmed learning materials
or teaching machines ...evecesncsese

Watching television lectures ......ess

Fairly
Frequently Often Seldom Never

1 2 3 4
1 2 3 4
2 4

3
1 2 3 4
1 2 3 4
1 2 4

2 3

In this school, are you given free time when you can do anything you

want to do?

YeS tecevectsnossnssnansnse cesess cesess

NO 3 e8 s 06006000 e LECRCE B B BN R BN I )

Following are some reasons that have been offered for why English-

speaking students should learn Spanish.

the reasons offered?

It will help them understand Spanish-

speaking people and their way of
life tiiieniiieiieesneatorssennnns cees

It will enable them to gain friends
more easily among Spanish-speaking
PEOPle tiivieiecorsassassanssssaansns

It will someday be useful in getting
a good JOb siieveereecnnans veceasssne

They will need it for some specific
education or business goal ..........

It will enable them to think and
behave as Mexican Americans
(Chicanos) c.eeeessveesoscoseorascosss

Do you agree or disagree with

Strongly Strongly
Agree Agree Disagree Disagree
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4



47a.

47b.
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These same reasons are offered for why Spanish-speaking children should

learn English. Again, do you agree oFldeagree with these statements?

Strongly Strongly
_Agree Agree Digagree Disagree

It will help them understand English-
speaking people and their way of
life ® 8 8 ¢ 2 9 40 0 G O S PSSR 0N OB S A S e S BRE 1 2 3 4

It will enable them to gain friends
more easily among English-speaking
People e 8 0 0 0 00 08 SO O PO OSSO 0L L 0SB RD 1 2 3 4

It will someday be useful in getting
agood job e B 8 60 28 08 5850 ¢85 08 S0 e 1 2 3 4

They will need it for some specific
education or business goal .......... 1 2 3 4

It will enable them to think and
behave as Anglos do .cececacancccacas 1 2 3 4

Similar reasons are offered for why Spanish~speaking children should take
courses taught in Spanish. Do you agree or disagree with the reasons

offered?
Strongly Strongly

Agree Agree Disagree Disagree

It will preserve their own language
arld culture 8 80 B S P S E PO OSSOSO SETOEARANNESSPSES l' 2 3 4

It will enable them to maintain
friendships ® @ 8 66 068 08 0 S0 PRSP O VLS S AN l 2 3 4

It will someday be useful in getting
a good job ceeieanen teseessasesressans 1 2 3 4

They will need it for some specific
education or business g03l ..sccvesse 1 2 3 4

It will enable them to continue to
think and behave as true Mexican
Americans (Chicanos) cceeesscssescess 1 2 3 4



- 121~

NONCURRICULAR ACTIVITIES

, b

[This section is designed to assess the degree of student involvement

in noncurricular activities.]

48. Have you participated in any of the following types of activities,
either in or out of school this year?

Have
Participated Have
as a Leader Participated Have not

or Officer Actively Participated
Athletic teams, intramurals,

letterman's club, sports club... 1 2 3
Cheerleaders, pep club, major-

CELES . i cvvnnersosnnsnassssnnonns 1 2 3
Debating, drama, band, chorus..... 1 2 3
Hobby clubs such as photography,

model building, electronics,

Crafts.cieeiiniecccscsenncsnnsas 1 2 3
Honorary clubs such as Beta Club

or National Honor Society....... 1 2 3
School newspaper, magazine, year-

book, annual....ccceeeriinsnonsns 1 2 3
School subject matter clubs such

as science, history, language,

business, art..ceeecccecccncoccns 1 2 3
Student council, student govern-

ment, political club....... ... 1 2 3
Vocational education clubs such

as Future Homemakers, Teachers

] o 1 2 3

[Questions 49-53 are for students in desegregated schools only.]

49. Has the school taken steps to make sure that all social clubs, band,
athletic teams, etc., are desegregated?
Y @S eveesaosoasonoaosssassssssesosssnsossnsosssnocs 1

NO.ieeeseoooossesssssaosososcssscncsnasosssnssses 2

DON't KNOW. oo eonsoeeoreoososoassosonsconsenssee 3
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50. In your school, which of the following types of activities are bilingual?

Not
' Bilingual Bilingual

Athletic teams, intramurals,

letterman's club, sports Clubeieecessceesvocans
Cheerleaders, pep club, majoretteS.cecscasssscascss 1 2
Debating, drama, band, chorusS...sescesssesssnscses 1 2
Hobby clubs such as photography, model building,

electronics, CraftSesececescessssasesasenseccnna 1 2
Honorary clubs such as Beta Club or National

Honor Societyeeeececscescessscceanssossscsacannna
School newspaper, magazine, yearbook, annual..... 1 2
School subject matter clubs such as science, R

history, language, business, art...cccccecccccss 1 2
Student council, student government, political

Club.iciieiecesneacsnnsocacasrannccsaonsosacasnsas 1 2
Vocational education clubs such as Future

Homemakers, TeacherS, €tCeeeceescscscsnssassscnses 1 2

91. As far as you know, compared to last year has student participation in
extracurricular activities increased, decreased, or remained the same
in this school?

Was not at this school last year.e.seesscecscacss
Increased.cesessccasecasasiosesnsassanasasscasnosa

Decreased................;.......................

H~N W o R

Remained the SaAmMEeeccesscecsssscsasssssanssssssses

52. Were there any student dances in your school this year?
Yes...l".I.I.l..l.lll'....l....-....ll.......-.. 1

NO.-..---.--o---o.-.l.o..-o-..-.-no-...-a.--o-..- 2

53. How are student government representatives chosen in your school?
Do not have any student government..esecesessecesas 1
By popular vote of the studentS.csecesessccsccasas

2
Selected by facultyeesecsseevacsosascsscoconasasen 3
4

DON't KNOWe:eooeesocacsooasnsosecensonosssosassssoss

1




grade.

cerning the student's future plans.
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CAREER ASPIRATIONS

to
[This subsection is to be administered only to students in the 1llth

These questions are designed to elicit detailed information con-

Many of these questions were taken

from the ETS '"National Longitudinal Study of the High School Class of

1972" student survey.

In subsequent student surveys, this subsection

should be revised to include questions which measure whether the stu-

dent's future plans were changed or realized.]

c-1.

c-2.

How important is each of the following to you in selecting a job

or career?

Very Somewhat Not Very
Important Important Important

Making a lot of money ........ ceceasen 1 2 3
Opportunities to be original and

creative ....iviiieriiecnaassansnnas 1 2 3
Opportunities to be helpful to

others or useful to society ........ 1 2 3
Avoiding a high-pressure job that

takes too much out of you ......... 1 2 3
Living and working in the world of

1deas ciiiieiiiiiriioiirtitt it nnas 1 2 3
Freedom from supervision in my own

WOTK tieiseenosesacsnsanasosonannsons 1 2 3
Opportunities for moderate but steady

progress rather than the chance for

extreme success or failure ......... 1 2 3
The chance to be a leader ........cv.. 1 2
Opportunities to work with people

rather than things ...... e casssenee 1 2 3
Having a position that is looked up

to by others ...vieieeerrnreocanenas 1 2 3
Do you think you will go to college?

D = T |
o A
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C-3. When did you ﬁirst decide whether you Would go to college or not?
' I
I decided before the 10th grade....cveveveeeeee. 1
I decided in the 10th grade..ciceeserscecssneneas

I decided this year.ieieecesvesoncsencsnscasscans

S~ LN

I'm still undecided.eeeeeeeeeecencnsasasennnnsnns

C-4. How important is each of the following factors in determining the

kind of work you plan to be doing for most of your life?

Very Somewhat Not Very
Important Important Important
Previous work experience in the area... 1 2 3
Relative or friend in the same line of
WOTKeseeeoensaaaaaasssanannsesanscanns 1l 2 3
Job openings available in the occupation 1 2 3
Work matches a hobby interest of mine.. 1 2 3
Good income to start or within a few
VEATLS . eeseesaasscsnasasasssesscansnans 1 2 3
Job security and permanence......sesses 1 2 3
Work that seems important and inter-
esting £O Me.viseecrcansonnnccascscsss 1 2 3
Freedom to make my own decisionS....... 1 2 3
Opportunity for promotion and advance-
ment in the long run....ccevececncsces 1 2 3

Meeting and working with sociable,
friendly people..ccscesccsosesansscns 1l 2 3
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Circle the one number that goes with the best description of the

kind of work you like to do.

CLERICAL such as bank teller, bookkeeper, secretary,
typist, mail carrier, ticket agent.....ceveveevesesss 1

CRAFTSMAN such as baker, automobile mechanic,
machinist, painter, plumber, telephone installer,

CAIPEMLET . vvtcesvesesosessssssacnsossssnsssosasoassee 2
FARMER, FARM MANAGER...::essosasssassasossassssasasasses 3
HOMEMAKER Or HOUSEWIFE. .. iveeeoenssnscsanasoscnsnasess 4

LABORER such as construction worker, car washer,
sanitary worker, farm laborer...ccseeeesccccsccesssas I

MANAGER, ADMINISTRATOR such as sales manager, office
manager, school administrator, buyer, restaurant
manager, government official.....iiivvvinseccerccnaes B

MILITARY such as career officer, enlisted man or
woman in the armed forcesS..ceeesesesescecessnsaonnoas 7

OPERATIVE such as meat cutter; assembler; machine
operator; welder; taxicab, bus or truck
driver; gas station attendant...eeseessscoessossseses 8

PROFESSIONAL such as accountant, artist, clergyman,
dentist, physician, registered nurse, engineer,
lawyer, librarian, teacher, writer, scientist,

social worker, actor, aCtresSS..isescesesccsccossscscs 9
PROPRIETOR or OWNER such as owner of a small

business, contractor, restaurant OWner.....seeseesss. 10
PROTECTIVE SERVICE such as detective, policeman

or guard, sheriff, fireman....ceeeceveveresoososcavass 11

SALES such as salesman, sales clerk, advertising
or insuranee agent, real estate broker....ceoeeseveaes 12

SERVICE such as barber, beautician, practical nurse,
private household worker, janitor, waiter............ 13

TECHNICAL such as draftsman, medical or dental
technician, computer programmer.....ceececssseescococsss 1lb
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C-6. How much has each of the following persons influenced your plans

for after high school?

! A great Some~ Not at
deal what all
YOUXr PArentS .escececsscccacansansnsans 1 2 3
A relative other than your parents .... 1 2 3
A guidance counselor cecescescnscccasas 1 2 3
A teacher other than a guidance |
CounSeloT t.cvecceonancosscscaceronen 1 2 3
The principal or assistant principal .. 1 2 3
ClETEVINAI « veeeeeroosnonnesencasssanses 1 2 3
State employment service officer ...... 1 2 3
An adult not mentioned above .......... 1 2 3
Friends your OWnl Age ..c.ssesescacccsns 1 2 3
Yourself ..civiececertcnseansssesasanen 1 2 3

C-7. Have your teachers or counselors ever tried to encourage vou to....

Yes No
80 to college.icierrncaasnenccannsassons 1 2
go to vocational, technical, business,
or trade sChoOl.isceesocccancacaasennse 1 2
enter an apprenticeship or on-the-job-
training program....cceeccessccssssans 1 2

enter the military service...ccecececase

get a job immediately after high
SChOOl.vseessoacenasccsansaascacnsssns 1 2




c-8.

What do most of your close friends plan to do after hig

Go to vocational, technical, business, or
trade SchoOl.i.vieeeesessocsesssoscsssscasaass

Go to college.ivuiievoinonssssssnnsssssrsnessnsonen
Become full-time homemaKere:.seeeseeossscoconcns

Enter apprenticeships or on-the-job
training programs.....cesecesosesososcssssncas

Enter the military...eoseeecescssscocssonscsncs
Go to work full time...iseeeceososacssonasanssas

T dOn't KINOW.eseooeuoooonoonoasoooosoososonoses

Other.ieeeeseiesetesssasasssssasessstssssssssnca

As far as you know, how much schooling do your father and mother

(or guardian) want you to get?

(98]

oo ~N O U B

h school?

Father  Mother

Wants me to quit high school without

graduating...coveeeennoennasonnnnnns 1 1
Wants me to graduate from high school

and stop there....ieeeceeseeconnanes 2 2
Wants me to graduate from high school

and then go to a vocational, technical,

trade, or business school..cveeeens. 3 3
Wants me to go to a two-year or junior

college...vevn.. Ceersasessesntssanns 4 4
Wants me to go to a four-year college or

UNIversity.esvieieeeesnsncsnsanocsnnse 5 5
Wants me to go to a graduate or profes-

sional school after graduating from a

four-year college or university...... 6 6
I dOn't KNOW.iseuroeeneosnsnnonosoanoas 7 7



C-10.

C-11.

~-128-

To answer this question, circle one number for the highest level
of education you would like to attain, and also circle one for the
highest level you expect to attain.

Would like  Expect to
to attain attain

Less than high school graduation.ecececsecses 1 1

Graduate from high school but not go
beyond that..ieececieseeeassecassacceansaans 2 2

Graduate from high school and then go to a
vocational, technical, business, or
trade School..ivieevsececencansoenscnasnacns

Go to a junior college.csiesecoscsaseonansss
Go to a four-year college or university....

Go to a graduate or professional school
after college.l...l.l..llll...l.l.l'l.l.. 6 6

If there were no obstacles, what would you most like to be doing
during the year after you leave high school?
WOTking FULL timMesseeseenseonssonssaensenss 1

Entering an apprenticeship or on-the-job
training program..cssccecscacssscccsascas 2

Going into regular military service or
to a serviee acadely.sesessceasacccansosa

Béifig a full-time homemaker....eeeeesscesss

Attending a vocational, technical, trade, or
business Scho0l..sceacssssssseosnasnnsssans 5

Taking academic courses at a junior or

community college.ccsececasacasosccssases 6
Taking technical or vocational subjects

at a junior or community college.cesesces 7
Attending a four-year college or university 8
Working part-~time..scecasscssesescncanccans 9

Other (travel, take a break, no plans)..... 10
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THE EFFECTS OF SCHOOL DESEGREGATION
l +

[This subsection is to be administered only to students in desegre-
gated schools. These questions deal with the effects of desegregating
schools and periodic resurveying of students will measure how these

effects change over time.]

D-1. 1Is there a public high school closer to your house than this one?
YeSeeaoesnoons e |
NOtieeoooeoeaasoosasasssesssanncnnsnnassnnss 2

D-2. How do you usually come to school in the morning?

By automobile....iieeeeascececasansssscnnsoss 1
Walk, or bicycle.iseseeceecsesssccanssasonse
SchoOl bUS...veeeiiesenstoscnsosoassnsesocsass 3

Train, trolley, subway, or bus other than
SChOOLl bUS..ceesuevessosasssssssnsscassoss b

Other.iiiceiereieeecsocnsecssessnnsacasssnes 3D
D-3. About how long does it take you to get from your home to school
in the morning?
10 minutes OY 1eSS.uceuecesessssncsssssnsnnns
20 mINUEES.iieetrenreteseonnecssancansansans
30 MINUEES.evveeerseoecnseaneasconnesnnsranns

45 MINUEES . ettt etetecacocasosanonnnnncnosas

v s~ W=

One hoUr OY MOYE@.:iiveeeeeeosecosoncncnsnnnnns
D-4. Why are you attending this particular school?
I was assigned here...eeeeveeoscoccnscscsnes 1
My parents or I selected this school........ 2
D-5. Think about the kids your age who live near you. Do many of them
go to a different school, or do they almost all go to this school?
Many go to another school...eeesssseecosases 1

Almost all of them go to this school...e.eoe 2



D-6.

D-7.

D-8.

Was the elementary school you went to for the longest time....

130~

all white?.ieeeiioeneeneneoeseauqaccennaas 1 |
mostly white?esveseceeecss cresssscersancne
Dlack?eeieeeeassnacnessssscasasssssnsscncs
mostly black?.eeeeeeeaneceacansscceassnans
all Mexican-American (ChicaBo)Z.csessecces
mostly Mexican~American?.scsesessssscccene

all Puerto-Rican?...cesscsescscssssscsnsnas

O 00 ~N o BN
[

Was the junior high school you went to for the longest time.....

When

all white?.cieeeeeessssecacsncccssnssaneas 1
mostly white?...... csccsssassana cerccennes 2
black?.cseseeceensae cecssccsccsstcansennns
mostly black?.eeenveceescesnesccesssnsenea
all Mexican—-American (Chicago)?.ceecncacs .
mostly Mexican-American?...ceeeeevescances
all Puerto-Rican?.....eecacccse cevecsncses

mostly Puerto-Rican?...ccieeeecvennaccnans

O 00 ~N o o W

Other?-. ------------ e ss s socsessessssDROE RS

I didn't go to junior higheeescesssscasees 10

did you first attend a school with students of a different race?

First grade.ceevecess esescascssnces creeses 1

Second grade.cscecscsescnsscssassssasnsanse -
Third grade.s.sscsseccas csesscesesanasnas .o

Fourth grade..cessaccscecscsssccsssssscnses -

Fifth grad@essceesccssssascscnscccssnsnnns
Sixth grade..... ceetseesssssssssessasannss
Seventh gradel.l.l\ﬂill\I.‘lIl.---....Ill-.ﬂl

Eighth grade..l lllllll ® & 5 5 0208 8808 0850 a5m e

O 00 N O U BN

Ninth grade..cecsescscescssessescscscsncnce
Tenth gradef....eceeeevecsssnccessccssaass L0 '
Eleventh grade.sccsessesesessoncesnansscss L1

Twédfth grade..... tesscecscassessasassrcees 12
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D-9. What about the first time you went to a school with students from
a different race, either in elementary or junior high school;
were you assigned to that school, or did your parents select it?

I didn't go to elementary or junior high
with students from a different race........

1
I was assigned to that school.:seieeeensenoes 2
My parents or I selected that school........ 3

4

I don't KNOW.eeoesoanonessoessaossssossssons

D-10, Last year, how many of the students in your class weee white?

None.......-...-..............-...-......... 1

A feW.iieieeetatasetacoscscosnsssscncassssnsna

2
About half...iieieeeececessoonosssocsonnsasas 3
Most of them..ivviiveiisiineocscsocsssssssas &

5

Nearly all of them...veeeeseacsoccesncssanes

D-11. Did you have a nonwhite teacher last year?
Yes.!..‘....-l..l.'.l.....ill..l....l.....ll 1

No..vn-ooooo...oouao.-o--o-o-o.o-o'o-voolooc

D-12. On the whole, how would you say things are working out with both
minority students and whites in the school?

Almost No problemS...ceceeeesensssesscsscacss

Some minor problemS....eossseecvcocasssssonas

Some serious problemS.....veceeecassscssccan

SHwWw N -

Many serious problemsS....coeseeoesvesccasces
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D-13. The way things are going between minority and white students in
this school, do you think things wil% be better or worse next year?
Betteresasietecoaeacenssnanosssacnssaccnssnnas 1
SaAME. .ttt oacsassannsesesonsassssscnsananes 2

WOLSEeeeensessosnsasessssassanssnasesssncnse 3

D-14. How do you think your principal feels about minority and white
students going to the same school together?

The principal likes it.cececeesssccscasannns

The principal doesn't like it.cveccessccanse

It doesn't matter to the principal...iece...

B I O

DON"E KNOWeeveeoonoeooooncocnoonssnsonssasns

D-15. How about most of your teachers--how do you think they feel about
minority and white students going to the same school togehher?
They like itiveeeesssosccesasscasasasasssssoas 1
They don't 1ike it.ceeeceeasccocnesssesncesan

It doesn't matter to theM.eeceeseoesesocceannse

SN

Don't knOW.......-.-.......-.................

D-16, When you first started going to school with both minority and white
students, how did your parents feel Bbout it?

They liked it..eeecesseescscessscssosnscnassse

They didn't 1ike itiesecsecescsnsasssassasens

It didn't matter to theMeeecececacncscecsasas

E TV

They were angry about it.ieeeecscenccssscsaes
Never went to a school with minority and
white students before this year.iissessseeee 5
D-17. How do your parents feel now about your going to school with both
minority and white students?
They 1like dtececececoscecescoacncsocesocscareas 1
They don't 1ike it.eeeeecccseacnsnasacossansas 2

It doesn't matter to theMeceesessonsescsscess 3




D-18.

D-19.

D-20.
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How do you feel about attending school with both minority and
white students? I

B I T 1 O |

I don't like it.seeseeeecsessnasonnsennses 2

It doesn't matter tO Meeveeessssscccscsses 3

What about the student leaders and popular students at your school?
How do they feel about minority and white students going to the
same school together?
Most of them like it...cceieeecsccenccnnes
Most of them don't like ft.iieseeeessesens

Some like it, some don't.cieeeecesccononns

SHOWwoNn -

Don't knOw.....................-..........

Think about the students of a different race from you. Do you
think they get special advantages around here?
YeSeeeeeesonesososssossscssssosocssssssssssssas 1

NO..nc'nltooocao..ccuccaooo.-..a-oll.-co-tl 2

If you have a biracial student committee in your school, how
effective has the committee been in solving problems that came
up because different races are going to the same school?

No such committee...ccceeseosoasosssosnsasaes 1

Effective; it has helped.scscscesnssssessee 2

Somewhat effective; it has helped a small
AMOUNE . s sooesoosonssasssssossssossssassss 3

It hasn't really accomplished anything..... &

It has done as much harm as it has done

80O, cesensuversnnsseoccssascssosnsssasse D
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D~22. Below is a list of words. Think about most of the students of
the other racial group in this school (not your own group) and
mark whether or not each of the words describe students of the

other race. -
Does Does not
describe describe
other group other group

Priendly.eseecesecasccscenosans
Keep to themselveS..seeeeeoasen

DUmDeevsssessnvesoceansansssnnnse

2
2
2
2

N

AmbitiouS.iceieercencccannaoncs

D-22a, Below is a list of words. Think about most of the students in
this school in the same racial group as you are and mark whether
or not each of the words describes students in your own group.

Does Does not

describe describe
other group other group

Friendly..eceeessvecronascasaces
Keep to themselveS..iesesscessas

DUD .t cs v v enesecenncsnscccasssosas

S
(I R R N

Ambitious..‘l‘.ll.lll..l.l‘l.ll.

D-23 Suppose your English teacher said you could sit next to your best
friend in English class. If you had your choice, who would you

like to sit next to? (Give first and last name)

If you had a second choice, who would you like to sit next to?

If you had a third choice, who would you like to sit next to?




D~24. Are these three friends all the same race as you, or is one or more
« of a different race?

All same race 45 ME covesvscsccsosnscsssssasessss 1

One or more 1s of a different race .eceeeeeesvas
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Non—-Cognitive Outcomes

b

The following section contains non-—cognitive outcomes in 6 areas:

1. Sense of control of environment ,

2, Psychological well-being

3. General self-esteem

4. Academic self-esteem

5. Career aspirations (grades 6-12 only)

6. Cultural attitudes

In grades 3-5 the questions are read aloud by a survey staff
person in the classroom; in grades 6-12 they are self-administered.
In order to minimize administration time, very short versions of the
scales are used in the lower grades, and in the upper grades a system
of fractional forms are used. There are 5 such forms randomly alter-
nated in each classroom, each containing the full version of one of
the scales and a subset of items from the other four.

The subsets should be overlapping, so that each item appears in
at least two subsets. 1In analysis, each of the seven forms are scored,
the scores normalized and the means and standard deviations computed
for each sex—grade-ethnic group-classroom combination in the school.

Such a technique avoids unreliability caused by item-specific error.
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INTERNAL VERSUS EXTERNAL CONTROL OF ENVIRONMENT
P
For grades 9-12, we recommend that a shortened version of the
Likert conversion of the Rotter scale developed by Collins (1974) be
used, plus the three items used by Coleman et al (1960). Twenty three items
are given below; if possible, 20 of these should be chosen on the basis of
the pretest. The fractional forms should be balanced in terms of Internal
and External wordings and between the three factors loca ted by Collins
which are used below; this means that the Externally worded items in factor

II and III are critical.

Factor I: The World is Difficult

Many times exam questions tend to be so unrelated to course
work that studying is really useless.

Sometimes I can't understand how teachers arrive at the grades
they give.

Many times I feel that I have little influence over the things
that happen to me.

Most students don't realize the extent to which their
grades are influenced by accidental happenings.

Without the right breaks one cannot be an effective leader.

Getting a good job depends mainly on being in the right place
at the right time.

Factor II: The World is Just

- -In the case of the well prepared student there is rarely if ever
such a thing as an unfair test.

What happens to me is my own doing.
People are lonely because they don't try to be friendly.

Most misfortunes are the rsult of lack of ability, ignorance,
laziness or all three.

People who can't get others to like them don't undestand how
to get along with others.
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When I make plans, I am almost certain that I can make them work.
How many friends you have depends upon how nice a persom you are.

There is a direct comnection between how hard I study and
the grades T get.

Factor III: The World is Not Governed by Luck.

In my case getting what I want has little or nothing to
do with luck.

There is really no such thing as "luck."

It is impossible for me to believe that chance or luck plays
an important role in my life.

Many of the unhappy things in people's lives are partly due
to bad luck.

Getting people to do the right things depends-hpon ability;
luck has little or nothing to do with it.

Becoming a success is a matter of hard work, luck has little
or nothing to do with it. '

Coleman Items

Agree or disagree: Good luck is more important than hard
work for success :

Agree or disagree: Every time I try to get ahead, something or
somebody stops me

People like me don't have much of a chance to be successful in life.
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General Psychological Well-Being - Grades 6-12

We, here, follow Bradburn's (1969) paradigm that self-perceived
happiness is a global sense of well-being and is a function of the
amount of positive and negative effect. Some items are from Bradburm
(1969) while others have been added or deleted for use with adolescent
and pre-—adolescent respondents.

1. Would you say you are very happy, pretty happy, or not too happy
these days?

Very happy

Pretty happy

Not too happy

2. Positive Affect Scale

In the past week you probably had a number of different feelings. Do
you remember having any of these feelings?

A) Proud because someone complimented you on something you had done?

Yes

—_—

No

B) Pleased because you did something that was fun?

Yes

No

C) Excited or interested in something you were doing?

Yes

No
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3) Negative Affect Scale

1
In the past week you probably had a number of different feelings. Do you hd
remember having any of these feelings? -
A) Sad, unhappy, or depressed? Yes No <
B) Very mad or angry about something? Yes No |
C) Bad because someone criticized you? Yes __ No
D) Lonely? Yes No
E) Bored? Yes No

4. Physical Symptoms
While you were in school last week, did you have .....

A) A headache? Yes No
B) A stomach ache or cramps? Yes No
C) Dizziness? Yes No
D) Sweaty hands? Yes No
5. In the past week, have you....
A) Had trouble getting up in the morning? Yes No
B) Had trouble going to sleep at night? Yes No -
) C)- Been waking up in the night? Yes No
D) Félt very tired? Yes No
E) Felt nervous? Yes No

F) Had the flu? Yes No
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Academic Self-Esteem

The academic self-esteem scales were designed to have two subscales;
one in which the reference group is other students in the school and one

in which the reference standard i1s a national or absolute norm.

For grades 6-12 we recommend our adapation of the Brookover
et al. (1962) Self-Concept of Ability Scale.*
In School Reference Group

1. How do you rate yourself in school ability compared with your
close friends?

a. I am the best

b. I am above average
c. I am average

d. I am below average
e. I am the poorest

2. How do you rate yourself in school ability compared with those
in your class at school?

a. I am among the best
b. I am above average
c. I am average
d. 1 am below average
e. I am among the poorest
3. Where do yOuhthink you would rank in your class in high school?

a. among the best

" "~ b. above average
c. average
d. below average

e. among the poorest

*Copyright (1962), Educational Publication Services, Michigan State
University.
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What kind of grades do you think you are capable of getting in
this school?

a. mostly A's
b. mostly B's
c. mostly C's
d. mostly D's

e. mostly E's

National or Absolute Reference Group

S.

Do you think you have the ability to complete college?
a. yes, definitely

b. yes, probably

c. not sure either way

d. probably not

e. mno

How good do you think your school work would be if you went to
college?

a. among the best -

b. above average

c. average

d. below average

e. among the poorest

In order to become a doctor, lawyer, or university professor, work
beyond four years of college is necessary. How likely do you think
it is that you could complete such advanced work?

a. very likely

b. somewhat likely

¢c. not sure either way

d. unlikely

e. most unlikely

&
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Forget for a moment how others grade your work,
opinion how good do you think your work is?

a.

b.

my work 1is
my work 1s
my work is
my work is

my work is

excelient
good

avefage
below average

much below average

F

In your own
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3rd to 5th Grade Academic Self-Esteem

These items were originally written for this study, and should be

pretested and reduced to five items. o

School Reference Group

1.

Do you think you are better than most students at school work,
about the same, or not as good.

a. better

b. about the same

c. mnot as good

If you really tried, could you get A's in school?
a. yes

b. no

Are you a good student at school?

a. yes

b. no

Do you have trouble learning things as fast as other students?
a. yes

b. no

National or Absolute Reference Group

5.

_6; -

7.

Are you smart enough to go to college?
a. yes
b. no . N

When you are older, you will study Algebra. Do you think you
will learn it easily?

a. yes
b. no
Are you a good reader?
a. yes

b. no
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General Self-Esteem - Grades 6-12

The following scale has been adapted from Rosenberg and Simmons (1971)

and measures general self-esteem. Rosenbefg'and Simmons administered the

items orally. We propose that they be administered in paper/pencil format.

Thus they should be pretested.

1.

I feel I have a number of good qualities.
Agree/Disagree

I feel I do not have much to be proud of.
Agree/Disagree

I take a positive attitude toward myself.
Agree/Disagree

On the whole, I am satisfied with myself.
Agree/Disagree

I wish I could have more respect for myself.
Agree/Disagree

At times I think I am no good at all,
Agree/Disagree

I certainly feel useless at times.

Agree/Disagree
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For grades 3 to 6 we suggest an abbreviated version of the
Nowicki and Strickland (1972) scale. Nowicki and Strickland suggest
that 20 items from their ofiginal 40 item scale be used for grades 3 to 6
and 21 items be used for grades 7 to 12, Unfortunately 80 percent of the
items in the short forms are biased in terms of external control.
Therefore, we recommend that the scale be pretested, perhaps with addi-
tional questions, to produce 2 scales of approximately 20 items each for
use in grades 3 to 6 and 6 to 9, respectively. In addition we recommend
that these two scales be administered to a grade 4 éample in order to do
factorial study to explore the dimensionality of the scales. Similarly,
the two abbreviated forms of the Novicki and Strickland (1972) scale
developed for the study should also be administered to a grade 9 sample,
as well as the modified Rotter scale to investigate the item factor
loadings. In this way one can begin to assess, although not conclusively,

whether the scales are measuring the same underlying phenomenon.
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THE NOWICKI-STRICKLAND PERSONAL REACTION SURVEY

Do you believe that most problems will solve themselves if you just
don't fool with them? H

(Yes) No
Do you believe that you can stop yourself from catching a cold? (N)
Are some kids just born lucky? (Y)

Most of the time do you feel that getting good grades means a great
deal to you? (N)

Are you often blamed for things that just aren't your fault? (Y)

Do you believe that if somebody studies hard enough he or she can pass
any subject? (N)

Do you feel that most of the time it doesn't pay to try hard because
things never turn out right anyway? (Y)

Do you feel that if things start out well in the morning that it's
going to be a good day no matter what you do? (Y)

Do you feel that most of the time parents listen to what their children
have to say? (N)

Do you believe that wishing can make good things happen? (Y)

When you get punished does it usually seem its for no good reason at
all? (Y)

Most of the time do you find it hard to change a friend's (mind)
opinion? (Y)

Do you think that cheering more than luck helps a team to win? (N)

Do you feel that it's nearly impossible to change your parent's mind
about anything? (Y)

Do you believe that your parents should allow you to make most of
your own decisions? (N)

Do you feel that when you do something wrong there's very little you can
do to make it right? (Y)

Do you believe that most kids are just born good at sports? (Y)
Are most of the other kids your age stronger than you are? (Y)

Do you feel that one of the best ways to handle most problems is just
not to think about them? (Y)
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Do you feel that you have a lot of choice in dec:.ding who youi: friends
are? (N) -

If you find a four leaf clover do you believe that it might bring you
good luck? (Y) !.
i

Do you often feel that whether you do your homework has; much to do with
what kind of grades you get? (N) .

ad 2

s-'

-~

Do you feel that when a kid your age decidées ”t(f”ﬂit you, there's little
you cani do to stop hinm or her? (Y) '

*I’
lr

Do you belleve that whether or not people like you depends on how)f‘t‘au
act? (N) .

Have you ever had a good Tuck charm" (Y)

e
»
x e

>

Will your parents usually help you if you ask them to? )] ff {
a:i:*
Have you felt that when people were mean to you it Wwas usua‘fly fo:: .no
Teason at all? (Y) L !!;éf
.-‘- Y]
% - - ¥ £ S
Most of the time, do you feel that you can change what might happen
tomorrow by what you do today? (N) S

7 iy I ¢ s

Do you believe that when bad things are going to happeh tﬁey, jﬁSt ﬁre
going to happen no matter what you try to do to stop them’ (Y)f, d
l /f‘-r'.‘:, :’"?
'Do you think that kids can get their own way if they just keep trylng" )
. - " ‘ F
Most of the time do you find it useless to try to get ybur own way at.
home? (Y) s S
i ) :‘l, ¢
Do you feel that when good things happen they happen T:ed’aus'e of’ hard
work? (N) ‘

&

#

Do you feel that when somebody your age wants to be your'’ enemy there's
little you can do to change matters? (Y) ;

Do you feel that it's easy to get friends to do what you want them to? (N)
Do you usually feel that you have little to say about what you get to
eat at home? (Y)

- Do_you feel that when someone doesn't like you there's little you can

do about it? (Y)

Do you usually feel that it's almost useless to try in school because
most other children are just plain smarter than you are? (Y) -

Are you the kind of person who believes that planning ahead makes
things turn out better? (N)
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*+39. Most of the time, do you feel that you have little to say about what
your family decides to do? (Y)

40. Do you think it's better to be smart than to be lucky? (N)

*Items selected for abbreviated scale for grades 3-6.

tltems selected for abbreviated scale for grades 7-12.
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LEVEL OF OCCUPATIONAL ASPIRATION - Grades 6-12

The eight items of the Occupational Aspiration Scale are taken from
Haller and Miller (1971)#*. Level of Qccupatibnal aspiration measured by

the Occupational ASpiration Scale has been found to be predictive of a

4 1

person's occupational attaijment latetr in iife. However, there is some

-~ -

question as tolwhethgr the scale will be preéiéfive of Black student's
occupational attainm?nt since in Haller et dl.'s (1974) words,”"The
present conclusions do not necessarily appiy to youth from thgﬁyery highest
and very lowest strata of society. It is unlikely that our white-collar

group included many children of fhe elite. Similarly, few from the blue-

a 4

collar group probably came from families in dire poverty; these youths

werenpe{ther from rural areas nor from the urban ghettos" (p. 120).
As a result, this scale should be pilot-tested with an appropriate

sample of respondents before being used.

*The Occupational Aspiration Scale is copyrighted (1957) by Archibald O. Haller.

The authgr's permission should be obtained before the scale is used.
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OCCUPATIONAL ASPIRATION SCALE

Copyright 1957
By Archie 0. Haller

THIS SET OF QUESTIONS CONCERNS YOUR INTEREST IN DIFFERENT KINDS OF JOBS.
THERE ARE EIGHT QUESTIONS. EACH ONE ASKS YOU TO CHOOSE ONE JOB OUT OF TEN
PRESENTED.

