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ATTENTION ART:

HEARING AT THE BURLEY INN, BURLEY, IDAHO

NOVEMBER 7, 1997

RATE PER PAGE, ORIGINAL & 2 COPIES $5.00.
IF NO TRANSCRIPT IS REQUIRED, $150 UNTIL 6:00.
EXHIBITS AND COPIES PROVIDED WITH TRANSCRIPT
AT .25 CENTS PER PAGE.

COPIES OF TALKS PROVIDED TO ME HELP.

WITH SPELLING OF NAMES, ETC.

NOTE:
IT IS NECESSARY TO HAVE ALL SPEAKERS/COMMENTS
USE A MICROPHONE SINCE THE ACOUSTICS ARE NOT

THAT GOOD,. I'M SURE YOU ARE AWARE OF THAT.
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BE IT REMEMBERED, that on this, the 7th day
of November, 1997, A. D., the above-entitled cause
came on for hearing before THE UNITED STATES
COMMISSION ON CIVIL RIGHTS, Idaho Advisory
Committee, whereupon, the following proceedings

were had, to-wit:

(BURLEY BEST WESTERN.
(1:40 P.M.
CHATRPERSON WILSON: Let me have your
attention, please. There is supposed to be coffee
and water on the table in back, and the restrooms
are out this door to the right. To the right,
again, are the restroomns.

Good afternoon. Let me have everyone's
attention, please. Thank you. Good afternoon.
This is the meeting of the Idaho Advisory Committee
to the United States Commission on Civil Rights
will now come to order. I am Rudolph Wilson,
Chairperson of the Idaho Advisory Committee to the
U.S. Commission on Civil Rights.

The United States Commission on Civil Rights
is an independent bipartisan fact-finding agency
first established on the Civil Rights Act of 1957.

The Commission on Civil Rights is an independent
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agency of the United States Government, established
by congress in 1957 and directed to investigate
complaints alleging that citizens are being
deprived of their rights to vote by reasons of
their race, color, religion, sex, age, and
handicap, or national origin or by reason of
foregoing practice.

Second, it's a study and collect information
concerning legal development constituting
discrimination or denial of equal protection under
the laws of the constitution because of race,
color, religion, sex, age, disability, or national
origin, or in the administration of justice.

The third is to appraise through the laws
policies with respect to discrimination or denial
of equal protection of the laws.

Fourth, serve as a national clearing house
for information about discrimination.

And fifth, submit reports, findings and
recommendations to the president and congress.

The Advisory Committee was established in
each state and the District of Columbia in
accordance with enabling legislation and the
Federal Advisory Committee Act to advise the

commission on matters pertaining to discrimination
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of the denial of equal protection of the laws
because of race, color, religion, sex, national’
origin, age, handicap or in the administration of
justice; and to aid the commission in its statutory
obligation to serve as a national clearing house
for information on these subjects.

Commission regulations calls for each
advisory committee to: One, advise the commission
in writing or in any information it may have
respecting any alleged deprivation of the citizens'
rights to vote and have the vote counted by reasons
of color, race, religion, sex, national origin and
age, or disability, or that citizens are being
accorded or denied the right to vote in Federal
elections as a result of patterns or practice
involved with discrimination.

Second, advise the commission concerning
legal development constituting discrimination or
denial of equal protections of the laws under the
constitution because of race, color, religion, sex,
national origin, age, or disability, or in the
administration of justice and as to the effect of
the laws and policies of the Federal Government
with respect to equal protection of the laws.

Third, advise the commission on matters of
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equal concern in the preparation of reports of the
commission to the president and congress.

Fourth, receive reports, suggestions and
recommendations from individuals, public and
private organizations, and public officials about
matters pertaining to ingquires conducted the by the
State Advisory Committee.

Fifth. Initiate and forward advise to the
commission about matters that that the Advisory
Committee has studied.

And sixth, advise the commission in the
exercise of the clearing house function.

The purpose of the meeting today is to obtain
information concerning the problems facing
hispanics for education, housing, employment and
the administration of justice in the Rupert/Heyburn
area. Among those who invited to address the Idaho
Advisory Committee today are educators, lawyers,
sociologists, housing professionals, community
action and parents.

Based on the information collected at this
meeting, a summary report will be prepared for the
United States Commission on Civil Rights. Other
members of the Idaho Advisory Committee in

attendance during this meeting, and I'm not sure if
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they are all are here. James Annest?

is not here.

JAMES ANNEST: Here.

CHAIRPERSON WILSON: Irene Chavolla?
DAVID PENA: Here.

CHATRPERSON WILSON: Gladys Esquibel?
MARILYN SHULER: Here.

CHATRPERSON WILSON: And Jeanne Givens

CHAIRPERSON WILSON: Hid Hasegawa®?
HID HASEGAWA: Here.

CHATRPERSON WILSON: Marshall Mend is

not here. David Pena?

Olivia Badger: ©Present.

CHATRPERSON WILSON: Rudy Pena?

Olivia Badger: Not here.

CHAIRPERSON WILSON: Victoria Salinas?
MARITL.YN SHULER: Not here.

CHAIRPERSON WILSON: Marilyn Shuler?
PERRY SWISHER: Here.

CHAIRPERSON WILSON: Perry Swisher?
IRENE CHAVOLLA: Here.

CHAIRPERSON WILSON: Jeananne Whitmer?

MARILYN SHULER: Not here.

CHATRPERSON WILSON: Also here today

is Arthur Polacias who is in the back, Ccivil Rights
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Analyst with the Western Regional Office in Los
Angeles. The fact finding meeting is being held
pursuant to Federal Rules applicable to state
Advisory Committees and regulations promulgated by
the United States Commission on Civil Rights. All
inquires regarding these provisions should be
directed to commission staff. I would like to
emphasize that this is a fact finding meeting, and
not an advisory proceeding. Individuals having
been invited to come and share with the committee
information relevant to the subject on today's
inguiry. Each person who will participate has
voluntarily agreed to meet with the committee.
Since this is a public meeting, the press and radio
and television stations, as well as individuals are
welcome. Persons meeting with the committee

however may specifically request that they not be

televised. In this case, we will comply with their
wishes. We are concerned that no defamatory
material be presented at this meeting. And in the

unlikely event that this situation should develop,
it will be necessary for me to call this to the
attention of the person making these statements and
request that they desist in their actions. Such

information will be stricken from the record if
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necessary. Every effort has been made to invite
persons who are knowledgeable in areas to be dealt
with here today. And in addition, we have
allocated time between 5:15 and 6:30 p.m to hear
from anyone who wishes to share information with
the committee about the specific issues under
consideration today. At that time, each person or
organization will be afforded a brief opportunity
to address the committee and may submit additional
information in writing. Those wishing to
participate in the opening session must contact the
commission staff before three p.m. this afternoon.
And the person you'll contact will be Mr. Arthur
Palacios, who I introduced before.

In addition, the records of this meeting will
remain on for a period of 30 days following it's
conclusion. The committee welcomes additional
statements and exhibits for inclusion in the
record. These should be submitted to the Western
Regional Office of the United States Commission of
civil Rights, 3660 Wilshire Blvd., Suite 810, Los
Angeles California 90010, or faxed to 213-894-0508.

I thank you for joining us this afternoon.

So we will proceed. Doctor Richard Baker, would

you please take a seat? Would you give your name
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and position and organization that you are with?
A My name is Dick Baker, and I'm a
Professor of Sociology at Boise State University.
CHAIRPERSQN WILSON: Do you have some
opening remarks?

