








Letters

Three Cheers for
Perspectives

The Summer, 1980 Perspectives was
the first issue of your publication that I
ever received but [ found it to be very
readable and informative. Perspectives .
disseminates important information in an
attractive format that makes you want to
read the magazine cover to cover.

I'm looking forward to the next issue.

Linda B. Rule, Communications
Director

Future Business Leaders of America

Washington, D.C.

X

The new Perspectives format is excit-
ing. We distributed some copies at the
Unitarian Universalist General Assembly,
a gathering of 1,300 persons, last June.
In my new position at UUA, | will find
articles in Perspectives useful.

Loretta J. Williams, Director
Section on Social Responsibility
Unitarian Universalist Association
Boston, Massachusetts

X

It has recently been brought to-my at-
tention that your excellent magazine is
available at no charge.

Please add my name and address to
your mailing list. And keep up the good
work]!

Tony Glaros
Silver Spring, Maryland

X

Two Exceptions to
“Pink Collar Blues”

We have just completed reading the
Summer 1980 edition of Perspectives
and your interesting and excellent article
entitied “Pink Collar Blues.” Although we
are in support of and in agreement with

your points, we would like to bring to
your attention at least one exception to
the record of the Job Corps. The author
states “And when the Job Corps does
accept women trainees it segregates
them into all-female centers and gives
them training in only stereotypical areas
such as secretarial, clerical, childcare
and health. The young men are taught
electrical applicance and auto repair and
given construction trades training.”

The YWCA of Los Angeles has been
the contractor with the Department of
Labor and its predecessor organizations
for the Los Angeles Job Corps Training
program since 1965. Although this pro-
gam was indeed started as an all-female
center, it accepted men into the program
in 1974 so that today, of the 735 corps-
members in the project, two-thirds are
women and one-third men. Actually, al-
most all of the Job Corps Centers have
been co-ed for the last several years.

The training program today encom-
passes some sixty different jobs ranging
from licensed vocational nurse to surve-
yor, welder and so on down the line. We
have women trained or in training in ev-
ery one of our career fields, and indeed
encourage them to enter the so-called
non-traditional job because of the vast
wage differential they will find out in the
employment world.

Winifred R. Hessinger
Executive Director
YWCA of Los Angeles
Los Angeles, California

X

It was with tremendous anticipation
that | picked up the Summer issue of
Perspectives. The new format is impres-
sive, the articles varied and informative.
Unfortunately the article | read on the
subject of working women, ““Pink Collar
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Blues,” was a disappointment.

It was disappointing on several levels.
I found myself adrift in a sea of unre-
lated statistical flotsam and jetsam. Such
a varied cargo should never have been
shipped on one vessel. The article could
have addressed one of its issues—
government employment, for example—
with one set of data and made a
stronger case.

Some of the points made by the au-
thor are either fallacious, or, at the very
least, misleading—for example, teaching
is classed as a “lower-paying job.” |
have statistics that show otherwise.
Other issues were introduced, but not
developed. “It is the children who pay,”
says Ms. Strum. How? To what degree?
She doesn’t explain.

I would have found the article far
more interesting if Ms. Strum had tem-
pered her use of numbers with some in-
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sights into the psychological state of the
working woman. Many more women
work and many more are successful
now than ever before. Tell us who they
are and how they have managed to beat
the system.
Virginia Larrain, Executive

Editor
School Department
Harper & Row, Publishers, Inc.
New York, New York

X

Positive Response to
“Affirmative Action”

At a time when the media is full of
anti-EEO columns, the insight contained
in your Perspectives (Summer, 1980)
guest editorial, “Putting Down Affirmative
Action,” reminds us that affirmative ac-
tion is the law. Mr. Fleming’s analysis
puts affirmative action on its rightful solid
foundation.

The article, reprinted in our £E£EO Re-
port, supports the National Institutes of
Health—Division of Equal Opportunity ef-
fort to provide a continuing and fresh ap-
proach to intormation about and tor
equal opportunity in employment.

We thank you and wish you continued
success.

James Hadley, Public Information

Specialist
Division of Equal Opportunity
National Institutes of Health
Bethesda, Maryland

Px(

Pass the “Coffee,
Tea and Dignity” -

I am forwarding the article, “Coffee,
Tea and Dignity,” from the Spring, 1980
issue of Perspectives to Ms. Sharon Bar-

thelmess, the Federal Aviation Adminis-

tration’s Cabin Safety Specialist. Since

this was published by the U.S. Commis-

sion on Civil Rights, | am sending an-

other copy to our Office of Civil Rights

for good measure.

Fred Pelzman, Chief

Community & Consumer Liaison
Division

Federal Aviation Administration

Washington, D.C.

Editor’'s Note: Reader response to Perspec-
tives articles is welcome. Address letters to:
Ediitor, Perspectives, U.S. Commission on Civil
Rights, 1121 Vermont Ave., N.W., Washing-
ton, D.C. 20425.
























Can't Ban

OXLdmen

Affirmative .
Action

by Thelma E. Kandel

t’s almost funny. Despite the

huge amount of female spending

power that courses through its

channels, days, nights and

weekends—its computers never
sleep—your friendly neighborhood
bank remains one of the country’s last
bastions of male chauvinism.

Never mind how many women bank
officers you may encounter; just ask
any one of them to talk about how
they feel about equal pay for equal
work (and responsibility) and you’re
apt to run into a wall of reticence as
thick as those lining the vault
downstairs.

“Oh, it’s strictly against bank policy
to discuss salary matters,” you're
likely to hear, or “I'm afraid you’ll
have to ask our personnel director that
question.” Do, and you’ll run into more
evasion. Personnel people would much
rather talk about the “significant
progress” banks have made in employ-
ing women. And, of course, they’d pre-
fer not to mention that the pressure to
comply comes not so much from within
as from without. Even women in posi-
tions of high responsibility tend to
lower their eyelids when the conversa-
tion turns to “discrimination.” One
gets the distinct feeling that now that
they’re “one of the boys,” they agree

that what the bank does within its
own house is none of the public’s
concern.

Tradition certainly does die hard.
Banks are run by white men at the
top, with women and minorities mak-
ing up the bulk of the office and cleri-
cal ranks at the bottom. There’s been
little forward movement since 1975,
when the Council on Economic Priori-
ties, a non-profit organization that
compares the performance of corpora-
tions in areas affecting society, found
that while 63 percent of all bank em-
ployees were women, only five percent
of them held middle-management
posts, and less than one percent held
“top executive” jobs. At the time the
CEP issued that report, Senator Wil-
liam Proxmire, D-Wisc., former chair-
man of the Senate Banking Commit-
tee, called banking “the most discrimi-
nating, prejudiced business in the
world.” He now says he has seen no
new information that would cause him
to temper his belief.

In 1976, the Council on Economic
Priorities updated an earlier study of
24 leading banks across the country. It
found few women near the top. “The
higher we go, literally and metaphori-
cally, in the main offices of the big
banks, the scarcer the faces of women

Thelma FE. Kandel is a New York freelance writer. She is the author of What
Women Earn, a salary guide to more than 50 careers, to be published this Fall
by Simon & Schuster. She has been a contributor to Boardroom Reports and

Savvy.
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and minorities become,” it said. “When
we reach the topmost floors, where an
executive hush pervades the air, there
are effectively none.” CEP also found
that while there is visible progress in
putting women on the board of direc-
tors, there is no consistent relationship
between this action and actual im-
provement in employment opportuni-
ties for women. Bankers appear to be
more interested in presenting the
proper appearance of progress than in
making actual gains in employment
and promotion.

Lynn D. Salvage, former president of
the First Women’s Bank of New York
and now president of the Katherine
Gibbs School, agrees that women have
not yet arrived in banking. “They are
mainly in staff, not line, management
jobs and they lack direct responsibility
for profits,” she says. Women who do
make it into the officials-and-managers
category are seldom put in charge of
operations departments, although
those staffs are overwhelmingly
female.

Even Emily Womach, head of the
Women’s National Bank in Washing-
ton, D.C., who described herself as a
“hard-nosed banker” in a March 1981
interview with the Washington Post,
says “I wouldn’t want anyone to go
through what I went through.”

Ironically, banks blew the chance to
be in the forefront of affirmative ac-
tion by their failure to tap the pool of
women already working for them in
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clerical jobs. These employees could
have provided a steady supply of train-
ees for advanced positions. Unfortu-
nately, the trend has been to hire out-
side people to fill the lower ranks of
middle management instead of promot-
ing those women already working in
the banks.

Says an assistant vice president at
Citibank, “It’s better financially and
career-wise to come from the outside
than to try to work your way up in the
organization. Those women who come
in from other industries are perceived
by management as potential leaders
and get line positions. But women who
are working in low-prestige jobs in the
banks find themselves at a dead
end....They’re not given an opportunity
to show their abilities or improve their
credentials.” Even more unfortunately,
the most-qualified women are lost
when they opt for higher-paying jobs
and better advancement opportunities
in other industries. A woman who was
formerly vice president of 2 midwest-
ern bank said, “T knew I couldn’t go
any higher and I wasn’t content to let
my career stay at a mediocre plateau.
That’s why I left banking for
business.”

Women control most of
the wealth, but sexist poli-
cies keep them from being
responsible for the money
in banks.

One of the few women who heads a
lending department in a large bank
says, “You have to be better than men,
not just as good as they are, to get
somewhere. Most banks make only a
token effort to be fair in promoting
women and minorities. They just want
to look good. Smaller banks are some-
what less uptight than the giants, but
progress is slow. It’s a steady process,
like eroding a rock. It would be great
if results would come overnight, but
they won’t.”