BE SURE YOUR NAME IS ON THE TOP OF THIS PAGE.

READ EACH QUESTION CAREFULLY. THEY ARE ALL DIFFERENT.

ANSWER EACH ONE THE BEST YOU CAN. DON'T OMIT ANY.

Question 1. Of the jobs listed in this question, which is the BEST ONE
you are REALLY SURE YOU CAN GET when your SCHOOLING IS OVER?

1.1  Lawyer

1.2 Welfare worker for a city government
1.3 United States representative in Congress
1.4 Corporal in the Army

1.5 United States Supreme Court Justice

1.6 Night watchman

1.7 Sociologist

1.8  Policeman

1.9  County agricultural agent

1.10 Filling station attendant



Question 2.

Question 3.
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Of the jubs listed in this question, which ONE would you
choose if you were FREE TO CHOOSE ANY of them you wished when
your SCHOOLING I$ OVER?

2.1 Member of the board of directors of a large corporation
2.%_____Un&er;aker

2.1_____Banker

2.4 Machine operator in a factory

2.5 Physician (doctor) ™
LN
2.6 _ Clothes presser in a laundry

2.7 a Accountant for a layge business

2,8___ﬂq=Railrogd conduc;or .
g.Q?____ Railroad enginee;zx s
2.10 Singer in a night -pli;b RE »
of the jobs 1isted in this questieq Which is the BEST ONE you
are REALLY SURE YOU CAN GET. when yoﬁr SCHOOLING IS OVER?

)

3
"\'!:Q 3 i )'

3 l Nuclear phy31c1st o > ¢ h

§.2 Reporter for a dallyinewquper -

9.31 County judge ;o [ ) -
5.4 herber

3.5 State governor

3.6 Soda fountain .clerk -

3.7 Biologist .
3.8 Mail carrier R .
“ ;(\41‘4’ LRI

3.9 Official of an international labor union

a‘ . %
. I —

3.10 Farm Hand . tr
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Question 4.

Question 5.
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Of the jobs listed in this question, which ONE would you choose
if you were FREE TO CHOOSE ANY of them you wished when your

SCHOOLING IS OVER?
|

4.1 Psychologist

4.2 Manager of a small store in a city

4.3  Head of a department in state government
4.4 Clerk in a store

4.5 Cabinet member in the federal government
4.6 Janitor

4.7____. Musician in a symphony orchestra

4.8  Carpenter

4.9 Radio announcer

4.10___ Coal miner

Of the jobs listed in this question, which is the BEST ONE
you are REALLY SURE YOU CAN HAVE by the time you are 30 YEARS
OLD?

5.1 Civil engineer

5.2___ Bookkeeper

5.3___ Minister or Priest

5.4____ Streetcar motorman or city bus driver

5.5 Diplomat in the United States Foreign Service
5.6____ Share cropper (one who owns no livestock or farm

machinery, and does not manage the farm)

5.7 Author of novels
5.8 Plumber
5.9 Newspaper columnist

5.10 Taxi driver




Question 6.

Question 7.
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Of the jobs listed in this question, which ONE would you
choose to have when you are 30 YEARS OLD, if you were FREE
TO HAVE ANY of them you wished?

6.1 Airlipe pilot

6.2 Insurancle agent I

6.3 Architect

6.4  Milk route man

6.5 Mayor of a large city

6.6 G;rbage collector

6.7 Captain in the army

6.8 Garage mechanic

6.9 Ouwner-operator of a printing shop
6.10 _ Railroad section hand

0f the jobs listed in this question, which is the BEST ONE you
are REALLY SURE YOU CAN HAVE by the time you are 30 YEARS OLD?

7.1 Artist who paints pictures that are exhibited in galleries
7.2 Traveling salesman for a wholesale concern

7.3 Chemist -

7.4 Truck driver

7.5_____ College professor

7.6_____ Street sweeper

7.7 _____ Building contractor

7.8 Local official of a labor union
7.9 Electrician

7.10 Restaurant waiter
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Question 8, Of the jobs listed in this question, which ONE would you choose
to have when you are 30 YEARS OLD, if you were FREE TO HAVE ANY
of them you wished?

8.1 Owner of a factory that employs about 100 people
8.2 Playground director

8.3 __  Dentist

8.4 Lumberjack

8.5 Scilentist

8.6 Shoeshiner

8.7_____ Public school teacher

8.8  Owner-operator of a lunchstand

8.9 Trainmer machinist

8.10 Dock worker
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CULTURAL ATTITUDES

The CROSS-CULTURAL ATTITUDE INVENTORY is designed to measure the
'
attitude of a subject for the Mexican and the Anglo cultures. The

inventory is a relatively quick instrument to administer (20 - 30
minutes) and provi@es a means for measuring the degree of positive
or negative feelings which Mexican—American and Anglo students
(ages three to eighteen) have for the two cultures. Reliability
and validity studies need to be conducted in different regioms
before this instrument can be considered a valid test. It is our
understanding that a similar instrument for Puerto-Rican students
is available from LEARNING CONCEPTS, 2501 N. Lamar, Austin, Texas.

The CROSS—CULTURAL ATTITUDE INVENTORY consists of pictures of the

following twenty-four items:

Little girl A
The English word YES
Chicken soup

Mexican flag

Little boy

Hamburger

The Spanish word s{

J alepeno pepper
Bullfighter

Book
Pin-the-tail-on-the-donkey
American flag

Pinata

Cowboy hat
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Football player
Little girl
School

Taco

Menudo

Mexican Hat
Bread

Pickle

For each picture, the students are presented with a series of five
faces ranging from very happy to very sad, and are asked to mark

the face that is their face when they look at the pictures.

Instructions for administration and scoring of the inventory are

included in the test manual.
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THE MEASUREMENT OF ACADEMIC ACHIEVEMENT
IN A STUDY OF SCHOOL DESEGREGATION

Unlike other large studiés on the impact of schooling, the research
design proposed here does not focus on aéa&eﬁic achievement as the only
outcome for judging the quality of the educational process. Neverthe-
less, academic achievement is still an important outcome variable that
must be adequately measured. This chapter discusses some of the problems
with measuring school achievement and offers guidelines for effective
measurement. Specific instruments were not proposed for a variety of
reasons. As will be seen later, it is questionable whether currently
available Instruments have the desired properties fér measuring academic
achievement in a study of school desegregation.

The major problem in measuring achievement in a study such as this
one is in obtalning sufficient information from students participating
in the study for researchers to make proper inferences about the impact
of desegregation. To insure that high quality of data is collected,
it is important that a well-trained interviewer administer the achievement
and affective instruments. The quantity of data collected is affected
by the following factors: the cost of having an interviewer in the field,
the willingness of the school to suffer disruptions from normal activity

as a result of testing, and the children's ability to withstand long

h

testing sessions. The quantity of data needed for analysis is determined
by_phg_type of analysis the researcher wishes to carry out to test his 5 -
hypotheses. Thus the important questions deal with: 1) the precision of
measurement for various units of analysis (e.g., the school, the classroom,‘

or the individual child), and 2) the nature of the analysis (e.g., longi-

tudinal).

WRigg ™

O
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Standardized Achievement Tests -

[
The measurement of school related achiebément is a particularly con-

troversial topic in educational research. It is argued that standardized
achievement tests are inappropriate for the task on two grounds:

o Most ignore specific subject matter areas such as history, social
studies, science, etc. where school program differences might be
suﬁstantial and concentrate, instead;on achievement in reading
and mathematics. Even within these areas the items used in the
tests are criticized for being too gemeral (measuring vocabulary,
for instance) rather than being tied to a system of objectives
used to organize the instructional process. Specific skills that
a particular program attempts to teach may be overlooked by the
test.

o Standardized tests are so constructed as to maximize the spread
of scores across the norming sample of students rather than the
spread of scores among schoois. Therefore, the schools will be
different to each other on tests to the extent that like indivi-
duals cluster together in schools and to the extent that these
clusters differ among themselves.

In sum, since standardized tests to not attend to specific programmatic

differences in objectives and since they are normed in a way which does not

distinguish between programs (or between schools) they may not be sensitive
enough to gauge the impact of new school programs or alterations of ethmic
balance. These tests tend to maximize between cell variance which makes

the statistical detection of effects most difficult.
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There are difficulties in.increasing the breadth of coverage of achieve-
ment tests, If.the precision of the instrument is to be kept constant across
subjects, the length of test time needed will also increase. For example,
reducing the nﬁmber df reading items in order to include science items iﬁ a
test of equal time length will result in a less precise measurement of science
and reading achievement. The dimunition in precision can be estimated using
the test publisher's reliability and the Spearman—-Brown reliability formula

(see Lord and Novick, 1968; pp. 118-119).

One of the early decisions in choosing a test o£ academic achievement,
then, concerns the breadth of the test to be given. Table é—l giveé éome
representative standardized achievement test§* available from test publishers

as well as information about.breadth of coverage and the length in time to

administer the battery.

If the school, as representative of a type of desegregation policy,
were to be used as the unit of analysis, some economy in testing time
may be obtained by giving different students within each thool.

Within the éubtests as prepared by the publisher (s) there may be
) g need to identify items which cluster around specific instructional objec~
tives. There is no assurance that this can be done readily for any stan-
dardized test; nevertheless, information concerning performance on specific
objectives could be correlated with information on the treatment of the >

objectives of various programs in order to assess the contribution of

)

* . .

This table 1is in no way an exhaustive review of available achievement
tests. Also, some of the information it contains may already be dated since
test publishers are continually updating and improving their test instruments.

“ L ]
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Table C-1
Content
Test and Testing Tire
Publisher Levels Grades for Batterv ch::::;' Couments
Callfornla Achlevement 1 1.5-~2 114 Minutes Reading: Vocabulary The test {s avallable i{n two forms
Test - CTB/McCraw-Hill, 2 2-4 123 and Cocprehenston A and B. Scale scores are avail-
n
1570 3 A-6 152 " Mathematf{es: Computation sble.
4 6-9 we || ol
' s, 8- 12 153 and Concepts and Problems ¢
Language: Auding (Level 1 .
only), Hechantca, Expres—
aion, and Spelling
Arithoetic: Computation,
Concepts, and Applications
! Study Skills: Reference
Materfals, Graphic Materials
CLocprehensive Test of 1 2.5 - 3.4 184 Minutes Peading: Vocabulary The teat is available {n two foras
-Basf{c Ski{lls - CIB/ 2 4-5=6 195 " and Comprehension R and Q. A nev form, S, is currencly
McGrau-Hill, 1969 2 6=-7-8 182 :: Language: Mechanics, Exp under preparation consisting of seven
8=9-10 170 ession, and Spellin levels -~ A, B, C, 1, 2, 3, &4 covering
Lot e Pe 2 grades K through 12.
Arithoetic: Cocputation, :
With form S, attempts are being made
Coacepea, and Applications to remove itexzs biased agalhs:ganority
! Study Skills: Reference children, Scale scores are available.
. Materials, Graphic Materials .
Cooperative Primary = 12A and B 1-2 160 Minutes 12 A and B The test is available in two forms A
::‘::::W;;s;‘“’-ﬂs 23A and B 2.3 200 ° Listeatng and B. Scale scores are available.
* Word Analysis
Hathenarics
Reading
2)Aand B
Listening
Word Analysis
Mathemacics
Readinp, Uriting Sk{lls
Sequeat!al Test of 4A and 4B . ; - : 290 H.l!':l.u:es Reading Two forms A and B are availabla for
Educacional Progress 3JA and 3B - 290 Mechanics of Writing each level. Scsle scores are. svailable.
Pducarl 2A and 3B 10 - 12 25 " (Not for 1A and{B)
cnal Testing IA and 1B 13 - 14 %5 ® - .
Service, 1971 glish Expressfon,
Mathematics Corputation,
(oot for 1A andf8), Mathe-
marics Basic Concepts,
. Science, and Social Studies
Metropolitan Achieve— Priver K.7 - 1.4 60 Minutes Word Knowledge (not for Primer), | These forms of the test, F, G, and H
ment Test - Harcourt, Primary I 1.5 - 2.4 90 Word Analysis (oot in Elemencary,{ znd scale scores sre available
Brace, and Jovanovich, Primary 1I 2.5 - 3.4 136 ¢ I diate or Ad d), Read- l
1871 Elemencary 3.5 ~ 4.9 180 " ing, Lanpuage (Elementary, In— - T ————— e
Intersediate 5.0 - 6.9 220 ° termediate, and Advanced only)
Advanced 7.0 = 9.5 265 " Spelling (not in Primer or 1
. Primary 1), Mathematical Compu~ i
tation (not for Primer or Primary
I), Mathematical concepts, Mathe-
matical Problem Solving (not in
Pricer or Prizary I), Science
! I dfate and Advanced only),
. and Social Studies (Intoroediace
and Advaonced only). -
Stanford Achfevenent Pricary level 1 1.5 - 2.5 Approxizately | Vocabulary, Reading, Corprehen- (Three forms are availsble. This battery
Iest - Harcourt, Brace, | Primary Level 2 2.5 - 3.8 260 minutes sion, Word Study Skills (not at |[may be followed by the Stanfard Test of
sand Jovanovich, 1973 Pricary Level 3 3.5 - 4.5 working time the Advanced level), Mathecarics |Academic Skills (TASK). The two tesats
Incernediace 4.5 = 5.5 Concepts, Matheratics Corputationlhave been calitrated to a single scale.
Laval 1 5.5 = end of & Mathematics Applicncions, Lis= Language (not lavels [ and II).
Intermadizte beglaning 7 - tening Cooprahiension (Cprional
Level 2 9.5 a2t Interoediate Levelonly), Spel-
Advanced ing (not Level 1), Science (Not .
Llevel 1).
Stanfrrd Teat af Lavel 8-9-10 120 Miautes Reading [There ara three form, A, B, and C.
“Achdemic skirss LTASK). » English Fors C covers only reading and mathe-
Hattoure, Beace, and Level II 11 - 12 20 " Matheratics [F3tics. Scale scores are available..
Jovanoviey, (1972%ce-
arrictrd eqqeton) —_— - 6 1ab1
é ic Level 7 1.7 = 2.5 Approxinstely | Vocsbulary Tvo forms, 5 and 6, are available.
c‘;: :‘::H::g:::n. Level 8 T 12.6 - 3.5 279 ninutes Reading Cozprehension Tvo score l:ll;l. grade -q:::;::::l
Mifflin, 1971 Lavel 9 3 k time L Skills and age equivalents, are a .
Lavel 10 4 A) Spelling A comron scale betveen the Ious Test
Lavel 11 S -B) Gapltalization of Basic Skills and the Test of Aca~
Lavel 12 6 C) Punctuation demic Progress is available.
Lavel 13 7 D) Usage .
Lavel 14 8 and 9 Work Study Skills
A) Map Reading
B) Reading Graphs snd Tables
‘C) Xnowledge and Use of
Reference Material
Tents of Acadenic Tore £ (one 9 - 12 Annraximatsly Sneial Scudias, Commosition, |Anparently only one fore, Yor» R,
Progress - Houghton, booklec) 270 ninutes Science, -Reading, Mathezatics, is available. Corgon metrie with
Mifflta, 1971 working rice and Litcrature the Iowa Test of Basic Skills
for the full
battery
Aasessment Survey Primary 1 1-2 Approxicately Primary I and II: Langusge Arts, iTvo forms, I and ¥, are available
(Achievenent Series) - Primary II 3— 4 315 minutes Feadlng, Mathematics, Blue, Green,The Cest is available in two editlons,
Science Research Blua 4-6 for tha full and Ked: Feading, Matheratics, iprimary snd sulcilevel. A growth
Associstes, 1971 Green 7-8 battery Language Arts, Social Studies, rup-n:mdnrd_ln:lon ucale ig avall=-
Rad 8«9 Use of Soufces, Sclence able wvhich also coverz tha [owa Tast
- . of Educational Development.
Iova Test of Educa- X=-5 9 - 12 Approximatdly Xeading Cocprehension, Voca~ ™o forms X = 5 and ¥ - 5 sre avail-
tional Developmeng and 195 =inutes bulary, lLanmitixe Usnge, Spel-’ able. Superstandardized (using -1ul-
C(ITED) - Selencs T-5 working tire Iing, “arhematics, Sortal Stud- ercent{les) with the Assesamant Sur-
Research Asanciates, for the full tes, Natural Sclences, Usks o ey (ACHD) .
1970 battery “uurt e« . .
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program variation to test scores. Again, o?elmust recognize that a full

battery of reading and mathematics achievement subtests may consume an

inordinate amount of testing time. The specific scores for subtests may

have to be sacrificed in favor of a gemneral score in order to shorten

T wd e vy A= oy Sl

test length.

The Unit of Analysis

The unit of analysis poses important problems ig large scale educa-
tional surveys or evaluations. It would be unreasonable to claim that 100
units of analysis (data points from 100 students) are representative of a -
particular form of desegregation if all 100 units come from the same school.
The school is probably the most appropriate unit of analysis for a study
of school desegregation, although a case may be made for higher levels of
aggregation as well.

If the school, as representative of a type of desegregation policy,
were to be used as the unit of analysis, some economy in testing time
may be obtained by giving different students within each school different
subtests on parts of the test battery. Thus a school with 100 pupils at
one grade level could provide 25 pupils for each of 4 subtests. The sub-

tests would be reduced by 75% if the subtests are of equal length. Of

el

course,. as a result the standard error of the mean for each subtest would
be 1/5 of the variation in individual scores rather than 1/10 if all pupils
took all tests. But for practical purposes, this difference seems to be

relatively small.
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If individuals are to be the unit of analysis, then the test will
have to be very precise, especially if 1o%g%tudinal tracking of individual
progress is desired. In gemeral, this precision will necessitate the
whole test battery as published. Some alternative strategies will be

discussed later.
l

LONGITUDINAL MEASUREMENT OF ACADEMIC ACHIEVEMENT

Several important considerations arise when longitudinal data are
collected, over and above the problem of precision of measurement needed
to assess over time an individual's or related questions on the adequacy
of the norm and scalability of test scores.

In order to make inferences about changes and academic achievements
over time, it is Important that the metric in which the measurements are
made do not change radically over the time span being measured. Many of
the tests reviewed in Table C-1 have been standardized over several grade
levels (noted in the "comments" column). However, the grade levels for
which a particular test form are standardized may not correspond to the
grade levels for which the publisher gives norms. Many publishers have
extended the norms beyond the norming sample grade levels by extrapolation
which may yield markedly unreliable scores. Some test publishers scale
forms of a test intended for adjacent grade levels together by giving both
tests in an overlapping sample of grades and then use equi-percent equating
to yield a reasonable correspondence of outcome scores (usually in grade-

equivalent metric).
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The crux of the problem in longitudinal measurement is that the raw
score on the test is not the appropriate score to use unless an identical
test is applied at each time point. Test publishers provide a grade-
equivalent score (or other metric) which can be used to assess the
achievement of students on their tests regardless of the form or level of
test taken. These metrics are clearly to be preferred to raw scores when
tests are changed (either form or level) as students progress in school.

Two ;1ternatives are available for longitudinal measurement depending on
what unit of analysis is used. If the school is considered the appropriate
unit of analysis and if each of 9 children at a grade level take each subtest
of an achievement test battery, the standard erfor of the mean scores
for the subtests is 1/3 of the standard deviation of thé individual scores..
This reduction in "noise" due to individual differences should be
sufficient to permit detection of important schooling effects.

If, however, there is a need to asséss each pupil's performance on
each subtest and testing time is limited, one might use a version of
"tailored testing" to accommodate the data collection. Tailored testing
involves testing each pupil with a very short screening form which
establishes an estimate of the score range in which the student falls. The
student is then subsequently tested with a form that matches the initial
estimate of his ability. Consequently most students are not tested with

items that are much too easy nor much too difficult for them. Naturally,

there are some logistic problems in implementing such a testing strategy.

Some of the questions to be posed include for example:
o can the screening form be given and scored in the same testing
session as the subsequent "final placement" test?

o how long a screening form is needed;

4
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o how many items are needed on the final placement test to accurately
place the individual?

: by
o should there be a separate screening/placement combination for

each achievement area to be tested?
o what happens if a student receives an incorrect placement form and

all the questions are too easy or too hard?

Another difficulty with a tailored tes£ing approach is that it
necessitates having data about the difficulty and discrimination parameters
of the pool of items to be used. These data are needed in order to select
items to construct the screening test and various placement forms. The
test publishers may be able to supply the needed information in the form of
item of item statistics. However, if diffefent sets of items were normed
in different samples these statistics may not be useful.

To construct both screener and tailored tests it may be necessary -
to select a pool of appropriate items from one or more publishers and conduct
a new norming study to standardize the items. Modern latent trait models
such as Normal Ogive, Logistic, Rasch given in Lord  and Novick (1968)
could be used to calibrate the test. The advantage with these models is
that derived item scores canm be scaled onto the same ability metric. This
greatly facilitates the construction of screening and placement tests. For

a discussion of the formulation of tailored testing in a somewhat different

context, see Wood (1973).

ACHIEVEMENT TESTING OF MEXICAN AMERICAN AND PUERTO RICAN CHILDREN

Since a sizeable proportion of Mexican American and Puerto Rican

children do not speak English, achievement in English and in Spanish will be




-166~

difficult to assess if these children are given English or Spanish
language tests to easy or toé difficult foFlthem. In addition, predicting
language proficiency in Spanish by the use of Spanish surname has proven
to be inadequate for placing children in various educational programs

and also for research purposes. Consequentiy, we propose that a short
screener survey be used to assess language proficiency of Mexican American
children. 1In addition the instrument may be used as an independent
variable along with type of desegregation plan, the existence of bilingual/
bicultural programs, etc., or as a coviariate in the analyses of affective
or achievement outcomes.

The language screener survey (given in Table C-2) consists of 12 .
census items and is adapted from Fishman, Cooper, Ma, et al (1968) and
Fishman and Cooper (1969), and reading ability from a census and psycholin-
guistic interview consisting of listening coﬁprehension, word naming, word
association, word frequency estimation, Spanish usage rating scale, and
linguistic elicitation tasks. The predictor and criterion scores were factor
analyzed and multiple regression was used to determine how well the
predictor scores predicted the criterion scores. 1In this study 431 persoms
of Puerto Rican background in a four-block "downtown" area of Jersey City
were studied.

Fishman and Cooper (1969) report that the predictor that singly accounged
_for the largest proportion of variance was the language census. However,
.it muse be emphasized that the validation of these predictors was performed
on Puerto Rican respondents and that the same items might not be predictive
of Mexican-American language skills. Consequently, a pilot study validating

the items should be carried out with a Mexican—-American sample.




’ -167-

TABLE C-2

Language Proficiency Screener Survey
; b

Please answer the following questions about your use of Sﬁanish and English.

Refuses to
Yes Little No _Answer N/A

a. Can you understand a conversation

in Spanish? 1 2 3 4
b. Can you speak Spanish (conversation)? 1
c. Can you read newspapers/books

in Spanish? 1 2 3 4

=
)

d. Can you write letters in Spanish?
e. Can you understand a conversation

in English? 1 2 3 4

f. Can you speak English (conversation?) 1 4
g. Can you read newspapers/books in

English? 1 2 3 4
h. Can you write letters in English? 1 2 3

Refuses to
English Spanish Both Answer N/A

i. Which language do you::speak most

often at home? 1 2 3 4 5
j. Which language do you most

frequently read at home? 1 2 3 4 5
k. Which language do you write most

frequently at home? 1 2 3 4 5
1. qu often do you speak Spanish to .

) Ehe older, bilingual a. very often

Puerto Rican ) b. often
Mexican American) women in your

neighborhood?

c. sometimes

d. not often

e. mnever

f. refuses to answer

g. N/A
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The language screener s;rvey should be administered in either
Spanish or English depending in which lanéuage the respondent feels most
comfortable. The instrument should be administered orally for grades
one through six. Fishman and Cooper (1969) report that items a through
1 predict accentedness of the speaker. Item a through 1 and item 1 together
predict readiﬁg ability.

It has also been suggested in a previous section of this report
(Part I, Ch. 5) that Spanish language proficiency should be assessed for

Mexican American and Puerto Rican children. A compendium of some of the

available Spanish language tests may be found in Tests in Spanish and

Nonverbal Tests for Children in Bilingual Progfams; An Annotated Bibliography,

The University of the State of New York, The State Education Department,
Bilingual Education Unit, Albany, New York 12224, 1973.
Test Bias

There has recently been concern that standardized achievement tests
are biased against minority children. Test bias is no easy matter to
define. One definition of a biased test might be one that measures different
things for differeng groups. Green and Draper (1972) have discussed various
types of test bias that can be identified by examining the items that make
up a test. One type of bias may involve the reliability of the test.
Reliability addresses the question of whether on separate occasions a test
will give the same results. It is desirable that test scores remain fairly
stable over the short run since 1t is unlikely that learning occurs rapidly
over short periods of time. One approach to reliability involves asséssing

the Inconsistency of performance of items within a test by means of an index
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developed by Kuder and Richardson (1937). A test developer can determine

! ] >
from items that he tries out the amount each item contributes to the

reliability of the test. By comparing the contribution that an item
makes to test reliability for different ethnic groups the test developer
can see if an item is differentially reliable for different groups.

Test items are also thought to measure latent mental traits
such as reading, vocabulary skills, etc. Test bias may be investigated
using factor latent trait models (Lord and Novick, 1968): Tests may bé
shown to be biased under the following four situations (from Green and
Draper, 1972): when a test measures the same factors or traits for
different ethnic groups but in different proportions; when a test measure
additional factors or traits for one group; when a test measures some
common traits or factors between groups and some unique to each group; and
finally, when a test measures nothing in common between groups.

The results of studies investigating whether achievement tests contain
biased items has produced conflicting results. All report finding some
biased items but the impact of these items on total test score has generally
found to be small.

As Green and Draper (1972) argue, "a demonstration that a test has

some biased items does not necessarily prove that the test score overall

is biased since some items may balance others," (p. 29). Nevertheless, an

instrument chosen to measure school achievement in a study of school
desegregation should be investigated for possible bias in its items.
Alternatively, an academic achievement battery developed by a test manufacturer

who has investigated the problem of biased items in his test should be chosen

for the study.
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SUMMARY AND RECOMMENDATIONS

In summary it has been érgued that:

(o]

testing:

(o]

The testing instrument used to measure academic achievement

in a study of sch&ol desegregation should bé so constructed

as to maximize inter-program or inter-group rather than inter-
individual variance in order to increase the likelihood of
detecting school effects as a result of desegregation.

The unit of anmalysis used for the study has a strong bearing
on the type of achievement test and method of testing used.

Thus, we recommend the following guidelines for achievement

Schools or grade level, rather than individuals be used as the
unit of amalysis.

Testing time be reduced by having independent samples of
children take each subtest. Further, the total subject

sample should be sufficiently large at the start of the study
to permit repeated testing without losing too many subjects.
On subsequent testing the subject pool should be re-randomized
to form the groups that take each subtest to avoid the

risk of special "linkages" across time points as a result of
having the same subjects taking the same subtests. |
Testing should be carried out ovér a.broad range of subjects
and some effort should be expended toasee whether or not specific

objectives can be extracted from the more encompassing reading

and mathematics achievement tests.
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b
o For longitudinal measurement it is important that test results

be convertible to a higher order scale or metric.
o A test publisher who has studied test items for possible bias

against various ethnic groups should be selected.

Overall, it seems that most commercially available tests are not
optimum for use in this study. Their major difficulty lies in their
length. But there are questions as to whether the breadth of content
and also norming and scaling data of these tests are appropriate
for a study investigating differences between schools.

o A federal agency contract with one or several of the test
publishers specifically to produce and pretest a series of tests
that are appropriate for thepurpose of evaluating the impact
of schooling. These tests should reflect some of the desirable
characteristics, such as breadth of coverage, discussed here.
Our view is that the Comprehensive Test of Basic Skills (McGraw-
Hill) may be the best existing test to work with. Educational

Testing Service also merits consideration.
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SUGGESTED QUESTIONS FOR TEACHER SURVEY

Following are the questions we suggest be asked of teachers. The
instrument is divided into the gemeral survey, which is repeated for all
teachers for all testing periods, and various modular sections, which
are either designed for specific sets of teachers or for a specific
testing period. We foresee the instrument as being complete for use in
the First-Year Longitudinal Study (Chapter 7) and Student Panel Designs
(Chapter 8), but in need of additional teacher attitude questions for
the Process Studies (Chapter 9).

For ease of understanding, the teacher questionnaire is presented
by topics. This organization will assist the reader in determining the
relevance of the questions asked and is not a suggested structure for a
final instrument. An "E" or "S" to the left of the question number in-
dicates it is to be used only for elementary or secondary students. The
questionnaire is to be self-administered, and returned to a school

"mailbox" in a sealed envelope.

BACKGROUND QUESTIONS

[This modular is designed for use with all teachers the first time
they complete a questionnaire; for subsequent interviews, it will not be
necessary to ask these questions. These questions are designed to elicit
demographic characteristics of teachers and other characteristics we feel
may contribute to their ability to relate to students and their effec—

tiveness as teachers.]

0-1. Are you malF or female?
Male 8 0 8 8 008 00 086 O 90 08O C PSP SO S OGS0 NS SR CE S SEs D 1

Female ® 500 08 S S NS ESAaPOEEEPPOCDERSEECEEGsQECS SO 2

0-2. Which age group are you in?
25 Oor UNder .sevsesssccctnccscscsnssescnccns
20=35 sicencacsasssssccresesssoncsasasscctaa
3645 ciisiieressecntesssescnsesanasansanes
46=55 siseevessssccssesensscsssccasccnassnes

56_65 0% 0000000 0COSIDOCAEBNGCOEIOAASEBGCCNSOONOBSOEDRITSES

S &N R

over 65 C 080000 CEGSSE83 8008000603000 0C00COCOCBO0OBLGSTCCE
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0-3. Which best describes you?

Black cecesecssansoccncssssscsacsonsssssssnns

White veevescesanionsesaasesbedadiniiiinianas

Mexzican AmMerican .esecesessesscnscvesnscnnass

Puerto Rican cececsccssscctscsscescncsscesas
'

American. Indian S es ssEBOENOGCEOISAATEOSPSEORESETORERS

Oriental 2 09 2600 TED0 IS8T ACIBENNIECECSRSEIENS

N oy Ut N

Other, please specify: ,

0-4. How many years have you taught?

0-5. What is the highest level of education you have completed?
. Lggs than one year of college «.ccsveseevess 1
1-3 years of college evessssrssssesanvessssc 2
4 years of college seeeesancocscnsncenscanns

More than 4 YearS Of college eescscss et e

3
4
Magter's degree «iTil.i i eiiiiiiiiiiiiienes 5
" Graduate work beyond master's degree ....... 6
7

DOCtOI"S degree CecaosincssrtesesssnsaEsEs e

0-6. Do you have children of your own?

=

Yes 4 0680860000080 00cC0s0sssSOESEBESIALRRESOCETOREOSOETOETBRTDBNOTSN

NO ® 888 00a0 008060808 00AQ0sE IS S0RCSESISRLESIESEOOEOETTREEOGTOTENE

a.. If YES, how many? _

b. What are their ages? (Check all that apply)
Under 5 ieceveececsccsessscncsosssssanas
510 ceeceerosancesaqrscnsessnsacnssnans
11-15 ceeeeesnsscecscscasscesanssacnnnss

16""18 PO e 0B S PORESIOBERORPERsEIRSIEOEROORARRE

ot~ W

OVE.I' 18 5058000080 08c0000000coses0eRBORE
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0-7. Do any of your children attend school with students of a different
race (desegregated), or do they attend school with all the students
of the same race (segregated)?

Do not have any children in school cseseceaes 1

All my children attend a desegregated
School @ 9 6 DO OS8O E HES S PSSO SS eSS OED ST O DS EE eSS 2

Some of my children attend a desegregated
school and some attend a segregated
Bchool 5O P AS SIS OO0 SN 000N PO S eSS OSSP SESOSDS 3

None of my children attend a desegregated
; ) school; they all attend a segregated
Scho.o_l ...'..C'.'_I’.ll....l..l.'l...'-.lll 4

0-8.°7 Where hav§ you lived most of your life (gtate or foreign country)?
e 7 I. - 4 ‘ f
¥ 'i?C—S. Have you lived most of your life in a rural, suburban, or urban
i £ . ..
; ‘?f‘”‘ “community?
'. .“é{?' '} v‘:!; Rural Pepgemsesenseessecasso RSP sRsEcERONO TS 1
’/, - ,.1’ * 'rl/L e I Suburban ©9 30 P00 L0RE0FCECOTEOESESBIITOEbYIBSPETODS 2
yf;-_ j’j’ s "I ‘e s .
E'i: ; % Y] Urban .l..l..l'.l.....ll-..lll.l......'ii,".. 3
g i
e ,ﬂ . i }’0~10.:9What is the’approximate distance between your home and the school
| / ~' P f

¢+ 1 where you teach’

4 &m ? ‘7?;{" ’z ey
e ¥ "-’ :a,’;&f?}'f‘fl . 5’&" LESB t/han one mile *asessessse It ssseprerene l

, L!'ﬁ FERANA N ! 7
I ! . ‘,!' “ ; v ”'h "':’ Il—s miles "0 00 P PEC00 O FOS AN SENS NS _.’. a0 00 2
Ba g (",' ] . U '
/ .l’l; l,’,? 6'—10 miles O w0 0600 05 S0 A0SO OO SO EBNENESAESDSPRSIEESEYS s 3
. £t , ! i
. ! More than 10 mileS sececesececooncncesccnsss &
: i

fO—lI; How long have you lived in your present neighborhood?

e . Less than one YEar ceesssceccecccsscssscases 1

‘ " 1~8 FEATS sessasecccasessssscsscnnccncnsnane 2
%%’h e N 40 YRAYS tevscecsnsscncssassescrssscccanass 3
. ; 7=9 YeArS .usesnessssasessssassssscnsesccnss H

- 10 years or more SRRREEEEEXEREERRIEERETEEY 5


https://te;;i.ch

-175

0-12. How proficient are you in

Do not

! ‘ ! "know Not Some=-
_Spanish wvery what Very

Speaking Spanish? ....cccccenones 0 1 2 3
Writing in Spanish? ....ciecceess 0 1 2 3
Understanding a conversation
in Spmish? ® 0 0 86 ¢ 0 & 00 08 OO0 PR SESSS
Reading Spanish? .eccevcesnsaness 0 1 2 3

GENERAL SURVEY

[This is the main section of the instrument; it contains questions
which will be repeatedly asked of teachers in order to measure changes
which occur within schools as well as changes in teéchers' attitudes and
behavior. Within this section of the survey, questions are organized by

subtopics.]

Attitudes Toward Race and Integration

[We hypothesize that a teacher who is not in favor of integration
personally will be less able to effectively teach students of another
race and will be less able to promote positive intergroup relations among

his or her students.]

1. Listed below are some statements other people have made. For each,
please mark whether you strongly agree, agree, disagree, or strongly
disagree.

Strongly Strongly
Agree Agree Disagree Disagree

There is not as much prejudice
against minority groups in
this country as most people
believe .ciievercnvencdinnensss 1 2 - 3 4

I presently live or would like
to live in an integrated

neighborhOOd ¢« 90 s 0o s oo as e 1 2 3 4
The Civil Rights movement has
done more harm than good ...... 1 2 3 4

Blacks and whites should not )
be allowed :to intermarry ...... : 1 2 3 4
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Attitudes Toward School Integration

[We similarly hypothesize that a teacher who is not in favor of
school integration will be less able to efféctively teach students of
another race, and will be unable to successfully promote positive inter-

group relations among her students.]