RICHARD BAKER

A Yes, I do. But I'm sorry that I'm a
little ill-prepared. I didn't realize that I would
be presenting testimony. I thought I was going to
be making a presentation to a group of about 30
people, and so I have been doing research on
Hispanics in Idaho in Nampa, Idaho, and have spent
a year and a half doing field research there. And
I was going to look at one little segment of that
because that research entailed so many aspects.
Since I'm giving kind of testimony, I did bring up
this other material with me, but I'm not quite
prepared to present that material because I was
going to give another lecture. I apologize for not
being as organized as I might have been. At least,
I want to talk about this research because I think
it's important to the people of Idaho. Even though
it's only one school, one school system, I think
that it may have implications for the entire State

of Idaho and the country even in relationship to
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Mexican Americans. The drop out rate is 50
percent. So it's a nationwide problem as well. So
I'11 talk a 1little bit about my research. I'm a
qualitative sociologist, and I did a year and a
half field research at that time at Nampa High
School and West Junior High School, and these are
the things that I did as a qualitative sociologist.
I interviewed 70 teachers in those two schools. I
interviewed 66 Mexican Americans who dropped out of
school. I interviewed another 150 Mexican
Americans students that were still in high school
or Jjunior high school. I interviewed 40 white
students that were at the high school. I
interviewed ten administrators and counselors at
the two schools. I interviewed four ESL teachers
slash aids. And I also observed in 160 class
rooms. I spent a lot of time at these two
particular schools. I also shadowed people. By
shadowed, I spent a day with them observing their
activities. I spent a day with the principal and
maybe a month later another day with a principal.
I did that with students and all of the school
personnel as well as with teachers as well.

So the findings that I have from that year

and a half of field research are not very

10
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encouraging for Hispanics in Idaho. And maybe T
would like start with a quotation here just looking
at an expert. I have a manuscript that is now a
year ago; it was 400 pages and now it's 280 pages.
I published one article from this material, and I
just submitted another article for publication, so
in doing a lot of writing about this, and I think
it sometimes helps to look at particular students
here, and this Manning. Quoting from my
manuscript.

Manning has a long history of school failure.
Manning's school performance is rather dismal. He
received poor grades with frequent truants and
frequently received suspensions for disobeying
teachers. The incident that led to his last
expulsion was leaving his English class for 30
minutes to go to the bathroom. When he returned,
he received a reprimand from the teacher, and the
reprimand escalated into Manning being expelled
from the school. Manning re-enrolled in the school
the spring semester because of parental pressure. I
met with Manning regularly to monitor his academic
standing and to gain his perception of school.
Manning was soon missing school again on a regular

basis. He provided me with flimsy excuses for his

11




(

O O o o0 O OO OOoOooDo & &b 4o c4ago;o;om o 3

10

11

12

13

14

15

16

17

18

19°

20

21

22

23

24

25

absences, such as a friend forgot to pick him up to
give him a ride to school. I observed Manning
intermittently at several of his classes. He was
typically inattentive. He left classes to go to
the bathroom. He never worked on his assignments.
School has to be a pretty unpleasant experience for
Manning. His English class was reading "To Xill a
Mocking Bird." Several days in a row Manning
forgot to bring his book. I asked the English
teacher about Manning. I don't call on Manning to
read so as not to embarrass him. Manning has low
academic self-esteem. He is not doing his
assignments and he has problems with authority.

The English teacher allowed the class long periods
of time to read in class. Manning never opened his
book. The English teacher did not remedy Manning's
situation for several weeks, but eventually he sent
Manning to the teachers' aid office to listen to an
audio tape of the book.

I asked Manning about his reading. I don't
understand it. I don't like to read. I fall
asleep reading. Oh, yeah, I can read perfectly.
The following week Manning remarked, "I might as
well stop going to school. I don't like school.

Nothing can make me like school. I won't be around

12
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here much longer. I won't last a semester. A
short time later the sophomore vice principal had
manning into his office for having 14 absences, and
the vice principal repeated his standard speech.
Do you want to flip hamburgers for five thousand
dollars a year or do you want to get an education
and earn $35,000 a year and $500,000 more in a
lifetime? 1It's up to you. The sophomore vice
principal said he had no option but to dismiss
Manning for another semester. The sophomore vice
principal was obviously unaware and did not address
Manning's academic deficiencies, and he didn't know
that Manning couldn't read.

I think that is an interesting place to start
with looking at a particular student. And I take a
guote from a teacher at the high school. O0f the
teachers that I interviewed, I felt that about 80%
of those teachers at the two schools probably were
representative of the entire teaching staff, were
not very understanding of the problems facing
Hispanic students, even though when I reviewed the
literature, I had a tremendous amount of literature

to work with, teachers to work with minority

students. But here is what an English teacher
said. He said that this school is tracked and
13
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segregated. The popular rich kids receive the best
instructions and programs, while the lower class
Hispanic kids are likely to become dropouts. The
administration gets rid of its problems with the
attendance policy so that before long after school
starts, Hispanic kids are gone. The Hispanic and
white students are almost completely separate.
Since they are not fighting, no one cares or is
concerned about them. No one here cares to
integrate the school. The principal is under
attack because she cannot initiate the programs for
Hispanic students, and the influence from parents
is that they don't want programs for Hispanic kids.
We have no programs to assist the Hispanic
students. We have no Hispanic teachers and none of
us are trained to work with Hispanic students. It
could get worse. We have many teachers who are
racists, but they don't have a clue. It is obvious
how the school fails, but the school ignores the
problems.

I wanted to start with those two quotes in
reference to people because I ﬁanted to talk about
some of the issues that are involved here. I broke
the school down in spending my year and a half

there with the two schools. I broke it down into a

14
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number of areas of examination. And I think the
most important thing is to look at the statistics
in relation to how these students were doing. The
statistics were pretty grim, and yet the school
kept no records by ethnicity, and all I had to do
is a simple amount of counting by sir names to see
what the differences were in reference to students.
When I examined that by sir name, and I also
recognize I made a few mistakes either way, because
I interviewed so many students, that there were
Hispanic students or that had Hispanic sir names
such as Hernandez, but they didn't see themselves
technically as being Mexican American. But I also
interviewed students who were ethnic students who
had the last name of Johnson, who were or
considered themselves as Mexican American, so I
thought those errors on that side would balance
themselves out pretty well. Anyway, if yvou look at
the statistics, that school doesn't monitor,
doesn't keep, or at least it didn't when I was
doing my field research--
PERRY SWISHER: What was that time?

A This was about 1994/1995 academic year

at the high school, and 1995 fall semester junior

high school. So in relationship to these

15
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statistics on all things that are negative about
students, Mexican American Students were over,
tremendously offer represented in those figures,
and in all of the aspects of positive things about
how students are identified, Mexican Americans were
very under represented in those areas. So I have
to look back because I wasn't prepared to do this
to find this 1little, because I have specific
information. I didn't realize I was presenting
testimony, so I wanted to look at these statistics,
and I don't have this in this presentation for
doing that. I have about 20 pages. Here we go.