Women have been successful in dis-
placing men in lower positions, but the
big breakthrough into positions of au-
thority and responsibility for profits re-
mains to be made. Despite the fact
that women control most of the wealth
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in the country today, sexist policies
keep them from being responsible for
the money in banks. Catalyst, a New
York-based organization that seeks to
promote employment opportunities for
women, reports that despite some
progress in entering banking’s manage-
rial levels, “women have largely been
excluded from the mainstream of the
more lucrative aspects of banking be-
cause of a general distrust of women
as money managers.”

The American Bankers Association
claims that major banks have quadru-
pled the number of women and minori-
ties in the “officials and managers”
category in the past ten years, and
that women now account for 32 per-
cent of such jobs (up from 5 percent).
However, these figures, released last
August, do not present a true picture
of the increase of women in actual su-
pervisory capacities, according to Ellen
Cassedy of an organization known as
Working Women. Rather, she said,
they probably reflect the inclusion of
lower-level jobs in the “officials and
managers” category. It is difficult to
accept the ABA’s report of a 47 per-
cent increase in women managers
when the industry as a whole has only
grown by 14 percent. Too often a title
is bestowed without added responsibil-
ity or salary. Doling out promises in
lieu of substantive change often cloaks
creeping tokenism with respectability.

As banking expands its scope to in-
clude a wider range of consumer and
corporate services and the trend of
branch banking continues, new career
opportunities will open up. But will
the banking industry make them avail-
able to women?

There seems to be some cause for op-
timism. At long last, the banking com-
munity is beginning to recognize that
the continuation of discriminatory em-
ployment, training and promotion poli-
cies simply doesn’t pay. By excluding
women and minorities from better jobs,
banking works at cross-purposes with
itself. Simply put, it is good business to
seek, hire, train and promote loyal
workers from these under-utilized seg-
ments of the workforce. The exclusion
of these groups is a waste of human
resources and thus has a negative ef-
fect on profitability. Banks—along

with other industries—are beginning
to understand this. The banking com-
munity is now actively seeking women
with basic management skills and fi-
nancial knowledge, as well as looking
to other industries in its recruting ef-
forts. That’s the good news.

The bad news is that women officers
who have been recruited as profes-
sional or technical specialists enter
middle-management and rarely get the
more generalized base of experience
which is a prerequisite for the policy-
making positions farther up the ladder.
Furthermore, more than two-thirds of
banking’s chief executive officers have
climbed to the top via commercial
lending experience. Other members of
management corne from international
and trust departments, all of which
are nearly devoid of women except in
clerical and secretarial roles. These
practices have effectively kept women
out of the pipeline leading to manage-
rial positions.

Discrimination in the selection proc-
ess is also responsible for the substan-
tial under-representation of women
and minorities in the top-management
of banking, according to economist
Robert L. Heilbroner. Bankers deny
charges of prejudice and cite a lack of
*“qualified” women and blacks to move
into higher positions. But Heilbroner
contends that, “Qualification consists
mainly in the early selection and delib-
erate grooming of ‘promising’ young
people. The suspicion then arises that
blacks and women are not looked on as
constituting as promising a body as
whites and men.”

Banks are also looking for women to
join their internal management devel-
opment programs, which train recent
college graduates for managerial spots.
But the trick is getting into a training
program in the first place. In the past,
most banks have not given women an
equal chance, and again, those already
employed by banks are hurt the most.
For example, a recent survey con-
ducted by Women Office Workers,
(WOW) an organization seeking to im-
prove the status and job conditions of
more than 800,000 clerical workers in
the New York metropolitan area,
showed that almost two-thirds of
women bank employees either didn’t
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know what kind of training programs
there were at their banks, or said that
none was available. Three out of four
felt that sex discrimination, as well as
racial and age bias, existed. More than
64 percent said that job openings were
not posted in their banks. In light of
this information, WOW has called
upon banks to take “positive action to
upgrade, train and promote their
women and minority employees and
begin to treat them in the same way
as white males have been treated.”
Fortunately, women in banking are
not totally without organizations to aid
them in their struggle against discrimi-
nation. For example, Working Women,
an advocacy group for women office
workers, has affiliates in 12 major cit-
ies and monitors personnel practices of
banks across the country. One of its re-
cent national surveys found that banks
were among the lowest paying employ-
ers for all clerical occupations. Salaries
for secretaries ranked 10 percent below
the national average; stenographers, 18

percent lower; typists and accounting
clerks, 12 percent lower; and file
clerks, 7 percent lower than salaries
paid in other industries. Manufactur-
ing companies, on the other hand, pay
salaries 3 to 10 percent higher than
the national average, and 10 to 46 per-
cent more than banks pay. These dis-
parities may well add impetus to ef
forts to unionize bank employees.

Another group, called “9-to-5,”
which represents over 200,000 women
clerical workers, recently won a cam-
paign for higher pay against First Na-
tional Boston, the largest commercial
bank in New England. The group also
recently announced its intention to
have the state’s Attorney General in-
vestigate the practice of salary infor-
mation swapping by major financial in-
stitutions in an attempt to set wage
ceilings. They labeled the salary-fixing
“a conspiracy and violation of antitrust
laws.”

In the legal arena, class action suits
have been settled in favor of women

employees who cited unfair hiring and
employment practices, particularly
concerning the lack of potential for job
advancement. The first sex-bias suit,
for example, was settled in 1974 by the
Bank of America at a cost of $3.75 mil-
lion. And a suit against Chase Manhat-
tan Bank was settled for some $2 mil-
lion in 1978.

Such cases make waves in the entire
banking community. Indeed, many ci-
vil rights advocates contend that litiga-
tion is the best ammunition for the
battle. They feel that expecting “volun-
tary compliance” with Equal Employ-
ment Opportunity Commission (EEOC)
regulations is as realistic as believing
in Santa Claus.

Hopefully, supporters of affirmative
action policies will no longer have to
depend upon voluntary compliance.
Enforcement of Equal Employment Op-
portunity regulations has been lax un-
til recently, but the EEOC has begun
to crack down on the banking indus-
try. A compliance program focusing on

The Willmar 8

motion, paid less than men, and expected to give overtime
without pay when needed. Slowly, their small talk turned to

issues.

WOMAN: It was the last straw when they hired another man
and wanted us to train him for a management position.

ATTORNEY: The bank never conceived of these women as

bank!”

chief breadwinner here.” And you had eight people who were
willing as a body to get up and say, “Go jump in the lake,

GRANT: News and television stations picked up on the small
drama played out in a small town, and suddenly they were
asked to speak—to labor groups, schools and the media.

possible managerial material. They got the best possible
women they could for their jobs—and these were some pretty
high qual—caliber individuals—and then it forgot about them.
WOMAN: If we're qualified to train them in, then why aren’t we
qualified for the job?

WOMAN: We had done this many times in the past, and the
men would move right up the ladder to management and the
women were still down .at the bottom, training everybody that
came in.

ATTORNEY: The gentleman involved was hired for reasons
having to do with the usual reasons people get hired in a—in
a bank like this. Family connections: Leo knew his father; his
father knew Leo.

QUESTION: Leo?

ATTORNEY: Pirsch, the president of the bank.

WOMAN: | mean, he flat out told us we are not all equal, you
know.

ATTORNEY: | had the pure case of discrimination. There was
just no doubt about it. The bank had been discriminating
against these people, and was saying so. You had the bank
president making speeches, saying things like, “You aren’t the

None of them had ever spoken in public....

REASONER: For a while, the women were celebrities, but as
the strike wore on month after month, they were no longer a
novelty for the press. What they were left with was the reality
that they were without jobs and without incomes....

Rumors about the bank began to circulate and then were con-
firmed. The bank had been sold.

GRANT: It was the first time the women knew they'd had an
effect. The Citizens National Bank was the only bank in Will-
mar to show a loss in its growth rate, which went from plus 12
percent in 1976, when the action started, to minus 6 percent
in 1979, which seemed to indicate that people in Willmar were
not as indifferent as they seemed. Leo Pirsch’s words—"“We’re
not all equal, you know.”—had sent eight women to the picket
line. In February, he retired as president of the bank.
REASONER: It would be satisfying, from the women’s stand-
point, to report that the strike ended on a note of triurhph. It
didn’t. Soon after the bank was sold, the women got word on
a suit they had filed with the National Labor Relations Board.
They hoped for a ruling that would confirm their grievances,

L ]
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Overcomin
Language

Barriers to

Equality

N Many blacks, Hispanics, other minori-

ties and women have long maintained
that they are victims of language dis-
crimination. Their basic contention is that
by encouraging “standard English only”
policies in our public schools, political in-
stitutions and marketplaces, this nation’s
English language standard bearers share
some of the blame for keeping language
minorities and women in a subordinate
position in our society.

Few members of the affected groups
would question the mastering of English
as an important step on the road to indi-
vidual well-being in America. What many
do question, however, are assumptions
about how schools can best equip lan-
guage minority children with English lan-
guage proficiency and whether “sexist
English” is a proper standard for
anybody.

Each of the following three articles
traces some of the contours of language
discrimination in the U.S. One identifies
sexist language traps and shows how to
avoid them. Another explores the back-
ground and significance of a recent
court decision concerning the use of
black English in classroom teaching. The
third provides vignettes of Hispanic life
in our English-dominant culture. To-
gether, they suggest that language poli-
cies and practices in and out of class-
rooms can indeed contribute to denials
of civil rights.
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SOLVING

THE GREAT

PRONOUN

hen we write, sexual

bias clings to our

words, unbidden—as

fleas accompany a dog.