2. Are the schools in this city desegregated or in the process of
becoming desegregated?
Yes ..l.l‘é..l.I.ll..‘.lﬂ“‘..l.‘...ll.‘..lI..

NO © 26 00000 0¢ 900NN PIN0 S POEDOEECESPODSSEENGBESS

3. Do you think that the racial integration of schools in this city is
going too fast, not fast enough, or about right?
ToOo £aSt teseevessccssecscccssosascnanscnssancs
Not fast enough coeeescosncscscsssscsscnssanss

About right 9 €00 00850 0SB0 SEEEC00EC8eO0S00RRCESGDETS 3

4. Here is a list of groups and people that school desegregation will
affect. Do you think that each group will be helped or hurt by school
desegregation?

Helped Helped Hurt a Hurt Don't
a lot a little Neither 1little a lot know

Children from lower in-
come famllies veveeseanee 1 2 3 4 5 6

Children from middle
and upper income

families ® & 8 0 06 O ¢80 »O &0 1 2 3 4
Black children cececececcenss
White children evecseeeces 1 2 3 4 -

Mexican American chil-
dren ® 6 0 ¢ DO 8OOSR SGSOEERTS S

Puerto Rican children ....
Majority teachers c..eesse
Minority teachers «oeeceee

School administrators ...

R T
(ORI R CR ORI
w W w W w Ww
N N T T
TN T T U{ v
- - - - -

Parents8 .cceccecssceasccnsae
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Suppose your own child were attending school with students from
Would you like it or dislike it?

Would 1like it cesespeseecsttanctapacattcaacanas 1

Would dislike If eeeeeescsstsesnsscacnssessacas 2

another race.

It wouldn't matter £0 ME ssecscescsascsasonnces 3

As far as you know, how do each of tﬁe'following feel about desegrega-

tion?
Do Does
' not Don't not
Favor care Oppose know apply
Most of your students ..ecessscescess 1 2 B8 4
The principal of this school .eeceeee 1 2 3 4
The superintendent of this school
district ...........I...l.....‘.l.\. l 2
Most white teachers in this school .. 1 2 3 4 5
Most minority teachers in this
School e PO B9 a0 P8 68 8PS P RE SOOI OCSE LD 1 2 3 4 5

Desegregation Plan

staff.

[A successful desegregation plan requires the support of the school

These questions are designed to elicit the feelings of teachers

concerning several of the more controversial aspects of school desegrega-

tion plamns—-gtudent busing, and racial balance of school staff.]

7.

A number of approaches have been tried in desegregating schools.
Please tell us if you generally approve or disapprove of the follow-
ing approaches.

Approve Disapprove

Changing school boundaries .c.ceesescssccancs 1 2

Busing minority students to previously
White schools e 08 6 DS SGO OGS SEE O VS e NS AESEDNBSPRPE 1 2

Busing white students to previously
minority schoolsS eciciieescserasecsnanesnnan 1 2

Busing students across school district
lines 9 0 58 0 880 800S00 0SS et CEOBPEDR PSSP ESNDSPOSDE 1 2
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8. 1Is it desirable for the teaching staff to be desegregated prior to
desegregating the studenf body? | |
No, a desegregated teaching staff is not needed ... 1

Yes, the teaching staff should be desegregated
along with desegregation of the student body .... 2

Yes, the teaching staff should be deéegregated
prior to desegregating the student body ...cccc.. 3
9. Which of the following methods of staff desegregation would you favor,
and which would you oppose?

Favor Oppose

Faculty exchange between sending and receiving

BChOO1B ieeveessocenvoscccasescsnnssanssessncsnes 1 2
Voluntary faculty selection «.eeesecesscsseccsaceas 1 2
District reassignment of teachers .ceecscesceccases 1 2
District recruitment of minority teachers ....c.see 1 2
Assignment of teachers if not enough teachers

volunteer ...cceeccsscrsersscacsssescscascnsscase 1

Asgignment based on seniority .cecscececsasccscscces

Curriculum Modification

[As schools desegregate, they frequently modify parts of their
curriculum. These questions will help determine the modifications that
may have occurred in each school, as well as the reasons leading up
to curriculum modifications. Special emphasis is placed on bilingual/
biculturalism. We hypothesize that a good school is a school which strives

for cultural pluralism.]
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11.

12.
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Some people say that when a school desegregates, it should undergo

major curriculum revisions. Please indicate whether you agree or

disagree with the following reasons given for changing the curriculum.

Agree Disagree

To meet the needs of students of different
ability 1evels ® 0 68 60 9% 68 08 0S8 00 0 5 0 Oe B S S 0 8PP ES

To make curriculum more relevant to all the
Students B 8 # 96 00 8 868 00 0 008 08O S8 OO B OO OSSO e eN

To make the curriculum bicultural ccseevecccsancs

It is necessary to change the curriculum in
order to teach race relations .cescecccerconas

Most schools should make major curriculum
changes; desegregation 1s an opportunity
to do this P60 9 6 90 &G OB 0S5 OGNS0 SO BOES SO S S OESSESEE B

1 2
1

1 2
1 2

Which of the following best describes the changes in the curriculum

in your school during the past two years? (Check all
Only minor changes have been made at most ......

The curriculum has been changed to better meet
the needs of low ability students ...csceveces

The curriculum has been changed to make it
more relevant or interesting .eeeececcssecccces

The curriculum has been changed to allow more
indiVidualization 9 0 8 0050 085000 &0 SPE S NE SN OEPRPEBEDS

The curriculum has been changed to make it
bicultural or bilingual .ceeeecccsccccccacanns

that apply)
1

5

A number of schools have adopted multi-ethnic texts which discuss

minority-group leaders and portray minority-group characters.

Are texts of this type used in your school?
Yes, most of the texts discuss minority

groupS T8 S 0SS PO DOON LIS PEPILLOEEOESRRSNSSLEEIOTEDN

Some of the texts are multi-ethnic, but most

are nOt ® 0 00 Q0 P8R CEN TSI RAECRI NN RGN SOROEROGEE RN

Few, if any, of the texts are multi-ethnic .....
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Below is a list of programs which have started in some schools.
Think about a school like yours which might not have any of these

programs and tell us how desirable you, think each program would be.

Very Somewhat Not Very

Desirgble Desirable Desirable
Guidance counselors Program scssssese 1 2 3
Teacher aides sececcscccccssacesvsase 1 2 3
Remedial reading programsS ....eecsaes 1 2 3

Minority-group history or culture
courses @9 50 00 08 0O PO P OESSON SE SO0 1 2 3

Special classrooms for under-
achievers s e0sndese DS BGsseNDEOENR OSSN 1 2 3

Special classrooms for socially or
emotionally maladjusted eecoscesses

Achievement grouping of classrooms ..

Achievement grouping within
Classes 20 80 56 0000 60 ¢ 000 0CT LB ONODSS 1

Major curriculum revisions ..cceseeae 1

Extracurricular activities geared
towards minority students ....o.ee. 1 2 3

Late bus for students who stay for
extracurricular activities .ecceeeee 1 2 3

Program for tutoring low—achieving
Students ® ® 0 0 ¢ 8560880808005 PSS SO BRSSDS 1 2 3

Special programs to increase parent-
teacher contact ® 06 9 008 S QBS PE SO NDE BS 1 2 3

Programs to improve intergroup
relations among students c.ceeecees 1 2 3

Programs to improve intergroup
relations among teachers .eescscses 1 2 3

Biracial advisory committee of
Students ® 0 08 OGS S S0 DS OO S8 600 9eEE e

Tem teaching 586 96 90 0006808060660 CO0OOG6BOCD
Ungraded clasSSYOOMS .ccoeccescssancas

Demonstration or experimental
ClaSSIOOES 6 seces s 00O BROEOSCCeRDERES 1 2- 3
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14. Following are some reasons that have been offered for teaching Spanish
to English-speaking children. Do you agree or disagree with the reasons

offered?
Strongly Strongly
! Agree Agree Disagree Disagree

It will help them understand Spanish-

speaking people and their way of life ... 1 2 3 4
It will enable them to gain friends more '

easily among Spanish-speaking people .... 1 2 3 4
It will someday be useful in getting a

good job 5 0 06608 080 58080 NSEESREESSEBSOIOIEOSEPSTDSS 1 2 3 4
They will need it for some specific

education or business goals .ecscecsassas 1 2 3 4
It will enable them to think and behave

as Mexican Americans (Chicanos) eceeceese 1 2 3 4

1l4a. These same reasons are offered for teaching English to Spanish-speaking
children. Again, do you agree or disagree with these statements?

Strongly Strongly
Agree Agree Disagree Disagree

It will help them understand English-

speaking people and their way of life ... 1 2 3 4
It will enable them to gain friends more

easily among English-speaking people .... 1 2 3 4
It will someday be useful in getting a

gOOd job ® 8 0 2@ 09 850 O A0G S0 S P 0 QRSRS8O PEe SN 1 2 3 4
They will need it for some specific

education or business g0als scicesccasces 1 2 3 4
It will enable them to think and behave

as Atlglos ® & & 8 0 e DO S8 VOO SO OSSR ENEOSOSESETE NS 1 2 3 4

14b. Similar reasons are offered for teaching Spanish to Spanish-speaking
children. Do you agree or disagree with the reasons offered?

Strongly Strongly
Agree Agree Disagree Disagree

It will preserve their own language and
culture @ 5 & 6 a8 20 ¢ SO 0G0 OOPEY BASSEsLEISOTSDSE 1 2 3 4

It will enable them to maintain friend-
Ships ® 8 8 00 68 5O ¢85 00 050 0 06085800 0SS SESSEPSEeSES 1 2 3 4

It will someday be useful in getting a
good job ® 88 08 20840080 9¢a0 PP ES SIS PEAEOSALSSEESTERDS 1 2 3 4

They will need it for some specific
education or business £03l8 seececceessss 1 2 3 4

It will énable them to continue to think
and behave as Mexican Americans .ceveececes 1 2 3 4
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15. Do you teach in a bilingual/bicultural program?
No, school does not have ONE ceeseescscsaassanens
No’ but School has one ® ® 056550 0 50 50 20 QOS SO0 SO Be

Yes, I teach in a bilingual/bicultural program ..

o W N B

NOt applicable 8800 3C600P0AEBESAERRONO0SNCEEESRSIDPCEOESTETS

16. On the average, what peréent of the éime are the students taught in
English and what percent of the time are they taught in Spanish?
Not applicable ..ceecescsscsssscccccsnsarscscnnss O
10% Spanish; 907 English ..eveesecccscnscansansss 1
207% Spanish; 807 English ceceseccocscssscsassessas 2
307% Spanish; 70% English .esececsesssosscscscacaes 3
40% Spanish; 607 English .uceecsseccccccccsasasae &
50% Spanishj 507 English «esseessecenscssscananss D
607% Spanish; 407 English cceecscecessecscscsncess O
707 Spanish; 307 English .eeeescccesscssccosncacs 7
80% Spanish; 207 English .eceescesssccsssssceanss 8
90%Z Spanish; 10Z English .seveveccccscncconscases 9

Grading Practices

[These questions will enable the researcher to obtain a mean level
of grades by school. We hypothesize that students' self-esteem will be
correlated with grades received. We also hypothesize that a good school
is a school which finds something for which to reward all students.]

17. What were the distribution of grades in your reading or English
classes for the last grading period (for example, 6 A's, 8 B's,
8 C's, 4 D's, and 2 F's)?

E-18. Last grading period, how many students in your classroom did not

receive the highest possible grade in any subject?




[

-163-

Expectations of Students' Performance

[A teacher who expects less of certain students is apt to differen-

tially reward and punish, set different standards, and behave differently

toward these students.]

19.

20.

21.

22,

What proportion of your white (Anglo) students would you say are

performing adequately by your standards?
Almost all are doing adequate WOTK secenscscossse
More than half are doing adequate WOrk ...veceess
Less than half are doing adequate WOTK «cescecesse

Very few are doing adequate WOTK cseocececsscanae

o N~ W N

DOeS nOt apply 266 020 80 0000 RLRRRERREOSONINSOIRROLOERRETOSTS

What proportion of your minority-group students would you

performing adequately by your standards?
Almost all are doing adequate WOTK ...ccecesncess
More than half are doing adequate work Ceeeasaans
Less than half are doing adequate WOTK «eucvaecss

Very few are doing adequate WOTK cccevseescssnsnse

O &~ W N

DoeS not apply €0 0 QaS 0GOS S E000ERENCERSNNOGESSEPOESIOSITN

say are

What proportion of your white (Anglo) students would you say have

the potential to attend the principal state university in
More than half ..eceecsscscerscsccncscsssccassncsns
Almost half .cicescecessesscosssesssesscnncanians
Less than half ....ccecvceeroccrcrssscsccsnsnccaves

Very feW S8 600 000 B0E0 S0 0CsRR0SROCRSEERSENESSDPERORESES

o &~ W N =

DoeS nOt apply ae s s s eeseensasIstssEsEREROCECEBRERPREO TR

What proportion of your minority-group students would you

the potential to attend the principal state university in
More than half ...ceceseeesesacncssssscacsancaans 1
Almost half .ceeeecssaacccssccosnrssescsassnssancnass
Less than half seieessecccscsccccascencacaaceansa

Very few €8 0660080008000 00C080000sS00CERcLEOESORGBORAROCOTS

o &~ W N

DoeS nOt apply S0 s a0 e ss s scEERsAsSSESEOUECROIEOETOSS

your state?

say have

your state?




Classroom Organization

[This section collects data on the amount of time a student receives

i
instruction, as well as the structure of the student's learning environment.

We hypothesize that a good school is a school in which its teachers are

flexible and able to adapt to the needs of the students.]

23.

24.

E-25 .

On the average, how many students are there in your classroom?
(Answer for a single classroom. For example, if you have a combined
class which you share with another teacher, divide total number of
students by 2.)

On the average, how many hours per day are the students in school

(not counting "after-school" activities)?

Please indicate the approximate amount of time (in minutes) that a
typical child now spends each day in the different size groups listed
below. Then write the amount of time you would prefer to have the
child spend in each size group. (Include only time spent on academic
subjects.)

a. Now Spends b. Prefer

Activities with the entire class .see.

Activities with a large group of
children (at least 7 children) eee..

Activities in a small group (with
between 2-6 children) ceesecccsesass

Activities done in pairs ccceserscsnsns

Activities done alone eeesccscancsseses

Other, please specify:




S—25 .

E_26o
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Please indicate the approximate amount of time (in minutes) that a

typical student now spends in your English class each week in the

different size groups listed below. | Then write the amount of time

you would prefer to have the child spend in each size group.

a. Now Spends b. Prefer

Activities with the entire class ceeae

Activities with a large group of
students (at least 7 students) .....

Activities in a small group (with
between 2-6 StUdentS) aseessscorscaas

Activities done in Pairs seeevessecnss

Activities done alone cecceccsssnccasne

Other, please specify:

Again, including only academic subjects, about how much time each
day (in hours or minutes) might the typical child be engaged in
activities that:

the child selects without consultation ..ccecececsnses

the child selects after some discussion with you
orateacher assistarlt 25 0060 0O SO S0 SGEDD OO O PE NSO DS

you or a teacher assistant and the child decide
On together c.ciieeeersaassssnesesasencscscnncans

you or a teacher assistant selects after consul-
tation With the c‘hild 08000 OGP RBEIENDOIEEOSSIEBOEOSTOIE TS

you or a teacher assistant selects for the child
without consultation sessesvesecescesssnnsacsnnss

Other, please specify:
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S-26. Again, in your English classes, about how much time each week (in
hours or minutes) might the typical student be engaged in activities
that: ! L (!

the student selects without consultation seeeceececes

the student selects after some discussion with
you or a teacher assistant se..escccescasssssanes

you or a teacher assistant and the student
decide on together ceececsecsscsnsrssssscsscanses

you or a teacher assistant selects after consulta-
tionwith the Student ® 6 8 82 65 SN 0SS0 60 0000 S OBE NSNS

you or a teacher assistant selects for the
student without consultation seeeesecsssecascensns

Other, please specify:

27. 1In an average week, how much extra time (not counting homework) do
most poor readers spend in reading?
NOME ceevunsosssenssccsnscnsasanssssssosoensosnas
1 to 2 hours a week €Xtra .sseeescssssssccascnss

3 or more hours a week €XtTa cevsvcscsnssscsossss

28. 1Is your classroom nongraded?
Yes @ 95 60 06 08808 G0 B0 SR A DS NEEGE6ASSS PO BIEEIERDIEEDS

NO ® 6 80P SSAcCEgNCEREESssCLERPELEOEDOsOELESOCCOEBOTOSOGS

29, Are the students allowed to talk to each other in your classroom?

YES 5 68 30 6000000000000 00000F0DNsINOCREOIDEGLIIIBIIES l

NO © 6 QA9 9080 B C 80 CECEEDLOEeNLRPsEECNNSTESNOESEBRESSESN 2

30. 1In some schools, a student who is placed in a particular ability class
will almost always stay in that level until he graduates; in other
schools, a fairly large number of students are changed into different
levels before they graduate. What happens in your school?

We do not separate students by ability level
or into different academic Programs .e¢.esesess 1

Very few students change from one academic
level or program to another ..ceesecsecccececee 2

Approximately one student out of every ten
changes between the time he enters school
and the time he 1leaves .ceceissceccscncossesare 3

More than one-tenth of the students change ..... &
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31. How is the seating determined in your classroom?

Teacher prescribed, by alphabetical order ...... 1
Teacher prescribed, randomly wessieeccveccccscnss
Teacher prescribed, by (please describe)

3

Student Selected R N N N N N N N NN 4

No formal seating arrangement; changes daily ... 5

Teacher Aides

[We further hypothesize that teacher aides and/or other support staff
are necessary to enable a teacher to work individually with students and

adopt a flexible arrangement.]

32. Do you have any paid teacher aides working with you and your students?
Yes, full time for my class .sieeeecesccscceneses 1

Yes, part time for my clasS .eeenesscscccsscasee 2

No 6080 0080000000 0C00808CE0C000000000CO0CCO0CTCEOOORDBRRGTS 3

33. How is most of the teacher aide time spent in your class? (Please
select only one response.)

I do not have an aide eeccsssvrrorscccccesscrsns

Doing clerical and other tasks teseecccscccsssss

Helping students with theilr Work .ceeeessessense

Working with parent or community ZIrOUPS seeecees

W N = O

Helping to counsel Students .esssscccessssssacses

34. What ethnic group is your aide? (If you have aides from more than
one ethnic group, mark "other" and specify.)
T don't have an aide seeeesecosencssscacancnnsnes
Black ceecescocesanscascaasnssansssanassnassinas
White (ANELO) «ieeecscscccscncscasscoscocssonans
Mexican Americam cesecccesssssscscsossssascoccsnsns
Puerto RiCAN seessecccacscsacsccsasssssstsanssans
Cuban ceeseccccsacscacecesssacsasnosesssosnasasas
American Tndian ceeeecesersesscrcsessccsacnccons

Oriental © 58080600600 00008000080080000000000000COCCRSFITDSTS

00 NN o~ W= O

Other, please specify:
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35. Are you involved in a team teaching program with more than one teacher
(not an aide)?

Yes, 811 day seeecesasesansscoccssssacnssanssnens

Yes, part of every day ..ciceecscsccacaccsensnnas

YeS, on some days essesevsseccnsndessesessasenoe e

EL O OV

NO ® 85 6608908 0CCE NSO 0ERSSEDECEDCNSLIENDENCBSENTVEDS

36. Do you have any additional assistance in the .classroom? (Check all

that apply.)
Every Once/ Once/ Hardly
day_ week month ever

Cross—age tULOTS eeeseeecesecneses 1 2 3 4
Peer tUtOYS sevecesasosacnsasassse 1 2 3 4

Parent volunteers .ecescesesascssses 1 2 3 4

Other, please specify:

Parent Involvement

[This section is designed to determine the role of parents in the
school as well as to determine teachers' attitudes toward parent invelve-
ment. We hypothesize that a good school is one which welcomes parent

participation and actively seeks their involvement. ]

37. In your school, do parents participate in any of the following

activities?

<
13
03]

Curriculum development ccececsescesccsesas
Volunteer classroom assistance sscececees
Assistance with field trips cceseccnocces
Donation of materials or equipment <.....
Fund-raising activities .ccicecscacscsnces
Selection of new teachers ....cececencees
Allocation of the budget ccesececcocensss
PTA t.ceiinennccccnsscseasnnssscssssascncs

Parent. Advisory Council ..ceeeescencances

I e T R S A A T |
NORNNN NN NN NN Ig

BiraCial committee @00 cosseRPBOCBSOCEESROSES OSSN



38.

39.

40.

~15-

Would you say that your school is trying harder this year than it

has in the past to get parents to visit the school or

or other parent groups, or is it not trying as hard?
School is trying harder this year «evsescscsses
School is not trying as hard this year ...eeee.

NO difference ® 66 r0 B0 C0C0RsLLRNSESBEELREBESIOIOEDROSCS

As far as you know, do white (Anglo) parents come to
often this year than last year, less oftemn, or about
More Often ccieeveesasonsesrsassssossasassnsnns
Less Often ceeuvenscecscosrsssssonsoncscnssosons
About the SaME .eeseetececressssessoasscasannea

Does NOt ApPlY eeocescsesacossconssnsnsnscncsssns

As far as you know, do-minority-group parents come to

often this year than last year, less often, or about
More OfteR .seuivucesesneseosssossecnnccccsssasssas
Less Often seeeeceacsonsoscrstocncosasossannnnnns
About the SAME .c.icessescstoscssacansocscsasnses

Does NOt APPLY sevecccccsssssnsessssssssssasaaa

come to PTA

school more
the same?

1

2

3

0

school more
the same?
1

2
3
0



41,

-190=

Listed below are some statements people have made. For each statement,

Please indicate whether you agree or disagree
b
Strongly Strongly
Agree Agree Disagree Disagree

Parents should have a lot more to
say about what their children
learn in SChOOLl ceevevenvscenasnssnas 1 2 3 4

Obedience and respect for authority
are among the most important
things children can learn v.sceeses 1 2 3 4

In general, teachers and principals
don't want the advice of parents .. 1 2 3 4

Busing elementary school children
to schools in other parts of
the city only harms their edu-
Catlon seicecsscasacanscassnscascans 1 2 3 4

Most minority children are getting
equal educational opportunity in
public SchoOlsS siceceeesssanssncsne 1 2 3 4

Racial imbalance in schools hurts
the education of children ceceeeces 1 2 3 4

It is almost always better for
children to go to schools in
their own neighborhoods .seceeecesns 1 2 3 4

State and Federal funds should be
withheld from public schools
which remain racially imbalanced .. 1 2 3 4

Most parents want to send their
children to the neighborhood
SChOOL seiuvcecnesancassancnscsncse 1 2 3 4
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Principal Behavior and School Decisionmaking

[We will want to look at how the teachers perceive their principal,

whether they perceive his goals for the school similarly, and how they

perceive their involvement in the decisionmaking process. We hypothesize

that a good principal will involve others in the decisionmaking process,

will communicate his goals clearly, will set an example for his staff,

and be readily dccessible to them.]

42.

43,

44,

This past year, how oftén have you gone to your principal for advice
on a teaching problem you were encountering? )
T haven't done this at all .ececesccssscsansons
I asked for advice once or twice this year ....

I asked for advice 3 to 10 times cveeevecacacns

H~ W N R

More than 10 times Ss s e s s se 9B acsEEOEOEREGEEEOEs TS

Think about the last time your principal advised you. Did it turn
out that the advice was helpful for solving the problem, or did it
turn out not to be very helpful?

Was helpful ...ceecsccncensesascscssacasssnasasas 1

Was not very helpful .ceceecsssccrssescsncansses 2

Which of the following would your principal most like to see for
your school? (Check only the one or two things which you think are
most important to him or her.)
High achievement test SCOYES seeeccseccesnsnsas
Good race relationsS .eccesecsssccccsesecsccnnss
A school where children seem happy seseesascsae
Low student absenteeiSm .scsescecscccecassasanns
Good esprit de corps among staff cvieeecscecses

Good school/community relationsS eeesececesccoscs

N o o W

More funds for school staff and supplies .ecc..



45.

46.

47.

48.

49.
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Compared to what you think other principals in other schools are

like, do you think this school's principal is outstanding, better

than average, as good as most, or below average?
Principal is outstanding ......J...............
Principal is better than average cceeceessesaess

Principal is as good as MOSt seesevesceccsssnas

&~ W=

Principal is below average ccesecsscecsscccsens

This school year, have you had an opportunity to participate in
making major school decisions?
Yes 2% 2 6 ¢ P 80 060 E DO S D OEAE SO OOV A S OSSP E NN SN 1

NO 2@ 5 0P8 PSS ESEERNECOSDECEIECEOCSO0SSAaCOENSOCESEIBEETS 2

This school year, have any changes been made as a result of criti-
cisms raised by parents?
Yes ® 2 99 68 80 0060 0 OE LT REE S FE NSNS OEDNOENDBPEE PO PO 1

NO 260 0900886005000 080060000 8660008060000 s008RGESsISTDIES ,2

How often, this school year, has your principal had contact with
groups in the community?
Often cieeeeseesnssccssescscnsssssssenssessances
Occasionally cesececeseroscncssacisasacsosssansssns
5€ldOom ceceossoscncnsovoscesssaccseccnsnscenssas

Never © 000 €080 A00ESE0ERE0C IO EEORSsAERSESINOEOEUDENS

o M LW N =

DON'E KNOW coesvsssnssccoscassssosesscascsnsessssscs

How much influence do each of the following groups or people have in

making curriculum decisions in your school?

A great Very
deal of Some little

influence influence influence

Principal sveccececescnscescanses 1 2 3
Central administration .ceeiceeee .
Parent groups secsecsccccccsconssa
Community ZTOouUPS .seecsceccsssccccs
School board teeceescscscscanances
Teachers cscecseccacceccasansanas
Teachers' union cessecsesescacens

Students s seespeasssseasesness T

R S R R =
PN RN NN N NN
W oW Wwwww w w

You’ yourself sesescsses oo nBen el
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Listed below are some statements about school principals.

Please

indicate whether you agree or disagree with each statement as it

applies to your principal.

The principal goes out of his way
to help teachers .cecsvessscscnonss

The principal is easy to under-
Stand ® ® 5 & 2O 2S5 00 9 P DS OSSO S IS DBENNe BSOS

The principal sets an example by
working hard himself ...eccveeesnes

The principal tells teachers of new
ideas he has run across ..ecececnas

The principal makes all class~-
scheduling decislons ...ccvveennces

The principal runs the faculty meet-
ing like a business conference ....

The principal helps staff members
settle minor differences seecseeses

The principal is in the building
before the teachers arrive «ecssese

The principal criticizes a specific
act rather than a staff member ....

The rules set by the principal are
never questioned ...iccevencannnane

The principal looks out for the per-
sonal welfare of the teachers .....

Strongly - Strongly
_Agree Agree Disapgree Disagree
1 2 3 4
1 2 3 4
1 2 3 4
a1 2 3 4
1 2. 3 4
1 2 3 4
1 2 3 4
1 2 " 3 4
1 2 3 4
1 2 3 4
1 2 3 4
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Attitudes Toward Teaching Staff and School

[The morale of the staff, how they get along with each other, their

job security, and attitudes toward their school will all affect the

teachers' ability to teach effectively.

at these attitudes.]

51.

51a.

51b.

52,

53.

¢

This section is designed to get

Do you feel you could go to another teacher in this school to get

advice on a teaching problem you were encountering?
Yes ®® &8 2586 50 089 5SS 8BS AN A0 BP0 ESe OSSN Oe S BB

NO 265 0 90 9 EE O 0E00E6E0 8008 EENECSERROSOENSOESONSICRNTSE

How often have you done so this past year?
I haven't done this at all sieeesecescoscnsnoas
I asked for advice once or twice this year ....
I asked for advice 3 to 10 times ..ieeececesons

More than 10 timeS ..eeceesecscctacscncsasssasass

N

SoNOWN e

(SKIP TO Q52)

Think about the last time you asked a teacher for advice. Was the

advice helpful for solving the problem?
Yes B 8 8 99 00 8 5 80 TR DO SO ECS e DA A0 T SO 0N SGEEEEDPRESBNS

NO s s s sssessse S8 980 COS 0GOS IRCEEIERECECEI OSRGOS BEOSORSTSEES

How often, this school year, have you done something socially with

another teacher from your school?
I haven't done this at all sviceesesesssensscans
Once or twice this year R NE
3-10 times s.eeseasse crassasesessesnsasssasnanae

More than 10 timeS .eceascasacssccssscscsssascss

N O

Think for a moment gbout the three teachers you talk with most

often at this school. Are they the same racial (or ethnic) group

you are?
Yes, all same ZYoOUP @S ME ceseccesacssasasosese
No, one or more is from another group «ccecsene

All teachers in this school are the same

grOuP 0 9 40 0890 0N EENEP S ENESGCSEPSSEPAEOEEETS TS

1
2

3




54.

55.

56.

Are any of the teachers in this school unfair to minority-group
students?
Almost all of them ...l..l.....I‘.l‘lI...l..l...l
Ty

Many Of them 525 0600000009 0SsONOREEBSSOERSEREOSDOLDSTSE
A few $ 9000080 0CE0PIE RSB EtLPINCRNNRPLOSIS RS Rs N NSS

Only one teacher s s s ssesssseensces st sRsEBN S

None © 0 080G ISP LS TAEE0Y SO SSES0OSONSIEESERSBRSESBBESTDNE

(=T, B VU S

DOES nOt apply PRI S I S B NC R SRR B BCRE RS NI B R B B B I )

Are any of the teachers in this school unfair to white students?
Almost all of them cccecsesscssssssesecasssanne
Many of them .:sescscccccccccccssscasscsasessns
A feW cevvinencssosscnsssssssssssscsnesessncansens

Only one teacher s.cececcccsccccasssssscansanes

None llr!lll‘lllll..!lll...Jlll.llllllI.ll...g;

c U B~ W N R

Does NOt @PPLY seeevscsossscassansastscscsnssns

Think for a moment about the qualities you feel make a good teacher.
Now think of the three teachers you feel best display these quali-
ties (i.e., the three best teachers at your school). Are they the
same racial (or ethnic) group you are?

Yes, all same Eroup 48 ME ssessssccancccsoeansas

No, one or more is from another group ..ceeese.

All teachers in this school are the same
group l..lll.l.ll.lIl......Ill..l!.l..l.llll. 3
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57. Listed below are some statements concerning teaching staffs. Please
indicate whether you agree or disagree with each statement as it

applies to the staff at your school. |

Strongly Strongly
_Agree Agree Disagree Disagree

There is a minority group of 3
teachers who always oppose
the Majority ceeececacssncssccascsns 1 2 3 4

Teachers exert group pressure on
nonconforming faculty members ..... 1 2 3 4

In faculty meetings, there is a
feeling of "Let's get things

done" IIIIII ®® 9 ¢ 055G S0 0 E OGS N PESOE DBDEEDN l 2 3 4
Most of the teachers here accept

the faults of their colleagues .... 1 2 3 4
Teachers have too many committee

requirementsS secesesscascasssosanes 1 2 3 4
Teachers at this school show much

5chool spirit seeeveccecccenanncase 1 2 3 4
Teachers at this school stay by

themselves .cveesscsonsessssnescces 1 2 3 4
Teachers eat lunch by themselves

in their own clasSSTOOMS +eeeasecase 1 2 3 4
The morale of the teachers is

high e & P8 PO GO BECEO SIS 2E QBN PSS 1 2 3 4
Teachers socialize together in

small select ZroupsS vicesssssescoss 1 2 3 4

Teachers talk about leaving the
5chool SYSEEM iceeeeancnsssacsaccas 1 2 3 4

Teachers leave the building as
soon as possible at day's end ..... 1 2 3 4

58. Compared to other schools that you know about, would you say that the
tone of this school is more strict, more easygoing, or about average?
More Btrict sceeecesecannssscscecenscnsecnsss 1
More easygoing cecceccsaccsccscsccescocssses 2

About average SesssersrrsrEeREOOBEBRESEENREO RN 3
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59. Compared to what you think other schools are like, do you think this
school is better than average, as good as most, or below average?
. School is outstanding ceseeqnenduresciscasaaanas 1
School is better than average ceececscesscsssnes 2
School is as good as MOSE seceescecscessosscans

3
School is below average ssesesscsscsssssessases &

60. In the past two years, how many teachers at this school have been
dismissed or transferred unwillingly to another school?
None (SKIP TO Q61) eecssececoccscnnensssnsassss 1
ONe OF LWO sssnsecscsnsnnssasssnssssassossnscsae 2

3-10 S5 6 0 6080 000 A0 0P RSN SUEES SN BEBEREBEARSDE 3

60a. For what reasons were these teachers dismissed or transferred?
Incompatible with administrator .cceeecsssesess 1
Parent PreSSUTYE sceesssvesaconssesscsassscnsnans
Incident at school ...ccevvcesscscssssacscnsans
Poor performance seeresccescescccscscsnssascncss
To achieve staff racial balance .ccesececssecss

As a result of school desegregation cceesessese

N oy W

Other, please specify:

61. If you had a choice, would you prefer to teach at a different school?

YES €6 088 8500880000008 0E0000P0000088Cs000s080s0O0Ss0DS l

No © 8 002000 P 0SSN GERNBIBSNGEOOOOSIEENININBOEROGOAENRBPERRAENSEOINSISSTSE 2

Attitudes Toward: Teaching

[A teacher's attitude toward her work will also affect her ability
to teach. In addition, a rank ordering of the teacher's goals for her
students is included in this section. This will serve as an indication

of the teacher's orientation to teaching.]

62. Everything considered, would you say you are very happy, pretty happy,
or not too happy these days?
Very hapDY seesesssscsscassesescscannssssssescss 1
Pretty happy cecececesecscessccaccsssncncnssanass 2
Not t00 ha2DPY ssseeseccassessosnssnveassscsanssces 3



63.

64.

65.
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Are you enjoying teaching more or less this year than you did last
year?

I enjoy teaching more this year‘t?an last

year ® 0 9 56 008 03 CEEEPOLLTESNNCIESSRRPPOCEONSIEDNSEBOS 1

I enjoy teaching less this year than last

year ® 0600 C 0O 8080 EREB000 ISR ESERE0Gs0 2

I really don't feel any difference ..eeeecesesese

If you were starting your working life over again, would you decide
to become a teacher, or would you select some othér career?
Become a teacher ..eccevesevssscsoscescsncasssane 1

Select another CAreer seeescsccscsoransavescanse 2

Below is a list of goals which have been suggested for public educa-
tion. For each, please indicate whether you think the goal is very
important, somewhat important, or not too important for your students

to achieve.

Very Somewhat Not too
important important important
Mastery of basic skills seeeeesssscas 1 2 3
Development of self-respect .c.oceee. 1 2 3
Ability to arrive at independent
decisions seevecsconcaccccsscsaracs 1
Development of concern for others ... 1 2

Ability to apply knowledge to the
solution of real-life problems .... 1 2 3

Development of desire for continued
1eaming .l.l.-l-.............l..... l 2 3

Understanding of, and concern for,
problems of society sceescecceccnes 1 2 3

Ability to develop a personal value
System 8 86 06 ¢ 9 88 08 0098 S0 0SSNSO NAESsESDS 1 2 3

Ability to effectively plan the use
Of time S8 P 06 800 00 5O OCBOOOPR OO DBSEISDS 1

Ability to study independently ...:.. 1
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The Effects of School Desegregation

[This subsection is to be administered only to teachers in desegre-
gated schools. These questlons deal w1th the effects of desegregating
schools and periodic resurveying of teachers will indicate how these

effects change over time.]