In relationship then, looking specifically at this
relationship to the junior high school. For
in-school suspension for that fall semester, 18% of
the Hispanic students had been involved in
in-school suspensions compared to 7% of the white
students or Anglo students. In relationship to
out-of-school suspensions, 7% of the Hispanics
compared to 1% of the white students. In
relationship to truancies, 9% of the Hispanic
students compared to 1% of the Anglo students. I
went through the Iowa test of basic skills to look
a the differences there, and students, this is

differences at the junior high school again, and

16
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the junior high school students as a whole had an
average of 20% lower score than white students had.
In relationship to the honor roll, 9% Hispanics
were on the honor roll compared to 21% of the white
students. If we look at the below average grade,
this was, I was looking at E's and F's, and I went
through the computer of all of the students in the
school, and 55% of the Hispanic students, the
majority of their grades were D's and F's compared
to 17% of the white students. So the majority of
the junior high school students who were Mexican
Americans were not passing their grades, the
majority of their grades in the school. One of the
statistics that was the most mind boggling
statistics that I had I got from the State
Department of Education, in fact, was in relation
to the gifted and talented program. Particularly,
when looking at the gifted and talented
intelligence, everybody agrees except people who
write books like the Bell Curve, in intelligences,
there is no differences in race or ethnicity in
relationship to intelligence, even though those
people, those rare people who think there is get a
lot of attention by the media, so one would expect

regardless of that socioeconomic background that

17




O o 4 O

)

1

s B eee B e N ane T o =

J J 4

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

there should be proportionately the same number of
Mexican American students in that gifted and
talented program, because that is an intelligence
based program. So there are 21% of the student
body in the school district, there should be not
exactly, of course, but should be approximately
21%, and the finding of the State Department
reported that approximately .2%, or two-tenths of

one percent were in that gifted and talented

program.
DAVID PENA: That program was by
ethnicity?
A Yes.

PERRY SWISHER: Was your number of 20%
of the general student body was in that--
A It!'s 21.
PERRY SWISHER: Start over.
A It's 21% of the students in the school
district overall are Mexican American students.
PERRY SWISHER: Thank you.
A Only two tenths of 1%.
PERRY SWISHER: I've got it. You
don't know what percent of the general student body
was gifted and talented?

A No. So, the other thing that was

18
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really interesting in relationship to the
accelerated classes, advanced placement classes,
that their informal tracking system in
relationship to ethnicity. So in looking at the
accelerated classes that there were only, this
would be with the junior high school now, that they
had English classes, and they had advanced math
classes, and history classes and in these classes,
there would only be one of two Hispanic students in
those classes, so they were way under represented
in those proportionally and in those accelerated
and advanced math classes at the junior high
school. In relationship to student of the month,
for example, only two of 21 for a total 21
students--

JAMES ANNEST: Did you arrive at a
reason for that?

A Of this representation, over
representation and under representation, I wanted
to look at that other side of that flip coin that
they have some lab courses, and these were students
considered to be behind and the other courses next
to Mexican American students where twice as many
students were. In relationship to junior high,

overall 25% of the students were Mexican American

19
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in the junior high school and 50% of the schools in
those lab classes in reading and math were in those
particular sort of classes. So the interesting
thing in relationship to what is happening is the
relationship to making those sort of decisions, why
one ends up in those sort of classes was that, at
least interesting to me, was that in interviewing
the teachers, the teachers didn't have any
perception, that 80 % of the teachers of the two
schools didn't have the perception that there were
any differences between Mexican American and white
students in those particular classes. And yet,
these students were involved in having being
di;broportionately carrying white and middle class
students involved in those particular sets of
classes.

PERRY SWISHER: Teachers had no such
perception. Isn't that a judgment on your part?

A I interviewed those.

PERRY SWISHER: Well, couldn't they

have lied to you possibly?
A I mean, that, that is an interesting

question, because I do struggle with that guestion

throughout writing about that is that teachers are

grading students all the time so they have to have

20
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some perception about what is going on, and yet,
not saying there are any difference in what is
going on in relationship to these students. So I
pressed teachers about, you know, because I had =--
by the time I got to the junior high school, I had
spent a year at the high school, and I said, wait a
minute. Hispanic kids are dropping out
disproportionately to the white students in the
school, and so what is happening here? They had
three explanations of why this was occurring, and
it was occurring because they thought it was in
relation to the culture, that Hispanic culture.
Mexican American culture doesn't value education,
and they attributed it to the parents. The parents
don't value education, and they give it in
relationship to the motivation. Students weren't
motivated to do this sort of thing.

JAMES ANNEST: Let me ask in your
study of dropping out, did you determine the basis
of the dropout... have you determined whether the
basis for the drop out was it because the family
moved, or was it, were the drop out students were
from those families who were permanent residents,
establish residents?

A That is good question as well. When I

21
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interviewed those 66 students that I got from the
semester in '94, I interviewed those students. I
broke down those students, I believe, by into five
categories, four categories. And let's see if
could I find that little section here. Well, I
know the main findings in relationship to the data
was that I said 73% I defined as local, and that
they had either been born in the Nampa area, or had
spent most of their l1ife there, or spent most of
their school there. So some of mythical things
that are floating around in relationship to migrant
workers involved in this, and I only find 9% of the

students that were in this drop out category were

migrant students. And I found out another group of
them 6% that were movers. These families weren't

migrant workers, but they had moved a lot from one
place to another.
PERRY SWISHER: Were you able to

gquantify that, the non migrant movers?

A Six percent, six to nine percent. And
then I had another category that was kind of a
catchall category gets me up to 100% in that, but
these students were more permanent in the school.
They were a product of that particular school

system. So one of the things was... I interviewed,

22
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of the 150 kids that I interviewed were still in
school, many of those students were, in fact, most
of those students were at risk students where they
were marginal students and they weren't doing very
well. Didn't like school very well. When I
interviewed them, I asked them about their family
background, and certainly there was a
disproportional number of those students who came
from lower class backgrounds. And some of them
came from, or a considerable number of them came
from unstable homes as well. So certainly the
social class, that kind of background and poverty
impacts the students ability to do well in school.
But I think the thing, that the major kind of
conclusion that I drew from my research is saying
that the school had to take considerable
responsibility, I mean, for their failure to
educate this particular group of students, of not
tracking these students by ethnicity to see where
they were at in particular in relationship to
looking at teachers. You know, I interviewed a
number of teachers, and observing in the

classrooms, I found a lot of interesting

information. One was that less than 5% of them had
any training to work with minority students. My
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university and other universities have failed to
make sure that student teachers come out trained to
work with minority students in Idaho, particularly
work with Hispanic students and Mexican American
students.

GLADYS ESQUIBEL: Did they have any
minority teachers on staff?

A There were Teachers, one at the junior
high school, and two at the high school, but the
high school was interesting; that one was
Puertorican. She had a language similarity but not
the culture similarity. And the other one was that
the other really had a Hispanic American teacher,
they had him in gym class. He was teaching gym
classes. Both school students come on par with a
number of Mexican American students. Both junior
and high school needed to add, I think, 11 and 12
more Mexican American teachers so really they need,
one of the recommendations I have, is that they go
out and recruit outside the State of Idaho |until
they can train it's own Mexican Americans teachers
in the school to have teachers in the school
district. They were really under represented
there. But anyway, the teachers weren't trained.