Yet according to a
body of opinion, sexist language is un-
fit for public consumption. Sexist lan-
guage has been deplored by such dis- %
parate observers as the United Tech-
nologies corporation, the National Con-
ference of Catholic Bishops and Alan
Alda. Whether we write as business
people, professionals or government of-
ficials, the argument goes, we
shouldn’t accidentally transmit
sexually-biased messages along with
the messages we mean to send.

The argument is persuasive thrice
over. On intellectual grounds, scholarly
literature has shown that sexist lar-
guage is pernicious; it not only reflects
but perpetuates prejudice. On prag-
matic grounds, sexist language violates
standard business etiquette by gratui-
tously offending clients, colleagues and
members of the public. On ethical
grounds, sexist language undermines,
rather than improves, the quality of
public discourse. On all three grounds,
then, words that demean women are
unbecoming to us all.

Sexist language is no less noxious
than racist usage. As Kett and Under-
wood say in their recent book, “Avoid-
ing he...is equal to taking down the
*whites only’ sign in a restaurant.”*
They’re wise to stress the word “he.”
For no form of sexist language is more
common—and supposedly more diffi-
cult to avoid—than The Great Pronoun

Twelve Ways
to Avoid the

by Marie Shear® PROBLEM: gﬁ’f;ﬁﬁar

Problem: finding substitutes for he,
his, and him when the person referred
to is unidentified, may be female or
male, or is archetypal. We encounter
this problem with those third-person
singular pronouns many times each
day.

Statistically speaking, the unknown,
indefinite, or archetypical person (the
third-person singular) in the United
States is likely to be a white Protes-
tant. Yet we instantly see the folly of
inserting “WP” into every sentence.
Male pronouns are similarly ludicrous,
though we may be slower to perceive
that fact: They imply that everyone
who is anyone is male.

Their defenders insist that male pro-
nouns are indispensable. Without
them, they lament, prose becomes awk-
ward and ostentatious. They warn fem-
inists of the apocalypse, as fifteenth-
century cartographers warned Colum-
bus about sea monsters.

Despite such humbug, we can con-
quer The Great Pronoun Problem.
Identifying nonsexist substitutes for
male pronouns does require a bit of
thought, but the effort pays dividends.
Once we solve this omnipresent prob-
lem, less common forms of sexist usage
are comparatively easy to correct.

I have based the accompanying 12-
point guide to pronouns upon my expe-
rience as a writer, editor, and analyst.
Practicality was essential; given the

*Kristin Lems, “Talkin’ Gender Neutral
Blues,” Carolsdatter Productions, Urbana,
Illinois, 1978.

Marie Shear, director of research and development for a New York City firm
that translates jargon into plain English, has contributed articles and reviews to
more than a dozen magazines and has lectured on sexist language. She was for-
merly a public information officer for the New York State Division of Human

Rights.
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press of daily business, a guide that
wouldn’t fit into a crowded day would
be useful only in theory. I have applied
!this one, taught others to use it and
found that it works.

After some practice, you should be
‘able first to correct, and later to pre-
vent, The Great Pronoun Problem. Sin-
gly or in combination, these twelve
{itechniques permit sensible solutions
! for most variations of the problem.
‘IThey should leave your writing as ac-
“‘curate and graceful as before, perhaps
!more so.

'
i
ty
i

| Language that neglects or
'disparages women is
'tainted.

i

As you look at the techniques and
i

‘ithe examples of their application, bear
"ithese guidelines in mind:

g

“Avoid “Company Manners”

’i Nonsexist language should not be
v1ewed as a party hat or an affectation
;meant for special occasions, but as an
' 1ntegra1 part of one’s ordinary work.
Memos, letters, reports—and speech—
‘;should be as unbiased as the most for-
l;nal prose. A double standard is
‘hypocritical.

’1 Besides, if you save nonsexist pro-
‘nouns for special occasions, you won’t
'develop enough skill to use them
smoothly and swiftly. Be consistent.
Then they’ll become second nature.
You’ll develop the necessary craft and
;fspare yourself laborious remedial effort
‘later on. It’s more efficient to avoid
semsm in the first draft than to make
ncorrectlons as a separate step that
\keeps the last draft from leaving your

I

\‘desk on time.

I
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Ignore the Ridicule

Critics of nonsexist usage often re-
sort to ridicule, picturing its advocates
as infidels who would torture the pure,
prostrate form of English and impose
thought control. The critics are over-
wrought. Language that neglects or
disparages women isn’t pure; on the
contrary, it’s tainted at best and cor-
rupt at worst.

0Oddly enough, critics who complain
that nonsexist language is clumsy or
imprecise overlook those same failings
in sexist language. Certain writers
whose work is otherwise elegant will
use the word he six times in two lines,
oblivious to the monotony—then argue
that a single use of “he or she” is
tedious.

Moreover, the critics overlook the
farcical inaccuracy of sexist usage.
They’re not startled by statements like
“the average American loses some of
his teeth by middle age” or “everyone
should decide for himself whether or
not to have an abortion,” although the
first is technically askew because the
majority of Americans are females and
the second is biologically absurd.

By preventing such anomalies, non-
sexist pronouns should enhance, not di-
minish, the accuracy of your writing.

Consider Context

The context of a sexist sentence will
affect the changes you make. Context
determines which of the techniques is
most apt. For example, you may not
want to repeat the noun or pronoun if
there’s a lot of repetition immediately
before and after the sexist sentence.

Check the preceding word or words
to which the.pronouns refer. When you
change from singular to plural, pro-
nouns may become ambiguous. If it’s

not clear whether they or their refers
to the new plural or an old one, con-
sider changing an old plural to a sin-
gular. It’s simpler to do than it sounds.

Avoid accidental inconsistencies.
You may purposely use both the third
person and the first or second, or the
singular and the plural—if you are, for
instance, stating a generalization and
then applying it to an individual:
“Tenants and their family members
may not damage the plumbing. If dam-
age occurs in my apartment, ] must
pay for repairs.” When you vary the
person or number like this, see if the
rest of the text needs minor changes
for the sake of agreement.

Keep It Simple .

Don’t make a big production out of
it. Look for a deft solution to the par-
ticular problem, then get on with it.
Make the minimum necessary change
instead of entangling yourself.

Don’t overlook the obvious, either.
There’s no need to rack your brains if
something handy will do the job. The
example of “Business English” at the
end of this article illustrates the point.

Take Advantage of the Side Effects

The attempt to eliminate sexist pro-
nouns has agreeable side effects. If can
provide a fresh lens through which to
examine your prose.

The alert writer who deletes a pro-
noun may simultaneously delete the
cluster of words around it. Crisper lan-
guage results. For example, “a tenant
needs a roof over his head” can be-
come “a tenant needs shelter.” Five
words are replaced by one.

When you replace his with his or
her, you can also lessen the monotony
in wording like “his employees, his
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1 Ways to Avoid

Sexist Pronouns

EXAMPLES

b

1

oy

Cwau~NOGTA~AWN

1
12

Add the female:
the reverse.
Use the first person:
Use the second person:
Move the noun.

Repeat the noun.

Use a new noun.

Use the plural.

Delete the pronoun.
Use a new pronoun.
Use articles and conjunctions:
but, and. i

Use “one”: one, anyone, someone, No one.
Recast.

he or she, his or hers—or

I, me, my, mine.
you, your, yours.

EY

a, an, the,

The techniques are not listed in any particular order. But the
twelfth one, which requires the most work, is least often
needed. The number preceding each of the following exam-
ples corresponds to the techniques listed above.

The tenant must not keep gasoline or other explosive materi-
als in his apartment.

Nown =

10
12

his or her apartment.

I must not...in my apartment.
You must...your apartment.
(monotonous)

Tenants must...their apartments.
in the apartment.

Gasoline...must not be kept in the tenant’s apartment.

4,6,8,9, 11 (not applicable) 3

2

Any repairs to the plumbing resulting from misuse by the ten-
ant, his employee, his guests, or members of his family may
be made by the landlord at the tenant’s expense.

1

2

3

5

7

11

the tenant or his or her employees, guests,
or family members

by me or my employees, guests, or family
members...at my expense.

by you or your employees, guests, or family
members...at your expense.

the tenant or the fenant’s employees, guests, or
family members

by fenants or their employees, guests, or
family member...at the fenants’ expense.

the tenant or anyone whom the lenani allows
info the apariment..at the tenant’s expense.

5 + 10 4+ 12 by the tenant or the employees, guests, or
family members of the lenant...at the tenant’s expense.
4 + 6,8,9,10 (not applicable)
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3

If the buyer requests a delay of the closing, e must pay any
expense caused by the delay.
1 he or she must
2 If / request.../ must
3 If you request...you must
5 (monotonous)
11 Anyone who requests...must
8 + 12 A buyer requesting...must
8 + 12 A buyer who requests...must
8 + 12 Whoever requests...must
4,6,7,8,9, 10 (not applicable).

4

If the highest bidder defaults, e will lose Ais deposit. In that
case, however, he will not be liable for any amount in excess
of his deposit.

3 you will lose your deposit...you will not be

liable...your deposit.

12 (unnecessary)

1 4+ 8 + 10 he or she will lose his or her deposit but will
not be liable for any amount in excess of the deposit.

1+ 5+ 8 + 10 the bidder will lose his or her deposit
but will not be liable for any amount in excess of the deposit.

2,4,6,7,9, 11 (not applicable).

6

The bankruptey clause is not necessary because it is ex-
tremely uniikely that a landlord would ever discover fis tenant

was bankrupt. Furthermore, even a bankrupt tenant needs a
roof over his head.