D-1. On the whole, how would you evaluate the way in which desegregation
is working out in your school?

Almost NO Problem .ieecsccesssassncccssscnas

Some minor pProblemsS ...cceseccsasvsncsercnasa

Some serious pProblems .cccecesosesncsesssnces

T U S

Many serious problemsS .ccceceecccsssscasccan

D-2. Here is a list of groups and people that school desegregation affects.
Do you think that each group is being helped or hurt by school deseg-

regation?
Helped Helped Hurt a Hurt Don't
a lot a little Neither little a lot know

Children from lower income

families .eveveseacnne eese 1 2 3 4 5 6
Children from middle and

upper income families ... 1 2 3 4 5 6
Black children ..ceceeeeses 1 2 3 4 5 6
White children ..eveeeveaes 1 2 3 4 5 6
Mexican American children . 1 2 3 4 5 6
Puerto Rican children ..... 1 2 3 4 5 6
Majority teachers .eeeseeee 1 2 3 4 5 6
Minority teachers ..e.esee. 1 2 3 4 5 6
School administrators ..... 1 2 3 4 5 6
Parents .c.... cssvsessnnana 1 2 3 4 5 6

D-3. How would you describe the contact between minority (black, Mexican
American, Puerto Rican) and majority (white Anglo) group students in
your school?

Very tense relationship ceeeeeececcenncasese 1

Formal relationships are satisfactory, but
not intergroup friendships .seeescesscsceee 2

A few intergroup friendships .eeceevecescses

Many intergroup friendshiDPsS seeeecececescoanas
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D~4. Here is a list of things that have happened in some desegregated
schools. Please indicate whether or not each of these things
happened at your school. '

Does not
Yes No apply
A greater amount of fighting than
before desegregation ....ccesvssescccnee 1 2

Minority groups demanding multi-
cultural Studies @ % & 2 0 69 5% 00 A P0G E a0 e ae s 1

All students are learning MOTE .scessscea
Students are becoming less prejudiced ... 1

New educational programs are improving
SChOOlS8 ticvieerecanscossscssnanannessas 1 2

Teachers from different groups are
learning to work well together ....ee.. 1 2 0

D-5. What proportion of your white (Anglo) students would you say are
discipline problems-—cut classes, damage property, get into fights?
207 OY TOYE eceeseonssosvsosoncassssassasconnsssons
157=197 seeteetececacnasssccscnsasasncasasnensss

10Z_14% e s 000 PP 0 eIt EEIOEOIEEECEROSOEOSROROERIIRERNOEOODRDGS O,

52_9% 0866 6868800000000 895¢00 3000800000 CC0EDLSIAEDSEEDN

(L AR .

LeSS than 5% 600 800S00 008 0ESGBINSOBORNIONOETESEOEOOTNOEN

D—-6. What proportion of your minority-group students would you say are
discipline problems--cut classes, damage property, get into fights?
207 OT TOYE ssessscsssasesssnsasssssnsasassssns
15%=197 <veceeesnnacecannsnsacesancsassanssaanans

10%—14% $ 5 0400 PPN 00 0SSN CELEENCEBECOSEDBE RSB OSSN

5%“9% S e e s re 0800800000008 s000C0R0BRCENCERANSSSCSTOeS

(L N VU I

LeSS than Sz S0 e e P e0 P secaeEtOTIB0CROROEBROIEOIEOETESTS
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D-7. For how many years have you worked with pupils of other racial or
ethnic groups-—that is, with students from a racial (or ethnic)
_group diffeﬁgnt from ygur own? ||
Never ccesccecosscsncsssascsosnsscscsssssacssnns
1 year (thils is my first year) cceceeccececcscce
2 years ......................;................
3 YEATS sctssscncsscsssncscaasscsnsusnosassenes

4yearS o0 as e s esesNece NPT ORIREERROESORSISEOEROEORIROROETDN

o U B~ LW N+

5 Oor more years Sessec s sass e IR0 ONRORGRNOBR RGOS

D~-8. In preparation for working with pupils of other raclal or ethnic
groups, did you take any inservice training, college courses,
workshops, or other teacher education dealing with intergroup
relations or instruction of disadvantaged students?

I haven't taken any training .ceeeesscescccsses 1-
Yes, intergroup relations seeecesccssssesssnsas
Yes, instruction of disadvantaged ..ccecsesaees 3

Yes, both intergroup relations and instruction
Of disadvantaged " 8 0680 060 0 8 008 0 06 0TS OO0 2SO s 4

Took training, but not on those topics .veeeean

D-9. Do you feel most teachers need special training in order to work
with pupils of other racial or ethnic groups?
Yes, most teachers need special training ...... 1

No, special training is not needed for most
teachers S o0 90 6 8 00 600 85800 20 08NS OO OO SO 00N B 2
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Elementary School Teachers

[This subsection is to be administered to elementary school teachers
only. The questions in the main body of ﬁhé survey that were flagged for
elementary teachers would also be included here. Basically, these ques-
tions get at how much teachers know about individual students—-whether
they perceive students differently when they are from different achieve-
ment levels, of different sex and ethnicity. The research team will
select six students prior to the administration of this teacher survey.
The six students will be selected on the results of a previously admin-
istered placement exam} two students each will be selected from the high,
middle, and low achievement levels, rotated by sex (and ethnicity if the

school is desegregated).

E~1. Now we would like to find out some specific things about some of
your students. We have selected the names of six students from
your class list and would like to ask you a few questions for each
of these six students.

Name of Student Don't
[repeat 6 times] Yes No know

Does this student
have many friends? ....cceiececscecnccanaaas 1 2 0

have a hobby he or she is especially
interested In? .c.iccescencsaccasasasesae 1 2 0

talk to you about what he or she is doing

outside of class? .veiseecscessenscaneses 1
seem to have a difficult home life? .......
have a special interest in some school
project? ® 8 0% 206 6 6 0 00 IS IR E S S OGSO 0L eSS B PSS l 2 0

Is this child
often unhappy? ..ceeecericcesccesosnsnnsssoanss 1

likable around adults? ..... caesecscccssans
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Yes No

Do you find this student
intereséing? .................:............ 1
enjoyable to have In class? .iveeecscccccas 1
capable of independent WOrk? .eeveeesseeces 1

not requiring constant supervision? .......

[SCIN S B oC B X B V)

not a discipline problem? ..ieeveeesssnscess

What things does this student do well?

Don't
know

o O O O o
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High School Teachers

[This subsection is to be administered to junior high and high school
teachers only. The questions in the main body of the survey that were
flagged for high school teachers would alsoibe included here. This sec-
tion collects data on the nonacademic activities offered at the school
and the involvement of minority-group students in these activities. These

questions would be asked only of teachers in desegregated schools.]

H-1. Has this school organized any new biracial nonacademic activities
this school year?
YeS © 095 000000 ENBOSO 00O SEBINORONSIROEPEEBSRNGS l

NO 6 00 00 008N SN 00080 SEREIOCREDE RENSSELEPIRSESS 2

H-2. Has this school organized any new bilingual nonacademic activities
this school year?
Yes 66 € a9 6 o8 08 Q000 F O SS90 S E S SN0 S SE LS ASSSSSSITEeS l

NO O S 205 8 08050 e00EPCENLEENBseETNNEEELIBOOGSESSTODN 2

H-3. Has the school taken steps to make certain that all social clubs,
band, athletic teams, etc., are integrated?
Yes, all integrated .eccececccssccccacssnasosas 1
No, some are not integrated .eceeeevesssscscess 2

No nonacademic activities ecceseescssccesescesas 3

H-4, When your school desegregated, were new team names, colors, etc.,
chosen by the student body?
Yes ® @ 90 8 0 4 O 08 SO0 H O S S0P eSS0 O O OSSO0 OEN S SN SODN SN0 1

NO © 8 800" 0060 09 05088 F0000EECEP0E00E000008S0DESNSESSN 2

H-5. If you have a biracial student committee in your school, how
effective has the committee been in solving intergroup problems

and making desegregation go smoothly?

No such committee seececrsesscsssocssssassccnes 1
Effective; it has helped .c.cccececnecccsenssee
Somewhat effective; it has helped a small

AMOUNE cuusesovssscscssasassssssssssasssanssase 3
It hasn't really accomplished anything .eeceeee &
It has done as much harm as it has done good .. 5
It has been definitely harmful ...cioveecececess 6
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Compared to last year, as far as you know, has student participa-
tion in nonacademic activities increased, decreased, or remained

the same in your school? w
Increased .......:........................:.... 1
Decreased ..isecessscosccosssssccssessscssensses 2

Remained the Same .ececececesesesscesssccsssssae 3

Has your school eliminated any student dances because of possible
racial problems?
Yes S 8 0 08 @8 20 05 50 00 S0 6P PSS E SO SO BT OO0 SN E 0NN NS 1

NO 2 9 8 6P CEE0 ORI EIE0S SN OCEONPRN0SREALSEOERRON D 2

Has your school eliminated any student elections because of
possible racilal problems?
Yes ® @ 5 0 02 9 0 608 P GO S S QDA T OSSN P OO OO OO DO SO SSESNTS 1

No © 9 690 00 Q0T 00T EGCNFSPNEORNOONBONOSIDSOENOCEOTSTSN

Does your school observe the following:

[note: additional ethnic holidays should be added to this question.]

Yes No
a. Cinco de Mayo ceceseessssstesasssncascnassas 1 2

b. Mexican Indepence Day on September 15 «..v.e. 1 2
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SUGGESTED QUESTIONS FOR PRINCIPAL INTERVIEW

!
Following are the questions we suggest be asked of principals.

The instrument is divided into the general survey, which is repeated
for all principals for all interview periods, and various modular
sections, which are either designed for specific sets of principals
or for a specific interview period.

For ease of understanding, this principal interview is presented
by topics. This organization will assist the reader in determining
the relevance of the questions asked and is not a suggested structure

for a final instrument.

GENERAL SURVEY

[This is the main section of the instrument; it contains questions
which will be repeatedly asked of principals in order to measure changes

which occur within schools.]

School Resources

[This section is designed to elicit facts concerning the resources

available to each school.]



2.
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First, I would like to ask some questions about various categories
of personnel at this school. HAND RESPONDENT CARD A. How many
full-time and part-time staff members in each of the categories

on the card are currently working at this school?

No.of _. No.of
Full Time Part Time

Remedial reading teacher

+ Remedial math teacher
Music or art teacher
Drama or speech teacher
Gym teacher or coach
Vocational education teacher
Counselor aides
Guidance counselor
Psychologist
Social worker
Speech therapist
Teacher aides
Library aide or clerk
Librarian
Nurse
Audio-visual specialist
Truant officer/home visitor
Community relations specialist
Administrator (not listed above)

Other, please specify

We've talked about special personnel. Now, please tell me how many

regular classroom teachers are on your staff.

Total number of regular classroom teachers:




w—ns
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ASK A AND B FOR EACH CATEGORY BEFORE GOING ON TO NEXT CATEGORY.

A, B.
Approximately how many Approximately how many
of the teachers are ... (BEAD CATEGORY) teachers
READ CATEGORY AND RE- did yoy have last yvear?
CORD BELOW; THEN ASK B
Black
White

Mexican—American
Puerto Rican

Other

3. In which of the following areas do you feel that your school now needs
some additional staff members? (READ CATEGORIES AND MARK ALL THAT APPLY.)

Administrative ..... i |
Supervisory ...eiceveccnnene ceneans 2
Counseling and guidance ..........
Classroom teachers ....ceeesceansse

Clerical ...... srecessesessassnene

(= \ TNRE, B I T

Janitorial-maintenance ...e..co0..

Other (specify):




I~

-209-

About what percentage of your full-time teaching staff is fully
certificated by your state? (Do not include those holding temporary

or provisional certification.)

NONE teeeecovancanna ceeevecssanes 1
out of

About how many full-time teachers left your school during the last

school year and had to be replaced?

teachers

Many schools have found the last few years very difficult with
budget shortages, demands of teacher organizations, demands of
community groups, pressure for school desegregation and so on.
Compared to other schools you know about, would you say that the
last few years have been especially difficult, about average,

less difficult than average, or not difficult af all for your

school.

Especially difficult ...... ceeness 1
About average .......ccnenenanace. 2
Less difficult than average ...... 3

Not difficult at all ...veevveeee. &
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7. How often have (READ EACH ITEM) been a source of difficulty or

conflict in the last few years—-frequently, sometimes, or almost

never? [
Almost
Frequntly Sometimes Never
Teacher demands .....cceevunavan 1 2 3

Student demands .....ecovrnver-e
Crime or vandalism in schools ..
Desegregation ....... seeene ceses
Demands by community groupsS ....

Student test scores ..... crecsae

T T = = ==
NN NN N
W W W W Ww w

Student drop OUtS .vesenvsnacnss

School Characteristics

[Besides the resources available to each school, we are also in-
terested in developing a profile of each school, including the charac-

teristics of the student body and the practices followed by each school.]

8. The residences in the area served by your school are best described

as primarily (READ CATEGORIES)

Expensive private homes .....ivevecenceessae 1
Moderate-priced homes .....cvcvevenenanacaes 2
Low—cOoSt hOMES .s.vieeencnvssonsoscacasasanans 3
High-rental apartments .....evevesvcescecess &
Moderate-rental apartments .....cececee. ceene 5
Low-rental apartments ...... cereveceanas cess b
Low-income dwellingsS ..civevecrcasnscnnancas 7
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9. Students in your school come from areas which are best described

as primarily

Urban residential ...... ceeercensana ceseeas 1
Urban industrial ...ceceeeseecsens cheaseena 2
Urban commercial ....... sestessaacsssreennas 3
Suburban residential ....iee0ccev.n seeanenn 4
Suburban industrial ......... Cevesecannsess 5
Suburban commercial ....ieinceiccccnsenrarenn 6
Scattered over the entire city

(larger than 5000 people) .veveeecvvaaens 7
Small town (under 5000 people) .v.vveveens. 8
Rural-farm ..eeeceeecenncsnse sevtecasancnnas 9

Other (specify):

10. What about religious minorities. Approximately what proportion

of the student body here is Catholic? (Just your best guess.)

%

11. Approximately what proportion of the student body is Jewish?

(Just your best guess.)

12. Which of the following best desctibes the changes which occurred
in your active enrollment between the academic years 1973-1974

and 1974-19757?

Up, by about 1-107% .iieeveenncscanns vasaee

Up, by about 11-20% ....ecveereaneccnsn oo

Up, by about 21% Or MOTE .vvvvvcecacsoanns 3 h
About the same ......ciiiiiiienanrensass . 4

Down, by about 1-10%Z ..escecvenases ceeenne 5

Down, by about 11-20% ....ccc0es- seesanennn 6

Down, by 21% or more ...... Cerecesresracns 7


https://Suburb.an
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13. Estimate the average daily percentage of absenteeism in your school

during last year.

2% OT leSS.vesceesensccnancesa .. 1
3-5 iiiieieianee e 2
T 3
O=11% weerensnnenannonanasannsens 4
12-147 ..... e dteseeeccessssanases 5
15-177 toiieiinennnsnnosoaannnns 6
18-207 ceieenennnnnnnnannnas cenen

21-237% ceeiiiiiniiiteaneaaanana .. 8
e 9
287 O MOTE +uvevevcsasssanansssns 10

14. During last school year, what percentage of your students were

on half-day sessions (i.e., double shifts)?

NOME .veiruicenscasoccssnonscnsnasa 1
0-97 tivrerenstnnnoncsnsesansanas 2
10107 tiiiinerennnrnnenncssnanna 3
20-29% veveeneneaane D
30-397 tiiitieteititenannnanennns 5
GO0~497 vttt 6
50=597 tiiiiiiceiacnaniiiaannns 7
60697 citieerannaranccnanersranns 8
T0=797 iveeeieeeenensnnnnnn ceness 9
80-897 «evenienaen Ceeeeienannanen 10
90-997 teititenncecearenasanannnns 11
All of them cevinveereensessonnse 12
. 15. How long are the students in school each day? (Answer in
(;iizizgziz hours and minutes.)

only) hours and minutes



v

16.

(elementary
principals
only)

10 or
11-15

16-19 ...

20-24

25-29 .

30-34
35 or

-213-

1SS cieenctoanns

N A BN

What is the average size of the classes in your school?
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15. How many class periods a day does each student usually
(hig@ S?hOOl spend in school?
principals
only) 3 or fewer ....... b i, 1
b i eiiiiiece ittt 2
P .o 3
B tereciainsiretetettsetannnan 4
7 e 5
’ 8 OF MOLE sevevernnnnan vesannn 6
15A What is the usual length of a class period?
(high school
principals 30 minutes or lesS....ciiveee. 1
only) About 35 minutes .....veeeee.n 2
About 40 minutes ....ece0reeas 3
About 45 minutes ..........n0n 4
About 50 minutes ....vseenenns 5
About 55 minutes or more ..... 6
16. What size 1is your average instructional class in science
only) 10 or 1esSS cieeecvccrannncnnss 1
11-15 .e.ieennnnn cerecencanas . 2
16-19 ...iieiniinennecanannans 3
20=24 L iiiieinaninensttenasens 4
25-29 tiiiiiiiiieienineenaess 5
3034 ciiiiansiinettannennenns 6
35 or more ...c.ieen. Cecassannse 7
l6A What is your average imnstructional class size in non-
(hig@ S?h001 science courses?
principals
only) 10 Or 1SS .cseeeescnscennnnnss 1
11-15 .iveeenreceocannnacneans 2
16-19 .. eeeernncinncnennnnnns 3
2024 i 4
25=29 iiiiisiettttnetatotnonnn 5
30=34 iiiiiiiiieataernaaeannn 6

A
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17. What is the average amount of homework per day which a student

in your school is expected to do?
. o
Students are not usually given
out-of-clase assignments «.cecesseasvecass 1
Less thanlhour S 0 @ 90 8 00 09 &0 08 &850 LSO E e 2

1-2 hours ..... Ceeeiessssserestcannsansnoas 3
2"'3 hours ---------- e s s 0000000050 0ss0R e 4
3—4 hOurS ----- ll.l.lllll.ll.l.l...lll.l!.'5

ll»-Sh\OurS ---n-n-c--.-an-.o--.-n.-u---uo’.-6

More than 5 hOUTS sesceccssccssccccsnoscncas 1

18. 1In your opinion, are test scores generally a good indicator of a

pupil's ability?

Yes, good indicator ....ccvivecscnncnens eea 1

No, not good IndicatOr .sceevscersccesanesse 2

Relationship with Staff

[We are interested in the principal's relationship with his
superior as well as his staff, and how he/she perceives the role of

the principal.}



19.

20.

21.

22.
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Some educators say that the principal of a school can have a very
important effect on how well his or her students do in school;
others say that so much depends upon the teachers, the family back-
ground of the students, and the school district's finances that
there is little a principal can do. Which comes closest to how you

feel?

Principal can have an important effect ....... 1

Much depends on others; principals can
do little.iieeeeceaccascsssncascncscasnonasas 2

Do you have an opportunity to observe in classrooms or do your

other duties take up too much of your time?

Do not have an opportunity to observe ........ 1
Occasionally observe claSSTOOmMS .eeeceeescnses 2

Frequently observe claSSTOOMS s.eeeeascncsnass 3

How often, this school year, have you met with parent or community
groups?

Once a week or more ......

Twice a month ......cc..n.

Once a month ...ceveccecen

Less than once a month ...

Compared to teachers in other schools, how would you rate your
teaching staff in overall ability-—outstanding, better than most,

about average or below average?

Outstanding ....... eessennses 1
Better than most .....cecevne 2
About average ..... cesecenees 3

Below average ..ceesecssacans 4
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23. Think for a moment about the qualities you feel make a good teacher,
Now think of the three teachers you feel best display these qualities
(i.e., the three best teachers at your school). Are they all of the

!
I}
same racial (or ethnic) group?

Yes, all same Zroup e-cecceevnocsconsssasascnas L
No, one or more is from another group ........ 2

All teachers in this school are the
SAME ZTOUP seenasasescasssscsonssanssonnnsse 3
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24. Listed below are some statements concerning teaching staffs. Please
indicate whether you agree or disagree with each statement as it

applies to your staff. . ‘

Strongly Strongly
Agree Agree. Disagree Disagree

There is a minority group

of teachers who always

oppose the majority ...... 1 2 3 4
Teachers exert group pres—

sure on nonconforming

faculty members ......c... 1 2 3 4
In faculty meetings, there

is .a feeling of 'Let's

get things done.™ ...... .o 1 2 3 4
Most of the teachers here

accept the faults of

their colleagues ......... 1 2 3 4
Teachers have too many

committee require-

ments ..... crrenans cesenas 1 2 3 4
Teachers at this school

show much school .

spirit ..... eserecsasaeens 1 2 3 4
Teachers at this school

stay by themselves ....... 1 2 3 4
Teachers eat lunch by them-

selves in their own class-

TOOMS «vovuseceracccnon ceren 1 2 3 4
The morale of the teachers

is high ....... tcereasesnes 1 2 3 4
Teachers socialize together

in small select groups ... 1 2 3 4
Teachers talk about learning

about the school system .. 1 2 3 4

P

Teachers leave the building
as soon as possible at
day's end ...eieiierenanes 1 2 3 4
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Compared to superintendents in other districts in this part of the
country, how would you rate your superintendent in his overall ability--

outstanding, better than most, about average, or below average?

Outstanding ...eoeecesscacasas oo 1
Better than most .....cceevuenee 2
About average ......ciiceinnenee 3

4

Below average ..c.csecescscncsosss

Do you feel you could go to your superintendent to get advice on a

problem you were encountering in your school?

YeS tiveeeresscncossassensnasnass 1

NO tiiieeeencecanasesenassoasens 2

Are you .enjoying your work more this year than last year, less,

or about the same?

MOTE tiveseveroccnensonns veseenas 1
LSS tiiecvesoserensscssssasacas 2

SAMEe tveeeectvvocansnsnesansssse 3



-220-

CURRICULUM

[This section will provide us with information concerning the

curriculum and programs offered at each school.]

28. Now I want to ask you about some programs and courses. Please look
at this list and tell me which of these you have at your school, and

which of the programs and courses you do not have (HAND RESPONDENT

CARD.) ‘
Do Not
Have Have

Teacher workshops or in-service training

for teachers or teacher aides .....eecvuseees 1 2
Remedial reading program ....cccceececeesnsnsas 1 2
Vocational training courses .....ceeeesecsnsses 1 2
Minority group history or culture

classes ...i.eenen ceseansen ceessaresansas ceen 1
Special classrooms for underachievers ......... 1
Special classrooms for socially or

emotionally maladjusted ..... seeesesnssnceasa 1
Achievement. grouping of classrooms ...c.covevees 1
Major curriculum revisions ...ccecieecesensncnne 1
Extracurricular activities geared

toward minority students .....ceeceescccncans 1 2
Late bus for students who stay late

for extracurricular activities ...veeneasains 1 2
Program for tutoring low-achieving

StUdentS .vveevscarnsaadasessonsccnnsnananssns 1 2
Special program to increase parent-

teacher contact (e.g., conferences) .....ecas 1 2
Program to improve intergroup relations

among studentsS .c..ceeesceccscrcancnsosnesncsas 1 2
Program to improve intergroup relations

among teachers ...cseessccsceacscccsensscsans 1 2
Multi-racial advisory committee of

StUdentS .ec-1ceerasasnescsscnssersnanarsnnans 1 2

Equipment for students to use such
as reading machines, tape recorders,
video-tape machines, etCismecssssssseseansacns 1 2

o
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2§. In which of the following areas has your school taken part in a

large-scale inter-system tryout of a special, experimental cur-

riculum? | .y

Math only ..cvceciescesocsoscacensnassncses
Reading only ....c.evuiieievcnnenecnncnennns
Science only ® 5 2 2 P P 0 &R ¢ 0 ST G T O SN PER NP EGS e

Non-science only ...coeeseasncccassnsannee

ur B~ W N

Some combination of above ....ccceieviennn
None ..... e <
30. In which of the following areas has your school developed and tried

out its own special experimental curriculum?

Math only .suieieeenseereeescencessonconansos
Reading only ...eceescccscsnssscnnosnnsnnns
Séience only ...... eeseiseassaseseseesuas
Non—science only ...vievieessseancnesnnocas

Some combination of above ....civeeecencns

o U B~ W N

NOME t.ieteestossonscsesanssasosasancnasss

31. Which of the following statements best degcribe the current use of
teaching machines in your school? By teaching machines, we mean
individual self-instructional devices which automatically provide
both learning material and answers to student responses. They do
not include the usual educational films, slides, educational TV,
etc. (READ CATEGORIES.)

They are not now used; no use

is foreseen in the next year
OF SO susceeseanssencnanens ceassssseassavnes 1

They are not now used, but plans
are being made to experiment with
their use during the next year

OF SO ceeesvncocncacscsscascscsscnsnnnsse 2

They are being used sparingly on
an experimental basis .....000c0ivteeens 3

They are now being used regularly ,
in a few CcaSeS ..ierrrtenencnnccncncneas b

They are now being used regularly
in many insStances ci...cecccscccsssaecss 3
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32. A number of schools have adopted multi-ethnic texts which discuss
minority-group leaders and portray minority-group characters. Are
texts of this type used in your schopl?

Yes, most of the texts discuss
minority groups ....ceecececccnans cenerenns 1

Some of the texts are multi-
ethnic, but most are Not ...eevsrcesscannae 2

No, none of the texts are
multi-ethnic sv.ivevevecsorennnsccacnnenanss 3

33. Following are some reasons that have been offered for teaching
Spanish to English-speaking children. Do you agree or disagree

with the reasons offered?

It will help them understand
Spanish-speaking people and
their way of life .....vevennnen 1 2 3

It will enable them to gain-
friends more easily among
Spanish-speaking people ....... 1 2 3

It will some day be useful
in getting a good job ......c... 1 2 3

They will need it for some
specific education or

Strongly Strongly
Agree Agree Disagree Disagree
4
_ 4
4
4

business g02ls ...cvecenrnencnn 1 2 3
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33B

34.
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These same reasons are offered for teaching English to Spanish-

speaking children. Again, do you agree or disagree with these

{
statements? l

Strongly Strongly
Agree Agree Disagree Disagree

It will help them understand
English-speaking people and
their way of life ....ccvvcnnen

1 2 3 4

It will enable them to gain g

friends more easily among

English-speaking people ....... 1 2 3 4
It will someday be useful in

getting a good job ..iiiiecnnns 1 2 3 4
They will need it for some

specific education or

business goals ....cecveeccncen 1 2 3 4

Similar reasons are offered for teaching Spanish to Spanish-speaking

children. Do you agree or disagree with the reasons offered?

Strongly Strongly
Agree Agree Disagree Disagree
It will preserve their own
language and culture .....s.s. 1 2 3 4
It 'will enable them to main-
tain friendships ............. 1 2 3 4
It will someday be useful in
getting a good job ...eceecees 1 2 3 4
They will need it for some
specific education or
business g03ls .vicveevssrnnnen 1 2 3 4

Does your school have a bilingual/bicultural program?

YeS eeveecencenans 1

NO teveevennncnaee 2
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35. Where are most decisions made about curriculum materials--does the
district decide, do schools participate with the district in that
decision or are curriculum materials selected almost entirely at

the school level? (ONLY CODE ONE.)

District decides...‘."l.....'............‘..l.l
Schools participate with district.sesevevecasss 2 .

Decision almost entirely at school
level wiiiveessorecsanssanecnsasanennsssnnnes 3

Other (specify): *

36. Are there any district policies with regard to: (READ LIST.)

Yes No
Non~graded schoOls ....cesvvessocsssannss 1 2
Ability or achievement grouping ......... 1 2
Team teaching .....cceeeervenosccassannns 1 2
Open ClasSTOOMS ...uvseocsssssscocnnenses 1 2

37. What is the policy in your school regarding promotion of slow
learners?
The pupil must repeat course

in which he/she has done
failing work ....c.iiecvencnssccennsanas 1

The pupil must repeat course in
which he/she has done failing
work 1if he wishes to receive
credit for them ..v.vvisvevrsossssenanes 2

The policy is 100Z promotionl sseeeeceeess 3
Other (specify):
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38. Which of the following types of recognition for achievement are

available in your school? (READ CATEGORIES.)
I

Yes No
Honors or other special classes ...eeeveeane 1 2
Privilege of taking additional |
Work oo-.lll.--..!.'l.’.---u-.'.l'lcn.-l-'- l 2
Dean's list, honor roll, or other
published 1iSt seeeveencersssocnnncconeans 1 2
National Honor Society or equiva-
lent CIub coeeevreeesensessescnsosoancnans 1
Special prizes or awards ..ceceecacesssscncns 1 2
Other special recognition (specify):
1 2

39. What do the grades in subjects generally represent?

Primarily level of subject matter
achievement .....vecceevcencnsccnnscssases 1

Primarily level of achievement
relative to the achievement
O0f classSmatesS ....ecesecccsaconcnnssscncss

Primarily achievement in relation
to @bility teveeeesenennsanncccnnsncssnsns 3

Separate grades for achievement
and achievement in relation to
ability are given for each course ..eiee.. 4

Separate grades are given for
achievement and achievement
relative to the achievement
of classmates for each cOUTSE tevvevcesces

Other (specify):
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(high school
principals
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What kind of final course grades are given in your school?

(READ CATEGORIES AND MARK ALL THAT APPLY.)

Letter grades .seeseecvenson Ceesesssesanssrcennns . 1
Numerical grades........ testseesessssvennns cesenns 2

Pass-Fail; or Pass—Doubtful Fall, or
Excellent- Satlsfactory—Unsatlsfactory,
or similar two- or three-category
System ....eeees e ness Cesessuencorrarsnona

Written descriptive paragraphs ...cevsvecenassnes
Conference with parent ..eeeceeescacsrasssesss e

Other (specify):

41. About what percentage of your pupils are in each of

the following school programs? College preparatory,

only) Commercial, Industrial/Vocational, Cooperative, Agri-
cultural, ,General Diploma or Other Specialties?

A. College Prep

NONE seveasecvraacanscnnssna .
0-9% cevunecns Cetiiienaaes ..
10-19% ..... fedeieeeeneaas eee 3
20-29% veiireenceteranneaenns 4
30-39% terirennninanenanenane 5
BO-49% vevernnnnnennnnnn veeee 6
50-59% vieeecnannneencenennnn 7
BO~697 eveennennnnnns S 8
70797 ceeveneoncnnnnnnn ceeea 9
) 80-897 <veennn. Teeerencnnnons 10

T 11
N 12




> -227-

B. Commercial and/or Distributive Education
Nome ..ieecetneccsernnssncannas 1
0-97% ............1).........,..

10-19% seeveeesnnan sestecnsacsoen
20-297 tieieneiinrsinonensanan .
30=39Z tieieienrenscncnaarsannnns
1
50=59% cieecevescsnannanannans .o
60=697 coveurentnnsanssnsannnnss
70=797 tieereenssssennnnassnnnss
B0=897 <iveernncensronannnsennas
90-997 sieiiinnen esaesseansneses

O 00 ~ O U1 &~ LW N

h

=

'—-l

L]

.

.

L]

[ ]

e e
N H O

No such program eceeevessas cvese 13

0-9% Se st P es IO NEIPEROELIENDNOLERETS

10-19% civiviviiennnns cieraaenns
20-297 .iievenincniecrcninaniens
30-397 ciieeireicacnnnnans cerenes
1 ceseann ves
50-59%Z ..... Ceerennsan [P oo
60-69%Z ...... ceeeos tecersenraen .
70-79% «..... N
80-89% ...... Geseseevsenssseanns 10
90-99% ..... teeresnananes ceaneas 11
All covveeienennn Cesieenscenenas 12

- S - S T I N
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Diversified Cooperative Education

NOne s s PP e et B Es IO BRI LS .

10-19% veneenrenerasenennronenans
20-29% vauennn Cereegeesesrresnas
30-39% erernrenencnerannaraceans
GO~49% wevrenrvans e v
50-59% veuen. vt rir e ..
60-69% venererrnanns e e
70-79% vevernn. e
80-89% +vun... e erereeriareaens
90~99% +esrrnrenrrernnerarnnnnans
All vevrnnnnes e eteeereterrenaa.

No such program .eccseeesescssases

Agricultural

10"19% ------ Sesseseseracs se s s e s,

20~297 civenennns Cestessasaecnus
30-39% cieevenn tesssesessseravas
GO-497 cvviviinerieianannrorcncnn
50-59% .ceuven.n ceesesrnenn teeavans
60-69% c.evernnnann sessserasnenn
JO=797 vevrerenness tesenenasaaan
80-897 ...ennne teresssnee N
90-99Z ..viiiiiiernnennne teesnes
All tiiiieerrensonencnns cessanes

W 0 N & U &~ L v B

W 0o N O Ut W P

10

<o
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!
F. General Diploma (not one of the above)

None ..... . semagefeaneas cecaannen 1

0-97 veveeesonnnas ces ceeerees 2

10-19% ..... Cesssassseinassssenens .. 3
20297 ieeiesesanans deneenn ceenannns 4
30-39% ..... Chesesesasiesscaseaanans 5
40-49% .uuenn. Cessasssecesriannanens 6
50-59% ...... . . cane teeanans 7
60-697 +.evvennnen eeene tesansearancnn 8
70-79% ... . . ceseenannes 9
80-897 .e.u.nn terenessannn ceeesseias 10
90-99% ..... tesseessatnnnaes iee 11

All ....:. teemetseasasnananena 12

No such program seeesesocecannss eeses 13

G. Other (not one of the above) specify:

None ...cevnveceenvnceannes Ceseesens 1

0-9% tvivvenseansas cenae cees . 2

10-19%2 ..veenn. Ceessseasens sesensnes 3
20-297% . seesensann ctecesnaeansas 4
30-39%2 ........ esesesessaneaana cenna 5
4O=-497 vivevnnnns Cesaress Ceeanas 6
50-597 «etrsernoennane vesveas ceesens . 7
60-697 .vvnonanas Ceessresssasenaes 8
70-797 vivrviennnnn ceensenna cees 9
80-89Z ..rieieninnnn . cesnens .. 10
90-997 ...iierinnnn . teresasecoanns 11

All ..... sesesessseasresarassnananen 12

No such program ....... O A
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42.
(high school
principals procedures. Which best describ?s'the ability-grouping procedure

only) ‘

(HAND CARD C.) Here is a card which lists three ability-grouping

used in this school?

Students are placed into programs—-
college preparatory, vocational,
etc., by their own choice (ASK A) ..vevvenanenss 1

Students are placed into programs
or academic tracks primarily on
the basis of test scores or counselor and
teachers' recommendations (ASK A) ...evievicese. 2

We don't have academic programs or
tracks, either because the school
is too small or because we dis-
approve of tracking (SKIP TO Q54) ...vvevvennass 3

42A How many different levels of 11lth grade English are there in

this school?