The other things about the teachers was that I ask
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them about inservice training, and they said that
at that stage of training that they hadn't had any
training to work with minority students or really
minimal training to work, but they didn't think it
was very significant to working with minority
students. So another recommendation I have that
there needs to a tremendous amount of ongoing
inservice training to prepare teachers to work with
these students. So then I look at the aspect then
in relationship to the curriculum and pedagogy and
literature on minority students and working with
minority students on experimental programs are
highly successful and beginning to have a
considerable amount of the curriculum directed
towards the particular minority group that is in
your school. So in this case, for Mexican American
students-- I'll give one example but there are many

other examples that could be utilized, but the

clearest one would be reading classes. Saying,
wait a minute. In junior high school, all three
years you have to take reading classes. And I

observed in all of those reading classes, and I
also looked at all of the books that were in, and
students were allowed to go and read and available

on the racks in those classrooms, and I also went
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through and asked if I could see what students were
reading independently. They could get something
out of the library as well. Anyway, no Mexican
American students were reading a book by Latino
authors, Mexican American authors, and it's real
important in the multicultural literature approach
to be having minority students to have access and
reading that sort of literature.

PERRY SWISHER: Before you go on, do
you know a Franci Pena at Boise State?

A Yes.

PERRY SWISHER: Does she have any

information on Mexican American training at Boise

State either at the extension campus or Canyon

County--
A She is no longer there.
PERRY SWISHER: She has left.
A She left there. I know that Boise

State has more Mexican American students than any
other university. I think they have about 650

students now that are Mexican American students,

and it increased this year by 7%. But it would
be -- well, you're asking an interesting question

what of those students come from the Nampa School

System, and how are they faring and how are they
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doing? But it has to be still a very marginal
percentage.

PERRY SWISHER: 1Is her position
unfilled, do you know?

A That I don't know. Back to the aspect
of having all this literature, there is a plethora
of literature by Mexican American authors that
students in junior high and high school kids can
read, and it's gquantity literature, and also very
good to improving race relationships for white
students to read that literature. It wouldn't be
violating the Cannon. It would be good literature.
It's good for all students, and it would not be
catering toward minority students. These things
have to be inclusive, but it's simply absent. In
class discussion this pedagogy and strategy,
teachers said that they had no strategy in working
directly toward Mexican American students. So the
school system was operating on an informal system
of assimilation. And, in fact, I have observed
several teachers in different kinds of discussions
talk about things that would be inappropriate for
students to have. For example, a Latino
organization for the high school one year prior to

my being there, they had an organization called
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True Colors, which was Mexican American students
organization and student club. Teachers, in fact,
talked about it was inappropriate because if you
learn to do well, you have to assimilate into the
school. There was an informal assimilation problem
that, I think, led to students having more
disenfranchisement, more alienation from the
school. I haven't begun to talk about where
students are at. I am talking about teachers. It
was surprising to me--

PERRY SWISHER: How do they feel about
the institute across the street?

A I don't know.

PERRY SWISHER: You don't know.

A No.

PERRY SWISHER: Okay.

A Talking about teachers, trying to make
some conclusionary remarks about them, it was very
disappointing for one to see a long-standing
problem of racism in American society if educators,
you know, we have to really change our view in
America that racism is a long-lasting problem. Not
because bigots in Americans have racist attitudes,
but because of everyday kinds of people. We have

to understand why well-trained hard-workirng
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professional people maintain such inequality to the
academic ease of students. If the teachers are
doing that, we can imagine what other professionals
in the criminal justice system or mass media or
other places are doing that. It is important to
mention that teachers, themselves, consider
themselves to be over worked, you know, and they
were nice people and hardd working, but they had the
impression that my academic -- for example, they
gave the school, I asked them to grade the school
on how well they were doing with Mexican American
students, and 85% of them gave an A or B for
working with Mexican American students. In their
teaching view and training, whatever I'm doing here
making this presentation, this is the same and
applicable and works for everyone.

PERRY SWISHER: Is that a tenant of
your discipline in sociology in odor for me to do
racist thing or bigoted thing, I have to be
hostile? Can't I be a stupid son-of-a-bitch? I'm
trying to ask this question. It's relevant to
where we are going. The point I'm trying to make
with it, you are very, there are people with
college education who are professionals, and we

wouldn't classify them as being stupid.
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A I guess I'm making an assumption that
what we do at the university is supposed to make a
transformation.

PERRY SWISHER: Isn't that because
your supposed to be part of the university.

A I may be bias. I admit I may be.

PERRY SWISHER: Okay.

CHAIRPERSON WILSON: Did you discover
whether there were any teachers or assistants to
them that merely because you were doing the study
that were over overwhelmed or were happy, and were
saying, I'm glad...this is easier. I need to
communicate, before you drew your conclusion, or
did they everyone seem aloof to this problem?

A I had this aspect of telling you that I
thought there was a solid 10% that said well, there
confident that their school had really serious
problems of negating the educational opportunities
to the Mexican American students. This solid 10%,
one of the recommendations I made is that the
administrator should be utilizing this 10% to
spread the word and be in leadership rolls to help
make the transformation. All of those had
pessimism and felt overwhelmed and given up that

they could make any change in -altering the systen,
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that they made some people tend to do that. And
they felt like they were not supported and making
those particular attempts to try to make some
transformation. So anyway, that is just giving you
a little bit about the problems with the teachers.
The administrators were equally as lacking in
information about what can be done working with
minority students. It was really surprising to me
what the school board was doing in hiring new
personnel, because the next year when I went back
to junior high, I was still spending a little time
at the high school. High school had a new
principal. I went to the high school, and I said I
know that the administrative people are always
concerned of adults walking, and don't know who are
walking in their corridors, and I said I was a
professor at the university. I did research here
last year, and I'm going to come back and talk a
little bit, and I am going to be talking to people.
I want you to know I'm not a stranger. It's okay.
I have permission from the school board to be here.
He said, "great. I'm glad you're here because I
don't know anything about Mexican American
students."” Really, the same thing happened of a

very similar kind thing, a very similar thing
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happened at the junior high school principal I
said, what is the school board doing? What is the
superintendent doing hiring people who say that
when you ask over all in school it's 21%, the high
school was 17% and the junior high was 25%. We
have a significant minority population to be hiring
administrators who say they don't know anything
about that. I watch these administrators, the vice
principals and principals evaluating the teachers.
There was not one thing in their evaluations to
evaluate them on how they were working with and
dealing with minority students. ©Not once did I
ever see in those 160 classrooms observation of the
ethnicity of those students being recognized. One
of the comments I made--

PERRY SWISHER: Aren't all the
administrators college graduates?

A Yes, they are? You are going to rub

that in?

PERRY SWISHER: Yes.

A That is okay. I'm a big boy. I can

handle that. I was going to talk about--

JAMES ANNEST: I want to ask you a
question. You indicated that there was a

percentage of the Hispanic students that were not
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doing well, and another percentage were not doing
well and that they were dropping out; is that
correct?

A I haven't mentioned that. I hadn't got
to talk more specifically about that. I had talked
about junior high school students, that 55% school
students from the records were failing the majority
of their classes.

JAMES ANNEST: Did you do a
comparative study or are any kind of comparative
study between the Hispanic students who were doing
well as compared to those that were not doing well?

A Yes.

JAMES ANNEST: Can you tell us a
little bit about that?