1 (repetitious)

7 + 10 a tenant was bankrupt...bankrupt tenants need a
roof over their heads.

1 + 10 a tenant was bankrupt...needs a roof over Ais or
her head.

8 + 10 a tenant...needs a roof overhead.
7 + 10 + 12 a tenant was bankrupt...needs shelter.
2-6, 9, 11 (not applicable)

Don’t let Aim begin work before he provides you with certifica-
tes of insurance.

1 (repetitious)
6 -+ 8 Don’t let work begin before the contractor provides
you with certificates of insurance.

6 + 8 Don't let the contractor begin work before providing
you with certificates of insurance.
2-5, 7, 9-12 (not applicable)
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7

Hold the cat in you lap and allow the leashed dog
to advance stowly so that he can sniff his future
friend. The cat will probably arch her back and
hiss and have claws ready to defend herself.

5 (monotonous)

9 it can sniff its future friend. The cat will arch

its back ... to defend itself.

12 (unnecessary)

1-4,6-8, 10-11 (not applicable)

Business English: From Sexist to Nonsexist

1 H—é}gfouyer“i!‘equests and receives a
postponemenust pay the resulting
expenses.

& This deposit will not be returned to the buyer if
‘\dc?:é not pay the rest of the price on the
trangsfer day.

3 We jointly and severally guarantee to the seller
?ag%’@é.ssigns all payment on which the
buyer has defaulted. d,q,or

4 If [Name Of Buyer] does not pay the mone;s;\.
owes, I will pay it when it becomes due.

5 The buyer and@g/uarantor do not require any
notices about payments.

6 I guarantee the seller the payment of any g;;
amount the buyer owes@/a:s required by@’
contract. My guarantee includes credit already

given to the buyer as well a,s,\i credit.to-be-givef—

b@ your
7 "r*he-laaé}‘z/g;d’gnd employees may enter this

apartment to make emergency repairs to

proté%@ﬁoperty from damage. 2

8 The landlord may sell or assi
the building, and the tenant agrees to recognize
the new owner as landlord.

9 The 1andlor m cgr substltute another party as
landlord. will continue to live

up to the terms of this lea.se.
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Are-You-a-Sexist Checklist

V’

10

11

12

13

14

15

If I go bankrupt, the landlord may end this

lease.: , I agree to give up the

| at Gt ime .
apartment, e landllords empsy
The landlord and an

enter the apa.rtment to make repairs.

What the la.ndlord (Or Agent) Has a Right
without-notice.
To Do: @ a.n enter my apartmentzto ma,ke

repairs to protect property Bu ca.nogo
this only at a reas*onable hour. -
The tenant agrees not to damage, destroy,
impair, or remove any part of the dwelling
T let anyone else do so.
‘I%e—teaa%f‘e—wﬂl 1mmmediately pay the cost of
clearing any plumbing obstruction caused by
mtof iy

Anegligence of the tenant, @‘}mnﬂy, guests,
agents, or employee.
I agree t%a, .Lent te-thetandles®when it
is due without aving to ask for it.

Sexism may be showing up in your language and attitudes if
you find yourself answering yes to most those of these
questions. Psychologist Sharon Lord’s checklist:

Do you:

v/Refer to adult females as “girls,” but adult males
as “men?”

1/Gall women “ladies” but, on the same occasion,
men “men?™*

1/Call women by their first names but men, with equal
positions, by their titles?

1v/Say “lady lawyer, lady doctor?”

1/Automatically write, “Dear Sirs?"

v'Expect the man to be the boss, the woman the secretary?

v Expect men to touch women in the office, but not vice
versa?

v/Introduce women by using only their husband's name
(Mrs. Jay Jones)?

v/Use male labels for a whole group (congressmen,
newsmen)?

v/ Think gender-free language is a trivial subject?

1/Siill tolerate sexist jokes, but not racist ones?

v/Announce that you're a “Male Chauvinist Pig?”

v/Avoid calling yourself a “feminist"”?

Reprinted with permission from the Washington Post.
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guests, or members of his family.” “His
or her employees, guests, or family
members” will correct the sexism, cut
the repetition, and add pace.

But don’t expect miracles. If your
prose is flabby, dull, and sexist, it will
still be flabby and dull when the sex-
ism is removed. Moreover, biased read-
ers will cite your writing as proof that
nonsexist prose is labored and
artificial.

If, however, you can improve your
eye and ear for language, you should
be able to remove sexist pronouns
with ease and your prose will remain
clean and graceful.

Avoid/Slashes—And Dashes—

Several proposed methods of correct-
ing sexist pronouns are forced or fussy.

He/she and his/her are visually dis-
tracting when they are read silently.
Read aloud, they are hiccups. So are
s/he and (s)he.

It’s a time-consuming nuisance to al-
ternate between he and she as you
move from paragraph to paragraph.
Whenever you shift a paragraph for re-
asons unrelated to sexism, you must
tinker with the pronouns.

He (or she) and his—or her— and
he, or she, look too busy. They also
sound like a grudging concession, a
cute curtsy, or a patronizing bow to
“the ladies, God bless ‘em.”

The exclusive use of she is occasion-
ally recommended, on the grounds that
it includes the word “he” and that
turnabout is fair play. As a feminist
song puts it, “Don’t fret, friends. Take
it like 2 woman. You'll get used to it,
just like we all did!* Despite its ironic
charm, the idea is intellectually inde-
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fensible. It slights the largest minority
‘in the United States—males.

Coined pronouns seem synthetic.
None of them has any chance of win-
ning the popular acceptance already
enjoyed by they, their, and them. Even
I don’t use the ones I invented ten
years ago.

“They” As a Singular (Gasp!)

While erudite folk have stationed
themselves at the barricades to ward
off changes in sexist language, millions
of people have been using they, their,
and them as third-person singulars all
along. Most of these uses have been
eminently sensible.

As a reformed purist, I don’t say this
lightly. After all, I once wrote to the
makers of Winston cigarettes, com-
plaining that the company’s slogan—
“Winston Tastes Good Like a Cigarette
Should”—would precipitate the Col-
lapse of the Republic. I agreed with
Tom Wicker of the New York Times
that the singular they is “grammati-
cally repulsive.” I looked down my
nose at people who said things like
“Everybody should wash their hands,”
considering them fundamentally un-
couth. But I’ve seen the light.

The singular they has been gaining
adherents. It’s been adopted by Casey
Miller and Kate Swift, authors of two
books on sexist language. “Anyone who
performs a heroic deed is a hero, re-
gardless of their sex,” they write. They
buttress their argument on behalf of
they by citing four centuries of
precedents.

Merriellyn Kett and Virginia Under-
wood, authors of another book on sex-
ist language, say that they and fheir

R .

t® Avm@ cﬂ
Mo g%mgjm lal

will eventually become the standard
singulars.

The advertiser of a six hundred-
dollar watch concurs. The ad croons,
“Someone close to you is hoping for a
Longines. Don’t disappoint them.” A
direct mail advertisement from the
Smithsonian Institution—which is
charged with preserving our nation’s
heritage—says, “If a friend wishes to
become a member, please ask them to
write for information.”

With these and other winds of
change blowing, it’s reasonable to con-
clude that they, their, and them will
become *‘correct,” just as you, your,
and yours serve as singular and plural
alike. Then articles about nonsexist
pronouns will be superfluous.

It’s unrealistic to assume that writ-
ers with good intentions will spontane-
ously use nonsexist language effec-
tively. Good intentions are no substi-
tute for craft. Like all first-rate writ-
ing, nonsexist writing requires skill
placed in the service of an educated
eye. But we needn’t exaggerate the de-
gree of skill required. A practiced pen
is needed; genius is not.

Is it worth the bother? Isn’t it all
just trivia? Alan Alda, himself a
writer, answered both questions with a
question of his own: “Why don’t people
realize that words hurt?”

As “public writers”—people who
write for more than one reader at a
time, whether it’s memos, reports, le-
gal briefs or articles—we should realize
that they do. ¢

*Merriellyn Kett and Virginia Underwood,
How to Avoid Sexism, Chicago: Lawrence
Ragan Communications, 1978.
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se of black English

phrases often results in

teachers labeling black

students as learning dis-

abled, or even mentally
retarded. “When a child is silenced or
feels he has no way of expressing him-
self in the classroom,” says linguistics
expert William Labov, “it simply
makes it very hard to learn.” Such a
reaction, says Labov, a professor at the
University of Pennsylvania, indicates
the children have been made sensitive
to their use of language and thus sel-
dom speak up in class.

When some children were so labeled
in Ann Arbor, Michigan, a few years
ago, their parents sued the school dis-
trict for failing to teach them standard
English. In a far-reaching and contro-
versial decision, Federal Judge Charles
W. Joiner ruled the school board had
violated the civil rights of 11 black stu-
dents by failing to take appropriate ac-
tion to overcome barriers to learning
that impede equal participation in
education.

Joiner’s decision was based on the
1974 Equal Education Opportunities
Act which forbids state denial of equal
educational opportunity on account of
race by failure to overcome language
barriers. His decision requires school
boards to aid teachers in recognizing
black English as the home/community
language of many black students and
to then use that knowledge in teaching
standard English reading skills.

When issuing his decision, Joiner
said, “The language of black English

R.C. Newell is a Washington, D.C.
freelance writer.
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by R.C. Newell

has been shown to be a distinct, defin-
able version of English, different from
standard English of the school and the
general world of communications. It
has definite language patterns, syntax,
grammar and history. The plaintiff
children do speak at home and in their
local community a language that is not
itself a language barrier. It is not a
barrier to understanding in the class-
room. It becomes a language barrier
when teachers do not take it into ac-
count in teaching standard English.”