One ..eeveerencncnccrrossee
TWO coeneen teseesasnsasenan
Three c.ceeeecinssnrocenenes
FOUY c.eeveencosnecnssnanas
Five coveeenvncacsescsnnnsse

SIX tevesessssresccsscnsnns

Ny s~

Seven Or MOTE .eseennssesnns

43. Which is the principal basis used to assign students to most
instructional classes in your school? (HAND RESPONDENT CARD.)

Intelligence or aptitude test scores ........cc..n. 1
Achievement tesSt SCOTES ..cesveesnsnsesncncnsancans 2
SCHOOL MATKS 4 v svnrnererenennesesnsensensennsenens 3
Judgnents of teachers or principal !....cvvvveonnns 4
Some combination of the above factofs Cessnesaneseas 5
Other (specify):

6

No effort is made to assign pupils to
particular classes ....... cetessssastssarsnasnaanses 7



L&
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Which of the following extra-curricular activities are offered

by your school? (READ EACH CATEGORY AND CHECK ALL THAT APPLY.)
o

<
[
n
b
[e]

Student EOVEYNMENL sossssencsssassssnanssanes
School NewSPaPer ...cicoscetsaseasensosassnas
School magazine and/or annual ...ieeeeenonins
Inter—-school athletics for boys ..icviveeevcens

Inter-school athletics for girls .....cveceuse

N = T = I R P'l

Intramural athletics for DOYS .scieeverercesnes

1

Intramural athletics for girls secoveeeennenn

Orchestra and/or band ....ceveececsnncncocsen

NN NN NN NN

= e

Glee club ...civeeeernoretanscanesoncnscnacnns

Fraternities, sororities or other
exclusive social clubs tiiieierensnnncannns

=
[y

National Honorary Society .ceeessecassssnsans 1

Subject matter clubs (as math
club, music club, Latin club,

BECe) tvnnnseancsonssnnersasnosacnnossnsaes

Chess club .c.ivieeescnscssnersoncosoasosnnssane 1 2
Hobby clubs (as stamp club, model

airplane club, Hi-Fi club, etc.) civeeceen. 1 2
Drama, PlaysS .ceceseesrescrosecnsscrnosscsacses 1 2
Debates ..iiieiieeranasessanssasessscncnsnnsros 1 2
DANCES tvvorecresencasensacanesssscnsunsnsanns 1 2
Service clubs (as Key Club, Hi-Y,

BEC.) tireiiii ittt catatt v eans 1. 2

Religious clubs (as Newman club,
= o o 1 2

Other (specify):
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46.
(high school
principals

only)

47.
(high school
principals

only)

48.
(high school
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Is there any district policy on extra-curricular activities?

Are they:
Encouraged, but not supported
financially?..ieeeereennnccsnnsacns ves 1
Encouraged, and supported
financially? ..eevevecnvecesaasnnannas _ 2
AllOWEd ----- St s e eBsEsOBILIOEEBEBTE RS s ev e 3
Discouraged s.veseseevevssssccscioncnons 4

Are the student government officers in your school all of
the same racial (ethnic) group, -or are they from differ-

ent groups?

All same c..veevesas 1
Different ¢e.ceeveses 2

Are the cheerleaders in your school all of the same racial

(ethnic) group, or are they from different groups?

All same ....00ne ees 1
Different ...... cees 2

How did your football team do this school year--was the
team undefeated or lost only one game, did they win more

than half their games, or less than half?

Don't have a football team sssseon. eees 1

Undefeated or lost only one
EAME s seeocaccses seecerecrassasanenas 2

Won more than half their
£AMES ssesevaes seccnnss sereresunnse «e 3

2AMES sevesssssonanss st entanesanns 4
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49. How did your basketball team do this school year--was
(hlgh §Ch°°l the team undefeated or lost only one game, did they win
principals

only) more than half their games,|or less than half?

Don't have a basketball

LEAM 2vvsnsasssssscsssncsosesecsnenoonas 1

Undefeated or lost only
ONE ZAME +sevesesssansncsasnscscnssosnssns 2

Won more than half their
BAMES +evussncassassssresscsscscsissnssan 3

Won less than half their
BAMES +nessssssomncsoasssnssosnsanssness b

PARENT INVOLVEMENT

[We hypothesize that parent involvement will be a key to a success-
fully desegregated school. These questions are designed to measure the

amount of parent involvement in the school.]

50. Approximately what is the average attendance at meetings of the

school's parent group?
Don't have such a group ..... 1

per meeting ..... 2



51.

52.

53.

54.
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On the average, how often does the parent group?

A}
About once a week Or OFftener ceeseecssecsnccanasse

About once every two weeks .JJoliiiiiiiiiiiiienen.
About once every three weeks ......cvnvevececanncs
About once every four weeks .....iciieercnniincnan
About once every five-to~six weeks ..........0v00.
About once every seven-eight weeks .....c0viienens

About once every nine or more weeks .....ievevinnn

00 ~N O oW N

Only dirregularly ...ceceevessnccsesncssaacosnasans

There is currently no organized PTA
in this school ....cceeriecrnessncessaaroscnsses 9

Think about this year's officers of the group-—are they all white
(Anglo), all minority groups, or are the officers from more than

one racial group?

All white c.veuveennosrasssee 1
All minority group ...eceee.. 2

More than one group ....c.sv.. 3

Are parents a part of the formal policymaking or advisory process

in this school?

Yes ................;........ 1

NO eeneecsconensoscsnsoncnans 2

How much influence do parents, or parent groups, have on the
decisions made at your school--a great deal, a moderate amount,

or very little influence?

A great deal....vvvveesacasse 1
A moderate amount ...aceeeses 2

Very little .vvvieeeneenceeeas 3




]
i
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As far as you know, does this community have an adult multiracial

committee to advise the school system on racial issues?

NENNEY
YeS..eeo (ASK A) tveveses 1

NO tevecesennnonsncnnnes 2

55A 1IF YES: Has that committee made any recommendatidns regarding

56.

57.

your school:

YeS teeeseresnsessnseans 1

NO tevieecensoncnsacnnsnse 2

During this school year, approximately how many times have school
personnel met with community or parent groups (excluding meetings
with the multiracial advisory committee) for the purpose of informing
the community about the process of desegregation here at (NAME OF
SCHOOL)?

Not at all .ovieercrncences
Once or twice ..vvenveennas

Three or four times .......

w N =B O

Five or more times .eveeses

In general, would you characterize the community's attitude toward

school desegregation as supportive, neutral or resistant?

Supportive sveeeecsvesenrsa 1
Neutral ..c.ecvevvscsvscsecs 2
Resistant ..eeeeesescsvcsass 3

Divided--some supportive,
some resistant ....eve.es b

ATTITUDES TOWARD RACE AND INTEGRATION

[We hypothesize that a principal who is not in favor of integration

personally will be less able to effectively administer a desegregated

school and successfully promote positive intergroup relations among

his/her students and staff.]
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58. Now I will read you some statements other people have made. For
each, please tell me whether you strongly agree, agree somewhat,

disagree somewhat, or strongly dis?gfee.'

Strongly Strongly
Agree Agree Disagree Digagree
First, the amount of prefjuydice
against minority groups in
this country is highly exag-
gerated ...cccicenasans cereseranes . 1 2 3 4
You would like to live in an
integrated neighborhood ........ .ee 1 2 3 4
The civil rights movement has
done more harm than good ........ .s 1 2 3 4
Blacks and whites should not
be allowed to intermarry .eeseeesse 1 2 3 4

59. Here is a list of groups and people that school desegregation will
affect. Do you think that each group will be helped or hurt by

school desegregation?

Helped Helped Hurt Hurt Don't
a Lot a Little Neither a Little a Lot Xnow
Children from lower in- 1 2 3 4 5 6
come families .......... 1 2 3 4 5 6
Children from middle and
upper income families... 1 2 3 4 5 6
Black children ........... 1 2 3 4 5
White children ........... 1 2 3 5 6
Mexican—American or Puerto
Rican children.......... 1 2 3 4 5 6
TeachersS..v.eeesneencoeaena 1 2 3 4 5 6
Principals ......vcvcvunns 1 2 3 4 5 6
Parents ...eceves. seeansee 1 2 3 4 5 6
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As far as you know, how do (ITEM A) feel about desegregation--do

they like it very much, like it ﬁoTeyhat, dislike it somewhat,

or dislike it very much? (NOW ASK B-F IN SAME WAY.)

Dis- Dis-
Like Like like 1like
it it Do it it
Very Some- Not Some- Very Don't
Much What Care what Much Know
Most white. teachers in
this school ........ cea 1 2 3 4 5 6
Most minority teachers
in this school ie.vssee. 1 2 3 4 5 6
The superintendent of
your school district ... 1 2 3 4 5 6
Most white students
in this school ........ ] 1 2 3 4 5 6
Most minority students
in this school ........ . 1 2 3 4 - 5 6
You, yourself 1 2 3 4 5 6

Does
not

Apply
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THE EFFECTS OF SCHOOL DESEGREGATION

[This subsection is to be administered only to principals in
o
desegregated schools. These questions deal with the effects of desegre-
gating schools and periodic resurveying of principals will measure how

these effects change over time.]

D-1, On the whole, how would you evaluate the way in which desegregation

is working out in year school? Are there--READ CATEGORIES

Almost no problems?....ec00ceesn veseses 1
Some minor problems? ........ . ces 2
Some serious problems? ......... srevess 3
Many serious problems? ........o0vens .. 4

D-2. How would you describe the contact between minority (black, Mexican-
American, Puerto Rican) and majority (white Anglo) group students

in your school?

Very tense relationship .............. o 1

Formal relationships are
satisfactory, but not

intergroup friendships .....vee0.4s e 2
A few intergroup friend-

ships ....... ceesanaes tetsiesaseens .« 3
Many intérgroup friendships .....ccc... _ 4

D-3. About what percentage of the pupils attending your school this

school year attended a different school last year? (Do not include

students who started in the lowest grade in your school this year.) ’ .
0-97 eeeivenennnnns cesss 1
10197 eveeennnnnnnans eee 2 M
20297 tevessecanasennns . 3
30-397 ciiiiincnnnanonans 4
BO=49% wevrnaranns ceeees 5 i

507 O MOTE sveeeeccncens 6
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About what percentage of the pupils who attended your school last

school year are now attending a different school? (Do not include

vl

graduates.)

r

0-9% sveeesnnsosonnsanssonnsan 1
10-19% vevvens B
20-29% cieeennn seeverraecanaenr 3
30-397 ciiennennnn verseseneene b
40-497 veeveveivanoosnnssarens D

6

507 OF THOTE «cevesseseonasannns

What is the average daily absenteeism for the ‘school now?

% absent

How many white (Anglo) students were enrolled at this school

during the 1973-1974 school year?

No. of white students

How many of them were expelled?
b. How many of them dropped out of school?

c. Approximately what % of the graduating
seniors went on to college?

d. Approximately what % of the graduating
seniors had obtained employment?
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D-7. How many white (Anglo) students are now enrolled at this school?
No. of white students
H
a. How many of them have been expelled?
b. How many of them have dropped out of school?

c. Approximately what % of the graduating
seniors are planning to attend college? Z

d. Approximately what % of the graduating
seniors have obtained employment? ' %

D-8. How many minority-group students were enrolled at this school
during the 1973-1974 school year?

No. of minority students
How many of them were expelled?
b. How many of them dropped out of school?

c. Approximately what Z of the graduating
seniors went on to college? A

d. Approximately what %Z of the graduating
seniors had obtained employment? PA

D-9. How many minority—-group students are enrolled at this school now?

No. of minority students
a. How many of them have been expelled?
b. How many of them have dropped out of school?

c. Approximately what 7 of the graduating
seniors are planning to attend college? _ %

d. Approximately what 7 of the graduating
seniors have obtained employment? %

D-10. Have this school's attendance boundaries been redrawn, or have
non—~contiguous attendance areas been created to provide for more

‘racial desegregation in this school?

Yes, boundaries redrawn...cceeesesceensecsss 1

Yes, non-contiguous attendance
BYCAS ceseveecssssessesassrasassscasssnase 2

Yes, both cveveevnnieiiiiiiiiieaniiieisns 3

New school and boundaries drawn
to provide for desegregation .....eceeeeesn

No, neither cv.ieeeevscveacnsssvacsscnsnsvacs D



]

D-11.
changed since the 1973-1974 school year?
| Yes, cveecsees 1
No ..... snese
D-12. In what year did the desegregation plan have the greatest effect
on change in the racial (or ethnic) composition in your student
body?
1974 ® 8 &5 % 0O B O OO SN0 » 'll
1973 tiviennnnn seseessasasee 2
1972 ciiiiananns sreseccnanns 3
1971 ...... . cesrrecnanss b4
1970 ...... Ceesecenansanenen 5
1969 ...... Ceresressasavana . 6
1968 or before ..sevesecinas 7
No change vet teveeesonsenns 8
(SKIP TO Q. D-15)

D~13. At that time (YEAR CODED IN Q. D-13), did you talk to your teachers
either formally or informally regarding the way they should handle
the new students, or did you feel it best to let each of them
handle new students in their own way?

Talked to teachers ..... Ceeesesessseanne
Let them handle in own Way .eeeveesccssa
Wasn't principal at time of
desegregation ....ice0neene cennes . .
D-14. Before desegregation, was this a white or black school?
White ..eeevse cetessecncnn . seearene .
Black i.iiieeenencecrencecncsnnacanannen
Mexican-American .,........ veeescan sesses
Puerto Rican ...evvevcncecnens ceeee .
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Has the racial (or ethnic) composition of your student population

Built as desegregated school

Other, please specify:




D-15.
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The amount of violence varies from community to community and

school to school. Thinking about the entire current school year

here at (NAME OF SCHOOL), how many instances of a'student being

hurt in a fight seriously enough to require hospitalization have

occurred? CODE ON LINE FOR ITEM A.

A student being hurt in a
fight serious enough to
require hospitalization?.....

A student being hurt serious-
ly enough in a fight to
require attention by a
doctor or a nurse?..eceenesss

A student's locker being
broken into? .....ciicnreanan

How many instances of a
student being robbed
by a gang or group of
other students have
occurred this school
VEAYT? tverecsscacsanasannnane

A teacher being attacked
by a student? ....eveeveecans

A robbery or vandalism of school
property worth over $50 ......

NOW ASK B-F IN SAME WAY.

Number of Instances

Four or

None One Two Three More
0 1 2 3 4

0 1 2 3 4

0 1 2 3 4

0 i 2 3 4

0 i 2 3 4

0 1 2 3 4
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BACKGROUND QUESTIONS

[This modular is designed for use with principals the first time

they complete a questionnaire; for subsequent interviews, it will not

be necessary to ask these questions.]

Up to now, we have been talking about the school, about teachers,

students, and your view of things in your role as the principal.

let's finish up with a few questions about

ground.

0-1. Which age group are you in?

25 or under ........

Now

yourself and your own back-

READ CATEGORIES:

LN ] 1
2

0-2. Which best describes you? READ CATEGORIES:
BLACK +avvnnnerrnnnererennnnn .1
Mexican-American ..vcoencvesas 2
Puerto Rican . . . 3
White ....... cereneann ceesanas 4
American Indian ...cieeceessse 5
Oriental ......... ceasessssees b
Other (specify):

7
0-3. How long have you been principal of this school?

One year (this is my
first year).......

TWO YEArS sveevevesosasccsse

Three years veuvssecess

Four yearS s evscseesnosnas e

Five or more years ....

e 5



0-4.

0-5.

0-7.
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What is the highest level of education you have completed?

1-3 years of college .c.iceevesessn sevess veee 1
4 years Of COLLEEE wvreneeeneshocnonseenees 2
More than 4 years of college ..ceevsesscsess 3
Master's degree ...... meesesasennes O -
Graduate work beyond Master's .....veeenees 5
Doctor's degree ....... seessesssrasasesanaasbt

Was the high school from which you graduated in this state or

another state?

This state .sveeecsae 1

Another state ....... 2

How many students of other races attended your college while

your were there?

If you have children of your own, what age groups are they in?

(CHECK ALL THAT APPLY.)

Do not have any children....eeveeescaacenns 1
Under 5 cuvveenoeenceanssonancsasanssacasnes 2
510 e ennnann . cressssncanenena . 3
11-15 .. ...hees . ceeenens . cesecsuccane 4
16=18 svvnvenesnsannnee ereerseansenas .
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0-8. Do your children attend a segregated or desegregated school?

Do not have any children

in SChool v.oadivenenensesobedinanns cenenns 1

All my children attend a
desegregated 8chool ...eveeveesscccansnns 2

Some of my children attend a
desegregated school and some
attend a segregated school s.esicveseense 3

None of my children attend a
desegregated school; they all
attend a segregated school ..ceeveveace.. 4

0-9. Where have you lived most of your life (state or foreign country)?

0-10. Have you lived most of your life in a rural or urban community?

Rural ........ 1

0~-11. How long have you lived in your present neighborhood?

Less than one year..... cesesees 1
1-3 years ..c.... cresaerae esses 2
4=6 YEArS ..vassessrsersarasses 3
7-9 years ..... -1
10 years Or MOYE ..veensesans «e D

0-12. How proficient are you in

Do not
Not Know
Very Somewhat Very Language
Speaking Spanish? ..... 1 2 3 0
Writing in Spanish? ... 1 2 3 0

Understanding a con-
versation in
Spanish? ..ieeveenses 1 2 3

Reading Spanish? ..,.... 1 2 3

Non-Standard English? . 1 2 3 0
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THANK YOU VERY MUCH FOR YOUR TIME. YOU HAVE BEEN MOST HELPFUL.

P |

A. Code SEX: | . |Miale

Femalé .....0.. 2

B. Time ended:

C. Total length of interview:

(minutes)

(Signature of Interviewer)
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SUPERINTENDANT QUESTIONNAIRE

Principal's Supervisor - Policy Questionnaire
f

Supt. or Asst. Supt. (Maybe Area Supt.)

This person is likely to be the implementation arm of policy
set by the school board. 1In a large district where there are many
Board subcommittees and activities and little board cohesion, the
Superintendent is likely to have more autonomy than in smaller
districts. This aspect of district structure must be taken into

account.
Immediate questions:

Is the school board of this district elected at large, elected by
districts or appointed?
Elected at large . . . (ASK A) . . .
Elected by districts . (ASK A) . . .
Appointed . . ¢« ¢ 4« . v 4 4 4 e 4 o
Other (SPECIFY)

IO

A. IF ELECTED: In the last school board election, how many school
board incumbents were challenged?

NUMBER:

B. IF ANY CHALLENGED IN A: How many were defeated?

NUMBER

Would you describe your school board as generally in agreement over
goals and directions for the district, somewhat divided, or very
divided?

Generally in agreement . . .
Somewhat divided . . . . . .

Very divided . . . . . . . .
Other (SPECIFY)

S~ NN
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When was the last time your district
voted on a school bond issue?

YEAR

Never « « « « « .
Don't know . . .

A. TIF ANY MONTH OR YEAR GIVEN: Did it pass?

YesS ¢ ¢ ¢ @ o o &

No . . . (ASK B)

N

B. IF NO TO A: When was the most recent time a -
school bond measure did pass?

YEAR

Never . « . . « &

Don't know . . .

Many districts have found the last few years very difficult, with
budget shortages, election defeats, demands of teacher organiza-
tions, demands of community groups, pressure for school desegrega-
tion and so on. Compared to other districts you know about, would

you say that for your district the last few years have been especially
difficult, about average, less difficult than average, or not diffi-
cult at all?

Especially difficult . . . . . .+ . .
About average . « ¢ ¢ @ « o o o o .
Less difficult than average . . . .

Not difficult at all . . . . . . . .

N W B

How often have (READ EACH ITEM) been a source of difficulty or con-
flict in the last few years-—frequently, sometimes, or almost never?

Almost

Frequently Sometimes Never
A. Teacher demands ... . 3 2 1
B. Student demands . . . 3 2 1

C. Crimeor vandalism in
schools . . . . . .

D. Desegregation . . . .

E. Demands by community
groups . . .« . . .

F. Student test scores .

G. Student drop outs . . 3 2 1
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6. Does your job allow you enough authority and discretion to get
things done?

Yes ¢« v ¢« v v ¢ o . W

No . ¢ v ¢ ¢ o o« o 4

7. What is the current school tax rate in the community where your

school is located? (Answer in dollars per $1000 of evaluation.)

$ per year per $1000 of evaluation

8. Approximately what percentage of school support is obtained from

local (city, county, school district) sources?

0-97 ecieeenncnnnernnsnanonceanens

10-197% .eeeeeeevercecncesonanancns
20-297 ciiieiiiiiennennisoscannns
30-397Z civiienenenn caesrassaenann
40-497 viiiivennn Cieesecersanncnn.
50-597 tiiiiiiitiiitettentenanenn
B0-697 +.eviersnnencnersccnnnnnns
7O=79% .eveveesnnvesencnesnssass 9
80-89% ...ciieireersccnccnnscness 100
90-997 +iieeiinrirncriennaeneases 11
0

0o N o W N

9. TWhat percentage of your school's total operating budget is dis-
cretionary?

I

ITa. Principal Behavior

Are principal duties perceived to be mostly administrative,

educational or human relations' oriented?

ITb. Staff Selection, Transfer, Turnover

10. Where are most decisions made about which principal to hire for a
school —--~does the district assign principals to schools, do schools
participate with the district in that decision, or is the decision
to select or transfer a principal made at some other level?

District decides . . . . . . . . 1
Schools participate with district 2
Other (SPECIFY) 3




11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.
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Where are most decisions made about which teachers to hire for a
school--does the district assign teachers to schools, do schools
participate with the district in that decision, or is the decision
to hire a teacher made almost entirély at the school level?®

District decides . . . . « . . . . 1
Schools participate with district 2

Decision almost entirely at school
level © & & v & v e o o o & o s

Other (SPECIFY) 4

Approximately how many teachers in district?

Approximately how many principals in district?

Approximately how many teaching applicants did you have last year?
Approximately how many principal applicants did you have last year?
Approximately how many teachers were placed last year?
Approximately how many principals were placed last year?

How many teachers left the district?

How many principals left the district?
!
What is the annual starting salary in your school for teachers with

a Bachelor's degree and no experience?

3 per year

In dollars per year, what was the average per-pupil expenditure for

all purposes in your school system last year?

$ per year

In dollars per year, what was the average per-pupil expenditure for

all purposes in your school last year?

$ per year




23,

24,
24a.

25.
25a.

26.

27.

31.

32.
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How would you describe district transfer policy for staff?
Staff can transfer at any time, to any school with an
appropriate vacancy. 1

Staff transfers restricted to instructional breaks except
in case of emergency situations (such as...) 2

District may initiate transfer.
No transfer policy articulated

How are teachers selected and how are teachers assigned?
Is there a district policy which matches teachers to the school?

How are principals selected and how are principals assigned?
Is there a district policy which matches the principal to the school?

Are racial guidelines or quotas used in teacher selection or
assignment?

-

SeleCtion ..eeeveececccnnocncncsns

Assignment .......ccecsevansanans

Both ....iceeeeversocsccnnnccncnae

S~ NN

Neither ,....ceceeeveescccencccns

Are racial guidelines or quotas used in principal selection or
assignment?

Selection | ,......civencenncanaes 1
Assignment .. ....iicecenecennnen 2
Both .. .. iiiiiiiiiiinienenneeas_ 3
Neither ..viceeieesssennanccacans 4

What guidelines are used?
How were they established?

Does your school district recruit teachers from outside this
immediate area? )

Does your school district recruit principals from outside this
immediate area?

Have any principals been reassigned because they

a. Were not successful

b. Were under parent pressure

c. No reassignments

d. Other




33.

34.

35.

36.

11d.

37.

38.

39.
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Which of the following best describes the tenure situation in

your school system. (READ CATEGORIES.)

There is no formal tenure
system at this time ....ccceeieeinnaeenaans 1

Tenure is awarded to some
teachers, at the discretion
of school officials ..... tesseedencnosasass 2

it is the policy to place
teachers on tenure, after a
period of time which depends
on the case in question ....eeeeecescasrses 3

Teachers are automatically
placed on tenure after a .
certain fixed period of
time prescribed by school
system regulations .......... cetasaassennes b

How much influence does this group have?

Can an ordinary parent make an appointment to see the superintendent?

Is there a formal grievance process through which a parent must go?

Community

In general, would you characterize the community's attitude toward
school desegregation as supportive, neutral or resistant?”

Supportive « « & 4 4 4 4 s 4 s s e e e s a1
Neutral . ¢ o ¢ ¢ 4 ¢ o o s ¢ ¢ o o o o & 2
Resistant . « « 4 « o « o o s s o o o o & 3

4

Divided--some supportive, some resistant

About how much criticism do you suppose you get from people in the
community when compared to most of your colleagues~-would you say
more, about the same, or less?-

More ¢ « ¢ ¢ ¢ & o o & o W

Same « .+ . ¢ s e v e o« .o

eSS « + « « ¢ ¢ o a4 & o

Are school board meetings open to community residents?



40.

I1e.

41.

42.

43.

IIE.

44,
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Is there a district policy on school visitors who may not be
parents?

Curricular and Extra Curricular

Where are most decisions made about curriculum materials--does the
district decide, do schools participate with the district in that
decision, or are curriculum materials selected almost entirely at
the school level? CODE ONE ONLY. *
District decides . « &« ¢« ¢ ¢« ¢ ¢ 4 &« & & o« & &
Schools participate with distriect, . . . . . .

Decision almost entirely at school level . . .

Other (SPECIFY)

S~ W

What percentage of a school's total operating budget is discre-
tionary for the school? (IF DIFFERENT FOR DIFFERENT SCHOOLS
DESCRIBE.) *

Is_there any district policy on extra curricular activities? Are
they:

Encouraged but not supported financially? ........ cenenn 1
Encouraged and supported financially ....ccicevecieceenees 2

Allowed ........ ceeneene cheenes cecenas

“esecetecnianananse 3

Classroom Organization

Are there any district policies with regard to:

Non-graded SChOOlS ..cvieiiiianncnencneceenaaancennnnnn 1
Ability or Achievement grouping eeeececeeneeecnanccnnesn 2
Team teaching .......civeiriennnaccnncnnacenn veaseceen 3

Open or conventional clasSSrooms ...ceeeeens. .-
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III. Desegregation Plan

For district superintendent or person responsible for desegre-

gation.

[
This instrument is designed as an open—ended questionmnaire to

be administered in person.

A. History of plan

D-1. How long was plan in development stage?

D-1A What elements of school and community were included in

planning?
School board .c.ccceeeeecceaes 1
Students ...ecc... cesesenens 2
P.T.A. ceeeivencccssacsssane 3
Advisory council .veceeceens 4
Teachers v.ceeeeeeccscncaces 5
Administrators c.ceececesssss 6
CounsSelorS ceeeccescocsasees 7
Community residents ........ 8

D-2. Was there any order or pressure applied for the district to
desegregate?

YeS teeevenccccncences 1
NO ciceceecannocancanse 2
If yes, ask 2A ;
D-2A What kind?
OCR order «..ceeceecscoasencaal
State court order ......e...

Federal court order ........

Parent PresSSUTe ccecececsasas

2
3
Supreme COUTt sececececrceseas &
5
Civil rights group pressure 6

7

Other (specify) ......ecc...
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D-3A How long is implementation process to take?

255

D-3. At what stage of desegregation prospect is district now?

Early planning ...... 1
Late planning ....... 2
Early implementation 3
Fully implemented ... &
Other 5

(in school vears)

D-3B How long did implementation process actually take?

(in school years)

Plan Mechanics
D-4. How does plan operate?

Describe verbally...

D-5. Interviewer - Code as many as apply.

a) Plan is a:
Combination .....evess 1
Variation .seeeececescesee 2
Adaptation ....... ceee

b) of:
School Pairing ....... 1
Grade reorganization . 2
Educational park ..... 3
School plant closing . 4
One way busing ....... 5
Two way busing ........ 6
Curriculum specialties 7

Open enrollment for
minorities .v.evvun.. 8

Limited transfer for
majorities ..c.eee.e 9
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Re-drawing school zone
boundaries ...cve.i.. 10

Re-drawing district
boundaries ....c.0... 11
D-6. Plan is:
Voluntary for minorities .._1
Voluntary for majorities .. 2
Voluntary for all graups_.. 3
Mandatory -eeeeeces .:...... 4

D-7 1Is free transportation provided for students who are attend-
ing schools at a significant distrance from their homes?

If yes, ask 7A

D-7A Is such transportation provided from:

a. The school the student
would normally attend 1

b. the student's home ... 2

c. Some other central
Location (specify).. 3

D-8. How far is the longest walk of the student who is not bused?

D-9. How long is the average bus ride in minutes?

D-10 How long is the longest bus_ride in minutes?

D-11 Does the length of a student's walk or ride to school
necessitate missing part of the regular instruction?

D-12 Are provisions made for students who ride buses to allow them
to participate in extra-curricular activities and then be
bused after school?
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D-13 What is the district's expenditure for total pupil trans-
portation this year?

$ for students

D-14 What is the districts expenditure for pupil transpottation
incident to desegregation?

$ for students

C. Plan Comprehensiveness

D-15 Are any of the following included as part. of your
desegregation-related activities this year?

Yes No
a. Tutorial Services 1 2
b. Teacher training 1 2
c. Curriculum revision 1 21

d. Human relations services with:

with:
students 1 2
parents/community 1 2
teachers 1 2
counselors 1 2
principals 1 2

other pupil-con-
tact personnel

=
N

e. "Buddy" systems 1 2

D-16. Are any of them planned for later this year?

a. Tutorial Services Yes No

_ a. Tutorial Services 1 2
Teacher training 1 2

c. Curriculum revision 1 2

d. Human relations services
with:

students

=

parents/community



D-17

D-18

D-19

D-20
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Yes No
teachers 1 2
counselors 1 2
principals 1 2-

other pupil-con-'
tact personnel 1 2
e. "Buddy" systems 1 2

Are any planned for next year?

What techniques or supplementary approaches have been most
successful?

What techniques or supplementary approaches have been least
successful?

What problems have you encountered in the implementation
of your desegregation plan?

D-21 Do you anticipate that the plan will be revised?

Yes teceeass R

YOS weenveccansonnnen I

D-22A From who or what groups?

D-23 1In your opinion, how successful has the desegregation process

been, to date?
Highly successful ... 1
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Moderately successful .... 2
Low level of success +e... 3

Don't KNOW ccveevcncceceee &

D-23A How smoothly has plan been implemented?

D-23B Have your goals for this year been met?
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PARENT QUESTIONNAIRE

General Preferences, Values and Goals for Schiools-
/

1. Generally speaking, how satisfied are you with the quality of
public schools in your neighborhood--very satisfied, generally
satisfied, somewhat dissatisfied, or very dissatisfied?

1. Very satisfied

Generally satisfied

Somewhat dissatisfied

Very dissatisfied

0oooo

Don't know

2. Do you think that public schools in your neighborhood are better,
about the same, or worse thamn public schools in most other parts
of the city?

1. Better

]
2. [::] About the same
1

3. Worse

0. || Don't know

2a. Do you think that public schools in(your city)are better, about
the same, or worse than public schools in most other cities?

1. [::] Better

2. l i About the same

3. [::] Worse

0. [ I Don't know




3b

3c

3d

3e

3f

3g

3h

3i

3]

3k

31

3m
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3. Parents take many things into account in deciding whether they are

satisfied or dissatisfied with the education their children are

receiving. I will name different characteristics that many parents

think are important in the education of their children.
CARD 1) Please tell me if you are very satisfied, generally

(HAND R

satisfied, somewhat dissatisfied, or very dissatisfied with each

characteristic.

3a Name of School

Physical safety of your
children at school.

Quality of teaching

The amount of contact
parents have with
school officials

The distance from home
to school

School facilities

The kind of friends
children make at school

Discipline in the school
Fun
Your child's teacher

The waythe principal
runs the school

Race relations in the
school

Preparation children
receive for a job or
vocation

(Repeat for high schools only if more than one school)

Very

Generally Somewhat Dis-

Satisfied Satisfied satisfied

Very Dis-
satisfied

Don't
Know

1. []

2. [ ]
2. []

&[]
& ]

4.

(%]

]

(%]

D ooooooo

(%]



https://childr.en

4b

4e

4d

be

4f

4h

41

43

4k

41 *

4m
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4. 1If you were choosing a new neighborhood to move into on the basis
of the quality of the schools, how important would each school
_characteristic from this list be to Xou?

Physical safety of vour
children at school.

Quality of teaching

The amount of contact
parents have with
sc.oel officials

The distanca from home
to school

School facilities

The kind of friends
children make at school

Discipline in the school
Fun
Your child's teacher

The waythe principal
runs the school

Race relations in the
school

Preparation chilidren
receive for a job or
vocation

(Repeat for high schools only if more than one school)

Very
Satisfied

Generally
Satisfied

Somewhat Dis-
satisfied

Very Dis-
satisfied

Don't
Know

]

Vd

000000000 00

—
.

2. [ ]

3.

3.

i

oooooooo o od

] ]
4]
4|

5. ]

wi

[

50‘



S5e

5f

S>g

5h

51

53

Sk

51

S5m
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e

5. 1f you were considering moving from this neighborhood which of the
following would influence your decision?

Physical safery of your
cnildren at school.

Quality of teaching

The amount of contact
parents have with
school o ficials

The distance from home
to school

School facilities

The kind of friends
children make at school

Discipline in the school
Fun
Your child's teacher

The waythe principal
runs the school

Race relations in the
school

Preparation children
receive for a job or
vocation

(Repeat for high schools only if more than one school)

Very Generally Somewhat Dis- Very Dis- Don't
Satisfied Satisfied satisfied satisfied Know
[ ] 2. ] 3. [ ] 1 5. ]
1. ] 2. [ ] 3. ] 4. 5. 1

2-

3. ]

3. ]

3.0
3. [ ]

D o000o0n

]

5.

00 o

i

.

R s i s



7.

8.
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Do you think (CHILD) likes school this year most of the time, some
of the time, or almost'none of the time?

Most of the time . . . .
Some of the time . . .

Almost none of the time

©C w N =

Don't Know . seeee « o
Does (CHILD) like (his/her) (homeroom) teacher;a lot, somewhat, a
little, or not at all?

Alot . « & « ¢ ¢« & o &

Somewhat . « « « « . .

A little . . . . . .

Not at all . . . . . .

o W N R

Don't know

So far this school year, how do you think (CHILD) is doing in (his/
her) school work? Is (he/she) doing very well, fairly well, not
too well, or very poorly?

Very well . . . . . . . .
Fairly well . « « &« . . .
Not too well .. . .

Very poorly « . « ¢« « o «

Cc &~ W N+

Don't know . . . . . .

£
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9a How many years of school would you personally like (CHILD) to
complete? READ CATEGORIES AND CODE IN COL. A.

9b How many years of school do you think (CHILD) will actually
complete? READ CATEGORIES AND CODE IN COL. B.

A B
Some high school . . . . . . . . . .
Graduate from high school. . . . . .
Some college, technical, business or
trade school . « . « « « ¢ o ¢« « & 3 3
Graduate from college . . . « « . . 4 4
Post graduate or professional school 5 5
(Do not read) Don't Know .« « ¢ « v ¢ ¢ « o o o o . 0 0

10 Everything considered, how satisfied are you with how (CHILD) is
doing in school these days—-very satisfied, somewhat satisfied,
somewhat dissatisfied, very dissatisfied?

Very satisfied . + . « . . . .+ . .
Somewhat satisfied . . . . . . . .

Somewhat dissatisfied . . . . . .

£ NN

Very dissatisfied . . . . . . . .