A I can. I feel like we are bouncing
around here with this testimony. And I wanted to
follow-up on this other point. In reference to the
question you're asking, I found that successful
students were highly assimilated, and their parents

came from middle class backgrounds, and the parents

had longer residence in the community. There were
exceptions to that. It wasn't 100%, but it was an

overwhelming majority of those students who had

that particular background. I did interview
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students that were highly successful who came from
very problematic backgrounds, very poverty kinds of
conditions. But for the most part, there was an
indication that if your family has assimilated, if
you're not speaking Spanish in the home, and if you
don't or haven't maintained the ties with your
culture, then you have a much greater likelihood, I
think, of being successful in the school. And so,
I mean, that is the whole aspect that public
schools are geared toward working with what the
teachers classified as one of the -- when I made a
presentation, I made a presentation of my findings
both to the Nampa School Administrators and to that
junior high school, so I did give them the
feed-back about the information, and they weren't
very happy to hear my report. And at the junior
high school, the teachers were really fairly
incensed when they thought that there was lack of
validity of my findings. So I wanted to share
that, that I had made that particular effort. Do
you have some follow-up questions?

JAMES ANNEST: I am curious to know if
you did any kind of a study, comparative study
between the non Hispanic students who were not

doing well, as compared to those that was along the
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same line.

A I would need another year to do that,
but I would make some inferences and some thoughts
that come to mind from reading the educational
literature in talking about problems students that,
I think, one of the areas that people talk about,
and I think is really important, that it's really
hard in today's public atmosphere to have race
specific types of programs. The public is so and
government officials are so opposed to those sort
of programs these days, even though I think that
they, I think, personally they have validity, but I
think there is a real strength there going to the
school for the approach, and I make it in mny
recommendations, to say that my presumption is that
there are a lot of lower class white kids who are
at risk students and who are marginal students, and
who drop out of school at a significant rate. And
you can develop an average program that
incorporated, assisting both lower class whites and
minority students in the same kind of orientation.

PERRY SWISHER: Are you aware of the
effort on the part of Micron Dialogue and Hewlett
Packard, not only that, but they are insisting that

the pool educated labor is so small, their costs of
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acquiring personnel so high, that it is essential
that our education system give all kids a shot and
decent education? That is a major premise of the
established industry in the valley. Why is there
no bridge, apparently, between that announced
perception on part of the payroll industry of the
Boise Valley and these people who you still refer
to as educators?

A The year that I was there, Hewlett
Packard was just starting a program to work with
specifically Hispanic students at the junior high
school the year that I was there, the semester I
was there. And I followed that a little bit, and
they did have a date where they took Hispanic
students to Hewlett Packard to give them a chance
to see what the jobs were, different kinds of
occupations were at Hewlett Packard and kinds of
things they needed to know, and, also, tried to
invite them that it was a pretty interesting type
of thing, and things you might think about doing
some day. I thought that was an excellent
experience for them. The second part of that is
that they were going to start a tutoring-type of
program, and that project never got off the ground

for that whole year. There are lots of what I
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thought of pretty superficial kinds of excuses or
lack of initiative for implementing that progranm.
And I--

PERRY SWISHER: Implementation by the
school district?

A Specifically, at the school site
itself, that they never were able to coordinate;
there wasn't a school bus, and then no insurance,
and one problem after another was added onto that
program, and it didn't get started. And where it's
at today, I don't know, because I have been writing
for this, and I'm no longer doing it. I don't know
what those companies are doing at other schools,
but that was the only thing that I saw going on in
that particular school district.

I know. I was talking about administrators.
I wanted to... because I only mentioned one thing,
and I have spent a lot of time with the
administrators and have more information. One of
the things I thought was the most critical, looking
at the report, I had the school report for the
academic year prior to my coming there, and they
had to make a report. The high school had to make
a report to the school district or school board and

they also had to make a report to the State
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Department of Education. And neither of those
reports was there any mention of the fact that
there were problems with educating Mexican American
students. You know, when I looked, I didn't 1look
at that report until after I spent a year there,
and I was pretty flabbergasted that there was no
observations and no comments in reference to that,
to that set of circumstances. There was nothing in
the reports about that. That was a pretty amazing
set of circumstances that there wasn't anything
there.

CHATRPERSON WILSON: Doctor Baker,
were they required to do it? Was there anything in
the report that was required or was it just
something that was made up by them?

A Well, there were some things -- that is
a good question, because I think there was a
portion in there that said, what problems do you
face, and what are you going to do about solving
that problem? And when Hispanics are not mentioned
in the report, you have to say that that really is
an oversight, and they were given the opportunity
to address the question.

CHAIRPERSON WILSON: Let me ask you

this: You talked about teachers and there was
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inservice and no inservice training. Did you find
teachers to be racially motivated, or was it
because of the system, or they weren't qualified?
In other words, they were acquiring teachers that
could communicate in the language. You didn't find
teachers who had any knowledge of the culture or
the rolls or how many students were in the class;
it was over crowded or because of this, you know.
What did your results show?

A Another thing I that had in those, I
just counted in a 160 classrooms. As a
sociologist, I'm trained to do a little looking at
the verbal interaction by our discussion here, we
have a little sociogram of questioning going back
and forth of who talked to who. I did that in
relationship to those classrooms to look at the
interaction of those teachers and Mexican American
students, and the control portion was somewhere
between four and eight students who were Mexican
Americans in those classes. Sometimes it would
vary a little bit. In the accelerated classes
there would be only one or two, or no Hispanic
students, and another class there might have been
over represented. But in any case, I had six

categories that I ended up with, and all of those
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six categories the social interaction between the
teachers and Mexican Americans was significantly
under represented, or the representation of their
interaction of the Mexican American students
compared to Anglo students. So they didn't call on
Mexican American students to ask them to read in
class or respond to questions. Students initiate
interaction even when the teacher isn't doing that.
Mexican American students almost never did that,
and white students did that. But there was always
that the teacher and students, Mexican American
students were under represented in that
interaction.

There are different kinds of racism going on.
One is called institutionalized racism, and I think
that is the most important thing that is going on
here. That is only one social institution. The
people in the institution don't have to be racist
for the institution to be failing do its job in
relationship to giving that of group people
opportunities. I put together a -- I put together
a standard quote from my interviews with the
teachers. This is the response, and you make of it
what you will. This is a composite from the

interviews. Hispanic students are no different
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than white students. I treat all students the
same. The Hispanic students are not academically
behind the Anglo students when they reach junior
high school. I don't see that as being any
different in any way from white students. ©No, I
have no teaching strategies for working with
Hispanic students. Many of the Hispanic students
belong to gangs, and gangs have a negative impact
on the school. I don't 1like to have ESL students
in my classes. That is English is a second
language. They do not have enough training in
English to benefit from my classes. Hispanic
students fail because they come from homes where
the parents don't value eduction. I don't know why
they drop out of school in just large numbers. No,
I don't know anyone from the local Hispanic
community. No, I would not support special
programs to assist Hispanic students. No, I don't
know that we can do any more than we are already
doing for our Hispanic students. You know, we have
Hispanic students who are excellent students. No,
none of my curriculum is geared toward Hispanic
culture, literature or history. Education is not
important in Hispanic culture. No, I don't have

any teaching techniques designed to work with them.
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For reasons, them seem to be or angry. I don't
have enough time to do anything multicultural in my
classes. I don't see them as Hispanic. They are
students just like everyone else.

You can decide what that is all about. I
didn't talk about student's perceptions in
relationship to the circumstances that they face,
but I did find a general sense of resistance on the
part when you are not valued, and your identity is
not valued and your culture is not valued in the
school. I did find a considerable amount
alienation from school, of students making, and I
have responses here of the more typical types of
response that that they be made in relationship to
me asking them guestions about -- where is that?
Saying that a large percentage was saying that they
didn't like school, and that school work was too
hard for them. No, they didn't like any of the
teachers. Just a general sense. I had like seven
or eight guestions asking them about their
relationship to the school. And I also had lots of
or hundreds of gquotes from students talking about
that they get blamed for the trouble in the school,
and not the white students. And they have some

recognition of that, because they say, well, the
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school even talks about black people, and didn't
use the term African American, but they never talk
about us. They even had some recognition that they
were being ignored in this set of circumstances.