Black English becomes a
language barrier when
teachers do not take it into
account in teaching stan-
dard English.

“This case is not an effort on the
part of the plaintiffs to require that
they be taught black English or that
their instruction throughout their
schooling be in black English, or that a
dual language program be provided...,”
said Joiner. "It is a straightforward ef-
fort to require the court to intervene
on the children’s behalf to require the
defendant school district board to take
appropriate action to teach them to
read in the standard English of the
school, the commercial world, the arts,
science and professions.”

The decision is far-reaching in that
it may set the stage for similar dis-
crimination suits across the country.
The controversy is over several facets
of the case, which include interpreta-
tion (or misinterpretation) and possible
effects of the decision. Though Judge
Joiner seemed to make himself clear,

some critics question whether the deci-
sion means black English should be
taught, whether it requires such stu-
dents to learn standard English and if
black English should be used in teach-
ing other subjects.

Black English, according to linguists
such as Geneva Smitherman, professor
of speech communication at Wayne
State University, who was a key wit-
ness in the case, is a carryover from
African heritage. “The slaves adapted
their own language to fit English,” she
told the court. “They took their native
West African sound and syntax and
hung new words on it. In most West
African languages and in black Eng-
lish, for instance, there are no hard, fi-
nal consonants. ‘Going’ becomes ‘goin.’
And there’s no ‘th’ sound, so ‘then’ be-
comes ‘den.’

“Probably the most distinctive differ-
ence between black and standard Eng-
lish is the use of the verb ‘to be.’ If you
say, ‘The coffee bees cold.’ that means
that the coffee’s cold every day. But if
you say, ‘The coffee cold’~——omitting the
verb—that limits the time frame and
means it’s just cold today. So if you're
working as a cook and ‘the coffee cold,’
it’s no big thing. But if ‘the coffee bees
cold,’ pretty soon you ain’t goin’ have
no job.”

As reading and articulation tests are
culturally biased toward standard Eng-
lish, she added, many kids who speak
black English fail them. Smitherman
singled out a test which shows pictures
of deer running singly and in pairs.
“The child is asked to point to the pic-
tures that illustrate ‘the deer is run-
ning’ and ‘the deer are running’ to see
if he can distinguish singular from plu-
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ral,” she said. “But in black English,
the difference is not evident in the
verb but in the noun. The child would
say, ‘the deer running’ or ‘the deers
running’—no verb at all. The test thus
falsely indicates a deficiency.”

Black English was used during slav-
ery and later as a means to communi-
cate around whites. With the migra-
tion north to better economic opportu-
nity, it was preserved in the ghettos by
de facto segregation, especially among
poor, lower class blacks who had less
contact with the white world. Al-
though some blacks would leave their
language roots behind, to others, even
among middle and upper class blacks
today, it’s a badge and used as a social
language. ,

Though the Ann Arbor school in-
volved in the suit is excellent, the eco-
nomic and housing patterns of black
students at the school fit the historical
generalization. The issue addressed by
Judge Joiner wasn’t poor black chil-
dren subjected to segregated schools,
faculty or poor facilities. The Martin
Luther King Junior Elementary School
is 80 percent white, 13 percent black
and seven percent Hispanic or Asian.
Three of its 20 teachers are black and
a speech therapist, a linguist and psy-
chologist are among consultants avail-
able. But the 11 children involved in
the suit live in a low-income, scatter
housing project amid an upper-middle-
class, white residential area.

In examining the evidence, the court
found mitigating circumstances on the
part of the school and contributing fac-
‘tors such the lack of proper role mod-
els in the community. Plaintiff stu-
dents, said Judge Joiner, “were pro-
vided with assistance in reading and

*
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by William Safire

Getting Down

One of the joys of American English is black slang. Inventive, humorous, evanes-
cent, its coinages are here today and abandoned tomorrow—unless the meanings
are taken into general usage. Most Americans now say “to make it” when they ‘
mean “to succeed,” and know that “kicks” means *‘pleasure’; those locutions, from
black slang, are now in the general slang vocabulary. A few black slang words—
“jazz,” for example—have been doing their gig long enough to become part of
standard English....

Old-fashioned slang used mainly by blacks has held its place over the years: Onliest
is useful when *“‘only” needs emphasis, and there is no worry as worrisome over a
long period as a worriation. Finality is expressed with That's_Law.

Some black slang is alliterative; you head for a party to get some grins, and express
your satisifaction with sure shocks. Some is descriptive: Face is used as a salutation
when you remember the face but not the name—*“Hey, Face, what’s goin’ down?"—
and may have led to the change of “whatsisname” to “whatsisface.” Some slang
improves an adjective: A “murderous look™ has become a murder-one look, which
you get from someone contemplating murder in the first degree. And some varies

| with inflection: / hear ya can mean “| understand,” or “I agree,” or “Now go away,”

depending on the tone of voice.

Black slang, as | use the term, is distinct from “black English,” a dialect that J.L
Dillard holds is rooted in various Creole and West African languages. Other linguists
argue that such dialect usages as the perfective done—as in “| done told her"—
grew out of Middle English. This controversy has led to claims that dialect forms like
“| be sure,” rather than *l am sure,” are “not incorrect’; and should therefore be
accepted in schools.

That's a mistake. A dialect js useful for communication within a group, but in dealing
with the outside world, a knowledge of the larger community’s language is needed.
Contrary to an alarmed impression held by many educators, Federal Judge Charles
B. Joiner did not teli Detroit teachers that black English is acceptable; rather, he
held that teachers should learn the rudiments of black dialect so as to better teach

| standard English to black students. That makes good sense to me; it would be just

as foolish to treat any dialect as if it were gibberish as it would be to insist that any
dialect should be treated as standard English.
Are there any words that are “basic black’—coined by, and used mainly by biacks

only over a long period of time? Thanks to the Dictionary of American Regional

English (DARE), the most exciting linguistic project going on in the United States, we

“may soon find out. Associate editor Jeffrey Hirshberg reports that some 50 words

F
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and phrases have been found that qualify as long-lived black vocabulary, and are
well beyond the street-hustle vocabulary most commonly quoted. Among them:
Airish, inclined to put on airs.

Foreday, the earliest morning hours.

Behind a dime, absolutely anywhere, as in “I wouldn’t trust him behind a dime.”
Cheese-eater, one who tries to ingratiate himself; a toady. (Does this come from
“rat”? Or from one who says “cheese” to appear to smile?)

Excuse, or skusin, to mean “‘except for,” or “not counting.” An 1887 citation: “The
greatest gent'man in the county skusin him....”

Fat-mouth, to talk too much. Perhaps an intralingual calque of “poor- mouth” or
“bad-mouth.”

Jackleg, amateur, as in “jackleg preacher.”

Later, to mean ““goodbye.” A 1954 citation in Time magazine reports this “catchall
word for ‘I'll be seeing you.” Today, “lay-tuh,” from “see you later,” is the vogue
farewell on most college campuses.

Natural, an Afro haircut: “There’s a lean young cat wearin’ a natural,” reported
Ebony in 1969.

Nose gpen, to be obviously in love.

Ticky, exacting. Probably from “particular.”

One black expression that puzzies the researchers at DARE is dead cat on a line,
which means *“something suspicious.” If anybody can figure out where that is comin’
from, alert the troops at DARE, University of Wisconsin, Madison, Wis. 53706.
This column will surely offend some people who think any discussion of slang dero-
gates its users, or who feel de meaning is demeaning. Take it slow, Bro. Dialects
flow in and out of the mainstream of English, enriching the mixture all the time.
That’s Law. Or as more current black slang puts it: That’s Word.

©1981 by The New York Times Company. Reprinted by permission.
William Safire is a New York Times columnist.
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some of them have been offered tailor-
made programs in oral reading and
phonics.... The evidence suggests that
each teacher made every effort to help
and used the many and varied re-
sources of the school system to try to
teach the students to learn to read.”

Joiner also noted that plaintiff stu-
dents suffered from a variety of prob-
lems such as “absences from class...
(and) a lack of parental or home sup-
port for developing reading skills in
standard English, including the ab-
sence of persons in the home who read,
enjoy and profit from it.”

One of the better known critics, syn-
dicated columnist Carl Rowan, used
these factors to admonish black par-
ents in general and Judge Joiner in
particular for his decision. “This court
decision strikes me as far-fetched,”
Rowan wrote. 1 am going to regard
Joiner’s sociological assumptions as du-
bious at best until we do something
about the absences from school, until
we make more black parents under-
stand the value of reading in the
home, until more teachers force ghetto
students to read newspapers and maga-
zines and at least try to resist peer-
group pressures to downgrade standard
English. ‘My teacher was insensitive to
my black English’ is an alibi that
black youngsters can use forever to ex-
plain why they did not aspire to excel-
lence, and thus never learned to
read—or to prepare for a decent life.”

While valid in many respects, such
criticism overlooks the major focus of
the court decision and the qualifica-
tions Joiner made. Joiner emphasized
that the “barriers to learning” of his
decision was not black English but the
negative attitude of teachers in the
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school toward the children’s use of it.
“The unconscious but evident negative
attitude of teachers toward the
home/community language causes a
psychological barrier to learning by
students,” said Joiner.

Joiner added a qualifying phrase,
suggesting that the barrier “may be
[only] one of the causes of the chil-
dren’s reading problems.” And then he
came down hard on the school board:
“The evidence suggests clearly that no
matter how well intentioned the teach-
ers are, they are not likely to be suc-
cessful... unless they are helped by the
(board) to recognize the existence of
the language system...and to use that
knowledge as a way of helping the
children to learn to read standard
English.”