11 Now we would like to know how satisfied you are with various groups
and people connected with the schools. Using the categories on this
card, please tell me how satisfied are you with the job (CHILD'S)
(homeroom) teacher is doing? (RECORD BELOW)

Very Somewhat Somewhat Very No
Satisfied Satisfied Dissatisfied Dissatisfied Opinion

{CHILD'S) (homeroom)

teacher 1 2 3 4 0
Principal of (CHILD'S)
SCHOOL) 1 2 3 4 0

Parent's Associaticn
(PTA) 1 2 3 4 0

School Board 1 2 3 4 0
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PARENT QUESTIONNAIRE

Information, Perceptions and Attitudes Vis-a-Vis School Desegregation

[

1. lSpeaking in general terms, do you'fgfor racial integration, separa-

tion of the races, or something in between?
Integration « + « ¢« « & « « & «
In Between . . . . ¢ ¢ o & o &

Separation . . . ¢« ¢ o . s . .

SN

Don't KAOW v « o« « o o « o o &«

1A (If Integration) Why do you favor integration? (Hand R card) Here
are some popular explanations, do any of them describe your opinion?

"All men are created equal; integration
reinforces this equality." 1

"Society is multicultural, so its insti-
tutions should reflect this." 2

"People ought to be able to get along
with others."

"Its the law of the land."
Other

1B (If Separation) Why do you favor separation? (Hand R card) Here

are some popular explanations, do any of them describe your
opinion? !

"Racial separation is natural." 1

"People are different. Putting the
races together will force everyone
to be the same."

W

"Integration leads to intermarriage.”

"Whites are more advanced than minor-
ities. They will be inhibited if
there is integration.”

Other

For White respondents ask the items below, using Negro first then
Orientals, Mexican Americans or Puerto Ricans (whichever group pre-

dominates).

For Black respondents ask the items below, using Whites first, then
Orientals, Mexican Americans or Puerto Ricans (whichever group pre-

dominates).

For Spanish-surname respondents ask the items below, using White first,

then Black, then Oriental.
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For Oriental respondents ask the items below, using White first, then
Black, then Mexican-American or Puerto Rican (whichever group predom-
inates).

2A Would you, yourself object to sending your children to a school
where 10% of the children are (Black, White, Oriental, Mexican-
American or Puerto Rican)?

M-A or PR 0

[ I |
1

| =

Would Object
Skip to 7

Would not object

] [ ]
] 1 L]

2B Would you, yourself abject to sending your children to a school
where 25% of the children are (Black, White, Oriental, Mexican-
American or Puerto Rican)?

L0

Don't know

W B M-A or PR 0]
Would object r——l D [:l I:j
Skip to 7 T
Would not object D Ej l___:] —I_—_j

Don't know Ej D l:]

2C Would you, yourself object to sending your children to a school
where 507 of the children are (Black, White, Oriental, Mexican-
American. or Puerto Rican)?

W

i

M-A or PR 0

] []

Would object l i
Skip to 7

B
[
Would not object E] l:l [j D
]

Don't know D D

[
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2D Would you, yourself object to sending your children to a school
where more than 50% of the children are (Black, White, Oriemtal;
Mexican-American or Puerto Rican)?
I M-A or PR

Would object
Skip to 16

W
[
Would not object ]
=

i

Don't know ‘
i

0
[ ]
]
]

3. Now, how important are the following issues to you?

-

Very Important Not Very Important Don't Know
Racial Imbalance 1 2 3 4 | 5 6 7 [::]_
School Desegregation 1 2 3 4 5 6 7 [::]
Equal Education 1 2 3 4 5 6 7 ]
Busing 1 2 3 4 5 6 7 |

4. One approach to achieving racial balance in the schools is to bus
both minority and white school children from one school district
to another 'school district. 1In general, do you favor or oppose
busing across district lines?

Favor ]:]
Oppose [::]
Don't Know
Skip to 11 [::]
4A How strongly do you (Favor/Oppose busing across district lines?

Very strongly
Strongly

Moderately

U oo

Just Slightly
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Another approach to achieving racial balance in the schools is
to bus both minority and white children within (city), thereby
balancing the racial proportions of each school in the district.
In general, do you favor or oppose within district busing.

Favor (ask a,b) [::]
Oppose (ask b) [::]
Don't know (skip to 12) [::]

Do you prefer it to across—district busing?

No, favor across-district busing more [::]

Yes, favor within-district busing 1

Don't know ]

How strongly do you (Favor/Oppose) busing of all races within the
school district very strongly, strongly, moderately, or just
slightly?

Very strongly [::]
Strongly l ‘
Moderately [::]

Just Slightly [_]

Another approach to reduce the number of racially imbalanced
schools is to bus (minority) children to every white school in
(city) but not to bus any white children. In general, do you
favor or oppose_the busing of only (minority) children to every
white school in (city) in order to reduce the number of racially
imbalanced schools?

Favor (ask a,b)

U

Oppose (ask b)

Don't Know
(Skip to next 13)
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6A Do you prefer busing of only minority children to every white
school over busing children of all races?

Prefer busing children of all races [::]

Prefer busing minority children only [::]

Don't know [::1

6B How strongly do you (Favor/Oppose) busing ;of only minority child-
ren to every white school in (city) very ,strongly, strongly,
moderately, or just slightly.

Very strongly
Strongly

Moderately

0ot

Just Slightly

7. Here is a list of groups and people that a school desegregation
plan will affect.

ASK ABOUT EACH GROUP LISTED BELOW: Do you think that (GROUP) will
be helped or hurt by school desegregation? (RECORD RESPONSE UNDER
COL. A.) THEN ASK: Do you think they will be (helped/hurt) a lot
or a little? (CODE UNDER COL. B.)

Col. A Col. B
Neither
Helped
Helped Helped nor , Hurt Hurt Don't

A Lot A Little Hurt A Little A Lot Know

Children from lower
income families 1 2 3 1 2 3

Children from middle
and upper income
families 1 2 3 1 2 3

Black children

White/Anglo children 2 3

Chicano or Mexican- ?
American children 1 2 3 1 2 3

Teachers 1 2 3 1 2 3

School administrators 1 2 3 L 2 3

Parents 1 2 3 1 2 3
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How about teachers in a school where most of the children are
minority--do you think the teachers should be mostly minority,
mostly white, about half and half, or that race should not make
any difference?

Minority . . . . . . . . . . 1
White « . « ¢« ¢ ¢« ¢« o + . . 2
Half and half . . .. . . . 3
No difference. « . . . . « . &
Don't know . « « + . . . . . 8

How about teachers in a school where most of the children are
white—-do you think the téachers should be mostly minority,
mostly white, about half and half, or that race should not make
any difference?

Minority . « « « « ¢« & « + &
White . . « & ¢« ¢ ¢« & « « &
Half and half . . . . . . .

No difference . . . . . . .

o M W N

Don'"t know . « « « v « o . .
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PARENT QUESTIONNAIRE

Attitudes Toward School Board
!

I don't think school board members care much what people like
me think.

Agree .ci.ivieeeennenss (1
 DisSagree e.sevneeeee.s [2
DK (depends) ......... [13
Now I'd like to read some of the kinds of things people tell us
when we interview them and ask you whether you agree or disagree

with them. I'll read them one at a time and you tell me whether
you strongly agree, agree, disagree, or strongly disagree.

Now I'd like to talk about some of the different ideas people
have about the school board and see how you feel about them.

How much do you think we can trust the school board to do what
is right -- just about always, most of the time, or only some
of the time? (just about always, most of the time, some of the:
time, or almost never? —— 1966)

Just about always .... []J1
Most of the time ..... [J 2
Some of the time ..... [J3
Almost never ....ev... [J4&
It depends seeseseeeaes [15
DK vreeeennneernnnnaes [16
What kind. of job do you think the school board is doing handling
school desegregation?
Excellent ........ []J1
GoOd vevreveanases [J2
Fail eveevevecsees [13
POOL weeeeerensnees 14

.
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PARENT QUESTIONNAIRE

Attitudes Toward Government Institutions

I'd like to ask how satisfied you are with some of the main public
services you are supposed to receive. (HAND R CARD 1)

Please tell me how you feel about each thing I mention, using one
of the amswers on this card. First, how about the way streets

and roads are kept up around here. Would you say -this service is
very good, fairly good, neither good nor bad, not very good, or
not good at all?

Very 200d ceevessencss cees 11
Fairly good ..cveeeens eeee ]2
Neither good nor bad ..... []3
Not very g0o0od ...voveveee. L[4
Not good at all seeeeveses [ 5

How do you feel about the quality of the public schools that the
children from around here go to -- would you say it is very good,
fairly good, neither good nor bad, not very good, or not good at
all?
Very g00d sveevesescesrenas [J1
© Fairly g00d «.veensensnees [}2

Neither good nor bad ..... [13

Not very g00d .vecevevnsnas 14
Not good at all ...... eee. 5
) Cereeeeeenaas ... [16

How good is garbage collection in this neighborhood? 1Is it very
good, fairly good, neither good nor bad, not very good, or not
good at all?

Very g0o0d tececeannnanssas [J1

Fairly 800d seveeeasosness 2

Neither good nor bad ..... [J3

Not very good ..iveveeesas [ 4

Not good at all ......... . Qgs

DK «eue.. e reiteeeneanas .. [O6s6
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What about the parks and playgrounds for children in this neighbor-
hood? Are they very good, fairly good, neither good nor bad, not

very good, or not good at all?

Very good ..... R I
Fairly g00d .ecvececeveess [ 12
Neither good nor bad ..... []3

Not very g00d ...ccoaseees 04
Not good at all ..... veees [15
DK veeiconceannnan vesenesss [J6

How about police protection around here. 1Is it very good, fairly
good, neither good nor bad, not very good, or not good at all?

Very g800d soeveseraveannns Qg1
Fairly 200d svveecvecseeees [ 2
Neither good nor bad ..... a3
Not very g00d sevesvevecss L[4
Not good at all ..... eeese [5
DK .evenne . Cevessasenns Os

How good do you think relations are between the police and the
people around here? Are they very good, falrly good, neither

good nor bad, not very good, or not good at all?

Very good ...... ceessaeese [J1
Fairly g200d .vcviceeeneans []2
Neither good nor bad ..... [J3
Not very g00d eeeessvecans O 4
Not good at all .eovveenee s

"DR vevevecenecnnnnanneanse [16

r

(HAND R CARD 2, GREEN) Would you say that the local taxes in
(NAME CITY OR COUNTY) are very low, low, moderate, high, or very

high?

Moderate ee.eeev.. L[J]3
High vevvesevecess [ 14

L3



In order to get nominated,
most candidates for polit-
ical office have to make
basic compromises and un-
desirable commitments

Politicians spend most of
their time getting re-
elected or reappointed

Money is the most impor-
tant factor influencing
public policies

A large number of city
and county politicians
are political hacks

People are very frequently
manipulated by politicians

Politicians represent the
general interest more
frequently than they re-
present specilal interests
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Agree
Strongly

Agree

Slightly Slightly

Disagree

Disagree No
Strongly Answer

O

O

O

O O

9. I don't think local public officials care much what people like

me think.

Agree ...ieciiecnrnancannnn
Disagree .ceecvececccncanss

DK (depends) ..ceveeonesees

01
2
3
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Now ['d like to talk about some of the different ideas people have
about the government here in (COUNTY OF CITY). .

I

10. How much (of the time -- 1958, 1964) do you think we can trust
the government in (COUNTY OR CITY) to do what is right -- just
about always, most of the time, or enly 8Bome of the time?

(just about always, most of the time, some of the time, or almost =
never? —— 1966)

. Just abolut always ........

Mdést of the time ...vcee.e
Some of the time ivcevea..
Almost NeVeY .veeeveasocse

It depends cvoeevveescnsenn

01
a2
O] 3
O 4
]

11. How much difference do you think it makes to people like you what

the government in (COUNTY OR CITY) does:

not much?

Good dedl .veeeevesccnnnas
Some ceeeceeansccnctnnnnan
Not much ..icvevensencenees
DependS ecceeesnescecnancae

]

a good deal, some, or

01
02
0.3
04
Os
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Now I'd like to talk about some of the different ideas people have

about the government in Washington and see how you feel bbout them.
These opinions don't refer to any single branch of government such

as Congress or the President or the Courts, but just to the govern-
ment in general. For example:

How much do you think we can trust the government in Washington

to do what is right —-- just about always, most of the time, or
only some of the time? (just about always, most of the time,
some of the time, or almost never? —- 1966)

Just about always ..... []1
Most of the time ...... 1] 2
Some of the time ...... []3
Almost never .......... [l4&

It depends ..icvvevne.. [15

DK cevrevenennnnnnsenss

How much difference do you think it makes to people like you
what the government in Washington does: a good deal, some, or
not much?

Good deal ............. [J1

SOME veresrnnnenneeenss 112

Not much sivieeveansse. [J3

Depends sicienenseeesss [14&

DK vvverveenrenennenaen. [J5

Do you think that people like you have too little political
power, or just about the right amount?

About the right amount ... []1

Too little power ......... []2

No power at all; none .... []3

Depends sieeierevnncecnsee L4

DK teeeivennnnennnnannnees [15
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PARENT QUESTIONNAIRE
Electoral Behavior

If a person doesn't care how an eleéction comes out he shouldn't
vote in it.

Agree « —~¢ o + o . &

Disagree . « « « « &

Don't Know . « . . .
When the last school tax referenda electioh was held--that was in
19 -—did you vote? )

Yes (Answer 2A) . . .
Did you vote for it or agaimst it?

For « « ¢« ¢ ¢« ¢ o« o &

Against « « ¢« « ¢ o «

What about the last school board referendum in 19 ~-~-did you vote
in that election?

t

Yes (Answer 34) . . .
NO (go tO 4) LI ] LI ] 2»

Did you vote for or agaimst it?
For L] - . ‘. L] L] L] - .

A Agains L o o o & o o 2

What about the school board referendum before that --in 19 --
did you vote in that election?

Yes (answer 9A) ..... []1
.N.o @ 6 ® 2 SO B S 20 00 8BS N BS DZ

Did you vote for or against it?

FOT covneesens [J1
Xainst veve... [12

i

<<<<<
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PARENT QUESTIONNAIRE
General Social and Racial Attitudes (Majority Version--subsample only)

1. There's quite a bit of talk these days about different social
classes. Most people say they belong in a scale that ranges
from upper class to the lower class. Do you think of yourself
as being somewhere along this scale?

Yes (Ask 1A) .vveee.... [O1
No (ASk 1B) euuenvnnnn. 02

1A 1If yes: Where do you believe you are?

i 2 3 4 5
1 | | | |
Lower Upper
Lower Middle Middle Middle Upper

1B If no: Well, if you had to make a choice, where would you place
yourself? 4

1 2 3 >
I | | | AJ
Lower Upper
Lower Middle Middle Middle Upper

2. What things about a person or a family are most important in
determining social class? Rank as many as apply.

INCOME +evessncanancsssssas [J11

Education ..... Crsereseecne 12
Housing .e.e.. Certsesennane . [3
Moral or Value Standards .. [ 4
Plans for the Future ...... [15
Plans for their Children .. []6
RACE tovveeonannnns O I

3. Do you believe that these characteristics are as important in
determining class for racial minority groups?

Yes ..... e W i
NO eeveesnn ceeees ceeeeenan 2
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Which ones are most important?

7

Income .eveeass tressessanne
Education ..scececessenass A
Housing ..ceecesccsccsccnns
Moral or Value Standards ,..
Plans for the Future ...... .

Plans for their Children ...

01
02
O3
O 4
Os
Oe

"
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4. What class do you believe most of the blacks in this country
belong to?

1 2 3 4 5
L 1 { { )
Lower Upper
Lower Middle Middle Middle Upper

If there are blacks in the district ask:

4A How about most of the blacks in (school district)?
1 2 3 4 5
L | [ | 1
Lower Upper
Lower Middle Middle Middle Upper

5. What class do you believe most of the Chicanos or Puerto Ricans
in this country belong to?

1 2 3 4 5
! ! | | |
Lower Upper
Lower Middle Middle Middle Upper

If there are Spanish-speaking minorities in district, ask:

5A How about most of the (Chicanos or Puerto Ricans) in
(school district)?

1 2 3 4 5
L | | i |
Lower Upper
Lower Middle Middle Middle Upper

6A Which of these statements would you most agree with:

1) White people have a right to keep minorities out of their
neighborhoods if they want to

or

2) Minority group people have a right to live wherever they
can afford to

Agree with 1) .......... [J1 (Ask 7)
Agree with 2) .......... [J 2 (ask 6B)
Other (specify) ........ [J 3 (Ask 6B)

Don't Know ..... e [J 4 (Ask 6B)
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On the average, black people have worse jobs, education and
housing than white people. Do you think this is due mainly
to discrimination, or mainly due teo ?omething about black

people themselves?
Discrimination ..... seeses (11
Themselves ...eeseeaseneas [ 2
Mixture of Both .......... [ 3
Don't KNOW c.eveceeseansst [ &

On the average, Spanish-speaking and Spanish surname people have -
worse jobs, education and housing than white people. Do you think

this is due mainly to discrimination, or mainly due to somethlng

about Mexican-Americans or Puerto Ricans themselves?

Discrimination .........v00 O 1
ThemselvesS .cevevencecnasas [ ]2
Mixture of Both .......... [J3
Don't KNOW .eeeeececeeses. L1 4

In your opinion, do black children have a better or worse chance

than white children to get a good education?
Better eeseeeseasssnsnasas [J1
WOTSE ceeveeesoncancan e 12
SAME seescccercrasasananas [ ] 3

Don't KNOW .ievecescoesess [ 1 4

>
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8A In your opinion, do Mexican—-American or Puerto Rican children have a

better or worse chance than white children to get a good education?

Better toseseseesassasseess L[] 1
WOTSE .uvevenscssannsseans 112
Same ....ceevecsesacassass [ 13

Don't KNOW «osesescscaesee [ 4

Listed below are some statements other people have made. For
each, please mark whether you strongly agree, agree, disagree
or strongly disagree.

Strongly Strongly
Agree Agree Disagree Disagree
The amount of preju—
dice against minor-
ity groups in this
country is highly
exaggerated 1 2 3 4
I would like to live
in an integrated
neighborhood 1 2 3 4
The Civil Rights move-
ment has done more
harm than good 1 2 3 4
Blacks and whites
'should not be
allowed to inter-
marry 1 2 3 4
10. How important is it to you to have neighbors of the same general
background as yourself--is it very important, fairly important,
or not important?
- Very important ...eeeeesces... [J1
Fairly important ..ccescesecsss 02
Not important ..seceeeecesceese. LJ 3
11. How many of your neighbors have the same éeneral background as

yourself—--would you say none, some, or many?
NOME ceuvencoveenecacancenenes L1
SOME evevennovnsvccocccccannse 12

Many .eeecscscscncnccancenases L[] 3
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Do you know of any Blacks living in this (neighborhood/IN RURAL
AREAS: area)? )

Yes .cecieceecnn venene te.. [ 1

NO coeenennans R I
Do you know of any Chicanos or Puerto Ricans living in this
(neighborhood/IN RURAL AREAS: area)?

YesS ciecerctencnesrensas [J1

NO citenessnnscoanannnas O 2

How (would/do) you feel about having Blacks live in this (neigh-
borhood/IN RURAL AREAS: area)-—(would/do) you like it very much
like it somewhat, dislike it somewhat, or dislike it very much

Like it very much ....... ... 1

‘Like it somewhat ..... cerees [ 2

Dislike it somewhat ........ [] 3

Dislike it very much ....... []4 : .

Don't care (VOLUNTEERED) ... [15
How (would/do) you feel about having Chicanos or Puerto Ricans
live in this (neighborhood/IN RURAL AREAS: area)-—(would/do)

you like it very much, like it somewhat, dislike it somewhat,
or dislike it very much?

Like it very much .......... O1
Like it somewhat ..ccevov... . O2
Dislike it somewhat ........ [] 3
Dislike it very much ....... O a4
Don't care (VOLUNTEERED) ... []5
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On the whole, do you think white people are smarter than Negroes
Negroes are smarter than white people or that they are about
the same? ' o

In general, do you think white people behave better than Negroes,

Negroes behave better than white people, or that they are about
the same?

~

By and large, do you think white people are more déperidable than
Negroes, Negroes are more dependable than white people, or that
they are about the same?

On the whole, do you think white people try to get ahead more.

than Negroes, Negroes try to get ahead more than white people,
or that they are about the same?
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PARENT QUESTIONNAIRE
General Social and Racial Attitudes (Minority Version-—subsample only)

1. There's quite a bit of talk these days about different social
classes. Most people say they belong in a scale that ranges
from upper class to the lower class. Do you think of yourself
as being somewhere along this scale?

Yes (Ask 1A) cevececces g1
No (Ask 1B) .eveecosoes 02

1A 1If yes: Where do you believe you are? -
1 2 3 4 5
L _ |- | l l
Lower Upper
Lower Middle Middle Middle Upper
1B If no: Well, if you had to make a choice, where would you place
yourself? 4 5
1 2 3 ’
| l l J |
Lower Upper
Lower Middle Middle Middle Upper

2. What things about a person or a family are most important in
determining social class? Rank as many as apply.

INCOME eeeevnecsssanssesaes [J1
Education «esecesnesancas . [J2
HoUuSing seeeceecssssesesaes L[13
Moral or Value Standards .. [J 4
Plans for the Future e..e.. L[]135
Plans for their Children .. [J 6

3. Do vou believe that these characteristics are as important in
determining class for white people?

Yes 2essesssso0se0ns000scs Dl
No ®sse08s0 0 0 sssP ORI PSRN Dz
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3A. VWhich ones are mest important?
INCOmME .coveesccsnsacsencanse
Education ..sseceecsscscsad
Housing ..ceveccrescanccsans

Moral or Value Standards ...

Plans for the Future .....s.
Plans for their Children ...

T —
o

O1
02
03
04
Os
Oes
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4. What class do you believe most of the blacks in this country

belong to? .
1 2 3 4 5
L 1 [ [ ]
Lower o Upper
Lower Middle Middle Middle Upper

If there are blacks in the district ask:

4A How about most of the blacks in (school district)?
1 ' 2 3 4 5
I ! I | |
A Lower Upper
Lower Middle Middle Middle Upper

5. What class do you believe most of the Chicanos or Puerto Ricans
in this country belong to?

1 2 3 4 5
1 ! | L |
Lower Upper
Lower Middle Middle Middle Upper

- If there are Spanish-speaking minorities in district, ask:

54 How about most of the (Chicanos or Puerto Ricans) in
{school district)?

1 2 3 4 5
i ! | | |
Lower Upper
Lower Middle Middle Middle Upper

6. What class do you believe most of the whites in this country

belong to?

1 2 3 4 5
L |~ ! L |
Lower Upper
Lower Middle Middle Middle Upper



6A How about most of the whites in ({school dis-
trict)?
i
1 2 3 4 5
L ! | ] B
Lower Upper
Lower Middle Middle Middle Upper

7. On the average, Black people have worse jobs, education and
housing than white people. Do you think this is due mainly
to discrimination, or mainly due to something about black
people themselves?

Discrimination <«eceeceeecess [ 1
ThemsSelveS ..eeeeesceesess [ 2
Mixture of Both ..ccoeseeee [] 3
Don't KNOW .ceccesacoecasses [ ] 4
7A On the average, Spanish-speaking and Spanish surname people have
worse jobs, education and housing than white people. Do you think

this is due wmainly to discrimination, or mainly due to something
about Mexican—-Americans or Puerto Ricans themselves?

Discrimination secseceeceess [J 1
ThemselveS seeasssesessses L[ ]2 -
Mixture of Both .ecesecees [1 3
Don't KNOW ceeecececcoscaass L[] &

8. In your opinion, do black children have a better or worse chance
than white children to get a good education?

Better sesesscsscsssensess [J1
WOTSE eeeeecccesasscoseess [ 2 -
SAME secevsscscscvscncsecses L] 3
Don't KNOW .ceeeccsonsssss [ &
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better or worse chance than white children to get a good education?

|
t

Better R AR ERREE a1
WOTSE evvevesvsonnnsnnnaees L[] 2
SAME «eveeansnsnnswsaneanss (13

DON't KNOW eeceenvenncnense L[4

Do you think there are many, some, or just a few places in (CILTY)
where you (your family) could not rent or buy a house because of
racial discrimination? .
MANY evevasessnnsoncnencses 111
SOME oveoeevennsnossaosessss [ ]2
FOW vnovececannenscsssencaas [13

DON'"t KNOW eevevrvcncecaess [ 4

Do you believe that minority people continue to suffer from active
discrimination, or from the effects of past discrimination?

Active discrimination ..... []1

Effect of past discrimina-
£iON teieeeeccnnseaneeees ]2

BOEH tevcvecceancncesanaenaes 13
Neither .vceeeeecsscaaneaess 14

Do you believe that the present focus of the Civil Rights movement
as expressed in equal employment opportunity, equal educational

opportunity and fair housing is sufficient to being about equity
for minority group people?

YES cuseeeasccssssencescsns 31l
HO eeevesnnennnnscnasannaee 112
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In your opinion how much of that equity is being reached by each
program?

A great A moderate

deal amount A little None
Equal employment opportunity []1 J2 O3 [O¢4
Equal educational opportunity [].1 2 O3 04
Fair housing 01 J2 O3 0O

Is school desegregation a necessary component of equal educational
opportunity as you see it?

YeS cveceecoesaccsssannae

NO cevecacccsvocncssnans

I would like you to think of white people who have the same
education you have. As far-as the present income of your family,
do you think you are better off, worse off, or in about the
same position as the average white person with the same education

Better off .....civvnsss 1
Worse off ..iieenenennn 2
About the same ...sesees 3
Don't Know ..ceeeenerenen 4
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PARENT QUESTIONNAIRE

Background Information

In what region have you spent
a. North . .
b. Far West .
c. South . . .
d. Midwest . .
e. East . .
f. Southwest .

g. Outside the

most ‘of your life?

U.S.

1

~N oy B W

In what region has your school age child (have your school age
children) spent most of their lives?

children are different).

a. North . .
b. Far West. .
c. South . .
d. Midwest . .
‘e. East . . .
f. Southwest .

g. Outside the

Which best describes you?
Black . . . . .
White . . . . .

Mexican—American

Puerto Rican ...

American Indian

Oriental . . .

Other, please specify

(Complete Col. 1 for
child who is in sample, and columns 2 and 3 only if other

Col. 1

0000000

~N oWy

Col.

Ooo0O0ogooao

2

Col. 3

ODoooood

W

at
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In the column under YOU, circle the one number that goes with the
best description of the kind of work you do. Under SPOUSE, circle
one number that best describes the work done by your spouse. The
exact job may not be listed but circle the one that comes closest.

You Spouse
CLERICAL such as bank teller, bookkeeper,
secretary, typist, mail carrier, ticket
QEENE seeeeeenososanacsssesssoascssssscsaassanssanns 01 01
CRAFTSMAN such as baker, automobile mechanic,
machinist, painter, plumber, telephone
installer, CArpenter ..eccecssccsssccssssssssnsss 02 02
FARMER, FARM MANAGER ...cececccescscnssncsaonans 03 03
HOMEMAKER OR HOUSEWIFE ..cececvcsocssonssnnansoas 04 04

LABORER such as comnstruction worker, car washer,
sanitary worker, farm 1aborer .....cceeeescecess 05 05

MANAGER, ADMINISTRATOR such as sales manager,
office manager, school administrator, buyer, res-—
taurant manager, government official ........... 06 06

MILITARY such as career officer, enlisted man
or woman in the armed forces ....civevcearranaes 07 07

OPERATIVE such as meat cutter, assembler,
machine operator, welder, taxicab, bus, or truck
driver, gas station attendant .....cceceecncccss 08 08

PROFESSIONAL such as accountant, artist, clergy-
man, dentist, physician, registered nurse,
engineer, lawyer, librarian, teacher, writer,

scientist, social worker, actor, actress ....ce.. 09 09
PROPRIETOR OR OWNER such as owner of a small

business, contractor, restaurant OWNET ..sceeces 10 10
PROTECTIVE SERVICE such as detective, policeman

or guard, sheriff, fireman ......cccvvvieencnces 11 11

SALES such as salesman, sales clerk, advertising
or insurance agent, real estate broker ......... 12 12

SERVICE such as barber, beautician, practical
nurse, private household worker, janitor, waiter 13 13

TECHNICAL such as draftsman, medical or dental _
technician, computer Programmer ..«.ssseecacssss “14 14
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Which of these things do you have in your home? (Hand Card 1 to R).

e. Encyclopedia or other
reference books «.ccvceeen

a. Color Television ..ccessesee ]
Radio cceesssccsscananis Lot ] '

c. Dictionary .eeecceccecces “ee O

d. Daily NewsSpaper .cceecececscscss U

D.

Which of the following do your children use?
a. Dictionary ec.cceeeceeaece. eens [
b. Daily NeWSPaper ee.ceeececceas O

c. Encyclopedia or other
reference books ...... ceee I

d. Children not yet reading age [J

Do you/Did you read to your children before they learned to read?
a. YeS tecrscacanns Cearessaseseas O

Do your children watch, or listen to such educational television
or radio programs as Sesame Street, Angie's Garage, or Electric
Company?

e YES cececnsrcccnan cecssevsans d
b NO cceeeee seecasesaes ceseces O
¢c. Children too 0ld .cceceeveee U

If a or b, ask 8A, if a ask 8B also.

Do you encourage your children to watch such programs?
8. YOS eeveccecesscsncancannas U

How often do they watch them?

2. Daily ceeceeceecccncesacnne O
b. Few times/week ceececenvens [
C. Weekly civeeveescevecnncnnss O
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Did you yourself ever attend school with minority students?

If yes ask 11A and B
Was that in elementary or high school or both?

Elementary .
High School or Jr. High ]

Did you ever attend a school where the minority students pre-
dominate?

NO coeecevasconcannnan O
If yes ask 12A and B

Was that in elementary or high school or both?

Elementary ........ eees
High School or Jr. High UJ
Both ....... resssasecs

Did you yourself ever attend school where the white students pre-
dominate?

YeS cevecescaance eecene U
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13A Have you ever lived in a predominantly minority (for minority R,
ask "majority'") neighborhood?

14. Are you currently married and living with your spouse?

14A Are you right now working full time, part time, looking for work

or what?
Working full time ....... O
Working part time ....... O
Temporarily laid off .... ]
On strike .....coccvennnn O
Can't find work ......... O
Retired coececenconanacns O
Keeping house .e..eveeass ]

14B Repeat for spouse if applicable.

15. What was the highest grade or year in school you completed?

R's spouse

2nd grade
3rd grade
4th grade
5th grade
6th grade ...... Ceasencces tesseccssacas
7th grade ceceeeerencencanancaccoenas
8th grade ..ecvvaees ceesssansnoansns .

High School

9th 8rade ceveevessacecasncsarsananes
10th grade .eeese. ctenesasasas cress .
11th grade ..oceceosconces coecssanases
12th grade ....... cosane teesessesnens

4 years eeecececceccs secsescsscsesnnss

000000 0000 Qoooooooo-s
OOOo000 ooo0 000000000

Don't knOW s 00 d e e b E B0 SO0 080008
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What was the highest grade your (husband/wife) completed?

above).

(Code

Have your school-age children been in a home with two parents

for most of their lives?

Yes

Child in the study ...
Other children .ccev..

od

No
O
[

Altogether, how many people live in this household?

How many under 187

How many over 187

Into which of the groups on this card did the total income for

your family fall for last year? (Hand R card 4)

a. Under 3,500 ....c....

. Don't know, refused

4
b. 3,500 - 4,999 ....... O
c. 5,000 - 7,499 ....... ]
d. 7,500 - 9,999 ....... U
e. 10,000 - 12,499 ..... UJ
f£. 12,500 - 14,999 ..... O
g. 15,000 - 17,499 ..... I
h. 17,500 - 19,999 ..... O
i. 20,000 or over «ceeee. O

O

)

(Interviewer estimate
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THE SCREENER INSTRUMENTS

The Screener Survey is a combined telephone-mail survey
of school superintendents and local school legal officers in 7 50
districts. The instrument to the school superintendent is constructed
by writing a list of every bi-racial school in the school district.
This listing is presented with coding categories for each school to
indicate whether the school is bi-racial because it serves an
integrated neighborhood, because of mandatory busing, voluntary
busing, boundary changes, or grade level reorganization. It also

requests the date at which any administrative integration took place.

A telephone follow-up is used to increase the response rate.
The telephone interview will also probe further with the following
open-ended questions:

1. Was the action taken under a Federal or Court order?

2., How much newspaper publicity has been devoted to school
desegregation in the last few years? Approximately how many times
has school integration been front page news?

3. Is there now a plan for further desegregation next fall?

4. Is there now any pressure on the school system from
local groups or from court action which might lead to desegregation in

the future? If so, please describe.

If this questionnaire elicits evidence of any Federal or Court

action in the school district, a second telephone interview with the
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school district's legal officer is taken, and the legal officer is asked
to describe in detail the type of administrative or judicial action taken

against the school district and the state of any action now in progress.
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COMMUNITY LEADERS QUESTIONNAIRE

\

This is a mail questionnaire with 4 modules: the basic form which
is administered to everyone, internal organization of minority leader-

ship, stages of controversy and implementation procedure, personal
views on desegregation.
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Basic Form

DRAFT COMMUNITY LEADERS QUESTIONNALKE

Looking at the list below, would you indicate whether each of these
has provoked a great deal of contrévefsy in (city) during the years
since 1970, has provoked a moderate amount of controversy, or has
provoked little or no controversy? (CIRCLE NUMBER UNDER APPROPRIATE
RESPONSE)

A great A mod- Little No
deal of erate contro- contro—-
contro~ amount versy versy
versy of

contro-

versy

A. Industrial and economic -
development (e.g., new 1 2 3 4
plants, electrification,
employment, labor supply)

B. Housing and building (e.g.,

slum clearance, blight and 1 2 3 4
deterioration, urban renewal,
zoning)

C. Education (including school
desegregation, new school 1 2 3 4
construction, financing, ne-
gotiations with teachers' union)

D. Public improvements, services
and utilities (e.g., trans— 1 2 3 4
portation, roads, streets,
sewage)

E. Culture and recreation (e.g., )
libraries, clubs, theaters, 1 2 3 4
parks)
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F. Race and ethnic relations (e.g.,
housing, segregation, unemploy- 1
ment, racial violence) |

G. Social improvement and welfare
(e.g., child welfare, de- 1
linquency, poverty, care for
the aged, handicapped)

H. Adir poliution and water

pollution 1
I. Corruption 1
J. ZLocal taxes 1

What has been the most controversial issue in the years since 19707

We would 1like to know how much controversy has there been with
regard to school desegregation at various points in time.

Before 1967
1967-1970
1971-1972
1973-1974
1975

Great Some Little No

deal contro- contro~ contro-
of versy versy versy
contro-

versy
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4. For each of the groups listed below would you please indicate
the position they have taken with regard to school desegregation.
Have they been visibly as public advocates of school desegregation?
Have they favored school desegregation but not been public advocates?
Have they opposed school desegregation but not publicly? Have they
been visibly public opponents of school desegregation?