It was interesting in seeing this. And there was
resistance in this thing.

I guess I would close with talking about
Irene, because for me, Irene is just a made-up name
for this particular student, but I thought she was
the microcause of what went on. She was really an
intriguing person. And I met her, and the
principal had her into her office, and the
principal was giving her a lecture that all
teachers wanted to kick her out of school, and she
was doing terrible. She asked her what she thought
about it, and, of course, she just said well, yes,
I have to do better. She left. I though that was
kind of interesting, but then an intervention team
met two hours later to talk about Irene, and the
school psychologist was there. The school
psychologist was talking about given her an IQ
test, and she had these strengths and these
weaknesses, and these problems, and these sort of
things. And no one ever asked -- I usually don't,

in observing, I don't usually jump in and ask
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things, but wait a minute. What intelligence does
she have? Does she have average intelligence? And
the school psychologist said, "yes, she does have
average intelligence, but she does have some
weaknesses." So I asked some other questions, and
the school psychologist came and met with me
afterwards. You're the only one asking questions
and interested in Irene. I would like to talk to
you more about this. And the school psychologist
ended up by saying, "you know, it's no wonder she
acts out in her classes, that she is so
unsuccessful in the classroom. This is a way to
divert attention away from her problems and to get
some kind of affirmation of herself in these
particular circumstances where she is defined as a
failure. So this is the school psychologist saying
that the school is unwilling to make any
adaptations to work with ethnic students. So I
thought that odd. Teachers never made the
recognition that the Hispanic students were so much
more of a disciplinary problem than the white
students were, of making the connection between
their problems academically and their disciplinary
problems. But that was the resistance toward being

defined as a failure and not being worked with.
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I think these are representative of all of
the marginal and dropout students. I'll stop there.

CHAIRPERSON WILSON: Very good.

IRENE CHAVOLLA: I was, I guess, I was
just going to give an update on the Hewlett Packard
project. They are currently doing their tutoring
program they had proposed to do. It isn't what
they originally proposed to do. 1It's not to the
magnitude that they wanted to do, but they do have
volunteers that are now teachers, and part of the
reason that they had the tutoring program was with
the idea that Hewlett Packard said to the school
district that we have this idea, here it is. And
the school district said that since it's your idea,
you help us implement it. After they ironed
everything out and decided what they were going to
do, and decided they were both going to work
together, it is kind of going, but not the way it
was proposed. I just wanted to clarify that.

MARILYN SHULER: I might say to those
of you who don't know, Irene Chavolla is director
of the migrant education for the State of Idaho
Department of Education, and in my official
capacity, I'm director of the Idaho Human Rights

Commission, and I wanted to say how much we
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appreciate what Doctor Baker has done, because in
our opinion, it is the first time that an Idaho
researcher has done any gqualitative research on
issues having to do with Hispanics. To the best
our knowledge, all of research that was relied on
previously had been done by the Hispanic community,
itself, who were doing good faith work, but not
doing it from the background as professors, so we
feel he has laid a great ground work and are very
indebted to him. I wanted to make a comment that
the Human Rights Commission had Doctor Baker come
in and speak about his research, and subsequent to
that meeting, we had a person who was the
superintendent of the Nampa Schools, who was not a
superintendent at the time the research was being
done, and we had a very challenging meeting with
him, in which after the meeting, which I guess you
would say, a frank expression of ideas was had, he
asked us to keep his feet to the fire, because he
really does agree with much of what Doctor Baker
has found. He is not happy with it, and he asked
us to keep the Nampa school's feet to the fire to
insure that they help change things.

PERRY SWISHER: Mr. Chairman, Doctor

Baker, it occurs to me -- I'm the oldest member of
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this commission and the most disagreeable. And one
thing that causes me to be that way is that I once
work as you do on the campus 30 some years ago.
And, of course, like most people that are at this
table, went to college, and I lived through the
sixties when presumably almost everybody on campus
discovered the existence of people other than
themselves. And this many years later, you can
provide the kind of data you found in your study
shows that you didn't talk to one school
administrator who knew anything other than his own
ethnic group, and you were dealing with people all
of whom had to go through a college campus to
become teachers. You were dealing with
administrators who fill out forms all of the time
having to do with Federal requirements with respect
to equal access to an education. And those forms
are pretty explicit, even though they don't require
you to think; they do reguire you to read.

It's 1997, and we have this kind of growth in
the population of people who are not Nazarines and
not Anglo Mormons, and not Irish Catholics, and not
fourth generation Caldwell and Nampa people, and no
particular movement is occurring. I wonder what

really constitutes an education in 1997. It was
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not possible when there were fewer of us who could
make it through college, before the adoption of the
GI Bill at the time of World War II. It was not
possible to go through campus and not be aware of
these extreme social problems. What I hope is
beyond your own discipline in sociology, and others
in this body, people who address these problems, do
not exempt the general population, and do not
exempt the school board members, or do not exempt
the school patrons from the reguirements that we be
conscious of the fact that people who are unlike us
are not thereby inferior to us. It's that
elementary, and we have made so little progress
that it's heartbreaking. I wanted to tell you that
your work is extremely valuable, and we appreciate
you being here.

DAVID PENA: Mr. Pena, we would like
to thank for the good work that you have done, and
wish we could have given you a little bit more
time. But I want to remind you that we'll remain
open for 30 more days. I certainly would like to
see more of that information. If could you part
with a copy of that manuscript or what you have
published already, I'd certainly like to see you do

that as we deliberate and make our recommendations.
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Thank you.

JAMES ANNEST: Thank you very nuch,

doctor.
HID HASEGAWA: Nothing.
A Thank you.
CHAIRPERSON WILSON: Is Mrs. Olivia
Badger here? Please come up.

State your name and organization.

OLIVIA BADGER

A My name is Olivia Badger, and I'm just
a parent and teacher in the Minidoka School
District.

CHATRPERSON WILSON: All right.

A I'm here just to address some issues
that I have had since grade school through high
school, and it's mostly been disciplinary from
teachers, principals, and in junior high mainly.

In junior high, I have had a daughter suspended. I
was never aware of it. I was not notified. She
took the liberty of not letting me know. And when
I brought it up to the principal or vice principal.
Well, I'm gone. He was gone. We'll get to you. I
found out later that it was against the law to do,
but they should have notified me before any child

is suspended. They suspended her another time, and

49




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

during that suspension, they convinced me it was
better to have her be pulled out of school because
before -- I can't think what it is. The
disciplinary committee there at the school board
would give her a record, and instead of having a
record on her file, it would be better if I Jjust
pulled her out for the trimester. I believed then.
I did, which caused her to get behind. And I did
talk to some attorneys after I did it. And it has
been a wrong, but it was too late. I have another
thing I can tell you, there is discrimination going
on in the junior high and high school, and it's
just verbal discrimination. My daughter was called
burrito, and her name was written on the
blackboard. Another time this kid was slapped on
the shoulder by the teacher, and the student asked
him to go tell the principal because, you know, he
is turned around, and stuff, and he looked up at
the teacher and said, "you slapped me." And he
said, "yes I did. And everybody said go tell the
principal, you know. When we do wrong, we get
disciplined, the students are telling, so he went
to the principal at Minico and told him about it,
what Mr. Kimett had done. And later kept asking to

find out what disciplinary action had been taken
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against the teacher, and nothing was ever taken or
was done.