(]
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Ann Arbor School Board Report
Cites Gains Using Black English

proper, said the report.

A report by the Ann Arbor School Board on the initial results of the black English
program ordered by Judge Joiner found that students’ attendance improved slightly
and that some of the students in the program showed an improvement in attitudes
toward school. It could not be determined, however, whether the program accom-
plished its main goal—improving students’ reading abilities.

The report, according to the New York 7imes, found that teachers had understood
the need for a course to help them learn about black English. The report covered
the 1979-80 school year and was issued last December.

The report discussed several ways in which teachers react to black English. The
wrong way, it said, was by interrupting students in mid-sentence to correct them,
and generally treating their form of speech as inferior. The desirable approach, the
teachers were taught, is to avoid treating black English as an inferior manner of
speech so as not to create an atmosphere in which children might draw inferences
about their own abilities. This approach does not mean accepting black English as

“The case is really about
teaching children to read.”

Emphasis on the responsibility of
the school board rather than the teach-
ers is notable. Smitherman says she
sympathizes with the teachers as “they
don’t get the proper support from poli-
cymakers. Nonetheless,” she added in
reference to negative attitudes, “T've
seen teachers correct [black] kids over
and over, getting angrier all the time.
‘What do you mean by saying “my
mother do,” they ask the child, ‘it’s
“my mother does.”” After a while, the
child turns off, becomes non-verbal,
listless.”

Labov notes that “research in recent
years indicates that the most powerful
influence on the teacher’s view of the
child is the child’s language. A non-
standard dialect creates an image in

28

the teacher’s mind that unconsciously
prejudices the teacher against the
child’s intelligence, honesty and
reliability.”

In reference to the parents, Smither-
man says they should reinforce the
schools to the degree that they have
the skills. But in most cases, the par-
ents aren’t equipped to help with stan-
dard English. “Parents’ responsibility,”
she said, “is to give love, moral sup-
port, spiritual and cultural values and
to see that the kids get to school.”

Rowan, like much of the media,
seemed to have gotten the impression
that Joiner’s decision either meant
black English was to be taught, used
for other studies or that the opinion
encouraged its use. Rowan implied as
much by writing: “What black children
need is an_end to this malarkey that
tells them they can fail to develop vo-
cabularies, ignore syntax and embrace

a

the mumbo-jumbo of ignorance and
dismiss it in the name of black pride.”

Washington Post columnist William
Raspberry takes a different view.
“Judge Joiner’s basic ruling, for all the
misapprehensions, misconceptions and
ridicule that have surrounded the case,
makes some sense,” he said.

“It seems reasonable to warn teach-
ers against misinterpreting speech pat-
terns or test scores of the children
they teach. Some speech patterns—
mishandling of certain dipthongs, drop-
ping copulative verbs or final conso-
nants, for instance—may indicate
speech defects or even learning disabil-
ity in a child whose home language is
standard English.... The same patterns
in children whose home language is
black English may indicate nothing
pathological whatever,” said
Raspberry.

“The case is really about teaching
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children to read,” he insists. “It is not
an accident that King is an elementary
school If these children had been in
high school, I wouldn’t have brought
the suit.

“What we are talking about is teach-
ing children to read without turning
them off, without teachers deciding on
the basis of their speech patterns that
they cannot learn.”

As to what methods were to be em-
ployed, Joiner recognized that this is
not the prerogative of the courts to de-
cide. “Its remedies involve pedagogical
judgements that are for the educator
and not the courts,” he said. He or-
dered the school system to devise a
plan.

Under the plan approved by the
court, the teachers at the school would
undergo specialized training designed
to make them more aware of the chil-
dren’s use of black English. “It is
hoped that as the staff acquires knowl-
edge and understanding of the chil-
dren’s linguistic heritage,” Joiner said,
“they will come to recognize the chil-
dren themselves, not as deficient or de-
tracting but as competent and contrib-
uting members of the learning
community.”

There are a number of methods
available for teaching students who
speak black English to read standard
English. One is peer tutoring, where a
child who has acquired the skill helps
those who are weak in it. One of the
most successful methods has been the
“bridge” system. It uses stories from
the black oral tradition written in the
black vernacular and moves gradually
into standard English. It teaches kids
to switch from black to standard
English.
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The ability to change speech pat-
terns in the context of a group is so-
phisticated but common. Most of us, es-
pecially professionals such as doctors
or engineers, use jargon in our work
that we drop in social contexts.

The bridge system was used in Chi-
cago several years ago with success.
Some children advanced two years in
reading development in one semester.
It was abandoned, unfortunately, after
critics charged the schools were teach-
ing black English.

There is also thought of using Fed-
eral bilingual-education funds to aid
students who use black English, just as
they are used for Chinese or Hispanic
children. Labov says this is justified by
the law that requires states to take ac-
tion to overcome whatever language
barrier prevents equal education. Peter
Roos of the Mexican American Legal
Defense and Education Fund tends to
agree. He noted that students who
speak black English, like those whose
primary language is Spanish, are con-
fronted with a cultural barrier to
equal educational opportunity.

Despite the law and the possible use
of Federal funds, school boards around
the country have taken a hard line on
use of anything but standard English.
Even after the Ann Arbor decision, a
poll conducted by the American School
Board Journal found that 69 percent of
the respondents opposed use of other
than nonstandard English. Such adam-
ance could prompt more court cases. ¢
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ebates over the merits of

bilingual and multicultural

education in our nation’s

schools continue unabated

at the national and
community levels. Yet relatively little
media attention has been given to
views on the issue held by members of
the minority group that would be most
affected by “English only” educational
policies: Hispanic Americans.

Herein is a collection of observations
by bilingual Hispanics—Mexican.
Americans, Puerto Ricans, Central and
South Americans—from many walks of
life who support bilingual education as
a means by which educational equity
for their children can be achieved. The
viewpoints are varied: some address
the bilingualism issue directly; others
underscore the role that language
plays in maintaining one’s ethnic iden-
tity; still others focus on linguistic and
cultural differences among Hispanics.
Together, they offer a glimpse into
why most Hispanic Americans, the na-
tion’s second largest and fastest grow-
ing minority group, are insisting that
their sons and daughters be guaran-
teed access to bilingual and multicul-
tural school programs.

CE.

JOSUE’
GONZALEZ

In Lau v. Nichols (1974), the U.S.
Supreme Court found that to require
knowledge of English “before a child
can effectively participate in the edu-
cational program...is to make a mock-
ery of public education.”
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In U.S. v. Texas, a Federal District
Court in Texas said: “Unless they re-
ceive instruction in a language they
can understand, pending the time
when they are able to make the transi-
tions to all-English classrooms, hun-
dreds of thousands of Mexican Ameri-
can children in Texas will remain
handicapped for life....

For non-English-speaking young-
sters, the alternative to bilingual in-
struction is the “sink or swim” me-
thod, even if 80 percent of them never
come back up for a second chance.
This “method” is not only inhumane,
it is also illegal.

To suggest that English instruction
may suffice is to suggest that the child
must stand still and wait for educa-
tional access while the schools fumble
with the lock on the other door.

It is like suggesting that children in
wheelchairs must learn to walk before
enrolling in school so that they can
climb the steps to the schoolhouse
door, or that a blind child must learn
to see before he or she can have access
to the contents of books....

ARMANDO
RODRIGUEZ

Who’s Hispanic? I am, but...I wasn’t
always. In fact, for most of the ‘60s
and into the *70s I was Chicano. And
in the *50s, I was Mexican American.
Before that? Well, in the *40s, I was
Latino. In the *30s, I was mostly called
“kid” or ‘joven”—sometimes “Pan-
cho”’—and in the ‘20s, I was Mexican. I
was born in Gomez Palacio, in the
state of Durango, Mexico.

LUIS
ALVAREZ

“Nuyorican” is a derogatory term
for New York Puerto Rican. It has
caught some favor now, but I don’t like
it because it stereotypes us as aggres-
sive, uncouth, and falsely implies that
we don’t accept the cultural mores of
the island.

It’s tactically wrong for us to use de-
scriptions and adjectives that divide us.
A Puerto Rican is a Puerto Rican
whether he or she resides in San Juan,
New York, or Hawaii.

JOSE ANTONIO
BURCIAGA

Down to the tiny details, I can re-
member 1949 and the third grade in El
Paso, Texas. I was one of the “Mexican
children.” We were different and we
knew it. Many of us were proud of it. I
would sit in the school yard eating a
burrito of chorizo con huevo that
stained my brown lunch bag and my
khaki pants. Across the way, a girl
named Suzy would open her Roy Rog-
ers lunch box and remove a peanut
butter and jelly sandwich.

The Anglo-Saxon nuns understood
Suzy pretty well, but our culture, with
its language, was a mystery to them.
So was theirs to us: Dick and Jane,
their two-story house, a father with a
coat and tie; Spot, who barked in Eng-
lish, “Bow Wow!” My dog always
barked in Spanish, * Guau Guau!”

In our Catholic grade school, the
Eleventh Commandment was, *“Thou
shalt not speak Spanish.” When we
were caught speaking that forbidden
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“foreign” tongue, it was either a swat-
ting, staying after school, or writing, “I
will not speak Spanish” 100 times. My
brother Pifas could hold three pencils
in his hand at once and finish his pun-
ishment in record time:

T will not speak Spanish I will not

speak Spanish I will not speak

Spanish

Our music teacher, who also taught
us Latin, told us that the Spanish lan-
guage did not allow us to exercise our
facial muscles sufficiently. That’s why
old Mexicans had so many lines on
their faces, she explained.