Public Public
Advocate Favor Oppose Opponents
1. Labor unions 1 2 3 4
2. Democratic Party Organization 1 2 3 4
3. Republican Party Organization 1 2 3 4
4, Insurgent, independent, or

reform political organizations 1 3 4
5. Downtown retailers 1 2 3 4
6. Industrialists 1 3 &
7. Bankers and executives of

financial institutions; 1 2 3 4
other businessmen
8. Mexican—Americans/Chicanos 1 2 3 4
9, Puerto Ricans 1 2 3 4

10. Negroes 1 2 3 4
11. Other minorities 1 2 3 4
12. Neighborhood groups and

organizations 1 2 3 4
13. The largest circulation daily

newspaper i 2 3 4
14. NAACP 1 2 3 4
15. Urban League 1 2 3 4
16. Other civil rights organizations 1 2 3 4
17. White neighborhood groups and

organizations i 2 3 4
18. PTA 1 2 3 4
19. Teachers' association and/or

union 1 2 3 4
20. City council 1 2 3 4
21.. The mayor 1 2 3 4
22, The school board 1 2 3 4
23. School superintendent 1 2 3 4
24, Citizen's civic organizations

(e.g., League of Women Voters) 1 2 3 4
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5. What about the use of busing to desegregate schools? What has been
the position taken by the groups listed below? Have they been visible
as public advocates of busing? Have they supported busing but not
publicly? Have they opposed busing, or have they been visible as
public opponents of busing?

Public Public
Advocate Favor Oppose Opponents

1. Labor unions 1 2 3 4
2, Democratic Party Organization 1 2 3 4
3. Republican Party Organization 1 2 3 4
4. Insurgent, independent, or
reform political organizations 1 2 3 4
5. Downtown retailers 1 2 3 4
6. Industrialists 1 2 3
7. Bankers and executives of
financial institutions;
other businessmen 1 2 3 4
8. Mexican—American/Chicanos 1 2 3 4
9. Puerto Ricans 1 2 3 4
10. Negroes 1 2 3 4
11. Other minorities 1 2 3 4
12. Neighborhood groups and
organizations 1 2 3 4
13. The largest circulation daily
newspaper 1 2 3 4
14. NAACP 1 2 3 4
15. Urban League 1 2 3 4
16. Other ecivil rights organizations 1 2 3 4
17. White neighborhood groups and
organizations 1 2 3
18. PTA 1 2 3
19. Teachers' association and/or
union 1 2 3 4
20. City council 1 2 3 4
21. The mayor 1 2 3 4
22. The school board 1 2 3 4
23. School superintendent 1 2 3 4
24, Citizen's eivie organizations
(e.g., League of Women Voters) 1 2 3 4
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Could you identify any group, organization or individual most
responsible for making school desegregation a serious concern of
leaders in (city)? [ -

YES ..(ANSWER 74) 1

NO ... ... 0

If yes, who? 1f individual, what position does he/she hold?

Could you identify any group, organization, or individual most
influential in preventing a resolution of the school desegregation
issue in (city)?

YES . . (ANSWER 7A) 1
NO .. ... .. 0
Have any ad hoc organizations been created either to oppose
or support school desegregation in (city)?

YES . . (ANSWER 8A) 1
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Please list opposition organization and give the information

indicated.

Supporting  Neighborhood Racial Influence

or Opposing Based or Compo- on Policy-

School De- City Wide sition makers

Organization segregation .

Support...l Neighborhood...l Black......... 1 Great Deal..l

Oppose....0 City Wide...... 0 White.........2 Some........2
Chicano....... 3 Little......3
Puerto Rican..4 None........4
Mixedesssooons 5
Mixed Minority6

Support...l Neighborhood...l Black......... 1 Great Deal..l

Oppose....0 City Wide......0 White....ee.c.. 2 SOmE.sesvane 2
Chicano....... 3 Little..... 3
Puerto Rican..4 None........ 4
Mixed..ceeeean 5
Mixed Minority6

Support...l Neighborhood...l Black..... ««s.l Great Deal..l

Oppose....0 (City Wide......0 White.........2 Some..... ses2
Chicano....... 3 Little...... 3
Puerto Rican..4 None........ 4
Mixed.iceosens 5
Mixed Minority6

Support...1l Neighborhood...l Black......... 1 Great Deal..l

Oppose....0 City Wide......0 White..... ceee2 SOME.¢eesewns 2
Chicano....... 3 Little...... 3
Puerto Rican..4 None........ 4

Mixed..eseseesd
Mixed Minority6
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How good a job would you say the school board is

school desegregation?

! Excellent

Good
Fair
Poor

!

How good a job would you say the school superintendent

in backing school desegregation?

Excellent

Good
Fair
Poor

in backing

B BIVURN U

is doing

.
o~ o
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Below are listed a series of problems which school systems have.
For each, would you indicate whether it is a very serious problem,
a serious problem, a not too serious problem, or mot serious at all.

Very Serious Not Too Not Serious
Serious Serious At All
A shortage of school buildings 1
Selecting sites for new buildings 1 2
Selecting among different types
of new facilities (e.g., educa-
tional parks, middle schools,
magnet schools, etc.) . 1 2 3 4
Recruiting good teachers 1 2 3 4
Raising teachers' salaries 1 2 3 4
Meeting demands from teachers' groups 1 2 3 4

Meeting demands for desegregation

from civil rights groups 1 2 3 4
Meeting demands for improved educa-

tion 1 2 3 4
Outmoded curricula 1 2 ‘3 4
Special programs for gifted children 1 2 3 4
Remedial programs for slow children 1 2 3 4
Extracurricular activities and

athletics 1 2 3 4
Financing the total needs of the

school system 1 2

Punishment of students 1 2 3

Communist influence in schools 1 2 3 4 3
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12. Below is the same list as on the previous page. Would you indicate
whether each has been a very important issue in recent school
board elections or appointment, a fairly important issue, not too

important an issue, or not at all important.
[

Very Fairly Not Too Not at all
Impor- Impor- Impor- Important
tant tant tant
A shortage of school buildings 1 2 3
Selecting sites for new buildings 1 2 3
Selecting among different types
of new facilities (e.g., educa-
tional parks, middle schools, s
magnet schools, etc.) 1 2 3 4
Recruiting good teachers 1 2 3 4
Raising teachers' salaries 1 2 3 4
Meeting demands from teachers' groups 1 2 3 4
Meeting demands for desegregation
from civil rights groups 1 2 3 4
Meeting demands for improved educa-
tion 1 2 3 4
Outmoded curricula 1 2 3 4
Special programs for gifted children 1 2 3 4
Remedial programs for slow children 1 2 3 4
Extracurricular activities and
athletics . 1 2 3 4
Financing the total needs of the
school system 1 2 3

Punishment of students

Communist influence in schools 1 2 3
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Which of the categories listed over the right-hand columms best
describe the school board when they are deciding questions concerning

the issues listed down the left.

A shortage of school buildings
Selecting sites for new buildings

Selecting among different types
of new facilities (e.g., educa-
tional parks, middle schools,
magnet schools, etc.)

Recruiting good teachers
Raising teachers' salaries

Meeting demands from teachers'
groups

Meeting demands for desegre-
gation from civil rights groups

Meeting demands for improved
education from civil rights
groups

Outmoded curricula

Special programs for gifted
children

Remedial programs for slow
children

Extracurricular activities and
athletics

Financing the total needs of the
school system

Punishment of students

Communist influence in schools

Always a
Unanimous Vote

o

Occasionally

One or Two

=

Dissensions

NN

Often One or

Two Dissensions

Occasionally
a Close Vote

w W

Often a Close
Vote

s

They Never
Vote On It

(6, N ¥)]
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FORM #2

INTERNAL ORGANIZATION OF MINORITY LEADERSHIP AND PRIORITIES OF DEMANDS

1. working men and women
2., welfare recipients

3. residents of one neighborhood

4. businessmen 7. professional people
5. students 8. political leaders
6. white liberals 9. other (SPECIFY)

LIST THE 5 MOST IMPORTANT MINORITY ORGANIZATIONS IN (CITY).

1
Name of
Organization

2
In very approx-—
imate numbers,
how many people
do you suppose
this group could
mobilize for
a mass meeting
or demonstration?

3 4
HAND RESPONDENT CARD What major issues
CR-2. Above is a list has this organi-
of different kinds of zation concerned
people who might be itself with?

active in (org.). Which
one or two types of
members on the card

are the most important
in influencing the
organization's policy?
REFER TO COPY OF CARD
ABOVE AND CIRCLE
APPROPRIATE CODE BELOW

A, 1 2 3 4 5 6

7 8 9 (SPECIFY)
B. 1 2 3 4 5 6

7 8 9 (SPECIFY)
c. 12 3 4 5 6

7 8 9 (SPECIFY)
D. 1 2 3 4 5 6

7 8 9 (SPECIFY)
E. 1 2 3 4 5 6

7 8 9 (SPECIFY)
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ASK Q'S. 5-7 _FOR EACH.

5 6 7
Organization How many IF ANY TO Now I would like you to

full-time Q. 9: tell me whether you

staff mem- How many of think this organiza-

bers does them draw "' tion's goals would

(organ- regular full- tend more toward inte-

ization) time salaries gration of schools,

have? rather than or more toward im-

token salaries? proving minority

schools?

ENTER NO. ENTER NO. Inte— Improve Mixed Don't
gra- Minority know

tion schools

A, 1 2
B. 1 2
c. 1 2
D. 1 2
E. 1 2




-314-

The chart below has rows indicated for each pair-of organizations from
your list above. Would you please indicate the degree to which each
pair of organizations works together on pgojects or issues.

Organization Cooperate Cooperate Cooperate Don't Cooperate
Pairs Extensively Sometimes a Little At A1l

AB C o
AC
AD
AR
BC

BD
BE
Ch
CE
DE

The chart below again lists pairs of organizations from your list in the
rows. Would you please indicate how often these organizations disagree
publicly?

Organization Disagree Disagree Disagree Never
Pairs Frequently Occasionally Seldom Disagree

AB
AC
AD
AE
BC

BD
BE
CD
CE
DE
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13. How much conflict would you say there was among minority organizations over
the school desegregation issue. Would you say there was a great deal of
conflict, some conflict, very little conflict, or no conflict at all?

\

A great deal of conflict . . (ASK A) . .
Some confliet . . . . . . . (ASKA) . .
Very little conflict . . .« ¢« « &« &« « o« .

IV N

No conflict at all . & & o~ ¢ o « o o «

A. TIF A GREAT DEAL OF CONFLICT: Would you say that the conflict was due
mainly to a difference in goals, mainly due to different ideas about
strategies, mainly due to personality clashes among leaders, or mainly
due to a competition for the leadership of the movement as a whole?

Goals « ¢« ¢ v v ¢ s o o o
Strategies . . + « « o o o
Personality clashes . . . .

Competition for leadership

(S BV A

Don't KNOW « « « = = « « &
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FORM i3

FOR SCHOOL DISTRICTS WHICH HAVE DESEGREGATED ONLY

Please indicate how much controversy there was at each of the stages
of desegregation listed below.

Great Deal Some Little No Con- No Stage
of Contro- Contro- Contro-~ troversy in this
versy vVersy  versy City

A. When the issue first
came up

B. When the school board
first considered de-
segregation

C. When the school board
decided to desegregate

D. When the desegregation
plan was announced

E. The time between the
announcement of the
plan and desegregation

F. The first day of school
after the plan went
into effect

G. Six months after de-
segregation

Between the time that the desegregation issue was first raised and the
day desegregation went into effect, did the school system do any of the
following to prepare for desegregation?

Yes No
Hold teacher training sessions 1 0
Hold public meetings to explain desegregation 1 0
Meet with PTAs 1 0
Reassign teachers ’ 1 0

Reassign principals 1 0
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We want to know how school superintendents are involved with the
community concerns over school desegregation. So, during the
time the school system was planning for desegregation, did the
superintendent meet with any of these groups to discuss the
issue——either publicly or privately?

Civil Rights Leaders ...ceee.. I
Minority Parents Groups «.ceeceeeee 2
White Parents Groups sseeseescecess 3
Other Groups (specify) cviceceeeess &

None of these ....... cesssssas eees 5
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ADDITION TO THE FORM NUMBER 3 LEADER QUESTIONNAIRES
TO BE ADMINISTERED TO THOSE LEADER RESPONDENTS WHO WERE
INFORMED ABOUT THE ACTIVITY OF ONE OR MORE ACTORS

IN THE SYSTEM

We are interested in what (the Mayor, the School Superintendent,
School Board Members, other city officials, state legislatures, state
officials, other city officials) was involved in va.rioﬁs aspects of the
school desegregation issue. During the time the school system was
deciding what to do about desegregation did (you/he) do any of the
following?

A, Encouraged a meeting between civil rights groups
and the school system

B. Clarified to school board what the civil rights
groups wanted

C. Cautioned school board concerning the importance
of white opposition to integration

D. Cautioned school board about the importance of
Negro demands

E. Encouraged schools to act on the civil rights
demands

F. Discouraged school from taking some particular
action which the civil rights groups has asked for

G. Clarified to civil rights groups what the school
system was doing:to meet their demands

H. Discouraged civil rights groups from a demonstration,
sit-in, etc.

I. Explained to white groups the importance of civil
rights demands

J. Reassured white groups that their interests would be
considered

K. Explained to white groups that segregation had to be
eliminated

1. Did (he/you) do anything else? What?

M. Agreed to speak to an audience of citizens opposed to
desegregation
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N. Agreed to speak to an audience in favor of
desegregation

O. Criticized the desegregation plan publicly for being
too radical

P. Criticized the desegregation plan publicly for being
too conservative

Q. Advise someone on how to file suit to prevent
desegregation

R. Advise someone on how to file a suit to bring about
desegregation

S. Travel to the state capitol or to Washington to argue
against a desegregation order

Repeat for other actors that the respondent is informed about. For
school board members and city council members the questions should

be modified to ask whether any members did any of these things.

We are interested in knowing something more about the desegregation

.plan for the city, Were any of the following things aspects of your plan.

A. A voluntary trial program was carried out in order to
demonstrate that the plan was workable before the main
part of the desegregation plan took place

B. Parents were given the opportunity to volunteer to participate
in the plan

C. Students from schools to be paired were brought together
informally before desegregation began in order to overcome
their resistance

D. Parents meetings were held to give the parents opportunities
to express their views about the plan
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|
l

Parents meetings were held in order to involve parents in
the actual planning of desegregation.

Were any of the following criticisms made against the desegregation

plans in the city?

A,

B
C.
D

Principals complain that they were not involved in the planning

. Teachers complain that they were not involved in the planning

Parents complain that they were not involved in the planning

. Some parents complain that favoritism was being shown to

white parents

E. Some parents complaining that favoritism was being shown to

middle class parents
Criticism that white ethnic neighborhoods were being favored

Criticism that. schools in racially changing neighborhoods were
being favored

Criticism that schools in racially changing and integrating
neighborhoods were being shown favoritism

Criticism that too much busing was involved.

-

Criticism that white children were being required to go to
school in unsafe neighborhoods

Criticism that black students were being put in unsafe
situations

L)
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During the time when the school desegregation issue was active, describe
the activities or pressures employed by Civil Rights groups.

(I
4. What types of activities or pressures were employed?

Boycotts « = ¢« ¢ ¢« ¢ 4 ¢ s o . o 1

Demonstrations . « « o« ¢« o o « o 2
Sit-InsS + ¢ ¢ ¢ ¢« o « o s o« o« « 3
Threat of violence . . . . . . . &
Other ... ¢.e &« ¢« 4o ¢ ¢ ¢« v « o« 5
5. How long did these tactics continue to be used?
Boycotts 1
Demonstrations 2
Sit-ins 3
Threat of violence 4
Other 5

6. Was there ever any violence?
4=

NO ¢ ¢ o o ¢ o o o ¢ s s s o »

6A If yes, describe:

6B Who was the first violent activity from?
Civil Rights group . . . . . .
Hostile counter-groups . . . .
Unorganized onlookers . . . .
Public officials . . . . . . .

Police « ¢« ¢« v ¢ ¢ o « o o « «

(= NS, B S e

Other
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In handling these activities, did law enforcement authorities

ever make any arrests?

Yes . & ¢« o & &
1
No . ¢ ¢ o« o &

Don't Know

7A If so, on what occasions?

7B

7C

7D

7E

71F

Type of Activity
Boycott
Demonstrations
Sit-ins

Threat of violence

Other

Were civil rights leaders arrested?
Yes
No

Were they subsequently tried?
Yes

No

Were others arrested?

Yes

No
Howimany?

Yes

No
Were they subsequently tried?

Yes
No

.l
J2
.3

Approximate Year

01
0l 2

01
]2

01
2

g1
O 2

01
2

01
O 2
3
04
)
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8. Was there any organized response to Civil Rights demands from
the white community, either in opp%sition or support?

Opposition « « « « « « 1
Support . « ¢ ¢ . ¢ o o 2
Bothe &« ¢ ¢ ¢« ¢« &« ¢ « « 3

4

Neither « ¢« ¢ « & o « &

9. Was there any occasion when large numbers of white people got
together to discuss the demands, either by attending school
board meetings or other public meetings?

Yes ¢ ¢ ¢ ¢ ¢ ¢ o o« « o 1

NO o o o o o o o o o « 2

9A 1If yes, how many meetings were there?
- How many people attended the largest one?

10. Was there any occasion when Civil Rights organizations got together
a large number of peaple to discuss their demands, éither by attend-
ing school board meetings or other public meetings?

Yes ¢« ¢ ¢ ¢ ¢ 6 ¢« e o« o 1

NO e ¢ « ¢ o v o o « o 2

10A TIf yes, how many meetings were there?
How many people attended the largest one?

11. Was this issue ever front-page news in your lecal newspaper?
Yes « ¢« ¢ ¢ ¢ v 0. .1

NO e o e * ® o e e a -2

11A If yes, was it front-page news for several issues in a row, or
did it make the front pages sporadically over an extended period

of time?
Several issues in a row . . 1
Over an extended period . . 2
Both v ¢« = ¢« ¢« ¢« ¢« ¢« ¢« « + 3
11B 1If both, when was this fram to

(month year) (month  year)
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12. Was this issue the subject of any editorials in your paper?
Yes . . . . .. . 1
No . .. ... . 2

12A 1If yes, what was the general editorial position of your newspaper?

13. How about television—-was this issue ever a lead item of news on
local television stations?

Yes ¢ ¢ ¢ 2 v . . o 1

NO o ¢ ¢ ¢ ¢« o « o« 2

13A 1If yes, were any special programs broadcast about this issue?
Yes ¢« ¢« ¢ ¢« & o o o 1

NO ¢ ¢ ¢ ¢« o ¢ o o« 2
Other School Controversies

14, Have there been any individual or group civil disorders or violent
acts linked to the schools, (but unrelated to any of the above major
demands) which received front page newspaper coverage?

Yes ¢ ¢« ¢ 4 4 e o . o 1
NO v ¢ ¢ ¢ o o ¢ « o« 2

14A 1If yes, Date of occurrence s

(month) (year) (month) (year)

B Was a lawsuit involved: Yes 1 Yes 1 Yes 1
No 2 No 2 No 2

C Was a minority individual or group thought to be the
perpetrator: Yes 1 Yes 1 Yes 1
No 2 No 2 No 2




-
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j15. Describe tlby year indicated, the major educational issue locally the amount of aetivity generated
by any interest groups, the level of controversy, and whether there were any school-related
elections that year.
Amount of Interest | Amount of Con-| Was it an issve in
Year Major EducationalIssue Group Activity {troversy any board electiors
' ] I ~ 1 4 or school bond or
I DT oY 2l 0l o | tax referenda in that
SHESIZEIE  |DE[E5EE| 5 | year?
hjrﬁcg-ﬂ|4|4 & ?3wju)<ir§k1 Z '
A, Fall 1972~ ! |
Fall 1973 1 2 3 4 1 2 3 4 Yes Yo
B, Fall 41971~ |
Fall 1972
1 2 3 4 1 2 3 4 Yes No
C.Fall 1970~ .
Fall 1971 1 2 3 4 1 2 3 4 Yes No
D, Fall 1969- :
Fall 1970 4 2 3 4 d 2 3 4 Yes No
1
!
E. Fall 1968~ | 1 2 4

43
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Form 4

DRAFT LEADERSHIP QUESTIONNAIRE

Information, Perceptions and Attitudes Vis—-a-Vis School Desegregation

1. In your opinion, how many white people in
you say are in favor of separation of the
them, about 75%, about 50%, about 25%, or

At least 907 ciivveennnnn. veeses
AbOUL 757 veeveennarsonnanss ceon
About 507 .evereieeercanannanann
About 257 .iceeecinnstcinsonananns
Less than 107 .cevveveeveneeionns
Don"t KNOW ssesevsnanancnssanans
1A In your opinion, how many black people in

you say are in favor of separation of the
them, about 75%, about 50%, about 25%, or

At least 90% cveiineninannnnnnns
About 757 .ieeniiiiinscnnnenanas
About 507 coviiieiescecnnsennnan
About 257 veveeesenccnsaconsanns
Leés than 107 ....oeveenanscanas
Don't KNOW seevevnanaoscansnnnes

your neighborhood would
races: at least 90% of
less than 10%°?

01
0 2
O3
[J &
0>
Oe
your neighborhood would

races: at least 907 of
less than 10%?

1

2. How about Negroes in (city)? How many would you say are in favor

of separation of the races: at least 90%
about 50%, about 257%, or less than 10%?

of them, about 75%,

At least 90% ...... cerecereanrans 01
About 75% civeenriencenns e aeeee 12
About 507 ...s.e... sesseccnas sen 0 3
About 257 seeeciacncancnncanaanas O &
Less than 10% ..ceeeeees feeneaees J>s
DON't KNOW vevevevanseancnonnnrons Je
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§
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How about Mexican Americans or Puerto Ricans in (city)? How many
would you say are in favor of separation of the races: at least
90% of them, about 75%, about 50%, about 257, or less than 107%?

At least 90% . eeverirevennnnensas [J 1
ABOUL 75% vevereneninensannananes [ 2
ABOUEL 50% wueevenensonnnncannense []3
ABOUL 257 voeeneensvesannncnesanas [ 4
Less than 10% eeeeeeevceseaneasss [15

DON't KNOW eevvsevencencnssnnsanee L1 6

How much real change do you think there has been in the position

of the Negro in (city) in the past few years:

not much at all?

AJOt tuivernrencnsnssensnssasesas [J1
SOME «vseeevoncvasnnasansnnasacne LJ2
Not much at all .....ceoeeceeeuae [1 3
DON't KOOW ceveeovevesaannnnneaes [ &

a lot, some or

How much real change do you think there has been in the position
of the Mexican—-American or Puerto Rican in (city) in the past

few years:

a lot, some, or not much at all?

AJOt suiveevnnennsncncossnnasanses [ 1
SOME uesesscanncancsssansnocasas [ ]2
Not much at all ....vseeveneansas [ I3
Don't KOOW +vvvunanvonnenscncnass L) &

Do you think that the racial integration of schools
going too fast, not fast enough, or about right?

TOO FASE vuveeeneesnancannsnseass L] 1
Not fast enough ..ecvevevcsancee. L[] 2
About right ........ cressesanana . O3
Don't KOoW «ecueuvenss R I A

in (city) is
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Do you think minority groups are justified in using orderly marches

to protest against racial discrimination in (city) schools? 3
YES teeesnncanrsnanasess [J1 . #
NO cevvenenencansnsnsese []2
Don't Know ...... seeesas [13

Do you think minority groups are justified in using school boycotts
to protest against racial discrimination in (city) schools?

Yes coueen cresnecaee eeee 1
NO tivevescaanenancnnaeas []2 .
Don't Know ....... ceees. 3

Do you think minority groups are justified in using protest demon-—

strations to protest against racial discrimination in (city) schools?

YeS seeececocsnnnanecess [J1
NO wvvevennnnncnansnsees L[] 2
Don't Know .ecveneeeeess [ 3

Do you think minority groups are justified in using testimony at
school board meetings to protest against racial discrimination in
(city) schools?

YeS ceeecvasacdoncasneas [J1
NO cencesccsascosncnnsas []2
Don't KNOW weveereeaness [ 3

Do you think minority groups are justified in using petitioning
of government officials to protest against racial discrimination
in (city) schools?

YeS vevenenneanensneenss [J1
NO toveenennncnnnneennes ]2
Don't KNOW eeceeeeeeaeas [ 13

1
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10. Now, how important are they to you?

Very Important

Not Very Important Don't Know

Racial Imbalance 01 g2 QO3
School Desegregation U1 2 03
Equal Education 01 O2 O3
Busing Oi1 O2 Os

o4 Os 06 07
O4 s 6 Oy
O« Us Qe O
Os4 Os Os U7

oo od

11. One approach to achieving racial balance in the schools is to bus
both minority and white school children from ome school district
to another school district. In general, do you favor or oppose

busine across district lines?

FQvOoT ceeavevencseceneesse [J1

OpposSe cseceese

P I I

Don't Know (Skip to 115 .. O3

12. How strongly do vou (Favor/Oppose)
Very strongly .
Strongly ......

Moderately ....
Just Slightly .

busing across district lines?

N ]!
cheeaans ... QO2

S I
AP I A

13. Another approach to achieving racial balance in the schools is to
bus both minority and white children within (city), thereby
balancing the racial proportions of each school in the district.

In general, do you favor or oppose

within district busing.

Favor (Ask A,B) c.cevceen. 01
Oppose (AsSk B) sevennsasss 02
Don't Know (Skip to 12) .. Os

14. Do you prefer it to across-district busing?

No, favor across-district busing more .... [J 1

Yes, favor within-district busing ........ O 2

DON't KNOW vevecrenncsscssonnencsacacansos . O3
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19. Here is a list of groups and people that a school desegregation
plan will affect.

'ASK ABOUT EACH GROUP LISTED BELOW: Do you think that (GROUP) will
be helped or hurt by school desegregation? (RECORD RESPONSE UNDER
COL. A) Then Ask: Do you think they will be (helped/hurt a lot
or a little? (CODE UNDER COL. B). )

Col. A Col. B
Neither
Helped
Helped Helped Nor Hurt A Hurt Don't

A Lot A Little Hurt Little A Lot Know

Children from lower in- ) -~ -
come families 1 2 3 1 2 3

Children from middle
and upper income

families 1 2 3 1 2 3
Black children 1 2 3 1 2 3
White/Anglo children 2 2 3
Chicano or Mexican-

American children 1 2 3 1 2 3
Teachers 1 2 3 1 2 3
School administrators 1 2 3 1 2 3
Parents 1 2 3 1 2 3

20. Do you think that the desegregation of schools will have (has had)
an impact on taxes?

Yes (Ask 26A) .ce.ce.. ... 1
NO teeecccesasasasassoans 02

20A Will it increase taxes or decrease taxes?
INCYease sascssesnssaaas [J1

DECTEASE sevsesvneasnene [J2

21. Has school desegregation or will school desegregation influence
white families to move out of (city) who otherwise would not have
moved?

Yes (Ask 27A) ceveecenn.. g1
NO tevasscenssnncsannnscs 02
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15. How strongly do you (Favor/Oppose) busing of all races within the
school district very strongly, strongly, moderately, or just
slightly? .

Very strongly «cceeeecesss
Strongly e.eeeasasscaces

Moderately ..iceeeeanesen-

oW N P

Just Slightly sveeeeoess

16. Another approach to reduce the number of racially imbalanced
schools is to bus (minority) children to every white school in
(city) but not to bus any white children. In general, do you
favor or oppose the busing of only (minority) children to every
white school in (city) in order to reduce the number of racially
imbalanced schools?

Favor (Ask A,B) cceev.c..
Oppose (Ask B) .teivevens

Don't Know (Skip to mext
13) ...... 3

17. Do you prefer busing of only minority children to every white
school over busing children of all races?

Prefer busing children of all races ..... 1
Prefer busing minority children only ....

Don't KNOW veeesscenn teesccansacessansenn 3

18. How strongly do you (Favor/Oppose) busing of only minority children
to every white school in (city) very strongly, strongly, moderately,
or just slightly.

Very strongly «.ceeeesansss
Strongly cecececscacannnnns

Moderately .ceeeesnnnannans

S~ W N =

Just slightly «vveeoncesans
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21A Has it influenced a larger number of families, some families,
a few families, or only a very few families?

Larger Number ...eceneavweees. [J1
SOME tvevveacssnnncanacannans [J2
FEW vierecnonnnnns B I
VErY FEW veveereverennennnnss L4

22. How seridus a problem is violence in the schools of (city)?
Very Serious.......ecuieeeeen.. [J1
Serious ...... cheeeretsanaans U2
Not Too Serious ....ceeeeee.. [J3

Not at all Serious ...eeee... Ll4&

23. If the school system has desegregated: Has the problem of violence
increased or decreased since desegregation?

Increased cicececcaccecccncsns 1

Decreased .cveeeeesescencccccns 2

Please indicate whether you agree or disagree with each of the follow-
ing statements.

Agree Disagree

24 . There is a problem with the civil rights move-
ment because many minorities are demanding privi-
leges which whites do not have. 1 0

25. There is no ‘reason to think that minorities will
learn more in an integrated school. 1 0

26. The federal and state government should establish
agencies to help minorities find housing outside
the ghetto. 1 . 0

27. In many cases, minority leaders have not been
willing to make reasonable compromises on
civil rights issues. 1 0

28. The government has been too lenient in handling
rioters. 1 . 0
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Agree Disagree

29. Most demonstrations have hurt the minority
cause as much as they have helped. 1 0
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?CLASSROOM OBSERVATION INSTRUMENTS

Student and teacher reports of what goes on in the classroom. are
valuable, but these rleports provide only|limited information and are
subject to respondent bias; therefore, we propose that classroom obser—
vation data be gathered in each school, This data would be gathered-
to study the behavior of the teachers and the pupils; to determine if
teachers expect different performance from different students, and 1f

so, how these differential performance expectations are communicated %

by the teacher. Classroom observation would provide data on the re- . ..

! % i
sources available to the classroom and how these resources are used vl

Firsthand observation would provide an overall impression of the cli-
mate of individual classéooms and of each school in general :
Numerous classrobm Observation schedules ‘have been developed, each
with particular advantgges and disadvantages. The purpose for which
classrooms are being observed should. dlctate the selection of the obser—
vation procedure. Oneepf the obJectlves of the classroom observatlon

1

being. proposed here is to determlne whether teachers communicate dlf—

LI

ferential performance egpéctations and evaluations to students. To
achieve this obJective we need to, look at what ‘the teacher communicates,
as well as looking at what*the students communlcate. It is the exchanges
which take place betweentstudent and teacher which need: to be ébserved.;
We also recommend thaf a Qairly low—inference procedure be used.‘ Low—E?
inference categories requlre the observer to note ‘the occdurrence or non-
occurrence of an event, wheqeas highsinference categories require the
observer to interpret behaﬁ&or. Highdinference categories are subject

to a great deal of obsetver bias, and if such measures are used we
recommend they be used 1d Juﬁation with low-inference measures. and

~

be regarded as suppleméntal %ata. o - :

In our review of classroom observation techniques, the Good and
Brophy (1969) "Teacher—Ch11d=Dyadic«Interaction schedule appeadrs to
best meet the requirement&lof the objectives outlined above The Good -
and Brophy system applies only to those classroom 1nteractions in which
the teacher is dealing wi%h 2 91ng1e, individual child; 91tuatlons in

which the teacher is addréssing himself to the entire clasé as a group,

3

venan

Y
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[}

Bl

&



https://ad�dresis:i.ng

~337-

such as lecturing, are omitted. Their procedure is specifically appli-
cable to studies that focus on intraclass individual differences. [To
better meet the needs of this proposed study, the Good and Brophy system
has been modified to include systematic classroom observation as well

as systematic observation of several individual students from each
classroom. ]

Following is a more complete description of the type of classroom
observation we propose, along with sample forms. Every interaction be-
tween the teacher and an individual child is coded. 1In addition, several
aspects of the system involve preservation of the sequential nature of
teacher—-child interaction, so that cycles of initiation and reaction
are not lost in the coding process. This feature is especially important
for studying the communication of performance expectations, since it al-
lows separation of effects due primarily to the teacher from effects due
primarily to the child. The system also allows for the conversion of
raw codes from the individual children into percentage scores which
neutralize the effects of differences in the absolute frequencies of
various types of interactions they have with their teacher. Teachers'
interactions with particular children or subgroups of children may then
be compared directly with interactions in equivalent situations with
other individuals or groups. In this way, quality of contact (what the
teacher does when engaged in certain kinds of interactions with the child)
and quantity of contact (the sheer frequency of the different kinds of

interactions) may be studied and evaluated separately.

SUGGESTED DESIGN FOR CLASSROOM OBSERVATION

Prior to the scheduled observation, certain information should be
collected from the teachers whose classrooms are to be observed. This
information should include a seating chart, showing the students by
name; the ethnicity of the students; and the teachers' rankings of their
students according to achievement level. It would also be advisable to
obtain a typical daily activities schedule from the teachers so that
there would be a means for judging whether or not the activities observed
were typical for that classroom. The research staff could then preselect

students for observation. Four to six students per classroom should be
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selected--two to three students from the upper third of the class in
terms of achievement level and two to three students from the lower
third of the class. Each pair, or triplet, should contain students of
different ethnicities so that in analysis the effects due to race can
be separated from the effects due to level of achievement. Schools
which track students according to ability level should be identified,
since the absolute differences between high-achieving students and low-
achieving students will be less in classrooms from schools which track.
In case one or more of the students is absent the day the observing is
to take place, student alternates, matched by ethnicity and achievement
level, should also be selected. The seating chart and the names of the
students to be observed, along with the names of the student alternates,
would then be given to the observer. The observer should not know that
students have been categorized by achievement level. The observation
team would then be given training in using the observation method se~
lected; from their experiences, Good and Brophy recommend a one- to
two—-week training and practice period to establish sufficient intercoder

reliability.

The Good and Brophy System

Five different types of dyadic interaction situations are coded in

the Good and Brophy system:
1. Response opportunities, in which the child publicly attempts

to answer a question posed by the teacher.

2. Recitation, in which the child reads aloud, describes some
experience or object, goes through arithmetic tables, or makes some
other extended oral presentation.

3. Procedural contacts, in which the teacher-child interaction

concerns permission, supplies and equipment, or other procedural matters
concerned with the child's individdal needs or with classroom management.

4. Work-related contacts, in which the teacher-child interaction

concerns seat work, homework, or other written work completed.by the
child.

5. Behavioral contacts, in which the teacher disciplines the child

or makes individual comments concerning his classroom behavior.

'f
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These five broad cdtegories of teacher-child interactions are kept
distinct from one anothér in coding, and each type has its own place
for coding on the coding sheets. On the General Classroom form (p.
these five categories have been modified slightly and are to be used

to record the types of interactions which take place in the classroom

Counts will be made as to the number of times each category is used,
by ethnicity of student. These counts will be separately tallied
according to the source of the interaction (whether teacher or student).
In addition to this physical separation of the coding for the five -
typesg of dyadic contacts, coding distinctions are made concerning the
na;ure and sequence of the interaction observed on the General Class
Activities and Reading and Recitation forms (p. ). Tor every iater-
action, coders note whether the initiator was the teacher or the child,
and also code information concerning the teacher's message or response
to the child during the interaction. In addition, the coding of respomse
opportunities and recitation turns also includes information concerning
the type of question asked and the quality of the child's response, both
of which are coded before coding the nature of the teacher's feedﬂéck.
The latter coding also includes preservation of the sequential order of

events, so that the chain of action and reaction sequences within these

interactions is maintained.