DAVID PENA: That was Mr. Kimett?

CHAIRPERSON WILSON: He is not here.
We have the name down. Go ahead.

A There are fights between kids that call
themselves the white supremacists, and, of course,
Mexican kids, and, of course, everybody always
feels like they are being picked on, and they were
not listening to their reasoning, and they are not
listening to why it all breaks out and happens, and
they just get disciplined, but no one listens to
what the problem is.

MARILYN SHULER: Could I ask a
question?

CHAIRPERSON WILSON: You may.

MARILYN SHULER: You said there is a
group of students who call themselves the white
supremacists.

A Uh-huh.

MARILYN SHULER: Could you tell me
more about this.

A Probably my daughter could. She is
here with me.

MARILYN SHULER: Is she going to
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testify?

GLADYS ESQUIBEL: Could we have her

come up? What is your name?

A I'm Beatrice Romero.

CHATIRPERSON WILSON: Please come up

and have a seat. Your name? Please state your

name?

there

BEATRICE ROMERO

A Beatrice Romero.

MARILYN SHULER: You are what grade?
A I'm 11th grade.

MARILYN SHULER: And at your school

are students who have identified themselves

as white supremacists.

A Yes.
MARILYN SHULER: Tell me about that.

A Well, last year when I got there, it

all started with SWP. That is what that stands

for.

MARILYN SHULER: Did they wear that

and put that on themselves?

their

bring

A Some had swastikas and put them on
notebooks.

MARILYN SHULER: They were allowed to
those?
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A Yes.
MARILYN SHULER:
swastikas?
A And write it on their binders a
notebooks.
MARILYN SHULER:
wear say beer labels and cigarettes labels?
A No.
MARILYN SHULER: You can wear
Swastikas?
A Uh-huh.

I have seen them. The

on clothing like jackets, and that is mainl

all started, and like people ask them, why

wear that, and they would just say that the
like Mexicans.
MARILYN SHULER: Tell me about

many students?

A There wasn't that many, probabl
the most.
MARILYN SHULER: How many stud
in school about?
A Two thousand or right between 1
2,000.
CHAIRPERSON WILSON: This is a

school or junior high?

Allowed to wear

nd

Can you at school

y have

y how it

do you

y don't

how

y ten at

ents are

,000 and

high
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A High school.
CHAIRPERSON WILSON: In Heyburn?
A In Minidoka, Rupert.

JAMES ANNEST: Are there very many of
these people who wear stickers?

Olivia Badger: They decreased.

Beatrice Romero: They decreased,
because what happened last year a big fight broke
out over the testing. A lot of us went and told.
We went to the vice principal, and everything. We
went a lot of times go tell them, you know,
students were wearing these things like that, and
nothing was ever done to thenmn. So finally one day,
it happened they all got in a fight. And a lot of
them got kicked out school and went to Burley, and
a lot of them are just out of school. The ones
used to come; they don't no more. But like
yesterday, there was a fight that happened at
school, and there was these white boys walking
around, and it was between two white girls and some
other girls, and he goes 1like I thought it was a
bunch of dump Mexicans again.

GLADYS ESQUIBEL: The principal said
this?

A No the students did. At this tinme,
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it's still around, but they don't claim tha
no more.

MARILYN SHULER:
When you went to the school authority and t
that these students call themselves SWP's,
you were telling them that they were being
toward Mexicans.

A Yes.

MARILYN SHULER: How did the s
officials react? Were they trying to help
you?

A No,

not at all. It was just 1i

when I told them, they said that they tried
those kids in a conference, or something, b
it was most likely between the guys, and he
try to get a conference between the guys, t
Hispanic guys and the white, but they haven
Nobody really did nothing.
Olivia Badger: Another issue
girls experience meant in junior high about
Mexicans being categorized in gangs, was sh
her hair like this, and had blue bandanna o
and she was repeatedly told to remove it.
got detention for not removing it.
and a

Beatrice Romero: I didqd,

t stuff

May I ask a question?

0ld them
I assume

racist

chool

protect

ke oh,
to get
ccause
said he
he

't.

that the

£ wears

n it,

And she

sked her
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friend which was a white girl to do the sam
to wear it, and she wasn't told anything.

they, themselves, the students themselves,

okay... let's... you know, see how much of
discrimination is going on.
bit.

PERRY SWISHER: Would you say
this causes some students to think, am I go
have my rights?

Olivia Badger: When your righ

violated, or not violated, more just like--

PERRY SWISHER: Pushed around.
Olivia Badger: Pushed aside.
feel l1like you're not important, and don't b
and what's the sense of being there.

CHATRPERSON WILSON: Let me as
guestion. When the instruction is given in
classroom, students that need some or there
indication that students may need some help

Olivia Badger: Yes.
CHATRPERSON WILSON: Do you fi
you see where maybe white students are gett
attention and Mexican Americans, minority s
are not?

Beatrice Romero: Yes.

And there is quite a

that

ing to

ts are

You

elong,

k this
the

is an

nd or do
ing

tudents
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CHAIRPERSON WILSON: You're saying,
yes?

Beatrice Romero: Yes. Another thing,
well, at the beginning of the year and my English
class we were talking about McCarthyism, and
Mrs. Osterhout called me aside, and we are going to
place a trick in class. And I said, okay. Well
just by looking at you, you know, people will
really think you did this. Okay. And she said
were going act like you stole the test. And, you
know, take the test, and I stole the test. And she
said see how many people fall for it. And all ny
friends, you know, she pulled that stunt on the
class, and like, Monday after she told me that,
and, all my friends would say, you didn't get that
test. They know how I am. And other people in the
class they went up there, and said that they seen
me took the test, and the test wasn't even made up
yet.

Olivia Badger: That is an experiment
that she did.

CHAIRPERSON WILSON: How many students
in your class?

Beatrice Romero: ©Oh, my English

class, about 30.
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CHATIRPERSON WILSON: 307?

Beatrice Romero: Yes.

CHAIRPERSON WILSON: And how many are

Mexican-Americans?

Beatrice Romero: About five or six.

CHAIRPERSON WILSON: Okay.

Do any of

the five or six -- what is the highest grade

get? Anybody get A's?

questions.

Beatrice Romero: Huh-uh.

B's?

Beatrice Romero: Huh-uh.
CHATRPERSON WILSON: C's?
Beatrice Romero: C's.
CHAIRPERSON WILSON: C's?
Beatrice Romero: Yes.

CHAIRPERSON WILSON: Okay.

All right.

Any

DAVID PENA: What grade are you

Beatrice Romero: The 11th.

they

other

in?

DAVID PENA: Have you seen a lot of

your friends...have you seen any of your friends

drop out as you have gone through school over the

years?

Beatrice Romero: Uh-huh.

DAVID PENA: Does that concern you?
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Beatrice Romero: Yes.

MARILYN SHULER: Did you have any
heart-to-heart with them or talk with them and ask
them about any reasons why they were dropping out
of school?

Beatrice Romero: Yes.

DAVID PENA: What comments, or did he
say anything that stands out in your mind that
may be a lot of what they said or what they felt?