ALICIA VELASQUEZ,
ANGELO

Many of us who spoke only Spanish
when we started public school quickly
learned, of necessity, to ask the Eng-
lish-speaking teacher, “May I be ex-
cused?” when we had to go to the bath-
room. We assumed that the English
word for “bathroom” was “b’scused.”
Today, when visiting old friends, we’ll
leave the living room conversation cir-
cle sometimes with the explanation
that we’re “‘going to the b’scused.”

I remember one super-cool Chicano
in high school who was forever trying
to make movidas with every female he
saw. His opening line, inevitably, was,
“Hey, girl, what’s your front name?”

Then there was my materialistic
girlfriend who used to vow, “One of
these days, 'm going to own a porch.”
She went to college, majored in Eng-
lish, and today owns a house with a
front porch, a back porch, and a
Porsche in the garage.
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Five years ago, when I was 12, I
came to the United States from Santo
Domingo. I was enrolled in the District
of Columbia public schools until Febru-
ary of last year. I was not a bad stu-
dent, but I started to ditch many
classes. Then an experimental multi-
cultural high school was opened up in
Washington’s Hispanic neighborhood. 1
transferred to it. We have students
here from 18 different Latin American
countries, from Vietnam, Cambodia,
Zambia, Ethiopia and Somalia.

In public school, students sometimes
made me feel dumb by laughing at my
accent and the words I used. Some
teachers wouldn’t want to talk to me. I
wanted to run for student body office,
but was afraid to. In our multicultural
school, we all have accents. I ran for
school president last spring and I won.
My grades are good, too. Language af-
fects more than a student’s grades. It
affects his confidence.

4
RAUL
YZAGUIRRE

In the mid-’50s, my high school in
Pharr, Texas, was about 70 percent
“Mexican” and 30 percent Anglo. But
we Mexicans subdivided ourselves even
further. We were either Chicanos or
Chicas Patas. Literally, Little Feet.
Hicks. Rubes.

Because I was born in the States, 1
was a Chicano. The Chicas Patas were
the new ones, the fresh immigrants
from Mexico. They could hardly speak
English when they arrived, and even

their Spanish was different than ours.
They called the movies peliculas, not
vistas, and popcorn palomitas, not
esquite.

They wore clothes we made fun of.
As soon as they could raise some
money, they bought the styles and. col-
ors that helped them blend in. But
even after they learned that movies
were vistas, they still stood out. How?
They became the leaders. The doers.
The ones who hung in there and got
their high school diplomas. Some even
left the valley and went on to college.

How did those students from Mexico
survive? They brought an educational
foundation which was complete. Be-
cause there was a common cultural de-
nominator among student, teacher, and
parent in Mexico, they were able to
learn. Second, they brought a history
of classroom success with them. They
were conditioned to keep up. Self-
image, it’s called. The grammar
schools of E] Valle de Tejas gave us
neither of those qualities.

JOE
OLVERA

Simoh, the Pachucos were bad
dudes, man! They struggled and sur-
vived in the barrios of Aztldn, content
in their misery, and miserable in their
contentment. They were a constant
paradox, and from them there emerged
a totally new language which some
people call Calo, but which I refer to
as Pachucano.

Pachucano is a distinctive dialect
used by Chicano rebels of the turbu-
lent *40s and ‘50s when Pachucos were
the scourge of Chicano neighborhoods.
This linguistic ability to create a whole
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new form of communication based on
existing dialects—Spanish and Eng-
lish—was generally frowned on. The
Pachuco dialect had no prestige what-
ever. At the Conference on College
Composition and Communication held
in the spring of 1974 at Anaheim,
Calif,, it was discovered by a select
committee of educators that:

...In a specific setting, because of his-
torical and other factors, certain dia-
lects may be endowed with more
prestige than others. Such dialects
are sometimes called “standard” or
“consensus” dialects. These designa-
tions of prestige are not inherent in
the dialect itself, but are externally
imposed, and the prestige of the dia-
lect shifts as the power relationships
of the speakers shift....

Not knowing, then, that he had a
right to his own language, the Pachuco
became alienated, thus reinforcing his
obvious linguistic revolution. The Pa-
chuco period of Chicano history was
more than a rebellion against the re-
strictions of the dominant society. It
was also an intellectual underground
movement which rationalized the
alienation of Chicanos by creating a
new style of pride, of walk, of talk.

JOE
ORTEGA

The kids who belonged to our group
in East Los Angeles used to call each
other carnal. We thought of the word
as meaning “brother.” More than just
an ordinary brother, it had the conno-
tation of a blood brother, coming as it
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does from the root carne, meaning “of
the flesh.” It meant a special relation-
ship; we used hermano to speak of a
real brother, and amigo to speak of a
friend. But when we wanted to address
one of our gang, one of our group, we
addressed him as carnal. It is probably
no different from black kids calling
each other “blood,” meaning brother,
or no different from union members
referring to one another as “brother”
and “sister,” or college kids uniting in
fraternities and sororities.

Now the barrio kids use “homeboy”
or simply “homes” when referring fo a
close friend. They seem to be using less
Spanish and more and more English,
but the word “homeboy” is as native to
their culture as carnal was to ours. It’s
really not an English word. You won’t
find it in any dictionary. Not yet,
anyway.

As far as I can determine, it was
first used by boys who were sent to
youth camps by the juvenile courts.
When a boy saw someone from his old
neighborhood, he immediately formed
a bond with him. The boys from his
hometown became his “homeboys.”
They became his family away from
home, his emotional support. When re-
leased, the boys continued to use the
term “homeboy” to refer to those close
to them. Soon other kids who had
never been to camp started using it.
Inevitably, it was shortened to
“homes.” .

Now it’s spreading, like pebble-rings
on water. Sometimes it’s used to ad-
dress anyone you feel friendship for.
Recently, I heard one kid tell another
one, “Lend me ten cents, homes.”
Translated, all that means is,
“Brother, can you spare a dime?”

JORGE
SANDOV AL

MI CHULA...PIRATA...QUE
PASA..JEFE... Personalized license
plates are becoming the graffiti walls
for our tidy middle-class. Nationwide,
there are now about 20,000 vanity li-
cense plates in Spanish. California
alone has 6,500 such placas traveling
its highways. They make statements:
HUELGA..PAZ..BASTA. They express
emotions: TE AMO... CORAZON...QUE
L0Co...

They tell their owner’s roots:
CUBA...SAN JUAN..GUAYMAS...and
reveal our migration patterns. CHI-
CANO, CHICANA and I.A RAZA were
snapped up long ago in California, but
they're still available in New York.
Florida lacks a CHICANO, but not sur-
prisingly has a CUBANQ. BORICUA
has been claimed in New York for a
long time, and now it’s in California,
too. North Dakota hasn’t sold a single
Spanish-language plate.

RON
ARROYO

My grandparents left Puerto Rico in
1901. I have never been there. My
Spanish is, at best, basic. And here in
California, to stay out of arguments, I
have on more than one occasion mas-
queraded as a Chicano.

Yet, when I filled out my U.S. Cen-
sus form last year, I checked that little
box marked “Puerto Rico.” I did, be-
cause that’s what I am. Admittedly, 79
years makes for a long trail. And it’s
highly unlikely, if there were little
boxes for Hoosiers or Sooners, that
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they’d be checked by Californians with
turn-of-the-century roots in Indiana or
with kinfolk who fled Oklahoma’s Dust
Bowl in the ‘30s. The difference is
while we Puerto Ricans acceded to
some cultural adjustments for the sake
of survival, we hung tough. We stayed
Puerto Rican not because of any spe-
cific benefits offered. The contrary was
usually true—the rewards went to
those who blended in.

We stayed Puerto Rican because of a
cultural attitude which stands apart
from financial reward or politics or
race (Puerto Rico is a multiracial
island). Not long ago, a Chicano poli-
tical candidate in San Jose was ad-
dressing a mixed Hispanic crowd and
tried to stir us to unity with, “We are
all Pochos.” No way. Pocho is a term
applicable to Mexican Americans only.
If you want to move me, call me Bori-
cua, an appellative derived by the
Spaniards from the Borinquen island
natives.

JOAQUIN
SULLIVAN

There is an adult fantasy across the
land that America is a cultural island
tucked in neatly on all sides by a secu-
rity blanket woven of English twill.
Fortunately, there is no reality today
that can support that fantasy.

In 1964, some 26 million Americans
were native speakers of 80 foreign lan-
guages. Since then, although the num-
ber of languages has increased only
slightly, the number of Americans who
speak them has almost doubled, to 50
million. They are our bilingual re-
source. Or are they? True bilingualism
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is a relative term based on how well
one performs within the four major
subsytems of language: lexical, gram-
matical, phonetic, and semantic. Per-
sons with large vocabularies often per-
form poorly on the grammatical level.
Likewise, persons with excellent pron-
unciation often have limited vocabular-
ies. Americans who learn modern lan-
guages in school tend to be linguistic
robots. They can understand when di-
rectly spoken to. Yet they know very
little about the culture of the language
they are trying to speak.

No one has yet established just how
much one must understand and speak
in order to be deemed a true bilingual.

JOSE ANTONIO
BURCIAGA

In English, we say, “The clock
runs.” In Spanish, we say, “E! reloj
anda.” The clock walks. In English, we
say, “I missed the bus.” In Spanish, we
say, “Me dejo’el camidn.” The bus left
me.