Response opportunities are characterized by three key aspects:

a. They are public interactions between the teacher and only a
single child at a time, but are nevertheless meant for and
monitored by the -entire class or by the entire group operating
at the moment (such as a reading group).

b. They occur when the teacher asks a question demanding a verbal

response from the child or when she asks the child to publicly
respond to a question requiring a nonverbal response.

c. Only a single individual child makes the respomnse.

Response opportunities as used in this system are considered to be
teacher afforded; they thus involve individual recognition of the child

by the teacher. Each response opportunity which is coded requires coding
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of five separate bits of information: the identity of the child, the
type of response opportunity, the level of question asked, the quality

of the child's answer, and the nature of the teacher's feedback response.
[

Reading and recitation turns differ from other response opportuni-

ties in that the child is required to make an extended oral presentation,
and the amount of teacher-child interaction expected is dependent upon
the performance of the child. The student who successfully completes
his entire turn without error will ordinarily interact with his teacher
only at the end or when she makes some comment about his performance as
a whole. The child who frequently makes mistakes along the way can
expect the teacher to react to him each time he makes a mistake or gets
stuck. Therefore, there is a separate reading and recitation coding
sheet.

The last three dyadic teacher-child contacts in this system differ
from response opportunities and reading and recitation turns in that
the teacher is dealing privately with one child about matters idiosyn-
cratic to him rather than publicly about material meant for the group
or class as a whole. The latter distinction is the key one, since these
teacher-child dyadic contacts are not always private. These contacts
are divided into procedural contacts, work-related contacts, and behav-
ioral or disciplinary contacts. .They are also separately coded according
to whether they are initiated by the teacher (teacher-afforded) or by
the child (child—-created). The coding also reflects certain aspects of

the teacher's behavior in such contacts. Work-related contacts include

those teacher-child contacts which have to do with the child's completion
of seat work or homework assignments. Procedural contacts include all
dyadic teacher—-child interaction which is not coded as work-related con-
tacts or as behavioral contacts. Behavioral contacts are coded whenever
the teacher makes some comment upon the child's classroom behavior; work-

related or procedural matters are not involved.

Supplementary Observations

In addition to recording teacher-child interactions, the observer

should also record the presence or absence of resources in the classroom




-341-

as well as her impressions of the classroom climate (see pp.

for suggestions of types of information to be recorded on supplementary
form). We are not only interested in the types of resources available
(such as nonteaching staff, equipment, and reference books), but also
the use that is made of these resources. We are interested in visual
or other clues which would indicate that the teacher and students are
promoting interracial contact and friendships. These supplementary
observation processes could be recorded during the periods when the
teacher is lecturing or interacting with a student who is not being
observed. '

In order to get a feel for the climate of the school in general,
the observer should follow her classroom to the playground during recess
and the school cafeteria during lunch. Again, the frequency and type
of interracial contact among the students should be recorded (see Appen-—
dix for suggested types of information to be collected). At the conclu-
sion of the day, the observer would record her overall impressions of
the school and the classroom she observed. These impressions would be
largely judgmental, but would serve to suggest how successful this de-
segregated school has been along certain key dimensions (see Appendix

*
for form).

Open Classrooms

Essentially the same observation procedure can be used in those
classrooms which are open classrooms. The one exception to this pro-
cedure concerns the number of students per classroom to be observed.

Two students should be observed in an open classroom. At fixed inter-
vals, the observer would alternate between these two students. She would
record the teacher-child interactions as described above, as well as any
interactions between her students and other adult figures in the class-
room. The observer could also conduct mini-interviews with her students

periodically to determine their reactions to the classroom activities.

%
For an example of how an overall assessment of teachers can be

used, the reader is referred to Nancy St. John's "Thirty-Six Teachers:
Their Characteristics and Outcomes for Black and White Pupils," American
Educational Research Journal, Vol. 8, No. 4, November 1971, pp. 635-648.
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Data Analysis

Various analyses can be performed with this data base. The rela-
tive amount of time spent in different acttlivities or the types of inter-
actions which tend to occur in different types of activities can be
calculated. Comparisons can be made of the quality of teacher-child
interaction in different individuals and groups, despite differences
in quantity of dyadic interactions with the teacher. Comparisons can
be made concerning the use of affirmation or praise for correct answers
and, conversely, the use of negation and c;iticism for incorrect answers.
The data can be analyzed to determine if teachers sustain interaction
longer for some students than for others. From this proposed study
it could be determined whether or not teachers tend to treat students
differently according to ethnicity or achievement level. This study
will serve, as well, to validate and expand upon our findings elsewhere

concerning the effects of school desegregation.

1]




GENERAL CLASSROOM®

Class Page of
Date Observer
*k Black White (Anglo) | Mexican American Puerto Rican Other Class )
Category ' Teacher| Student | Teacher| Student| Teacher| Student| Teacher| Student| Teacher| Student| Teacher| Student

1. Response

2. Recitation

3. Procedural

Work-related

Behavioral
(+: ")

*
This is the general classroom form for recording the five categories of teacher-student interaction by ethnicity of

student or classroom as a whole (i.e., interaction directed at two or more students).

This form wlll be used whenever the

teacher is interacting with a student who is not one of the selected students for whom interactions are to be recorded in

depth,

ok .
The response category is to be used whenever the teacher or student asks or responds to a questiomn. The recitation

category is to be used when the teacher is lecturing or the student is reeliting or reading.

whenever the teacher-student interaction concerns procedural matters.
concerns seat work, homework, or other written work.
comments are made concerning the student's or class behavior.

times each category is used, as well as the source of the interaction (whether teacher or student).

The procedural category is used
The work-related category is used when the interaction

The behavioral category 1s to be used when positlive or negative
In all cases, simple counts will be made as to the number of
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A-3

CLASSROOM SUPPLEMENTARY OBSERVATION FORM
1

Glass Date Page of

Observer

Types of information to be recorded on this form include:

® Nonteaching staff

1. How many adults, or additional nonteaching staff, were present
in the classroom at some time during the day?
# of teacher aides
# of parent volunteers
# of peer tutors
# of crogs-age tutors

# of other assistance (describe)

2. What was the main function they performed?
No additional staff in classSroom .sceeceses
Clerical or other tasks .c.iceeesccesancancs
Helping students with their work ...cecse..

Disciplining students «.ceceeececensaosacsns

bt &~ W N =

Other (describe) S0 s s a0 st R0 RIS PSRRI DRS

® (Classroom structure

1. " Are the students assigned seats by the teacher?

YeS '8 S 60 0 90 NEES NS0 NCSNLGCNENSOOETRIESIEILISEETRE

No._l.-nl.llll,.ll..lII.lllli.lll‘.l'oiil....-.
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2. Did the class break up into small groups?

No (skip to Q. %) R R T RETRERR RO

a. If Yes,
Did the teacher assign the students to groups, or did the

students select their own group?

Teacher assigned ....ceeeeecesrerecccnannes 1
\ Students selected .cieeevcacsssoscananccans 2
b. If Yes,

Were these groups desegregated?
None, Or Very £ew cccceesccaosssvocacnesans
Some S 0 8 8 0 a8 O P 00 S E NP NOP B P AE QN OSSP S P BB BN SN OES

All or most Of them eeeevececsosscsossascee 3

3. Were the students allowed to select activities of interest to
them?
Yes 4 4 9 & & 0 0 P 2E S PO SRS DS T SS QW DIE BSOS BT 0S8 88 e 1

NO @8 68 0 E N BEEC LN ETRSEPRSSSELEPNESEESRINAREGIEOTS

® Visual displays

1. Was the work of the students displayed in the classroom?

YeS & 908 0060 e 00 PSS GPOPEREINES IS S0 LT B E 1

NO 9 06 5 ¢ 0 050 EPEN SO NELEIILRENSEEVOETSTSOSN 2

2. Were their pictures of minority-group people or minority-group
cultural symbols displayed in the classroom?
Yes coiivsceoancene P §

NO sevevstannsanenasncsasacasessnssasansanes 2

3. Were there animals or other living things present which required
student care?
Yes ® 8 0 5 & DS OSSP B SO ST EE DS PSSO B OGS PSS S a0 1

NO S8 8 586660 E N BEECTINENPELOIENNSOOEIOENNNEOIEEEETRES 2
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® Resources

1. Were books, other than textbooks, available for student use?

YeS ..------c.--,-ll.lacno...c.l.--u-.o-o-o.- 1

NO ----- s e e e s e esOP P IR RPSIERTREOEOEOEERERESTROETOSTETRTTE S 2

2. Was there a variety of materials available to supplement student
learning?
Yes ® 4 0 0 6 8 0 &0 00 RSSO OSSO S OSSO NS S ESDLE PR OB '1

NO 5 2 8040 00 0SS0 E0EERATN00NE0OSSSLONOESNE BSBAGS 2

3. Did the students make use of the classroom resources?
None or very few sseecsvesssscccessnnossanss 1

Some 060006600060 08000000800000s0ED0IGEBIEDSEOISIILDS 2

Many © 508 0 a s e EEOsCRSENE PEE PO PG00 ROREREGESGES 3
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A-4

SCHOOL SUPPLEMENTARY OBSERVATION FORM

|
(I
!

Date Page of

Observer

Types of information to be recorded on thig form include:

® Playground observation

1.

Were the students engaged in teacher planned activities, or
activities of their own choosing?
Teacher planned activities .cceeeeccsccscss 1

Activities of students' choosing ..ecceeee. 2

How many adults are present on the playground (not counting
yourself)?
# of adults

Pick out the largest cluster of children on the playground.
Are all the children in that group the same race or ethnic group?
Yes S @ 8 0 8 50 8O 00 Q0 O S S8e e e ® 8 008 8 60" 80888 s s 1

NO 6 5 08P PR G CE 0000 s NN LENOCRCESsSREEEDRAEOTSTS 2

Observe any children who may be standing alone on the fringes of
the activity. Are they all the same race or ethnic group?
Yes ® @ ® 6 ¢ 08 0 O 00 4T 8 S T OO OO OEEE O OO S 000 e EE DSOS 1

NO ® 88 0000 P 9ECE0 TGS NGSO00EINEBCEOOEOOIESOTLETS 2

Is the atmosphere on the playground relaxed and friendly, or are
there tensions or fights?
Relaxed and friendly ..c.cccviveccccinennnen
TensSions eceeececacsasccscctencnsssascssncnss

Fights @5 68 650650088003 BERESIPIPBLEEORORO SIS

Sw N

Neither (describe) vievecscsceccaccccccnces




350 -a

® (Cafeteria observation

1. How many adults are present ip th? fafeteria (not counting
!
yourself)?

# of adults

2. Are there any interracial groups sitting together at lunch?
None Or 2 few .eecececsscocncassscansanasnes 1
SOME teeveetscesossnasseossacnccsssssassace 2
MANY eceeeececcaesccasncsacssosscsasaanasnansas 3

No cafeteria eveescecsascscsnccsncssvancsns 4

3. 1Is the atmosphere in the cafeteria relaxed and friendly, just

noisy, or were there tensions or fights?

Relaxed and friendly ..e.eceeececccccsscncenss 1
Just noisy ........ teeccvessccsnsennsnsssses 2
TEenSe seeesaceasaes .
Fights teveeecnseas tescsccasesescnnas e &

5

ND Cafeteria 508 00800 P GIEINESIESEGESSESEEBRREOSEOEDN
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A-5

OBSERVER OVERALL IMPRESSIONS FORM

Class Date Page of

Observer

This form should be completed by the observer immediately following

each classroom observation. In addition to the suggested questions

below, the observer should record any descriptive comments she or he
feels might be pertinent.

1. Overall, did the students appear to be happy or unhappy?

Very Very
unhappy happy

2. Would you say the teacher presented concepts and ideas clearly,
or did they seem vague and ambiguous?

Concepts and ideas Concepts and ideas
were clear were vague

3. Did you feel the teacher was enthusiastic about teaching, or did
she appear indifferent or disinterested?

Indifferent,
disinterested

Enthusiastic

4. Did you feel the teacher was understanding of the needs of children,
or did she seem unsympathetic to their needs?

Unsympathetic Understanding

5. Did the teacher appear optimistic, or pessimistic, in her outlook
on teaching?

Optimistic Pessimistic




10.

Now,

11.

352

Would you say the teacher appeared harsh or kindly to her students?

Harsh ] Kindly

Overall, did you feel that the students were attentive or inattentive?

Inattentive Attentive

How much learning of academic subjects did you feel was taking place
in this classroom?

A great deal Very little

How well do you think students were learning to get along with
children of another race?

Very well Not very well

Would you be willing to place a child of yours in this classroom?

Yes No

for a few questions about the school:

Please rate the condition of:

A B
The landscaping The physical
around the condition of the
school classrooms

Very attractive and well main-—

tained cvieeiinaens cerees e 1 1
Well maintained, but nothing

special ..cviveeene tescecanas _ 2 2
Not too well maintained ..... .o 3 3
Had been nice once, but very

bad condition now ...... ceees 4 4
Poorly maintained/heavily

littered ceeveccecsnsasssaonn 5 5

No landscaping at all ....ceces
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12. How many broken windows were there in the school?
None Or very few ecesceceesccsaseassssscasssss 1
Some .eeienencnse A

Many eecececcess P 3

13. Are the water fountains in working order?

YES ------ #68 Es 0SS sEERSEBsEsCECR SO R0RESSIBEBNEOETOTTS

14. Do students need a pass to be in the hall during class sessions?
YeS cecessnsaces e §

NO secacosacncccnssnsnnsnsnass seseacnscsacssaanes 2

15A. How many of the following are displayed in the school, either on

walls or in showcases, or displayed in some other way? RECORD "(Q"

FOR NONE,.
Number
(1) Black or other minority—gfoup cultural
SYHDOLS ceienesscesoscsscssnsanscnansonnas e
(2) Pictures of famous black or other minority-
SroUpP PEOPle tierieccicsncassssssessssannenns
(3) Pictures of famous white people .vvcseeccaceas
15B. Were any of the following noticeable on the walls?
Yes Mo
(1) Art work done by students .eeceeeessonascsnsss 1
(2) Graffiti or profanities .i.eesesecssesnncanans 1
(3) Bulletin board for students to put up
ANNOUNCEMENtS soevscscscoscsossscssssannsnnes 1 2

16. TIs this school named after a person? ASK SOMEONE IF NECESSARY.
Yes soouae s ecseevescssssassatssbracssancnenns . 1

No (Skip to Q. 17) ® 8 8 80 60 8¢ S Aas eSS S0 e et as s 2
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16A. If Yes,
What (was/is) the race or ethnicity of that person?

Black veceeveersvaccannnnes R LR

White Aaseeav s s et 00t RGEsROas es s s scsoes o s

Puerto Ricam .ccecsesscessccssvecscsasesnacns cee

A

1
2
Mexican American or Mexican .ssceececsssncceasee 3
4
5

Other (specify) teeveenccscesscnsacans ceaens .o

17. 1f you had a child of the age of any of the children in this school,
is this the kind of school you would like a child of yours to attend?
I'd like it very much ceceeccescsaoscescennans 1
I wouldn't mind, but I wouldn't be thrilled .. 2
I would not like it ..vececeerenssancscascecss 3

I would not allow my child to attend this
SChOOL t.iveurenesosssasaccnsanacsacssanannae &
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Year 1: School Observation Form

The questions on this form are to be answered by the test administrator
when he or she is in the school for the first time.

SCHOOL: DISTRICT:

SCHOOL NAME:

1. Please rate the condition of:

A B
The landscaping The physical
around the condition of the
school classrooms

Very attractive and well main-

tained 9 ® 5 6 o200 6 808 ¢ 0 00 8 &0 st P 1 1
Well maintained but nothing

special ..cecieecsccanccnsenns
Not too well maintained .......
Had been nice once, but very

bad condition NOW cevovseesns 4 4
Poorly maintained/heavily

littered ..oveeeseccsaonnnneces 5 5
No landscaping at all ..cccasse 6

2. How many broken windows were there in the school?
None or very few ....vvececsscesas 1
SOmME teeceeencecaassacsansescnssas 2

Many % o0 e, 000 s8 00 0acsEsE0 RS EsBNESR 3

3. Are the water fountains in working order?
Yes ® 5 0 & 98 & 0 08 0 0600 S0 SO0 R SR 1

NO teeveeccanensansansssasassssncns

There aren't any water fountains . 3

4. How many, if any, security officers are at this school? (Just record
the number of officers you have seen on any given day.)

security officers
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5. Are there student monitors in the halls?

Yes, while classes are in session ..e.viece.nn 1
Yes, between classe? R F RALELEERL ee 2
Yes, both of these ..civeceannees .l...........

NO, NEIitHET sveveeceernsncnaccoernsnasnnncnnas

6. Do students need a pass to be in the hall during the class sessions?

D =Y =

NO 60 ¢ 9006005000800 008 ¢20008RPPENPESESEIOIEOETBOEOIETDOTE

7A. How many of the following are displayed in the school, either on

walls or in showcases, or displayed in some other way? RECORD "Q"

FOR NONE.
Number
(1) Black or other minority-group cultural
SYMbOLlS .eveeveccaccasnsasassasssnsansne
(2) Pictures of famour black or other
minority-group people ...ecieecisennaas
(3) Pictures of famous white people ..ccicce..
7B. Were any of the following noticeable on walls?
Yes Mo

(1) Art work done by students ce.ceeecenesess 1
(2) Graffiti or profanities ...secscesescaene

(3) Bulletin board for students to put up
ANNOUNCEMENLS sessecsecsoseresscssnssses 1 2

8. 1Is this school named after a person? ASK SOMEONE IF NECESSARY.
Yes (answer Q. 8A) cvvevceasssasesssssarasass 1
No (Skip to Q. 9) ® 8 6 8 96 0 96 0B G0 O S A S E 0SSN SN e 2

8A. If Yes, what (was/is) the race or ethnicity of that person?

Black seuceececcscesssascacsaanssancacsnnnnss 1
White «.oeeesees ceeessessecsscsessessssascnnes 2
Mexican American or Mexican ..cceccececesceess 3
Puerto RICAN t.icveesosesssesscssncsssnsasanes &
Other (specify) ...... teceveacsssaacssssenrass D




359

9. Of the groups of students you observed walking together before,
between, or after classes, how many interracial groups were there?
None or very few ...... S 1

Some ® 8 2P P EORNRCLERELEPOSEREAESISIROENROSISLOIOEEOETDRS QRS s s e

Many cecesecccsaas cesacas cressenssasssssassns 3

10. 1Is the pushing in the halls generally of a friendly nature or not?
Generally friendly ....cecceeeecsanseas cereas 1

Not always friemdly, but it doesn't seem to
be related to race when it isn't friendly . 2

It does seem related to race when it is not
friendly siseesscscsnsessosassncnanacasenns

Generally not friendly ..... cesesaascncsranen

Too hard to tell ..ceveen- teesscseasenenssscan

11. How many teachers did you see walking together in the hall with one
or more students?
None or very few ..ceeeeceecsccassssnassasssas 1

Some ®es s sas s o @ s e s see et se s et seRsOeERSOE

Many €6 80 00 00EC0 0 0EEsSsLREOENBOSTCECEsSEsSOSDLEBERES . 3

12. Did you see any students talking pleasantly to teachers in their
classrooms after class had been formally dismissed?
None or very few cceeesescccesnanannas PR
SOME weviweoseescosanseoassassonsearascansnnsssanns 2
3

MaIlY ..-l-.---u'.-u--cua-ol-u-.--o-c.nooououuu

13, How much interaction did you observe between teachers of different
races——a great deal, some, a little, or none at all?

A great deal .iieeenciscccnsccscnnncens cesscecnna

Some ...... cescsasassessestaseseesnssensenans

A 1ittle ceeecieeseccsesaassonsasarsacosncanes

None at all .cecececcacscan ciecesscsesnnosas .o

All teachers are SamMe YACE cceecaccsssasnnsas

[N, I I I

No opportunity to ODSEYVE cevesesccaccccasans

-




14.

15.

16.

17.

18.

19.
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Did you ever see the principal walking around the school?
YeS ® 9 06 06 80 00 2B SRS B SO NG SN S S e SN 0N E e s s rS 1

. NO civeresscscsonannananssonscadasacaanananne 2

Did you ever see the principal talking to a student somewhere other

than his office?

YES 68 60 04 0 sedad o8 L0 RS AN LN IESLEIsIENEBE S 1

NO ® 69 6088000905005 EBCEsEsCLENsENEECSERRRNOEESsOS 2

Does the principal seem to like most of the students, or does he
see them mainly as problems?
Likes students ...cesvecesssascasascasascssnsas 1

Sees them as ProblemsS e.ieeecesesnsascconsssss 2

[FOR ELEMENTARY GRADES ONLY] Observe children at recess. Pick
out the largest cluster of children on the playground. Are all
the children in that group the same race or ethnic group?

Yes S 9 8 8 6 00 &8 0% 000 854 P SO S OO N OO S O a0 SO S A SsDS 1

No S 2 0 VO S E 00 800800 E0LAN0E NS00I ASNOLEBIEEOSETSS ,2

Was the atmosphere in the student cafeteria relaxed and friendly,

just noisy, or were there tensions or fights?
Relaxed and friendly .eeeeccsvecenecssensanns
Just NOISY cvevscensccascsencsaccscsnascanans

TENSE ceeesosssssssassoscsossnsnsnssnsnsosnasansas

FightS 50 5200600008008 006008880012080RscssE0s0EsS

)

Could not observe cafeteria at lunch time ...

o W

No cafeteria coiecesccccsesncssssccncsoscanss

Were there any interracial groups sitting together at lunch?
None Or @ few csieesecesncesssosscnssansacsssss L
Some S 6 2 60 600 00 S0 0 BSESSAE0 S E00SEsERPsCNRI SRS

MBNY cecesesacnsoscscscsssscnsssassscsassasensas

2
3
Could not observe cafeteria at lunch time ... 4
5

No cafeteria cceevescsesessscocasscccansanoans
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20. Would you say that the general atmosphere of the school is tense
or relaxed?
Tense .ccecsesee e 1
Relaxed .uiceesesencacsassnsccsonscnossscnesecs 2

Neither (describe) ccceeeecssscsceassassennss 3

21. 1f you had a child of the age of any of the children in this school,
is this the kind of school you would like a child of yours to attend?
I'd like it very MUCh .eeeseevacassceasasesses 1
I wouldn't mind, but I wouldn't be thrilled . 2
T would not like 3t .ceeecenessvsnsassccascss 3

I would not allow my child to attend this
SChOOl .iivecnssacecnccacasasansse teeseasss 4
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APPENDIX D: A DESCRIPTION OF JESSEN'S METHOD TWO

1. METHOD 2 FOR UNEQUAL PROBABILITY SAMPLING
l [

Suppose there is a universe consisting of four elements (N = 4)

and we wish to randomly select two elements (n = 2) with probabilities

proportional to some measure of size (or MOS). That is, if A G =1,

k|
eeey &) is the MOS, the probability of selection for each element must
N
equal Q, = nA./Z A, = 2A_/Z A,. The respective A, and Q, for such a
J J s ] J s J J J

J
universe-are shown below.

Element 1 2 3 4

Aj 1 2 3 4
Qj .2 .4 .6 .8
Qj may not be less than zero, but may exceed one (1.0); for this reason

it will be called a quoia rather than a probability.*

One way to select such a sample is provided by Jessen's Method 2.**
The general idea of Method 2 is to arbitrarily designate what will be
called a feasible set of samples, each of which satisfies conditions
desired by the sampler. Each of the fea§ib1e samples is assigned a

probability, Pi, such that the sum of P,'s for those samples that

i

contain the jth element is equal to Qj; that is, & (Pilje ith sample)=Qj.
i

*
In practice, most universes will have all quotas less than one
(1.0) unless the sample size is large relative to the universe size.

" In those cases where Q. > 1, the interpretation is that the integer

portion indicates how &aﬁy times the jth element must be included in
the sample with certainty, and the fractional portion indicates the
probability of selection once in addition to the certainty inclusions.
For example, if Q, = 1.4, the jth element is to be included once with

certainty and is given a .4 probability of being included twice.

*
R.J. Jessen, "Some Methods of Probability Non-Replacement Sampling,"
Journal of the American Statistical Assoceiation, March 1969, 175-193.
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One of the feasible samples is then selected, observing the respective
probabilities, Pi' Thus, the feasible set functions as a sampling
frame; the sampled elements are selected as a pre-established group
rather than by separate draws. The number of samples in the feasible
set is arbitrary, but one of the distinguishing features of Method 2
is a strategy for kéeping the number of samples in the set at a minimum.
For the population that has been described, Method 2 proceeds by

first arraying the element quotas into a worksheet format:

i
Element: 1 2 3 4 Pi (L-:xP)
. . t
i = 0 on: .2 14 06 -8 —— 100
where the first subscript, i = 0, indicates that no feasible sample
- i
has yet been designated. The column labeled (1 - I Pt) will be used
t

in determining the Pi'

For the first feasible sample, the two elements with largest

quotas are designated. The selection probability, Pi’ is set equal

to the minimum of the on for the selected elements or, for the other
i
- - = - . That - . - .
elements, (1 i Pt) on 1 on at is, Pl min [(1 2),
(1 - .4), .6, .8] = .6. The QJ of the chosen elements are decremented

by an amount equal to Pl’ forming a new set of quotas, Qlj'
] i
Element : 1 2 3 4 P (L-:P)
) i t t
i=0 . on .2 4 .6 .8 - 1.0
v .6 -
i = l Qij -2 .4 -O -2 - '4
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Designation of the second feasible sample and its assigned probability

proceeds as before.

i
Element: 1 2 3 4 Pi (1L -: Pt)
i=20 on .2 A .6 .8 - 1.9
/ / -6 ——
i = 1 Qij .2 .4 .0 .2 —— .4
i=2 y Y .2 -

where P, was determined from P

2

2

= min [.2, .4, (.4 = 0), (.4 - .2)] = .2.

In this case, selection of element 1 was arbitrary, since =Q,, = .2.
Q1 7 Qg

Finally, the third and last feasible sample is designated as

before:
i
v Element: 1 2 3 4 Pi -z Pt)

1i=0 on 2 A .6 .8 - 1.0
Yy / |.6 -
i = 1 Qij .2 .4 '0 -2 - .4
v 4 2 -

i = 2 Qij 00 .2 .0 .2 — .2 .
4 /1.2 -

i=3 Qij .0 .0 .0 .0 - .0 .

The procedure described has guaranteed that the exhaustion of the

i

element quotas has been simultaneous with I Pt = 1,0, and that each of

t
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the three feasible samples contains two discrete elements.* Examina~
tion of the above table shows that I (Pilj € ith sample) = Qj; one

i

therefore has only to use the P, as selection probabilities in a random

i
draw of one of the feasible samples to assure that the selection of
elements has been with probabilities exactly proportional to their
respective MOS. The foregoing procedure is, of course, generalizable

to larger universes and to larger sample sizes. An unbiased estimator

of population totals is provided by

- Y
Y=21 -
e=1 & .

where Yt is the value of some characteristics of the tth element, t = 1,

.cey N represents the elements in the selected sample, and Y denotes
N
an unbiased estimator of the population total, ¥ = & Yj.

3

2. METHOD 2 FOR PROBABILITY LATTICE SAMPLING

In a later paper, Jessen** describes the épplication of Method 2
to a class of sample designs he calls lattice sampling, after Yates'
use of the term to represent random samples that are taken from
universes classified in two or more dimensions and that satisfy the
marginal requirements of those classifications. In particular, Jessen

refers to his approach as probability lattice sampling to denote that

there is no restriction on the distribution of MOS in the universe.

*
However, if one of the element quotas were equal to, say, 1.4,
the sampling procedure would guarantee that each feasible sample

would contain that element at least once, but no more than twice.

*% '
R.J. Jessen, "Probability Sampling with Marginal Restraints,"”

‘Journal of the American Statistical Association, June 1970,

776-796.
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(:f Suppose there is a universe consisting of 16 elements classified
s

in two dimensions as follows:

We wish to randomly select eight elements with probabilities proportional
to some méasure of size, and we want to include two elements from each
row and from each column. The array of MOS, which will be termed the

MOS-matrix, for such a universe might appear as follows:

1 2 3 4 10

. 2 3 4 1 10
C
4 1 2 3 10

3 4 1 2 10

10 10 10 10 10

As before, the probability for selection of the jth element must

nA 8A

equal Qj = ¥ = Zai . The array of quotas will be called the
T A
F h

sampling frame:

.2 .4 -6 .8 .2.0
4 .6 .8 o2 2.0
.8 .2 .4 U6 2.0

.6 .8 .2 A 2.0

2.0 2.0 2.0 2.0 8.0
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Note that the margin totals for rows and columns correspond to the
number of elements to be sampled from each, and that tﬁe matrix is
the same as 7.

The designation of a feasible set oleattices (sinée all subsequent
discussion will involve sampling from universes that are classified in
at least two dimensions, and because the term "sample" is often assumed
to imply random selection, "feasible sample" will be replaced by
"Jattice") and the assignment of their respective probabilities proceeds
as beforé; except that each lattice will be constrained to satisfy the
margins of the sampling frame. In this case, each lattice must contain
two elements in each row and in each column. The generation of a feasible
set from this universe is shown in worksheet form in Table D-1l. Since

some arbitrary choices were made in designing the second lattice, the

feasible set shown is not unique.

3. OPTIONS THAT ENHANCE FLEXIBILITY

The preceding two examples have been purposely simplistic in
order to describe Method 2 with a minimum of detail. In fact, however,
the method is flexible enough to accommodate a number of variations from

the simple symmetrical sampling frames that were described.

-

Cell Size

It has already been indicated that quotas may be greater than

one (1.0). As a practical matter, one wopld not be interested in
sampling the same element twice unless there is to be sub=-sampling

within elements. In such a case, an element that is selected

twice would subsequently be sub-sampled at twice the rate of elements

selected only once.
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TABLE D~1: WORKSHEET FOR TWO DIMENSIONAL CASE
P 1 ﬁp
i s et
2 .4 6 .8
i=o Qo,j 4 b 8.2 — 10
8.1 .4 .06
b 8 .2 .4
« o L . ¢-)@-9 & .6
L A P1= min 4 ¢4 .6 .8 U'J) .= 5 -
« v v B (9 o
i=/ v s | & .5 (D) (19 ]
1.4 0.2
élj Y0 L 2 _— ‘¢
2.2 .4 .0
£ .2 2 .Y :
L2 (4D % (40 .2
v e v e
P2= min etc. >=.2 -
v L] 174 [ )
° v e 174
i=2 L J
.2 1 .0 ©
N Y7 2 B § -
Qj -2
0 W2 2 L0
O D A L
v v e e 22 (eokt-d)
v e ] v
P3=min 1 etc. r= .2 —
3 [} V4 Vv
i=3 ) ’
7B A 7 B ]
.a ., N7
Qyy @ — O
.0 0 .0 .0
0.0 .0 .0
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Zero Cells

When universes are stratified in more than one dimension, some
. I 1
of the cells in the resulting matrices are often empty, and their
quotas equal to zero. Zero cells present no special requirement for

Method 2.

Multi-dimensions

The procedure outlined in the example generalizes to stratifica-
tion in mare than two dimensions. However, the format of the work-
sheets becomes much more complex, especially for four or more
dimensions. The designation of lattices and the accompanying 'book-

keeping' also become very tedious.

Unequal Margins

The row and column totals on the margins of the sampling frame
need not be equal, nor must the number of rows equal the number of
columns. It is only necessary that the numbers of elements selected
from the various rows and columns agree with the respective margin
totals. For example, a more finely honed column stratification might
have produced the following sampling frame (compare with the matrix

on page 123 :

2 .0 4 .6 .8 1 2.0
.2 o2 .6 .8 .2 2.0
.3 .5 .2 I4 .6 2.0

o3 .3 .8 2 b 2.0

1.0 1.0 2.0 2.0 2.0 8.0
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In this case, the designation of lattices would be such that each
lattice contains one element in each of the first two columns, and
two elements in each of the remaining columns and all four rows. The
generation of one feasible set from this matrix is illustrated in ta-
ble D-2. Note in the table that for the seco&d and third lattices it
was necessary to pass over larger quotas in favor of smaller ones in
order to satisfy the margins; this is commonly the case for more

complicated sampling frames.

Non-integer Margins

-

Finally, margin totals do not need to be integers, although
designation of feasible lattices is simpler if they are. Non-integer
margin totals dictate that all lattices in a feasible set will not be
uniform with respect to the number of elements per row, column, etc.
For example, if a given row margin total is equal to 2.4, some of the
designated lattices must be unbalanced with three elements designated
for that row, and the selection probabilities for these unbalanced
lattices must sum to 0.4.

Suppose one is confronted with the following sampling frame

(compare with the matrix on page 123 :

o2 4 .6 .8 2.0
o2 .8 .8 .2 2.0
o2 .8 oA .6 2.0

.6 .8 .2 4 2.0

1.2 2.8 2.0 2.0 8.0
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TABLE D~2:

WORKSHEET FOR UNEQUAL MARGIN EXAMPLE

o]
o " | ~ _ S
~
o] ™ _ o R _
IR N PR T T Y I S S IR T B N
N S T A N Y T I 1 R I Y A SRR
%1../VJ.oo./,y,..o/.o./..y.yo.o.o._o,w
o-V..a.o.almIoocVaacp.allucnuVp.nU.o.p..
NI R IR y o[ ¥ AN
_ o " ¥ L
gy
P
A M _ & \n
4
L _ “
AL I RN RN A TR Y B B
L. I T I YR S B N P Y T W BB N B
I DN we N N Moy, s N M e
mn....‘ PO Y L
SR I A B T R NS BT B
Nonbmomle e Y N Y.y LYY .
o Q ~ ™~ _
Yy ? A @ n
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In this case, the first two columns must each have two elements
represented in lattices with a combined total selection probability
of 0.2; the ;emaining lattices must have one element in the first
column and three elements in the second column. The generation of
such a feasible set is illustrated in Table D-3. The second lattice
in this feasible set 1s balanced with two elements in each row and
column. The first and third lattices have one and three elements

in the first and second columns, respectively, reflecting the non-

integer margin totals for those columns.

4. THE "REPLICABILITY OF RESULTS' PROBLEM

As might be expected, there are costs associated with these
flexibilities.‘ The main problem from the standpoint of sample theory,
where one looks for replicability of results in at least a probability
sense, 1s the rather heuristic manner in which Method 2 is applied.

It is "person specific," and therefore two people given the same
sampling frame could rarely be gxpected to come up with the same
feasible set. Jessen's Methods 3 and 4 are more objective but are
generally not applicable to large matrices with empty cells.

Considerable time was spent trying to develop a hybrid of Methods
2 and 3 that would provide objectivity in a large-scale matrix, but the
effort was unsuccessful except for sampling frames Qith only two dimensions

and with fewer than five cells along either dimension.
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'S TABLE‘ D-3 WORKSHEET FOR NON-INTEGER MARGIN CASE
1 l l
) ' -
‘Ii
B S )
- 0 .8 .g .2 - /'o
] 'g 14 .b
- b 8 .2 4
[ L] -V /
) ° v e
.é -
L4 I74 | ”
v v . L]
/
2.4 ,0 .2
2.2 .2 .2 - (/
\ .2 '2 -q .0
'0 OZ -2. -4
. o ' e}
y * e ®
4 -
7 7
2 L] 74 . &
A2 L0 0
o .2.0 .2] _ 2
. 10 oz 'z .0 ’
. /Y~ B ]
V y L ] [ ]
»
o & ° [
2 -
- - s ¥y ., °
3 * e e
0 0 0.0
lo Dp 'D lo — a
.0 .0 .0 0

/ L .0 .0 .0