Beatrice Romero: Well, a lot of the
guys dropped out that I know, they dropped cut
because of problems with school, not getting along
with teachers, and not pulling grades, and not
having, you know, and stuff. The girls a number of
things, not just one.

DAVID PENA: The guys were in a
hopeless position, it sounds like?

Beatrice Romero: Yes.

DAVID PENA: Did you notice that
happening at a particular time? Seemed like what
you're telling me is their grades, getting in
trouble, and they're behind, and hopelessness of
not being able to catch, up and lack of credits,
seemed like that stuff snowballs. Did you see that

happening... at what point in their academic career
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did you see that happening? Did it start from the
third grade on up, or second grade? Did you just
see people struggling or earlier than that?

Beatrice Romero: Uh- Huh.

DAVID PENA: If you can make that type
generalization?

Beatrice Romero: Where I remember
people struggling?

DAVID PENA: Or starting to struggle
and then the snowball effect?

Beatrice Romero: Six grade.

DAVID PENA: The transition between
sixth grade and junior high?

Beatrice Romero: Yes.

DAVID PENA: Did you see them doing
better in grade school, being more comfortable in
grade school?

Beatrice Romero: Uh-huh.

JAMES ANNEST: I have a question of
follow-up. You indicated that students, some of
these students, Hispanic students do not get A's or
B's. I'm curious about whether or not these
students apply themselves to try to get... try to
get A's and B's grades, or do they just give up and

not even try?
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Beatrice Romero: Some do and some
don't. They do try.

JAMES ANNEST: Do you know of any
specific instances were students have or Hispanic
students have applied themselves and dedicated
themselves to getting good grades and were denied
that because of some discriminatory practice?

Beatrice Romero: Uh-huh.

JAMES ANNEST: Can you tell us a
little about that?

Beatrice Romero: Last year when I
first got into Minico, I was in Algebra, and I
tried really really hard in Algebra to pass, and I
had all my assignments in, and stuff like that. I
pulled okay grades in that and I still flunked.
And then I did not get along with my teacher.

JAMES ANNEST: Does that happen
frequently or just on one instance?

Beatrice Romero: No, that happens
frequently.

PERRY SWISHER: Is there a perception
on the part of Mexican Americans students that they
really do start to make say in Algebra and
chemistry, that I am being pulled out of the group?

The cut, you get cut out of the group where you
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have the kind discrimination that has been
described here today, you have a situation that
Doctor Baker describes in Nampa? Let's get away
from your school for a second. And say you're
going to Nampa, and you start to achieve. You
heard him say that there are Mexican Americans kids
in that community that come from middle class
families, that assimilated their relationship with
teachers, and their grades are higher. What
happens to you? What happens to Beatrice and your
friends, your buddies, your pals if you start
knocking down an A and the other kids are getting
C's and E's, what happens to you in your group?

Beatrice Romero: 1In my group?

PERRY SWISHER: What happens to you,
do think you, if you start pulling ahead?

Beatrice Romero: No response.

PERRY SWISHER: Have you seen that?

Beatrice Romero: Yes.

PERRY SWISHER: What happens?

Beatrice Romero: For me, if I get
better grades, high grades, would be possible proud
of me, and some like they think she is too good.
She is smart.

GLADYS ESQUIBEL: As a junior, have
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you thought about continuing your education? Have
you visited the counselors, and the counselors
followed through with Hispanics to prepare them for
continuing education? Do they look to college or
look scholarships?

Beatrice Romero: No.

MARILYN SHULER: You heard Doctor
Baker, the gentleman that spoke just before you
were here?

Beatrice Romero: Yes.

MARILYN SHULER: Do you feel that what
he said about Nampa Junior High and Nampa High,
West Junior High and Nampa High School are similar
things that you find, or do you find this situation
different at.

Beatrice Romero: Minico?

MARILYN SHULER: You heard what he
said.

Beatrice Romero: Similar.

MARILYN SHULER: Similar?

Beatrice Romero: Yes.

MARILYN SHULER: So if you hadn't
known where the research had been done, you
wouldn't have been surprised he said this was done

at Minico?
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Beatrice Romero: No.

MARILYN SHULER: Okay.

Olivia Badger: Another thing I wanted
to mention was that the vice principal at West
Minico when she was in the ninth grade told me that
his job there...well, he is not there no more. Was
to weed out the bad kids. That was his job
description. That was one of his job descriptions.
And I have never herd of a vice principal that that
was their job description. His example to me was
if somebody is bothering your child, wouldn't you
want that child removed from the school? To me,
the children that need the most help are the ones
that they are trying suspend and get rid of because
the ones that are doing C's and above, they don't
need that extra help. It's the ones that, you
know, lower grades, they are the ones that need the
extra help.

CHAIRPERSON WILSON: Let me ask this
question. Do parents... I know you are supposed to
go. You have this time that you go over and talk
to teachers and interview whatever.

Olivia Badger: Teacher's conference.

CHAIRPERSON WILSON: Do you tell the

teacher this, you know, what the situations is?
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Olivia Badger: No. All we do is go
and listen, and go listen how your kids are doing
and how good or bad, and you move on to the next
one, because you have like }5 or 20 teachers. I
have three daughters and each one has five
teachers.

CHAIRPERSON WILSON: They don't have
time or they don't give you time to talk to the
teachers about concerns.

Olivia Badger: Oh, yes. You can call
personally at home or something.

CHATIRPERSON WILSON: You can call themn
at home?

Olivia Badger: Yes.

CHAIRPERSON WILSON: You can call them
at home?

Olivia Badger: Right.

CHAIRPERSON WILSON: Have you ever had
that experience?

Olivia Badger: Mostly just grades.

PERRY SWISHER: Just grades?

Olivia Badger: Yes.

JAMES ANNEST: Have you ever had the
experience of feeling like you were floundering in

the class and needed the help of a teacher who was
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not Hispanic, and going to the teacher and being

denied help by the teacher?

Beatrice Romero: Uh-huh.

JAMES ANNEST: You have had that

happen. How about the other alternative,

have you

gone to some teachers that you had where you felt

that you needed help and gotten the help that, or

received the help that you felt you needed?

Beatrice Romero: Yes.

JAMES ANNEST: Is it a situation where

it's pretty much a selective-type of

discrimination, or is it general?

Beatrice Romero: Selective.

JAMES ANNEST: There are some teachers

who are discriminatory and some who are not?

Beatrice Romero: Yup.

JAMES ANNEST: Okay.

CHAIRPERSON WILSON: Anyone else?

IRENE CHAVOLLA: Is there like a club

true colors club, or any club of Hispanic students

that attend Minico High School.

Beatrice Romero: There is.

IRENE CHAVOLLA: How many students are

there in that.

Beatrice Romero: Twenty,

30.
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IRENE CHAVOLLA: You were involved in
say homecoming and all those activities?

Beatrice Romero: Yes.

IRENE CHAVOLLA: What kind of
activities do you have?

Beatrice Romero: Homecoming and
floats, stuff like that.

IRENE CHAVOLLA: And who is your
advisor?

Beatrice Romero: Ms. Baker.

GLADYS ESQUIBEL: Do you have any
Hispanic students who are in the student body or
cheerleaders and that kind of thing.

Beatrice Romero: Huh-uh.

PERRY SWISHER: How about athletes,
particulars thing like basketball, track?

Beatrice Romero: Football, there are
some. Basketball, no.

PERRY SWISHER: Track, no.

Beatrice Romero: Yeah.

CHAIRPERSON WILSON: Let me ask one
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