In English, we blame ourselves and
in Spanish we blame the inanimate
bus.

Which is better? Which is right? The
assumption has generally been, here in
U.S. America, that the English was al-
ways right. That’s why, until recently,
even educators used the term “cultur-
ally deprived” to describe citizens like
me, of Indo-Hispanic heritage.

Back in Texas, I remember being
told more than once by New Yorkers
stationed at Fort Bliss that El Paso
was a cultural desert. It took my de-
parture from that bicultural oasis to
realize that those New Yorkers were

accustomed to buying their “culture”
at a Broadway theater or at the Madi-
son Square Garden. Culture is not a
spectator sport that you can buy a
ticket to watch. It has to be lived. El
Paso’s culture was alien to them.

JOE
ORTEGA

Should we Latinos resent the supe-
rior attitudes of those who tell us that
we lack polish or that we speak funny?
Should we counterattack? When they
make statements like, “The bottom
line is that I can relate well to a ma-
cho type but I freak out when someone
does not interface within the parame-
ters of the whole scene,” should we tell
them that they speak funny?

Teachers, bureaucrats, and others
who grind up English with sentences
like that jump all over a Chicano kid
who says, “sorry, I ain’t got no
money.” Teachers would immediately
point out that the double negative
must mean that he does have money.
They are so righteous about their logic
that they overlook the obvious fact
that if the kid had any money, he
wouldn’t be standing there apologizing.
In Spanish, as in many languages, the
double negative is not only correct, it
serves to emphasize the fact that no
tengo nada.

Non-English-speaking Hispanics buy
Big Macs, hot dogs, and Twinkies at
the beisbol game. It is also O.K. for
Anglos to buy burritos, tacos, and, of
course, chile. They can refer to their
amigo as a macho, as simpatico, or as
a loco. They can call their suburbs E/
Rancho, Loma Linda, or my favorite,
Vista del Freeway.
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now I wanted back. My facility with
Spanish—a clue to my condition—was
poor. To prepare for the trip, I did
what many Chicanos and Chicanas are
now doing: I hurried to Berlitz and
took a crash course...

An official in Mexico City told us
matter-of-factly: “Remember, we in-
vited you here. That shows that we in
Mexico are not embarrassed by the
Chicano, with his norteamericano ways
and poor Spanish. The word ‘Chicano’
should not have a derogatory meaning,
nor should it be used in a derogatory
sense by the Mexican.”

JOE
OLVERA

The Pachuco, then, is still amongst
us. He is the leader behind the novel-
ist, the playwright, the politician. The
Pachuco is now and ever will be.

JOSE ANTONIO
BURCIAGA

If our culture has been our damna-
tion, it has also been our salvation. ¢

The preceding commentaries and an-
ecdotes were contributed to Hispanic
Link, Inc., news service by the follow-
ing persons:

Dr. Josué M. Gonzdlez Former Direc-
tor of the Office of Bilingual Education
and Minority Language Affairs of the
U.S. Department of Education.

Armando Rodriguez Member, U.S.
Equal Employment Opportunity Com-
mission, Washington, D.C.
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Luis Alvarez Executive Director, Na-
tional Urban Fellows, New York, N.Y.

Jose Antonio Burciaga Creative
writer, poet and artist, Menlo Park,
Calif.

Alicia Veldsques Angelo Writer and
administrator with the U.S. Depart-
ment of Housing and Urban Develop-
ment, San Francisco, Calif.

Bienvenido Martinez Student, Multi-
cultural High School, Washington, D.C.

Radl Yzaguirre President, National
Council of La Raza, Washington, D.C.

Joe Olvera Managing editor, South-
west Publications, El Paso, Texas.

Joe Ortega Attorney at law, Los An-
geles, Calif.

Jorge Sandoval Information Director,
California Department of Insurance,
San Francisco, Calif.

Ron Arroyo Director, Student Educa-
tion Assistance Program, Skyline Com-
munity College, San Bruno, Calif.

Joaqufn Sullivan Chicano studies and
bilingual education specialist Diego
City College, San Diego, Calif.

Richard Avena Southwestern Re-
gional Director, U.S. Commission on
Civil Rights, San Antonio, Texas.

Carmelo Meléndez Producer/host,
‘Our People, Los Hispanos,” WFLD-TV,
Chicago, IIl.

Herman Sillas Attorney at law, Sac-
ramento, Calif.

Ricardo Chavira Reporter, San Diego
Union, San Diego, Calif.

L ]
Terri Villa-McDowell Director, Buena

Park, Calif., Visitors & Convention
Bureau.

Editor’s Note: The vignettes in this
article were edited by Charles Erick-
sen, founder and editor of Hispanic
Link, Inc., news service in Washington,
D.C. They first appeared in Hispanic
Link dispatches.

€1981 by Hispanic Link, Inc.
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allocation, finance, operations, research, program
development, etc.

A few respondents said they were bold enough to force
themselves into the center of things, but they admitted this
was not always successful. Blacks who express the least
problems with respect to this issue of professional growth
were the ones who had one or more senior sponsors or
mentors. The mentors helped them to become involved in
activities, led them beyond the immediate area of their job
assignment or areas of technical specialization, and advised
them on leveraging their experience into additional
opportunities.

One young black who took a job as a “special assistant”
to an agency head who had taught him in graduate school
was helped in getting specific technical and administrative
skills and some exposure. This guidance resulted in his
getting a significantly better job—albeit in a different city.
Frequently, these mentors were outside the organization.
“None of these whites here will tell me anything,” he said.
“They are all climbers themselves. They resent blacks
anyway, and feel that help to me, and affirmative action,
will doom their chances of success.”

For blacks I interviewed, professional status is a
relatively new experience in their family. Those blacks who
have, in fact, made it into the professions, feel that
elements important in their success include self-confidence,
strong interpersonal skills, an ability to be critical in a
constructive way and the ability to accept criticism. It also
includes an ability to analyze and to put intuition and
empathy in perspective, to understand context and make
decisions where risk is involved.

Most of these are, in fact, intangible and immeasurable
attributes. Nevertheless, in management situations, they
are often more important than such tangible evidence of
achievement as an advanced degree or years of experience.
“It wasn’t until I visited a white family and saw them
involve their 10 and 12-year-old kids in discussions about
work that I realized what I had missed,” a black economist
said. “All the things about how ‘to deal’ that have come
painfully and slowly to me are part of growing up for
whites. I see what I have to do to help my kids—and the
kids in my community.”

The more successful respondents noted that they had
some career support and guidance. Even so, they noted that
they had to have two separate faces. One face gives them
comfort and is effective in still segregated social and family
settings. Another face is reserved for professional
relationships. They note that at times the two conflict and
produce tension. A systems analyst in a conservative
financial environment noted the subtle hints to dress the
part and to abandon his “hip talk.”

The respondents reported difficulty in dealing with racial
attitudes of white organizational and professional settings.
Their feelings go beyond the existence of racism to a more
practical dilemma. The respondents feel most whites in
such situations would prefer to avoid racial issues even
when such issues are both real and relevant. The blacks in
such cases feel torn between raising the issue anyway (and
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being labelled “too sensitive” or a “troublemaker” by white
supervisors and colleagues) or letting the issue go by (and
incurring the wrath of black colleagues, clients, and
community people). A city planner noted, “I feel caught
between a rock and a hard place. Whites say I’'m too
sensitive. I say, sure I am, they ought to be as well. They go
home to suburbia but I get called to account.”

When serious issues on race come up, many blacks
express the feeling that they are often pressed to align
themselves on racial issues, while whites don’t have to do
that or at least don’t have to be held personally responsible
for policy positions. Many blacks feel that they are
perceived by other blacks to be agents of change. With the
black public and with black clients, they are called to
account—often in rather specific ways. A failure to
deliver—even an unavoidable one—is viewed as a personal
shortcoming. “Quite frankly, I tried to avoid the issue,” one
black executive said. “I can’t honestly act, and I’m not close
enough to trust the whites in my agency. Some of them are
right for the wrong reasons and we get hung up in motives.
I can’t talk about it and I know I’ll be blasted if I stand
behind them.”

The respondents to my survey feel that for the near
future, blacks entering the professions will have at least as
much difficulty as they have had in the recent past and in
some ways more. But there is an even larger concern. A
black professional who grew up in the South and now works
in the Midwest noted, “Most black college students I see
don’t have the survivor instinct that we had in the 60’s.
They buckle under too quickly. They give up rather than
get even. They would not have survived the summer of 1964
in Mississippi and they probably can’t survive the cold and
often subtle white racism of the 1970’s. Both the target and
the weapons of racism are more sophisticated. I know that a
lot of my friends agree with me, but what can we do?”

What this means is that in addition to keeping up
activity on affirmative action, there is a need to get young
blacks who go to college to understand the new professional
context. “I went to a black college where my advisor told
me a lot that cleared my head,” the black professional
continued. “Most of our young people today are not in black
colleges. Who is telling them the stuff that is not in the
book?”” The respondents feel that they have some
responsibility for getting the lessons of their experience out.
“If we don’t tell,” a young new professional noted, “they
will have to invent the wheel again. Some folks will
needlessly fail.”

A lot of effort has gone into helping blacks enter the
professions. Modest success has not been reinforced such
that individuals are able to build on initial success in ways
that will lead to even more success. We act as though
racism is confined to hiring. A lot more attention needs to
be given to opportunities for growth among those who have
initial success. As one of the respondents noted, “We are
beyond the point where we act like a bunch of crabs—each
one pulling the other one down. We still are not very
supportive of each other. If self-help means anything, it
ought to mean we go about helping each other...” ¢
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